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ABSTRACT 

 

The aim of this study is to enhance the transition of rural high school students to TVET College. 

Literature indicates that rural high school students are given inadequate career guidance at 

schools, and when they register with TVET College, they experience the same problem of not 

being well-orientated to TVET College.  Some key elements of this transition are common across 

students, including an adjustment to college-level academic standards, balancing coursework 

with other commitments and increased attrition. Rural high school students experience challenges 

when entering a TVET College since they must cope with basic needs and adjustment issues 

such as finding classes, changing schedules and dealing with feeling overwhelmed.  In 

addressing the above challenges, the study is responding to the main research question of how 

to enhance the transition of rural high school students to TVET College to achieve the aim.  This 

study employed a qualitative approach with the principles of participatory (PAR) action research 

as a methodology to generate data.  Data was collected using focus group discussion. Purposive 

sampling of ten participants interested in getting detailed information about the research aim from 

one TVET college was employed. Findings were presented thematically by means of direct 

quotations and giving meaning to participants’ voices. The main finding of the study revealed that 

insufficient academic support for first-year rural students impacts their academic performance, 

and their emotional well-being increases the dropout rate at the TVET. The study recommends 

continuous support to the TVET first-year students as one of the best strategies to enhance the 

transition from high school. 

 

Keywords: Enhancement; Rural High School; Transition; TVET College  
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CHAPTER ONE 

STUDY ORIENTATION 

 

1.1 INTRODUCTION 

 

TVET colleges in South Africa answer to the human resource and economic needs of the country, 

and as a result, they are regarded as an investment (Rasool & Mhembe, 2014; Tikly, 2013).  First-

year rural students from rural high schools’ transition to TVET College and get opportunities to 

acquire skills, knowledge and values for lifelong learning (DHET, 2013).  Additionally, the NCV 

qualification, which is offered in TVET colleges, attracts students from Grades 9 and above.  Most 

of these students come from low-income families with average academic records due to poor 

educational backgrounds (Maimane, 2016).  This situation puts the issue of high school students’ 

transition to these institutions at the forefront.  Due to different language groups in one classroom, 

varying age groups, thus varying student needs, and increased cognitive demand in new 

programs.  These different students take advantage of opportunities provided by the college, and 

an appropriate student support structure is essential (Nthako, 2020).  One of the most important 

performance areas of the student support services is career guidance, which directs students to 

enrol in courses that are proficient and interesting to them.  At TVET College, students are 

required to develop academic abilities, self-directed learning, interpersonal relationships, social 

and personal skills, active learning and the growth of a feeling of belonging in higher education 

(McFarlane, 2018).  However, a study conducted by Rickard, Bramble, Maxwell, Einboden, 

Farrington, Say, Beh, Stankiewicz, Campbell & Yeh (2018) highlights a deficiency of institutional 

policies to facilitate first-year student transition. 

  

Rural high school students enter TVET College with little support in choosing programmes 

strategically, and they lack guidance to navigate the system (Briggs, Clark, & Hall, 2012).  In other 

words, these students arrive unprepared, without assistance in making strategic course or unit 

choices, and with significant gaps between their expectations and experience.  Compared to non-

rural students, rural students typically have lower postsecondary enrolment and persistence rates, 

as well as few expectations and objectives for their postsecondary education (Molefe, Burke, 

Collins, Sparks & Hoyer, 2017).  This is due to less effective of educational readiness and 

decreased involvement in intellectually demanding curricula (Morton et al., 2018).  They lack 

knowledge regarding entering higher education packed with new technologies and the increased 

academic demands in college (Ast, 2014; Mdluli, 2017). Furthermore, when these students enter 

vocational programmes, basic transitional skills are needed, and they mostly struggle from the 
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onset (Gafoor & Van der Bijl, 2018).  Moreover, first-year students without support and guidance 

are particularly prone to dropping out early in the semester (Rickard et al., 2018). 

 

Transition is defined as ‘knowing-how to navigate change’ concerns preparations that permit 

students to progress from one qualification to another (Gale & Parker, 2014; Naziz, 2018).  Pexton 

& Cavallerio (2022) define transition as a linear process, with students effectively entering higher 

education after integrating socially and then academically.  In this study, transition is understood 

to be ‘identity making’ that involves learners creating for themselves a new identity as college 

students and adjustment to the college environment (Briggs, Clark & Hall. 2012).  In addition to 

the learning environment, Tang & Wong (2014) cite differences in personal freedom, college 

instructors, programme structure, testing and grades as contributory factors to the struggles rural 

high school students experience during the transitional phase. As a result, they often have 

difficulty embracing their new identity as college students because they have the feeling that other 

students are aware of their underprivileged background (Jury, Smeding, Stephans, Nelson, 

Aelemei & Darnon, 2017).   

 

Moreover, during the transitional period, first-year students are subjected to the changes that 

occur throughout their lives (Yeh, Stanley, Ramirez & Borrero, 2024).  While some experience 

persistent distress and increased attrition (Delvin & McKay, 2014; Soria, 2012), others struggle 

to balance social life and academic work. For example, they struggle to develop a tangible study 

schedule (Mukwevho, 2018).  Adding to this, Leibowitz (2017) points to a lack of technical support 

and technological resources, such as computers at home as well as limited internet access, often 

contribute to feelings of lacking self-efficacy for their academic abilities in higher education.  These 

challenges have an impact on student mental health that makes students switch their major or 

leave college altogether. 

 

The literature provides various components of a strategy to enhance students’ transition to a 

TVET college.  Intervention strategies such as strict and firm admission, new student orientation, 

adherence to the college attendance rules and peer tutoring to improve the performance at TVET 

colleges (Nonyana, Mtshali & Makgato, 2024).  However, this is not done correctly because no 

monitoring by teachers capable of enforcing the set rules is integrated.  For example, rules should 

cover and specify how students interact with each other, and procedures should specify the time 

and date for peer tutoring and materials.  
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The Student Support Services (SSS) Framework provides guidelines to TVET Colleges as a 

support system which colleges must put in place to support their students in achieving academic 

success (Department of Education, 2008).  However, the SSS unit in the college contributes to 

inadequate support of students; due to the ineffectiveness of the unit, only one personnel were 

appointed to assist a huge number of students and is obviously unable to assist students.  There 

is no conducive academic success in teaching and learning environments that allow students to 

access support without hurdles during the transition, which assists students in developing their 

identity as college students.  (Maimane 2016 & Makibinyane, 2020) agree that there is a lack of 

academic assistance and a scarcity of SSS staff in certain TVET Colleges, particularly qualified 

personnel and students who do not make use of SSS because they lack information about the 

SSS unit at the college.  Moreover, TVET Colleges lack proper guidance (Bardenhorst & Radile 

2018). In addition, a study conducted by Zulu & Mutereko (2020) shows inadequate student 

induction in the first year at TVET College.  This occurs after registration, and since it is done 

merely for compliance and is not taken seriously, it is ineffective.  In addition, Myataza & Mokoena 

(2019) indicate that NSFAS payment of travelling costs and accommodation is reportedly flawed, 

and payments are made late.  

 

Mdluli (2017) declares that most of the challenges experienced by students in TVET College could 

be effectively managed and addressed with the presence of an effective student support system 

and the provision of a bridging course.  In addition, Soria & Stebleton (2012) recommended 

programs and policy development to better support first-year students, for instance, additional 

programs, services and structures to reduce hurdles of each step of the TVET College 

experience.   

 

According to a study by Lombard (2020), a successful transition from high school to college is 

largely explained by a mix of academic elements, including academic assistance, career 

counselling intervention, academic skills, academic and personal skills, hard work and 

perseverance.  In another study, Kuriakose & Vermaak (2014) revealed that lecturers’ consistent 

reflection process on their work might reduce dropout rates among first-year students.  However, 

Jean (2010) notes that in order to effectively assist and serve new students making the move 

from high school to TVET College, college staff must survey all first-year students to gauge how 

well they feel about their academic and social adjustment.  This is in accordance with the study 

which was conducted by Mishra (2020), which found that social support is crucial during transition 

to assist with variables such as stress, motivation and study habits. 
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In addition, some researchers focused on student experiences, such as finances, workload, or 

family issues (Maila & Ross, 2018).  Ajani and Gumede (2020) focused on student transition 

challenges into universities.  The transition of high school students to the University of Technology 

was the main emphasis of (Soundly, 2016).  The transition of students from high school to 

university has been the subject of numerous studies.  Research on enhancing student transition 

from rural high school to TVET institution is still lacking.  Hence, the purpose of this study is to 

provide a framework for improving the transition of rural high school students to TVET College.  

This is because it has been realised that students are not given adequate assistance during the 

transition phase to connect their educational experience with their self-perception and future goals 

(Peters, 2014). 

 

When applying to, starting and finishing higher education, rural students confront numerous 

obstacles (Goldman, 2019).  These challenges of rural students include low academic 

preparation, parent education level, lack of access to appropriate resources, geographic isolation 

and poor socioeconomic conditions (Byun, Irvin & Meece, 2015; Morton, Ramirez, Meece, 

Demetriou, Pante, 2018).  Nonetheless, this pertains to rural high school students who do not 

have the fundamental content knowledge, abilities or mental habits necessary for success when 

they enrol in college (Venezia & Jaeger, 2013).  This results in poor throughput and higher dropout 

rates, affecting the number of new high school pupils admitted (Makibinyane & Khumalo, 2021). 

 

1.2 RESEARCH PROBLEM 

 

The exciting moment for rural students who meet the requirements to be accepted to college 

becomes a reality shock when they see themselves as unprepared or unfit for college education 

(Bayaga, Lekena, Selepe, du Plessis, Blignaut & Morar, 2022; Moosa & Langsford, 2021).  They 

are more likely to encounter differences in academic knowledge in terms of cognitive abilities, for 

example, the disparity between high school and college academic environments (Nonglait & 

Myrthong, 2021).  Rural students may feel lack severe lack of academic support in college based 

on their needs and expectations (Grindley, 2023).  Furthermore, a lack of resources, limited 

exposure to Advancement Placement and dual courses in rural high schools hinder students’ 

readiness for academic demands.  Moreover, uncertainty is exacerbated by new surroundings 

due to the challenging course materials, varied classmates, different living conditions and new 

learning techniques (Singa et al., 2024). 
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Moving to college may be an exciting, nerve-racking, confusing and emotionally taxing experience 

(Bowman, Jang, Jarratt, & Bono, 2019; Sharma, 2012; Longwell-Grice, 2016).  Rural high school 

students are given inadequate career guidance at schools, and when they register with TVET 

College, they experience the same problem of not being well-orientated to TVET College (Fryer, 

2014; Maimane, 2016; Makibinyane, 2020; Bardenhorst & Radile, 2018).  Students all experience 

some of the same important aspects of this shift, such as adjusting to college-level academic 

expectations, juggling courses with other obligations, and higher attrition (Delvin & McKay, 2014; 

Soria & Stebeleton, 2012; Mukwevho, 2018).  Furthermore, these rural high school students face 

difficulties when they enroll in a TVET College because they have to deal with necessities and 

adjustment problems scheduling changes, finding classes, and feeling overburdened (Timmis, 

Mgqwashu, Naidoo, Muhuro, Trahar, Lucas, Wisker and De Wet, 2019; Bowman, Jang, Jarratt, 

& Bono, 2019).  The study aims to improve rural high school students’ transition to TVET College 

in response to the mentioned problems. 

 

1.3 THEORETICAL FRAMEWORK 

 

The Student Integration Theory (SIT), developed by Tinto (1993), was selected in this study as a 

theoretical framework.  According to Holden (2018), (SIT) establishes that social and academic 

integration have an impact on the variables that contribute to college dropout.  The integration 

paradigms to examine college tenacity make it ideal to facilitate rural high school students’ 

transition to TVET College.  Furthermore, it supports the academic and social integration of first-

year rural student transition and students at colleges may obtain both types of integration, social 

and academic (Chrysikos, Ahmed, & Ward, R., 2017).  According to Tinto (1993), a student's 

decision to leave depends on their personality, the institution, and their changes for social and 

academic integration.  For example, student may likely to drop out of college if they are unable to 

separate or distance themselves from their family  

 

Academic integration and social integration are major components that indicate a student's unique 

path, and that is the institutional responsibility to put that in place.  Within the context of academic 

and social integration into college, the notion centres the higher education learning experience 

on faculty, staff and students (Lakhal, Mukamurera, Bédard, Heilporn, & Chauret, 2020).  Other 

factors that are considered consideration include student intention, the academic capability and 

levels of commitment of first year students, academic congruence, isolation, transitional 

adjustment and external factors like financial obligations and financial constraints.  Tinto’s theory 

states that a student’s likelihood of dropping out decreases with increased social and intellectual 
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integration (Holden, 2018).  The goal of this study is to facilitate first year students from rural high 

school transitions.  Students go from the old to the new during this transitional phase in 

accordance with the new environment norms, values and conduct (Lemmens, 2010).  Students 

interpret what college is and what it means to be a college student at this time (Kuh & Love, 2000).  

According to Tinto’s approach, the process of forming new social and intellectual communities in 

college involves the student moving through several phases and distancing themselves from their 

previous affiliations (Tinto, 1987). 

 

Since rural high school students lack tacit knowledge of learning objectives in the new 

environment and experience a loss of confidence, a plan to improve their transition to TVET 

College is required (Rickard et al., 2018).  Understanding rural high school students' experiences 

navigating college admission is another goal of the study.  Tinto claims that students are more 

likely to remain enrolled in an institution if they become connected to the social and academic life 

of that institution and if they feel they fit in (Briggs et al., 2012).  In this regard, they distance 

themselves from their past environment to take up the role of being a college student and to 

develop a new identity.  During this period, students make meaning of what college entails and 

what it means to be a college student (Kuh & Love, 2000). This relates to Tinto’s theory as it 

describes the process in which the student moves through different states and is disconnected 

from their past association to form new social and intellectual communities in college (Tinto, 

2012). 

 

The Tinto SIT (1993) is a suitable framework for this study because it satisfies the needs of first-

year college students who report feeling more alienated than their peers.  The degree of fit 

between the individual student and the institutional setting is also primarily responsible for this.  

According to Peters (2014), rural high school students receive inadequate assistance when 

attempting to reconcile their educational experience with their self-perceptions and aspirations.  

This study defines transition as identity-making, which is connected to learning, engagement, and 

a sense of belonging in both the academic and social contexts. 

 

According to Student Integration Theory (SIT), a student's departure from an institution may be 

explained by a lengthy process of interactions with other members of the academic and social 

system of the institution, as well as by the individual's pre-existing educational experiences, 

intentions and commitments, as well as by their specific qualities, abilities and financial resources.  

Dedication to learning goals, a sense of achievement towards those goals, they want to attend to 
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attend college, self-assurance, and the willingness to seek academic assistance were all 

components of the ability to adjust to the college environment (Kumah, 2020) 

 

 

1.3 RESEARCH QUESTIONS 

 

The primary question of this study is how to enhance the transition of rural high school students 

to TVET College.  

Secondary questions 

• Why is there a need to enhance the transition of rural high school students to TVET 

College? 

• What aspects are necessary to enhance the transition of rural high school students to 

TVET College? 

• Under which conditions could the transition of rural high school students to TVET College 

be successfully enhanced? 

• What are the possible threats that may hamper the transition of high school students to 

TVET College? 

• What can be done to enhance the transition of rural high school students to TVET College? 

 

1.4 RESEARCH AIM AND OBJECTIVES 

 

The main question of this study is to enhance the transition of rural high school students to TVET 

College. 

Research objectives 

• To justify the need to enhance the transition of rural high school students to TVET College.   

• To identify aspects that are necessary to enhance the transition of rural high school 

students to TVET College. 

• To determine the conditions under which high school students’ to TVET College could be 

successfully enhanced. 

• To anticipate possible threats that may hamper the transition of high school students to 

TVET College. 
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• To formulate a framework to enhance the transition of rural high school students to TVET 

College. 

 

1.6 METHODOLOGY AND DESIGN 

 

This study demonstrates participatory action research (PAR) methodology and design.  PAR was 

chosen because it promotes a sense of shared ownership for the study process (Rickard et al., 

2018).  Furthermore, this strategy is used because the researcher and participants work freely as 

equal partners to understand complex situations and make improvements (Cohen, Manion & 

Marrison, 2018).  The purpose study purpose is to help rural high school students make the 

transition to TVET College.  Thus, the engagement of first year student on campus increases 

student staff integration, develops teams and encourages collaboration (Rickard et al., 2018).  

PAR is a transformational paradigm that challenges established TVET Colleges practices (Lopez, 

2015).  PAR aims to empower and emancipate co-researchers by providing people with research 

tools that allow them to detect and modify their own situations (Cohen et al., 2018).  In this way, 

information is developed collaboratively, resulting in many realities (Mahlomaholo, 2013 & 

Ngwenya, 2014). 

 

This methodology is comparable to Tinto’s (1993) as a theoretical framework because both seek 

to bring about change and improvement for the marginalized (Tshelane, 2014 & Cohen et al. 

(2018).  It differs from other techniques in that it reduces inequality through collaborative 

participation (Cohen et al., 2018).  Furthermore, PAR participants’ active participation by 

cooperatively defining societal problems, addressing them and acting (Livingston & Perkins, 

2017).  PAR cycle is the process of planning change, implementing it, observing the processes 

and results and reflecting on them (Cohen et al., 2018). 

 

1.7 DATA ANALYSIS 

 

Brown and Clarke (2022) employed six theme analysis processes to examine and explain the 

data.  Thematic analysis is suited for this study because it reports the actuality of each 

participants’ experience, and its accessibility as a method complements participatory action 

research (Brown & Clarke, 2022).  The findings are presented thematically using direct quotations 

and giving meaning to participants voices (Cresswell, 2014).  As a result, the data analysis in this 

study was carried out.  As a result, the data analysis in this study was carried out using thematic 
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method, which consisted of six stages: becoming acquainted with the data, developing 

preliminary codes, seeking for themes, evaluating potential themes, defining and labelling 

themes, and writing the report.  In addition, interview recordings were listened to and transcripts 

were reviewed with open mind for any meaning that could emerge (Brown & Clarke, 2022) 

 

 

1.8 VALUE OF THE STUDY 

 

The findings are expected to benefit TVET colleges, instructors, students and other community 

stakeholders by identifying effective approaches to improve student transition and promote 

supportive learning 

 

1.9 ETHICAL CONSIDERATIONS 

 

Participants were informed about the study’s objectives and their rights including confidentiality, 

and the proper authorities were contacted for permission to perform the research.  The study title 

was registered, the researcher sought ethical approval from the University of the Free State’ 

Ethics Department as well as relevant entities, including Maluti TVET College.  The Ethical 

Clearance Approval Number is UFS-HSD2022/2058/23 

 

The researcher informed the participants that they might quit from the study whenever they 

wanted.  To guarantee anonymity and protect participants identities, letters were employed.  

Determining what is proper or suitable, as well as the correct or incorrect course of action, is all 

part of the ethical quandary in research (Pietilä, Nurmi, Halkoaho & Kyngäs, 2020). 

 

1.10 LAYOUT OF CHAPTERS 

 

Chapter 1:  Introduction and Background 

Chapter 2:  Literature Review 

Chapter 3:  Research Methodology and Design 

Chapter 4:  Data presentation, analysis of findings 

Chapter 5:   summary, conclusions and recommendations 

 

 

 



 

11 

 

CHAPTER TWO 

LITERATURE REVIEW 

 

2.1 INTRODUCTION 

 

The purpose of this study is to enhance the transition of rural high school students to TVET 

College. The introduction and background of TVET College in enhancing the transition of rural 

high school students to TVET College were covered in the preceding chapter.  By examining the 

theoretical framework, student integration theory (SIT), that directs research, and pertinent body 

of current literature, this chapter establishes the foundation for the investigation.  The rationale 

behind selecting SIT as the study’s theoretical framework is explained.  SIT supports the 

objectives of comprehending how students go from rural high school to TVET College.  Relevant 

literature that supports the goals of the study is discussed.  The theoretical framework, operational 

concept definitions, literature evaluation, and conclusion are all included. 

 

2.2 OPERATIONAL CONCEPTS 

 

This section provides an explanation of the study’s concepts. 

 

2.2.1 Enhancing 

 

Refers to a state of further improving on the value or quality of something (Saez, 2015).  More 

likely, a smooth process that aims at equipping student beyond what is usual.  According to 

Kinsella et al, (2022) He further defined enhancing as improving students experience and help 

them to overcome pre-existing challenges. 

 

2.2.2 Transition 

 

When we migrate from one place to another our identities shift.  According toTimmis, Mqqwashu, 

Naidoo, Muhuro, Trahar, Lucas, Wisker and de Wet, (2019), transformation is the process by 

which first year students develop a new identity that is critical to their success in college.  

Transition occurs when rural students are between high school and college.  During this period, 

individuals acquire new information and gain the skills needed to engage with people from other 
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groups while also figuring out how to fit in with college norms, values and beliefs (Moosa and 

Langsford, 2021). 

 

2.2.3 Rural High schools 

 

Schools in isolated locations or settlements have significant challenges with regard to 

infrastructure and support, high rates of unemployment and continued underdevelopment with 

restricted access to essential services (Timmis et al, 2019; Lefoka, 2021).  Rural schools face 

many unique challenges that affect the quality of education they provide.  These challenges 

include underqualified teachers, teaching multiple grades, a lack of resources, a lack of parental 

involvement in their children’s education and insufficient funding (Du Plessis, and Mestry, 2019).  

Poverty in rural high schools has a major impact of effective teaching and learning.  In addition, 

some rural schools lack electricity, water, and sanitary facilities and classroom are in poor shape. 

 

2.3.4 College rural students 

 

Individuals aged 18-24 from rural areas enrolled in college to explore and develop their identities 

while also increasing their independence (Alice, 2024).  College rural students are marked by 

lower population density, limited access to metropolitan infrastructure, and typically a less range 

of economic and educational opportunities compared to urban locations (Stough-Hunter Lekies, 

2023). 

 

2.3 STUDENT INTEGRATION THEORY (SIT) AS A THEORETICAL FRAMEWORK 

 

The purpose of this study is to enhance the transition of rural high school students to TVET 

College by using Tinto’s (1993) Student Integration Theory (SIT) as a theoretical framework. SIT 

was selected because of its goal commitment, institutional commitment, social and academic 

integration that have the greatest effects on student transition and retention (Curbano & 

Hernandez, 2020).  Tinto discovered that students who leave College because they feel 

unsupported may be retained by creating institutional understanding based on academic and 

social integration with classmates, faculty, staff and advisers (Samoila & Vrabie, 2023).  

Additionally, SIT may assist rural students build personal self-efficacy while navigating transitions 

(Samoila & Vrabie, 2023).  Moreover, Tinto’s theory suggests that greater interaction between 

students and instructors could strengthen social and intellectual integration and facilitate rural 

high school transition to TVET College (Samoila & Vrabie, 2023) 
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2.3.1 Origin of Tinto (1993) SIT 

 

Tinto’s 1973 partnership with Cullen served as the foundation for his student departure hypothesis 

(Chrysikos, Ahmfffed & Ward, 2017).  Tinto’s idea was founded on Durkheim’s theory of suicide, 

which holds that a person’s degree of social integration predicts whether or not will commit a 

suicide Tinto (1975).  Student Integration theory SIT, which was developed in 1993 from Tinto’s 

earlier theory, describes how students leave higher education, a process that may be influenced 

by both internal and external variables (Pather & Chetty, 2016).  It illustrates the dropout process 

using the ideas of students’ social and intellectual integration inside the institution. 

 

2.3.2 Objective of SIT 

 

The first year of college is a crucial time for students and emphasise their experience from a 

variety of angels, including academic achievement, student engagement and success and attrition 

(Pather & Chetty, 2016).  Thus, improving rural high school student transition to TVET College is 

the main goal of this project (Chrysikos, Ahmed & Ward, 2017).  Thus, the significance of student 

integration for success is emphasised in both the study and Tinto’s theory (1993).  However, 

student transition becomes even more important for raising first year student retention and 

graduation rates in a college setting becoming more diverse (Pather & Chetty 2016; Chrysikos et 

al, 2017).  Chrysikos et al, (2017) claim that student integration theory is a fundamental idea in 

comprehending student retention and is applied to gain a deeper understanding first year 

behavioural patterns. 

 

Tinto (1993) SIT identified three crucial conditions for student persistence through theory of 

student integration, firstly student centred retention programs. Furthermore, it argues that 

programs should prioritize students’ success by offering academic support, financial aid 

assistance and personal and social support during transition to college.  Secondly, universal 

retention efforts, but focusing solely on at risk-groups, like low-income or minority students can 

create stigma.  Tinto suggest proactive support to all students, regardless of background, early 

intervention and tailored approaches.  Lastly, integrated social and academic communities, this 

can be achieved by learning communities, mentorship programs and extracurricular programs.   

 

Tinto’s (1993) student integration theory is based on two principles: academic integration, which 

refers to a student’s involvement in their academic studies, and social integration which refers to 
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a student sense of belonging and connection to the college’s social life (Pather & Chetty, 2016; 

Chrysikos et al, 2017).   

 

As a crucial holistic approach to student success, social integration, academic achievement and 

dedication are all related (Fincham, Rozemberczki, Kovanovic, Joksimovic, Jovancovic & 

Gasevic, 2021).  This study with SIT is major forces in shaping the understanding student 

retention and dropout helps students who might be at risk of dropping out (Pather & Chetty, 2016; 

Curbano, & Hernandez, 2020).  However, Smith, Forbes, Robichaux & Guarino, (2020) argue that 

SIT lack early identification of potential dropout, meaning the theory do not consider student 

personality trait.  Choi, Curran, Morris, Salem, Curry & Flowers, (2019) revealed that by focusing 

on both academic and social integration, and identifying support early, such as programs can 

create a more supportive environment that helps students succeed.  Tinto (1993) SIT argues that 

the student dropout is not a sudden decision, but rather a gradual process influenced by a 

students’ experiences throughout their time in college.  In this regard, factors that contribute to 

this process emanate from transitioning, such as background, academic preparation and initial 

goals influence their early experiences. 

.   

Tinto, (2017) emphasize that students’ perception of social integration, feeling connected to peers 

and college community, is a crucial factor in decision to stay enrolled.  This activity may create a 

more enriching learning environment that increases student success and retention.  In contrast, 

Tinto, (1993) SIT highlights the importance of colleges providing appropriate levels of support to 

ease student transition from high school to the academic demands of college (Samoila & Vrabie, 

2023).  The connection between the study and Tinto’s theory, his emphasis on academic 

integration aligns with the idea of creating a learning environment that promotes congruence 

between college and rural high school (Holden, 2018). The use of Tinto, (1993) SIT, will provide 

a powerful framework of TVET College to create environment that foster smooth transition and 

student success.  Tinto’s (1993) SIT further indicate that the study may indicate ways in which 

college can improve the structural design of the institution through the creation of intentional 

opportunities into the social and academic system (Burch, 2018).   

 

2.3.4 Ontology of SIT 

 

I and the co-researchers worked together to explore perspectives of rural student transition.  In 

this regard, engaging nature of SIT perspective of participants becomes multiple because they 

are finding solutions to their problems, meaning people changed to the agents of transformation, 
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through which institutional leaders facilitate student integration into college academic and social 

institutions (Phillips & Snodgrass, 2021).   

 

2.3.5 Epistemology of SIT 

 

Tinto’s (1993) SIT appeals for shared experiences, knowledge developed from collaboration of 

ideas and opinion through collective reflective action.   Thus, to give college the chance to further 

investigate the institutional commitments made through institutional action (Martin & Clayton, 

2022).  The expectation climate for success that student experience in their daily interactions with 

the institutions, its polices, practices and various members, is set by the institution’s commitment 

to student success (Martin & Clayton, 2022). 

 

Researcher is not only the driver in the process, but instead participants are also at the centre of 

research process.  All stakeholders will be treated equally regardless of the position they hold and 

given the same opportunity to raise their issues regarding transition (Mahlomaholo, 2012).  In the 

process, participants are learning from others through collaboration and transformation made 

because of how people change after realizing certain things (Matoetoe, 2017).   

 

2.3.6 Rhetoric 

 

Tinto’s (1993) SIT believe on integration that unites, individuals, in this study, language play a 

major role because it creates interactions among people.  Thus, participants in this study 

interacted regardless of the positions they hold in society (Matoetoe, 2017).  Moreover, 

participants use the language they will be comfortable with, Sesotho or English.  It is important to 

use language that participants are comfortable with because it provides a connection that allows 

learning new experiences together. 

 

2.3.7 The relationship between the researcher and the participants 

 

According to Tinto (1993), students’ objective commitments and institutional commitments are 

positively correlated with their degree of social and academic integration, and they also have a 

lower dropout rate.  Since student integration presumes emotional experience as the learning 

environment fosters the development of expertise, Tinto’s theory brings together a variety of 

people from diverse background to share their experiences (Helena, 2018).  Shared information 

is going to transform the participants and constructed by all concerned stakeholders (Omdan, 
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2020). The relationships between researchers and participants established to understand the 

culture and to build trust between researchers and participants (Mertens, 2010).  For this study 

will have strong relationship between the researcher and the participants, with open 

communication, have clear roles and responsibilities, willingness to share information, a 

willingness to share information and listen to other to each other as well as participate (Tsotetsi, 

2013). 

 

2.3.8 The use of Tinto, (1993) SIT 

 

The focus of this sub-section is to justify the choice of SIT for this study over other theoretical 

frameworks such as positivism.  SIT was utilized as a lens to place my position in relation to 

participants in various elements of the entire study in order to accomplish this study’s goal 

(Tsotetsi, 2013).  Thus, allows the researcher and participants to work together and participants 

become active participant, not subject, unlike in positivism, researcher work for them, instead with 

of working with them (Martin, 2018).  In addition, first year students will be required to establish 

relationship with the institution and the environment, and establish a common understanding of 

the issue, to find solutions (Chevalier & Buckles, 2019).  In positivism, interactive relationship is 

discouraged between researcher and participants.  In (SIT) knowledge constructed between the 

researcher and participants with the aim towards transformation of people (Omdan, 2020). Unlike 

in a positivism paradigm where researcher controls the process of research and participants 

(Taylor & Medina, 2011). 

 

The significant change and adaption for student because this involves shift from the familiar 

norms, values and behaviors of high school environment to college with different expectations 

(Lemmens, 2010).  This is related to Tinto’s (1993) which describes the process as one in which 

student forms new social and intellectual groups at college by moving through several phases 

and distancing themselves from their previous associations.  In this sense, institutions for first 

year students typically provide greater autonomy and flexibility where students are expected to 

assume accountability for their education and practice time management.  Corozza, (2021) refers 

to this as transition stress, that can have both beneficial and harmful effects.  Furthermore, (Ajani 

& Gamede, 2020) found that first year students have trouble forming social bonds and getting 

access to support services 

 

The investigation is guided by Tinto’s (1993) SIT as Fray, (2017) found that the system fails at 

risk students by falling to provide a supporting and nurturing atmosphere, and that TVET College 
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fails to identify these students.  Commitments to the welfare of students, education of all students 

and integration of all students into academic and social groups constitute the core tenets of SIT 

(Kori, Pedaste & Must 2018).  In this regard, by implementing these principles college may create 

a supportive, smooth transition and inclusive environment that benefits all students.  Because it 

helps first year students adjust to college life, Tinto’s (1993) is a suitable theoretical frame that 

guides our investigation (Helena, 2018).  According to Chrysikos et al, 2017), a seamless 

transition will help children understand their goals prior to starting their first year of school.  

Institutions ought to establish expectations for students that will help them succeed and build both 

formal and informal social and academic integration skills (Fray, 2017).  

 

The interaction model put forth by Tinto (1993) student integration theory provided the theoretical 

underpinnings for research on student attrition.  Tinto’s model core tenet is that a student level of 

integration into the academic and social structures of the college affects whether they continue 

their studies or leave (Curbano & Hernandez, 2020).  Student arrive at college with a range of 

background variables, including pre-college education, personality attributes, and family 

background according to Tinto’s (1993).  Together, these background traits have an impact on 

the student original objective and institutional commitments in the college setting.  Goal 

commitment is a measure of a student overall level of commitment or motivation to earn a college 

degree, while institutional commitments are a measure of the degree in general degree of 

motivation a student has to graduate from a specific college.  Depending on the student degree 

of integration into the college’s academic and social system, these obligations chance duing 

course of their time (Curbano & Hernandez, 2020).  According to Bayaga et al., (2022), Tinto’s 

SIT theory states that first year students should be properly integrated into the system and that 

they will be dependent on their ability to adjust to the academic, social and economic experiences 

of first year students in addition to their academic proficiency 

 

 2.4 LITERATURE REVIEW 

 

TVET as formal, non-formal and informal leaning that equips youth with the information and 

abilities needed in the workforce (Azeem & Omar, 2019). TVET is foundation of skills, a potent 

instrument to combat poverty, inequality and unemployment (DHET, 2015).  The goal is offering 

individuals the skills they need to thrive in the workforce that is critical for a strong economy.  

These skills need to be developed or modify curricula to align with industry for future skill 

requirements (Olowoyo, Ramaila & Mavuru, 2020).  Additionally, the significant issue in South 

Africa is underfunding of TVET Colleges that includes inadequate equipment or facilities required 
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for quality teaching, for example, engineering workshops required proper equipment for practical 

and demonstrative purposes (Matenda, 2019). 

 

TVET gives young people the skills they need to work and help the economy, having skills that re 

in demand may minimise unemployment and poverty.  However, SA TVET emerged from 

decades of marginalisation, that left many TVET Colleges underfunded and unable to deliver high 

quality instruction, but they are adopting new policies and correcting the legacy of neglect (Papier 

& McBride, 2018).  Many students experience academic, social and emotional hurdles when 

transition from high schools to TVET College, that create conflict between student current 

identities and identities they believe are essential for success in college (Gutnick, 2018). In 

contrast, Malaysian governments policies prioritise the education sector by producing skilled 

professional and workers who would aid in the growth of other industries (Omar,Rauf,Ismail, 

Rashid, Puad, & Zakaria, 2020).  Hence, they become developed nation it aspires to be and 

change the country education system, particularly in the TVET sector.  However, they also 

experienced challenges that hinders the expansion of TVET initiatives in partnership with industry 

and results in low enrolment in training programs (Omar et al., 2020).  Even students with lower 

grades and those from comparatively low socioeconomic backgrounds were more likely to view 

TVET as their second choice after college (Omar et al., 2020). 

 

Tinto’s (1993) concept of student integration serves as the foundation for understanding student 

performance in higher education.  It argues that students have different needs come from a range 

of backgrounds, and have varying financial resource, social skills, academic readiness and 

personal goals idea of student integration, make the case that students have distinct 

requirements, come from a variety of backgrounds, and have different financial resources, social 

skills, academic preparedness and personal objectives. Transition to college associated with 

significant workload and first year students may feel overburdened and find it difficult to achieve 

without the appropriate support (Mbatha & Ntuli, 2023). 

 

 The next section discusses literature related to the five objectives of this study. 

 

2.4.1 THE NEED TO ENHANCE TRANSITION OF RURAL HIGH SCHOOL STUDENTS TO 

TVET COLLEGE.   

 

This component of the study reviews literature on enhancing the transition of rural high school 

students to TVET College.  The need for student transition derived from a desire to address the 
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needs of rural high school students particularly first year that increasingly underprepared for 

college education.  

 

2.4.1.1 Insufficient academic support 

 

Transition to college may difficult due to the restricted access to high quality education, that impact 

rural high school who are academically unprepared for college, and not given enough academic 

help when they first arrived at college.  This made transition challenging and frequently left them 

feeling anxious and angry; Furthermore, insufficient academic support left first year students 

feeling stranded and under pressure to perform without the resources they needed.  The 

challenges experienced by these students are time management, language barriers, teaching 

and learning strategies, which hinder their ability to achieve academically and to transition 

smoothly to college. 

 

Academic accomplishment is associated with excellent management; rural students find it difficult 

to balance their academics with their everyday lives.  The knowledge that efficient time 

management helps students perform better under even under pressure and time limits, time 

management entails organizing and planning how to allocate time between different jobs.   

Student are expected to manage their lives without institutional help and the organizational 

structure of higher education institution typically causes workload peaks and trougs.  According 

to Wolters & Brady, (2021) students actively control when and how long they spend on the tasks 

that are considered necessary to accomplishing their academic goals through the critical self-

regulation process of time management. 

 

The academic burden is the amount of time a student needs to properly learn a curriculum and 

complete course assignment, which includes scheduled duties and extracurricular study time 

such as reading, reflection, preparation and exams.  They experience stress as a result of their 

severe academic workload. Furthermore, rural children from disadvantaged schools and 

backgrounds find it difficult to communicate in the medium of instruction English, which has a 

negative impact on their learning, transition, fitting in and getting along with people and especially 

prevented them to communicate with lecturers and interacting socially with classmates 

(Kananaga & Mntuyedwa, 2023) 

 

Time student needs successfully learn a curriculum and finish expected coursework, including 

scheduled duties and extracurricular study time for reading, reflection, preparation and exams is 
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known as the academic workload that is stress experienced by rural students due to their 

demanding coursework.  Moreover, disadvantaged schools and their students struggle to 

interconnect with medium of instructions, which has a negative impact on their transition, learning, 

fitting in and getting along with others it makes it difficult for them to interact socially with 

classmates and communicate with lecturers (Kananaga & Mntuyedwa, 2023). 

 

College expectations for students’ academic literacy may differ from the real difficulties they 

encounter, resulting in students’ inability to reach expectations (Moosa & Langsford, 2021).  

Nonetheless, the disparity is referred to as a readiness gap, that is brought by lack of academic 

resources, such as tutoring, test preparation, college counselling, in the year before college 

(Goldman, 2019, Cavozos, Heddy & Pugh, 2024).  This has an impact on academic achievement, 

which includes procrastination, low self-esteem, and demotivation and raises the dropout rate 

(Goldman, 2019).  The main distinction between high school and college, is different teaching 

methods, rural students struggle with mind-set of memorisation to a college-level analysis and 

integration of thoughts (Wang. 2022).  They spend much time learning study techniques and 

catching up academically (Sikes, 2018).  This is due to a lack of school counsellor and the fact 

that students from rural areas typically lack the academic preparation necessary to handle the 

demands of college, may find it difficult to succeed academically (Masaiti, 2020).   

 

School system urgently needs to be reformed to for graduates to be prepared to enrol in post-

secondary educational institutions.  In this sense, school system must make sure that first year 

students are equipped for postsecondary education should not be solely responsible for higher 

education and students’ participation is required in college courses and work through pre-readings 

before attending tutorials (Masaiti, 2020).  This means a lot of students may find the first year 

quite daunting because of new responsibilities and challenges that are often too much to manage.   

 

Rural students have the potential to transform in college, but they are frequently ignored by 

college and receive little support from because of urban students from wealthy families (Masaiti, 

2020).  In higher education, academic materials in English serve as the main medium of 

instruction.  However, rural students from underprivileged educational backgrounds have a 

difficult time learning English since they are not adequately prepared for the curriculum (Nzembe, 

2018).   They face challenge of integrating academically due to limited English proficiency 

(Jeyagowri, IIankumaran, 2018).  Finding study materials, scheduling study time, comprehending 

course material, staying highly motivated, juggling employment and family obligations and 

managing academic competence for their studies could all contributing factors (Golman, 2019).   
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Low-income and minority students are disproportionately affected by lack counselling support and 

severe differences in access to college-preparatory resources, which puts them at risk of failing 

classes and dropping out of college (McCulloh, 2022).  Cultural mismatches with institutional 

norms may cause discomfort, stress and comprised academic performance for rural college 

students (Offidani-Bertrand, Velez, Benz & Keels, 2022).  The college does not offer enough 

academic support that deters students from and prevents them from succeeding in their studies 

(Makibinyane, 2020)   Additionally, Rural high school students that register for NCV programmes 

are not sufficiently prepared for college curriculum by mainstreams schools, the calibre of 

students needs a comprehensive support (Ngwato, 2020).  That led to a variety of academic and 

psychological problems for rural high schools throughout their transitional college years. 

 

First year rural students often experience insufficient academic support. Despite recent 

improvements of SA TVET Colleges.  Current situation necessitates a reconsideration of 

academic support for TVET campuses across the country Maymon, Hall & Harley, (2019) Social 

support may improve coping, encourage healthier practices, and reduce stress throughout the 

adjustment to college life.  Effective communication is a key aspect in helping students cope and 

adjust because allows for mutual understanding of many matters, may be verbal or non-verbal is 

essential for relating to others.  In this regard, social interaction requires one to interact with others 

from different nations, thus communication with others assist us meet our emotional and 

intellectual demand (Singa et al., 2024). 

 

2.4.1.2 Limited career guidance  

 

In SA context, career guidance is currently included in National Curriculum Policy Statement 

(CAPS), meaning is taught in high school educational level.  High school learner understands the 

selection of suitable subjects and career paths, even little information available on career 

choices.to prepare for desired careers.  This challenge was exacerbated by the most rural 

students and parents lacked the necessary skills to help their kids make vocational decisions 

because of systemic problems which contributed to this challenge, limited in their academic 

pursuits, this indicates that career guidance in high school is not emphasized (Motsepe, Thulo, & 

Mochifefe, M.A., 2024).  Choosing a career path may be challenging, particularly for marginalized, 

who have little access to available information on education and training options, career and 

career pathways and employment opportunities (Dube, Nyambo, Kanjiri, & Ruzungunde, 2022.)   
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Transitioning from lower to higher levels of schooling has been defined as requiring young people 

in rural parts of numerous countries to leave their residential area or make the decision to broaden 

their alternatives rather than remain in a location with limited opportunities (Rosvall, 2020).  The 

limited access to information applications, admissions, and financial aid choices, rural students’ 

close-knit communities and wealth of support networks are unable to help them with the college 

enrolment process (Whiteside, 2021).  Furthermore, a lack of resources and assistance may have 

made rural residents, and their families feel alone and less informed about college planning, that 

may have contributed to the transition to college (King, 2023).  These challenges contribute to the 

transition challenges, hence there is a need to enhance the transition of rural students.  TVET 

entrance policy, allow student from different grades to enrol in the same course, the situation 

creates a gap among students, academically challenge, for example grades 9 and 12 sit in the 

same class for the NCV program (Badenhorst & Radile, 2018). 

 

Limited career guidance, student support services and disparities in class grades all contribute to 

the problem of students’ transition at TVET colleges.  Rural students encounter mismatch when 

enrolling in colleges because of their socioeconomic background that prevents them from being 

exposed to college possibilities.  Their access to selected programs that might offer better career 

chances is limited by this under matching. (Korich et al., 2018) 

 

Limited career guidance and insufficient information about postsecondary education emanates 

from lack of parental support due to their level of education, led to students’ unrealistic 

expectations about college (Lefoka & Tlali, 2021).  As a result, they were unable to conduct 

college research, choose a vocation since they received little high school advice, and receive little 

college career counselling.  Students in rural high schools lack direction on how to prepare for 

college, what to expect during college, how to pay for college, and how to get support during 

college because their parents do not have college experience.  As a result, they rely on college 

for support 

 

Another challenges with career guidance in high school, there are no school counsellors advising 

about postsecondary career available options, for example may have only one counsellor, leading 

to student to counsellor ratio that limits the amount of individual attention and guidance each 

student receives for college options (Echazarra & Radinger, 2019).  In high school teachers are 

referred as counsellors in that wear many hats, such as academic advising, crisis intervention 

and administrative duties.  Furthermore, they have many responsibilities other than providing 

college-related counselling, including course scheduling, personal counselling, testing and 
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occupations/career counselling (Perna, 2023).  Because rural students live too far from their 

schools to engage in enrichment activities that are intended to make educational opportunites 

more accessible, this may limit their access to and choice of colleges (Ajani & Gumede, 2020).  

Compared to their peers, these students were described as having lesser academic objectives 

and worse self-esteem than peers regarding academic abilities (Tus, 2020).  This becomes 

challenge to first year rural students when transition to college or learning curve to students when 

it comes to navigating the norms and processes of higher education (McNamee, 2022).  These is 

a persistent achievement gap in higher education with underrepresented students facing 

significant challenges of low attendance due to shortage of staff in SSS unit in college that impede 

transition and increase dropout rates (Duncheon, 2021). 

 

There are no career counselling departments on campuses to assist students with their career 

goals and persistent loop of constrained and uniformed career decision-making may occur if 

learners do not receive enough guidance and counselling support, this could affect the quality of 

job that is appropriate for their career and the opportunities to become self-sufficient, poor career 

counselling affects more than just subject choice, also influences SA youth unemployment rate 

(Farao, and du Plessis, 2024).  Due to a number of factors, such as a lack of demand for their 

skills, a mismatch between their knowledge and the demands of their labour market, and a lack 

of work experience the graduates usually have difficulty finding employment.  This illustrates the 

possible repercussions of insufficient career counselling and guidance on making wise career 

decisions and navigating labour market (Mseleku, 2022).  Even though career counselling is 

offered in high schools, the student transition from high school to college has not been smooth 

because of a lack of skills and knowledge gaps. (Otwine, Matagi, Kiweewa, & Ainamaani, 2022) 

 

2.4.1.3 Limited educational resources 

 

Rural students lack access to devices, data, study spaces and the skills they need to interact with 

technology in order to effectively use learning material and educational technology (DHET, 2020).  

Additionally, TVET college assessment, require students to visit other business department or 

conduct interviews with the use of resources like internet, laptop, computer and social skills, the 

absence of those mentioned resources’ left student behind.  There are numerous ways that 

technology may be used in the classroom, including teaching students directly or promoting their 

comprehension online assignments or games.  However, due poor government support, 

infrastructure provision of maintenance, particularly dependable power supply and costs are main 

contributing factors to limited of educational resource (Malimabe & Omdan, 2021).  Moreover,tThe 
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effectiveness and operations of the academic and SSS unit are impacted by the SSS unit lack of 

financial, human and physical resources (Makibinyane, 2020). 

 

Many of the students come from lower socioeconomic backgrounds and lack the skills and 

resources that would let them use virtual learning platforms.  Additionally, the homes of a number 

of rural students raise queries about basic amenities such as running water, power sanitation and 

physical spaces that support effective engagement and learning.  Students in rural areas may not 

have access to academic assistance or the tools they need for a good education; therefore, may 

make use of a variety of easily accessible resources in order to engage and learn effectively.  The 

gap in privilege and inequality with regard to educational resources, support and supervision is 

exacerbated by re-emergence of the rural-urban divide (Maniram, 2023). 

 

The difficulties of this transition are compound for students who come from under resourced 

backgrounds (Hardy, 2021).  This has impact of rural students because they may have a social 

identity tied to their communities and its struggles.  According to, Morton et al, (2018) many of the 

students stated that their high school did not have resources, therefore they experienced 

difficulties when attempting to obtain resources that could begin to prepare them for college, 

despite their desire to begin the preparation process.  The lack of resources in rural high schools 

can put students at a significant disadvantage when they transition to college, more like to the 

access to current textbooks, computers and labs might hinder a student ability to develop 

essential research and technology skills needed for college success (Ajani & Gamede, 2020; 

Cele, 2018).  This led to rural students feeling underprepared academically, decline in confidence, 

increased stress and a higher risk of dropping out.  Furthermore, lack of resources persists to 

create significant hurdles for students aiming for higher education due to lingering effect of 

apartheid policies (Mbatha & Ntuli, 2023).   

 

The disparity puts rural students at a disadvantage in preparing for college-level work because 

students may have outdated computers, software and limited access to high-speed internet.  

Moreover, such rural areas often have unreliable or slow internet access, which can make it 

difficult for students to complete online homework, access course materials, or participate in 

online discussions (Heinisch, 2018).  This lack of resources hinders the transition and educational 

experience for rural high school students and many lack knowledge or experience navigating 

financial aid applications (Mbatha & Ntuli, 2023; Koricich, Chen & Hughes, 2018; Goldman, 2019; 

Webb, 2019).  In New York, Financial resources are a majority hurdle for families aiming to send 

their children to college (Hardy, 2021).  In this regard, limited financial resources available at rural 
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high schools can hinder students from exploring different academic interests and discovering 

potential career paths.  Moreover, limited financial resources in rural school districts have ripple 

affect not just core classes but also availability of extracurricular activities and advanced 

coursework (Webb, 2019).  According to Lombard, (2020) financial security is a building block for 

a successful transition to college, particularly rural students.  Financial stress can be major 

distraction, hindering academic performance and overall well-being.  Furthermore, engaging in 

the learning process require resources, for example having access to reliable internet for 

research, purchasing textbooks and participating in field trips (Lombard, 2020). 

 

2.4.1.4. Financial constraints due to late payment of NSFAS allowances 

 

College expanded more students tried to enter the post school economy, the number of students 

living off campus rose, however they are unable to offer housing on campus and most students 

rent unsuitable off-campus accommodation (Mtshali, 2020).  People in the neighbourhood have 

converted their houses into private student accommodation because of TVET college inability to 

provide on campus lodging.  Some property owners solely care about their profits and construct 

dangerous poorly constructed rooms with illegally connected electrical (Sokhela, 2022). 

 

The unlimited and unregulated number of private corporations supplying infrastructure has 

increased competitiveness in the student housing market, raising concerns about students’ safety 

and wellbeing.  One of the most difficult tasks is dealing with housing concerns, accommodations 

made for various disruptions have a big impact on the transition of rural students.  Rural students 

who live off-campus suffer a range of obstacles such as excessive rent, unhygienic surroundings, 

and no favourable setting to study, as well as lack of protection both in dorms and tier approach 

to class, when they risk being attacked by criminals. 

 

Academic performance is impacted by social problems in their areas, noise pollution, easy access 

to drugs and alcohol and vulnerability to crime (Sokhela, 2022).  Majority of TVET College 

students come from low-income household, which makes difficult for them to locate suitable 

housing because they are unable to pay the registration and housing costs.  NSFAS allowances 

provide financial aid program typically processes students’ payments every four months, these 

students find it difficult to cover monthly costs like food and rent.   

 

As a results, students worry about paying their rent each month and taking care of their basic 

needs, families are also strained financially because they must send money for rent and food 
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(Sokhela, 2022).  This causes anxiety in high school students, wish to enrol with college.  Financial 

limitations make first year college students more stressed and make it harder for them to focus 

on their studies.  Furthermore, parents lack employment chances that cause them to unable to 

pay college expenses, causes anxiety in them also (Muronda, Tini & Powel, 2024).  Financial 

hardships, stress and anxiety are harmful for students’ welfare and negatively impact academic 

performance and retention. 

 

2.4.1.5 Social and cultural adjustment 

 

Rural students find it difficult because they must deal with more work and tests in every subject.  

At that time, they are separated from their families, force to make friends, change the way they 

behave, learn new things, and use new ways and use new ways of thinking in the classroom.  

Accordingly, students who adapt to a new setting develop a sense of belonging (Moosa and 

Langsford, 2021).  Although these students aspire freedom, they are frequently constrained by 

guilt over abandoning their communities and parents (Whiteside, 2021), 

 

College may be vastly different from the more structured environment of high school, which create 

challenges (Heinisch, 2018).  Rural students experience challenges with transition, their struggle 

starts with finding a housing or a place to stay, that causes emotional problems when they are 

unable to connect with others in their social group that makes them to feel as though they do not 

belong, also lack parental support because parents are unfamiliar with the procedures. 

  

Adjustment is a natural part of life, particularly during times of transition, however, rural high 

school students often encounter this process between the ages of 18-25, as they transition from 

being adolescents to emerging adults.  The adjustment process helps individuals manage with 

stress, conflict and tension while fulfilling their needs.  This adjustment occurs when pupils believe 

their needs addressed and their behaviour aligns with the environments needs.  Students, who 

are unable to adjust to stressful events and overcome challenges, may lead to mental issues such 

as stress, anxiety and depression (Sinaga, Karo and Saragih, 2024).  Masaiti, (2020) emphasize 

the importance of adhering to community standards and values as part of their culture because 

when culture is dynamic not rigid is better to facilitate progress.  Additionally, it is believed to be 

morally upright and ignoring those in disagreement with their values. 
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2.4.2 ASPECTS NECESSARY TO ENHANCE THE TRANSITION OF RURAL HIGH SCHOOL 

STUDENTS TO TVET COLLEGE 

 

2.4.2.1 Creation of academic support 

 

Many first-year rural students are hesitant to ask for help with their academics from college 

professionals.  In this regard, academic professionals in college need to identify these students 

at risk of poor performance and college must find ways to improve academic support learning by 

making sure that support is well-planned, well communicated and reaches deserving students to 

lessen their frustration (Voisin, Phillips and Afanso, 2023).  These programs primarily assist and 

support first year students by facilitating their transition into the new academic and social 

environment and incorporating various activities and resources.  Peer tutoring is one of the more 

comprehensive academic supports to first year students, student (Arco-Tirado, Fernandez-Martin, 

& Hervas-Torres, 2020). 

 

Peer teaching is students instructing one another in a scenario that is prepared and guided by a 

teacher, entails interdependence as students engage in the activity as both learners and teachers, 

giving and receiving as they support one another. (Rusli, Degeng, Setyosari, & Sulton, 2021).  

Another strategy is ePortolios, writing intensive courses and learning communities on first 

generation college student transition, enhances students’ literacy and study skills.  Furthermore, 

these teaching methods seem to improve students’ commitment to the school and their self-

evaluation of their overall academic skills (Conefrey, 2021).  It is important for first year students 

to receive tailored support throughout the college transition.  However, not all students will have 

same transition experience; for example, students in rural areas may need extra assistance in 

remedial classes because of their special circumstances and difficulties (Goldman et al., 2024).  

Additionally, support services to first year students may not effectively supported when a blanket 

approach is used, instead institutions must evaluate each students needs and provide a range of 

resources (Moosa and Langsford, 2021).   

 

Tinto (1993) posits that institutions need to identify students at risk since the challenges of 

transition from school to college may result in dropping out.  Further, state that the challenges 

identified college need to be recognized and reform support services, cultivating a more inclusive 

educational atmosphere that will enable colleges to establish a more equitable environment for 

all students and enhance their transition.  Thus, to provide student autonomy in the development 

of activities such as virtual programmes (Guzman, Barragan and Cala Vitery, 2021).  This means 
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that because of their individual or varied needs, first year course curricula must include a variety 

of academic reading and writing skills so that students will feel included in college academic 

programs and their sense of exclusion will at least start to fade (Moosa & Langsford, 2021; Esau 

& Daniels, 2022).  Additionally, Tinto (1993) asserts that higher education has a duty to guarantee 

that all students receive support regardless of their background and have the opportunity to 

succeed.  Programs have also become crucial tool for a smooth transition from high school to 

college, helping students to adjust to the demands, workload, and learning styles they might 

encounter there (Cameron & Rideout, 2022).  Coping mechanisms throughout the college 

transition assist students to adjust their habits to meet the academic demands for college, work 

continuously hard in their education and ask for help from their teachers and others to deal with 

the academic difficulties they confront during their transition (Nonglait and Myrthong, 2021) 

 

Supporting college students holistically is crucial for academic success because high failure rates 

are costly for stakeholders and inhibit the TVET sector from fulfilling its mandate or purpose 

(Badenhorst and Radile, 2018).  McPherson, (2021) proposes that TVET college teachers be 

educated in skill development workshops and evidence-based teaching methodologies 

appropriate to student learning obstacles.  Furthermore, their training is required to detect and 

support students who are having difficulty learning.  Moreover, newly recruited lecturing staff 

should be properly informed and introduced to understand the kind of issues that exist in TVET 

colleges., some issues do not need referrals to SSS unit are not directly related to medical 

diagnoses, more frustratingly, they are being sent back to the lecturers without support or 

appropriate training (McPherson, 2021).  Peer mentoring is one of the aspects that assist students 

with college admission, and other tasks that include academic experience, approachability and 

shared experiences, mentor and mentees build interactions, boost self-esteem (Chandrasekera, 

Hosseini, Jayadas and Broadway, (2024).  Thus, academic support programs include early 

identification, tutoring, peer mentoring, counselling and emotional support, and learning 

assistance programs.  College expectations by lecturers is for students to work more even outside 

classroom.  Therefore, in order to meet the high school standards, students must take 

responsibility for their actions and develop resilience while navigating the challenges of emerging 

adulthood, which calls for maturity and responsibility (Kananaga & Mntuyedwa, 2023) 

 

2.4.1.2 Establishment of Career guidance and counselling 

 

Proper guidance and career counselling are the aspects to address limited career guidance of 

rural students because college instructors and staff may be aware of rural identities (Carpenter, 
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2024).  Rural high schools and college must provide varied curriculum and educational 

opportunities that give students the chance to acquire all encompassing skills and competencies 

to satisfy the demand of the workplace in the twenty first century if they are to guarantee student 

career awareness and future professional.  For instance, program with specialised possibilities 

for major and career exploration as well as preparation exercises (Kezar et al., 2023).   

College to use professionally trained career experts in designated SSS unit to provide students 

with career-related information, answer personal questions and provide quality answers based on 

their fields of study (Okolie, et al., 2020).  Throughout the year, program personnel and the career 

counsellor check in with students to assess their progress and major/career development, they 

occasionally offer more specialised support to those who require it.  College career guidance and 

counselling, to simplify the financial aid application process that will assist to reduce the barriers 

facing rural students pursuing higher education, by providing more guidance on application itself 

to make it more access and less time consuming (Masaiti, 2020).   

 

2.4.1.3 Availability and accessibility of educational resources 

 

Rural students grew up in underdeveloped rural locations, frequently lacking access to facilities 

like public libraries and institutions that may aid them in achieving their educational objectives 

(Whiteside, 2021).  Furthermore, goal and level of study influenced by their access to institutional 

and educational resources (Whiteside, 2021).  Moreover, technology implementation is required 

for availability and accessibility of educational resources; however, student views towards using 

technology in education influenced by factors such as educational background, cultural context, 

personal experience and institutional support.   

 

Open educational resources it is available in both digital and non-digital formats for teachers to 

utilize.  These resources include digital learning materials, multimedia documents, software tools, 

simulations, animations, electronic textbooks, lesson plans, articles, printed books, journals, 

entire courses, module instructional designs, streaming videos, assessments and images (Ojo et 

al., 2020).  The availability of resources, facilities, and equipment is crucial for TVET institutions 

to provide relevant and high quality education (Ongulu and Ibrahim, 2021).   

 

2.4.1.4 Establishment of support regarding delays of NSFAS payment 

 

Despite the challenges they experience, they anticipated value of their education is a key 

consideration and driven by the prospect of greater financial security in the future (Goldman, et 
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al., 2024).  To address the issue of student payment allowances, need to be released every month 

and TVET institution need to collaborate with NSFAS and maybe to provide student with an 

advance loan after confirmed that they are eligible for financing (Sokhela, 2022).  NSFAS delayed 

payments have an impact on student living, transportation and food allowances (Mabuza, 2020).  

Bongers, (2024) cash flow at the start of the first year is the significant challenge, although back 

pay is made for the months that have passed, NSFAS initial payments are delayed.  Students 

suffer from delayed funding distribution, particularly those from low-income families where no one 

is available to help them if they need to pay their fees right away (Mabuza, 2020) 

 

Students no longer have faith in NSFAS with the issue of unreliability of allowances addressed, 

to improve retention, throughput, and pass rates as well as the general wellbeing of students by 

bringing much needed regularity and stability (Power et al., 2024).  Furthermore, assists students 

to live while they wait for the results of their applications by revaluating the decision to allowances 

after attendance verified.  These delays of payment caused by inadequate communication 

between NSFAS, institutions and students.  To address challenges mentioned, it is recommended 

that increased financial support be made available to rural students, particularly those who are 

low-income, this may involve the development of new or expanded financial aid programs 

targeted towards rural students 

 

2.4.1.5 Social and cultural adjustment support 

 

Through Tinto’s (1993) SIT, rural students from poor families, suffer from social and academic 

integration issues, may build inclusive learning environments and increase engagement through 

cultural sensitive approaches to reduce transition challenges (Chrysikos & Catterall, 2020).  Peer 

mentorship is a successful way to boost retention rates and help students adjust to college life 

and provide support successful academic and social transition to college (Lane, 2020).  To 

address isolation of rural students would need to stay in touch with their school or village peers 

to help them deal with the loneliness that comes with moving to college or search for friends who 

are also from rural areas (Nonglait and Myrthong, 2021).   

 

Development of study strategies alleviate their nervousness in a new environment with unfamiliar 

procedures.  This will assist first year students, as they require support to navigate new 

interpersonal and professional development, foreign campus environments, increasing personal 

obligations and identity exploration (Moosa and Langsford, 2021).   
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Parents provide emotional, instrumental, appreciation and informational support to their children, 

including concern their activities, providing learning materials, creating a safe and comfortable 

learning environment and explaining unclear information (Singa et al., 2024).  Family is crucial in 

giving rural students the strength and support they needed because parents appreciated the 

importance of pursuing academic aspirations, even though they had not attended college 

themselves (Whiteside, 2021).  Lastly self-motivation students when facing emotional hurdles like 

the fear of failing, keep pushing themselves by some internalized characteristics (Whiteside, 

2021) 

 

2.4.3 CONDITIONS NECESSARY FOR THE SUCCESS OF ENHANCING THE TRANSITION 

OF RURAL HIGH SCHOOL STUDENSTS TO TVET COLLEGE 

 

2.4.3.1 Creation of academic support 

 

The condition to facilitate smooth transition is through peer mentoring is when an upper-class 

student with greater experience helps an underclass student with their academic, social or 

emotional needs (Lane, 2020).  To facilitate transition by providing academic support, senior 

students share their personal experiences with new first year students.  Conditions or 

implementation requires cooperation from college management with the power to direct college 

funds, space and time, that will enable setting schedule for tutoring, recruiting and training.  

Tutoring is most effective strategy because tutors build strong relationship with students and tailor 

training to their strengths and needs (White, Groom-Thomas and Loeb, 2023).  In contrast, peer 

mentorship boost self-esteem since mentors offer personalized counsel based on personal 

experiences, fostering trust and motivation to attain goals, improve time management and 

organizational skills.  Selected mentors understand their backgrounds, experiences, and interests 

as well as those who have recently gone through the college admissions. 

 

The program focuses on time management and utilization of support services about English 

language competency, student required to enrol in academic literacy module, to increase by 

giving students with lower English proficiency (Lan, Sam, Keo & Roeut, 2024).   

 

Students score below 50% classified as at-risk students and maybe asked to fill out a 

questionnaire that identifies their areas of concern.  Therefore, college tutors and student 

advisors, need to have one on one sessions to address issues, correct mistakes and take control 

of their own academic performance and career (Loots et al., 2024).  Students with high learning 
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motivation study more rigorously, leading to improved academic accomplishment (Singa et al., 

2024).  Approachable lecturers, tutors that are available for consultation when we don’t 

understand clearly in class, and formation of study groups and college implement an open-door 

policy to facilitate open contact, feedback and discussion concerning student wellbeing issues 

(Masaiti, 2020).  Educators ought to concentrate on imparting the requisite cognitive skills for 

academic mastery.  College programs intend to widen access to postsecondary education for 

rural students, those from economically disadvantaged and marginalized, they provide supportive 

services such as mentoring, tutoring and career counselling, to encourage access to 

postsecondary education.  Additionally, offer financial literacy resources and assist students in 

preparing for college entrance exams (King, 2023) 

 

2.4.3.2 Establishment of Career guidance and counselling 

 

Another aspect, marketing and communications campaign that include high schools’ visits and 

prospective students to enlighten students about career options and educational opportunities by 

interacting with high school students and counsellors (Makola et al., 2023).  They may be role 

models to motivate students positively affect their professional decision, emphasizing 

accomplished alumni and is a potent strategy to draw students to different kinds of postsecondary 

education programs.  Students should not be the only one served by school counsellors; parents 

also should be included in workshops to establish sufficient career guidance.  Both School and 

college counsellors it is their responsibility to ensure unique needs for their student population are 

met.   

 

Career guidance and counselling may be implemented in a conditions of general special career 

day, career class day and class meetings.  Furthermore, enhancing teacher capacity training and 

providing access to pertinent career guidance resources could potentially enhance the way career 

counselling and guidance are implementation (Farao & du Plessis, 2024).  Thus, educating school 

administrators about the importance of career counselling and assistance in education is likely to 

raise awareness of the services availability and use in the fields of education and work (Otwine 

et al., 2022).  At the expense of support that all students need in relation to their educational and 

professional decisions, career counsellors frequently focus a large portion of their time on the 

behavioural and learning problems student.  Additionally, guidance on such decisions typically 

emphasises immediate educational choices rather than longer-term and occupational choices for 

careers.  Advisors with expertise in the career paths associated with each topic can offer 
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customised guidance on classes, internships and employment opportunities, improving students’ 

capacity to make wise decisions (McCarthy, 2023). 

 

Educational institutions increase their efforts in creating appropriate career development plans, 

strategies or programs that involve students’ ins successful career counselling activities such as 

Career training programs to improve the employability of graduate.  Career training mentoring 

program may improve understanding of students’ employability, personal development plans, 

career interests, career aspirations (Okolie, Nwajiuba, Binuomote, Ehiobuche, Igu, and Ajoke, 

2020) 

 

2.4.3.3 Availability and accessibility of educational resources 

 

To address the issue of availability and accessibility of resources the rigorous procurement 

procedure, the scarcity of funding, the poor maintenance of educational resources and inadequate 

supply of educational resources, need to be attended.  Thus, campus managers employed tactics 

to lessen difficulties by preparing instructional materials in advance, closely monitoring of 

available resources, working with other campuses and colleges and keeping all parties informed 

(Mbatha, 2021) 

 

2.4.3.4 Establishment of support regarding delays of NSFAS payment 

 

The NSFAS should keep publishing and adhering to schedules that specify the precise dates on 

which TVET students will receive their pay-outs to address the unpredictability of allowances.  

Additionally, NSFAS should make sure that payments are made on these days (Powell, 2024).  

TVET colleges require sufficient funding, facilities, technology, and resources, institution need to 

improve their reputation and appeal to potential students by making sure they have access to 

these resources (Makola et al., 2023).  Finances affects a person’s emotional, mental or 

behavioural health, affect functioning in significant spheres of life and are frequently upsetting 

(Monroe, 2023). 

 

2.4.3.5 Social and cultural adjustment support 

 

Successful conditions for social and cultural adjustment are where rural students developing a 

strong sense of who they are as learners motivate them to persevere and offer some resilience 

when they encounter future academic obstacles (Cameron & Rideout, 2022).  Additionally, to 
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support first year student social and culturally, conditions where students are open to advice and 

encouragement to enhance their study techniques, peers’ mentors also are important providers 

of intellectual and social support for rural students (Woodgate, Gonzalez, Demczuk, Snow, 

Barriage, and Kirk, 2020).  In this regard, college need to provide regular and continuous 

opportunities for student to interact with one another in the classroom and throughout other 

campus events that assist students to adjust to college life (Cameron & Rideout, 2022).   

 

2.4.4 POSSIBLE THREATS THAT MAY HAMPER SUCCESS OF ENHANCING THE 

TRANSITION OF RURAL HIGH SCHOOL STUDENS TO TVET COLLEGE 

 

2.4.4.1 Poor academic performance 

 

College educators have no direct control over community deprivation and that the wellbeing of 

rural students linked to neighbourhood effects (Lindorff, 2020).  Lack of funds is another threat 

hinder college and academic professionals to provide first year students with efficient academic 

support services that includes extra classes, peer tutoring, peer mentoring.  As a result, rural 

students perform poor that led to increased dropout rates. 

 

2.4.4.2 Limited time and resources devoted to career guidance and counselling 

 

Career guidance and counselling remain a challenge to first year rural students that leave them 

feeling unsupported and overwhelm because they don’t likely feel content with their occupations 

and remain dedicated to them over long run when they make well-informed professional decisions 

based on assessments of their aptitudes, values, interests and personal environment fit (Rosvall, 

2020).  The distance between many rural towns and institutions of higher learning, student is less 

exposed to the process and culture of higher education.  Additionally, financial and logistical 

challenges, because are less exposed to a wider range of job discipline, their knowledge, 

attitudes, and expectations regarding their prospects may be limited.  These students are 

impacted by a lack of career awareness, since it restricts the comprehension of possible career 

paths, that may stressful and results in professional anxiety (Gati and Kulcsar, 2021). 

 

Limited time and resources devoted to career guidance and counselling services, inadequate and 

awareness among students, teachers, parents and policy makers, lack of support school 

management and administrators and poor policy implementation, has resulted in a relatively low 

level of career guidance and counselling services provided in schools, which may help to explain 
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why these services continue to have no impact on student career decisions as they transition 

between careers (Otwine et al., 2022).   

 

2.4.4.3 Frustration due to lack of educational resources 

 

Lack of educational resources funds and budgetary constraints prevent institutions from meeting 

the growing demand for mental health services, further putting additional strain on both present 

staff and students.  Students who experience these situations frequently have greater levels of 

anxiety and despair, feeling alienated and find it difficult to balance their personal and academic 

obligations. 

 

2.4.4.4 Increase in dropout due the delay of NSFAS allowances payment 

 

The NSFS funding was created to address the problems of low socioeconomic background 

student limited access to and achievement in higher education institutions due to financial limits.  

However, numerous challenges such as insufficient funding, delayed payment of NSFAS, strict 

NSFAS requirements, poor communication contributes to student dropout.  The SA government 

are concern about the dropout rate of rural students.  Additionally, other reasons for early 

departure could be that rural students were not informed, not contacted about their payments in 

a timely manner (Mabuza, 2020).  The financial structure of NSFAS has an impact of college 

dropouts’ decisions, because for certain study-related costs such as tuition, books and 

accommodation, some students only receive partial financing from NSFAS, while others receive 

full funding (Mabuza, 2020).  The program unpredictable nature and prolonged processing wait 

for student payments at the start of the college year, student who were already underprivileged 

before applying to NSFAS may be even more at risk of debts and forces transactional sexual 

relationships (Powel, Muronda and Tini, 2024).  Thus challenge persist due unemployment 

significantly affects SA graduates’ ability to repay their NSFA loans 

 

2.4.4.5 Stereotypes and biases against rural backgrounds 

 

In college, rural students often report feeling isolated and out of place, that negatively impacts 

their social integration and intellectual engagement (Stough-Hunter and Lekies, 2023).  

Stereotypes and prejudices against rural residents exacerbate this disparity and influence their 

engagement in social and academic activities as well as their sense of self (Névéol, Dupont, 
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Bezançon, & Fort, 2022).  It could be challenging for rural students with a strong feeling of 

connection to others to settle at college (Ricks & Warren, 2021). 

 

2.4.5 EVIDENCE OF SUCCESS TO ENHACE THE TRANSITION OF RURAL HIGH SCHOOL 

STUDENT TO TVET COLLEGE 

 

2.4.5.1 Academic support programs 

 

Academic support programs, instructors possess the ability to recognize student emotions as a 

crucial component of learning and build an emotional connection during a one-on-one academic 

skill development session.  Furthermore, through cooperation, students and academic support 

professionals may build trust-based learning connections.  Moreover, students may practice skills 

and get expert feedback in low stakes, encouraging setting during academic skill development 

sessions (Voisin et al., 2023).  Academic support programs boost academic success of rural 

students by fostering student wellbeing, as it is important to understand students’ unique needs 

(Lindorff, 2020).  Academic support program includes extra classes, peer tutoring and peer 

mentoring. 

 

2.4.5.2 Awareness of diverse career paths 

 

Awareness of career and technical education programs connects high school students to college 

and professional opportunities, including work-based learning, job-oriented routes, and early 

career exploration, which may improve labour market results (Quayson, 2024).  Career 

counselling has recently come to be recognized as a crucial instrument for educating young 

graduates about new professions, skills and attitudes that are always changing and evolving 

(Rosvall, 2020).  Traditionally, talent-matching techniques like assessing individual capacities and 

organising career counselling were the foundation. 

 

Counsellors may also use the career path as a guide to help students create a more systemtic 

career planning process.  It is crucial that each student receives personality based guidance when 

planning their career paths, by providing a variety of career routes based on these profiles and 

personalities, students to have freedom to try different approaches to completing their career 

planning, as every student has unique learning experiences and career planning needs (Rasul, 

Nor, & Amat, S., 2021).  Career counselling is important and includes activities in the institution’s 
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interdepartmental exhibitions, career seminars, weekly assemblies, orientation weeks, alumni 

expert talks and industrial visits (Rasul et al., 2021). 

 

2.4.5.3 Availability and accessibility of educational resources 

The provision of high quality and pertinent education in TVET institutions depends critically on the 

availability of resources, facilities and equipment, that brings desire to enroll in a TVET college 

with the guarantee of success generated by high quality instruction (Ongulu and Ibrahim, 2021). 

 

2.4.5.4 Financial support 

 

The increased financial resources given to NSFAS demonstrates the government's dedication to 

supporting higher and lowering financial obstacles for students from underprivileged 

backgrounds.  The expansion of NSFAS to include students enrolled in TVET, the improvement 

is a strategic step in the direction of a more inclusive and thorough method of financial assistance 

provision (Yende, 2024). 

 

2.5.5.5 Social and cultural adjustment support 

 

College must offer specialised assistance that closes the gap between home and campus 

contexts to address issues of social and cultural adjustment challenges, with peer mentoring 

programs encourage cultural inclusivity, facilitate this adjustment, and create a more welcoming 

college environment (Woodgate et al., 2020). 

 

2.6 Conclusion 

 

This chapter discussed the operational concepts, theoretical framework, and objectives of SIT as 

theoretical framework.  Ontology of SIT, Epistemology of SIT, Rhetoric and relationship between 

the researcher and participants, furthermore, the use of SIT theoretical framework in the study as 

oppose positivism.  Finally, the chapter provided the discussion of literature related to TVET 

College and literature related to objectives. The next chapter, chapter three discuss research 

design and methodology. 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

 

3.1 INTRODUCTION 

 

This study is about enhancing the transition of rural high school students to TVET College. The 

previous chapter discussed the theoretical framework and literature review couching the study to 

bring the reader close to the study.  This chapter describes the research design and methodology 

used to enhance student transition from rural high school to TVET College.  To address the aim 

of the study, this chapter explains the methodology and design employed in the study.  

Participatory Action Research (PAR) as the methodology generating data.  The principles and 

objectives of PAR discussed and how it relates to SIT as the theoretical framework within which 

this study is located.  The chapter outlines reasons behind the selection of PAR as a methodology 

for generating data and outlines how used to form the framework, to identify priorities and come 

up with the plan of action to generate data.  A summary of the chapter provided at the end. 

 

3.2 RESEARCH APPROACH 

 

This study employs a qualitative research approach to achieve the objectives of research study.  

According to Ugwu and Eze, (2023), qualitative research is defined as examining the nature of 

phenomena, including their qualities, different manifestations, context or potential point of view.  

Additionally, inductive approach to qualitative research improves our comprehension of first year 

rural student experiences in TVET College.  Furthermore, qualitative research understands the 

world through eyes of people experiences, giving context and specifics about the process people 

go through in a circumstance (Maher & Dertadian, 2018).  Hence the study seeks to understand 

the human experience they are examining. 

 

3.3 RESEARCH DESIGN AND METHODOLOGY 

 

The research design and methodology employed is this study is Participatory Action Research 

(PAR).  Research methodology is the road map that leads researchers throughout their 

investigation, while research design serves as compass that offers an overall framework to direct 

the study.  These assists study to describe how the selected techniques of focus groups are 

specifically suitable to gather the data (Abuh, Eneche, Ahmed & Idakwoji, 2021).  The two are 

related and used in this study because involves the collection of data and the analysis using tools 
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and processes that are influenced by a set of assumptions and standards that support PAR 

paradigm that is appropriate for the study.  PAR uses qualitative research methods to delve into 

the existed practices of participants with the aim to describe and understand the social issue, 

rather than predict or control it (Spencer, Leonard, Jessiman, Kaluzeviciute-Moreton, Limmer & 

Kidger 2024 &; Lake & Wendland, 2018).  Thus, PAR lies within the interpretivist paradigm where 

the focus is on subjective meaning making to understands the meaning participants give to their 

experiences (Canlas & Karpudewan, 2020) 

 

The paradigm encouraging active participation in participants in the study and exert authority over 

the goals and results of the research (Dudgeon et al., 2020).  Moreover, PAR as paradigm 

proposes an equal role for those who stand to gain from the study and recognize the importance 

of their expertise and understanding (Dudgeon et al., 2020).  In this regard, this study regard 

participant as experts because they understand their situation better with the purpose of bringing 

change to the lives of affected individuals 

 

3.3.2 Definition of PAR (Participatory action research) 

 

PAR combines participation of teamwork allowing people to become involved to address 

challenges and bring solutions.  Individuals are those who experience challenges that participate 

in a process of planning, acting, implementing and evaluating the outcome of action (Canlas and 

Karpudewan, 2020).  The collaborations led to new theoretical insights and useful instruments for 

tackling social concerns resulting from the cooperative approach. In this study, collaboration 

comprises with first year rural students, SSS official, Lecturers, Senior Lecturer and HOD, with 

the aim of enhancing the transition of rural high school students to TVET College. 

 

3.3.3 Origins of PAR 

 

Historical overview of PAR found in the more established field of Kurt Lewin (1944) action 

research, with cooperation and resolving social problems are highly valued in both approaches 

(Mertler, 2019).  Action research sought to break away from traditional research, where 

academics had all authority by encouraging active engagement.  In contrast, PAR enables, 

participants to share decision-making and shape the study direction (Ammentorp, 2018).  Kurt 

Lewin (1944), specialised in studying social issues like discrimination and using that information 

to effect positive change, is widely regarded as a pioneer in action research (Cornish et al., 2023 

& De Oliveira, 2023).   
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Lewin’s ideas enabled the collaborative and change-oriented technique that now defines PAR 

and according to people who are experiencing problems ought to be involved in finding solutions 

(De Oliveira, 2023).  PAR, values collaboration, traditional research sometimes positions 

researchers as sole authorities on a certain topic (Canlas & Karpudewan, 2020; Jacobs, 2018).  

In this regard, PAR emerged as a result of initiatives of cooperative inquiry that prioritised the 

needs and opinions of study participants (Rappaport, 2020) 

 

3.3.4 Relationship between researcher and participants 

 

The aim of the study is to enhance the transition of rural high schools to TVET colleges.  In this 

context PAR highlights, the value of collaborating closely with the stakeholders, which includes 

participants in the study process like first-year rural high school students and TVET College 

professionals (Johnston & Flynn, 2021).  Through collaboration, both researcher and participants 

are better able to comprehend the difficulties that student encounter, drawing from the real-world 

experiences of all parties involved.  They also provide ideas and innovative methods to overcome 

these challenges and improve the transition process.  To comprehend how social injustices, 

contribute to the difficulties of transition.  The relationship between researcher and participants 

aim to create settings and connections that support the research process because PAR success 

is in leveraging its partner’s diverse skill sets and competencies through crucial talks (Cornish et 

al., 2023). 

 

3.3.5 PAR ontology 

 

PAR provides a valuable framework for engaging with the nature of realities in a way that is 

inclusive, collaborative, and action oriented (De Oliverea, 2023).  In other words, it recognizes the 

legitimacy of diverse knowledge system and emphasizes the importance of knowledge being 

relevant and useful for improving people’s lives. 

 

3.3.6 PAR epistemology 

 

PAR challenges the traditional single view of reality, instead claim the various realities that co-

researchers varied historical interests, experiences, and social practices contributed to the study 

process acknowledged by PAR (Mokoena, 2017).  This fosters a more inclusive understanding of 

knowledge as multiple realities system and context dependant.  PAR promoted as a fun and 
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practical approach for individuals to get involved in deep and pertinent learning, socio-political 

growth, collective action and knowledge (Dancis, Coleman & Ellison, E.R., 2023). 

 

3.4 APPLICATION OF PAR PRINCIPLES IN THE STUDY 

 

This sub-section will discuss the key principles of PAR and how they have been applied in this 

study.   

 

3.4.1 Collaboration between researcher and participants 

 

PAR requires collaboration among academics, many of whom frequently interact with students 

from underrepresented backgrounds (Wright, 2021).  This aligns with the study objectives of 

comprehending how students view their transitional difficulties.  PAR has the capacity to solve 

issues, bring about constructive change and give voice to under-represented students.  PAR gives 

students’ opportunities to be heard and take part in conversation about their own experiences, 

even if they may feel like have no voice but with transitional justice issues, this may be crucial (De 

Oliveira, 2023).  

 

 PAR actively helps vulnerable groups, such as first year rural students.  They are empowered by 

the research process to critically examine their circumstances, evaluate obstacles and work 

together to create solutions.  Tetui et al. (2017) point out that PAR actively engages vulnerable 

populations like first-year rural students. The research process empowers them to question their 

situation, analyse challenges, and develop solutions collaboratively. The power of PAR to link 

theory, methodology, and practical problems, by creating transferable ideas and resource that 

encourage rural first year students to reflect on their experiences and behaviour in the TVET 

College setting.  PAR seeks to unite researchers and participants to advance knowledge, make 

sense of real-life circumstances and effect good change through cooperative action (Chevalier 

and Buckles, 2019). 

 

3.4.2 Democratic approach 

 

This study and PAR aim to integrate all voices, especially marginalised rural first year students in 

TVET College by encouraging a more democratic approach to knowledge generation (Canlas & 

Karpudewan, 2020).  In this sense, power and information are distributed more fairly, question 

top-down decision-making, that may have a revolutionary effect on participants, instead 
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encourage promotion of power relations among participants (Vaughn & Jacquez, 2020).  This 

encourages a more democratic method of conducting research and gives participants ability to 

push for reform (Martin, 2018).  Additionally, encourages equal involvement because when 

playing field is levelled, all interested participants may participate in the research process (De 

Oliveria's, 2023)  

 

PAR acknowledges the role that social connections play in helping people adjust to a new 

situation by providing social support services (Mentler, 2018).  Additionally, PAR can 

accommodate a variety of theoretical orientations and research methods.  Knowledge gained 

through research used to inform practical interventions that improve the social environment of the 

college and ease the transition for rural students (Martin & Dismuke, 2018).   

 

3.4.3 Value of Lived Experiences 

 

This study and PAR acknowledge student prior experiences, knowledge, and abilities by 

collaborating with researchers to co-create knowledge.  This better meets the priorities and needs 

of first year rural students because prioritising cooperation and respecting lived experience as 

legitimate sources of knowledge led to empowerment (Lloyd-Evans, 2023).  Thus, acknowledging 

their distinct viewpoint and the value it adds comprehending the problem, value their lived 

experiences. 

 

Recognizing that the knowledge generated belong to both participants and researchers, promotes 

sense of ownership (Canlas & Karpudewan, 2020).  PAR places a strong emphasis on including 

people at every stage of the research process, not only start or finish (Budig et al., 2018).  Rural 

first year students may produce information that may contribute to societal change and enhance 

the transition experience for themselves.  This gives students the opportunity to take charge of 

the research and become active agents due to strong relationship established between students 

and college staff.  (Chevalier & Buckles, 2019).  In this regard, PAR places a high priority on the 

importance of lived experiences to uncover and resolve underlying disparities (Canlas & 

Karpudewan, 2020).   

 

3.4.4 Freedom from oppressive unbearable situations 

 

Existing power systems that could support oppressive circumstances may be contested by PAR, 

in this study participants gain agency and have the potential to alter those structures when they 
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have a say in the research and solutions that are developed (Canlas & Karpudewan, 2020).  The 

study and PAR may analyse issues in a community and uncover the underlying reasons of 

oppression, by creating awareness of the issues impacting them through involvement and 

discourse.  This makes possible to comprehend the difficulties rural first have when transitioning 

to TVET College in a more complex way. 

 

PAR has the potential to increase institutions responsiveness, college may learn a great deal 

about the experiences students and apply that to enhance first year rural students’ transition and 

improve their procedures on support services (Tetui et al. (2017).  This cooperative approach may 

result in broader viewpoints that go beyond, because enables participants to talk, think and gain 

knowledge from one another (Sendall et al., 2018)  

 

3.4.5 Empowerment and capacitation 

 

PAR focus placed on empowering participants through knowledge production (De Oliveria's, 

2023).  Empowerment comes from both students and TVET staff taking an active role in bringing 

about change in the higher education system.  As a result, PAR departs from conventional 

paradigm where academics serve as the only experts, instead acknowledges participants’ 

important knowledge of their own lived experiences and societal problems they encounter and 

gives participants ability to take charge (Cusack et al., 2018).  Therefore, participants are provided 

with a voice and role in directing the research process 

 

PAR seeks to empower participants through peer research support and support social change 

(Peltier, 2018; Robins & Wilson, 2015).  The shared power dynamic makes it possible to co-create 

knowledge (Loewenson et al., 2014).  Use of PAR to assist rural students make the transition to 

college by offering a framework for schools and colleges to evaluate and enhance their methods 

(Sadowska & Laffy, 2015).  Thus, using PAR approach give priority to participants’ perspectives 

(Chevalier, 2019).   

 

3.5 WEAKNESSES OF PAR STRATEGIES TO MITIGATE WEAKNESSES ON THE STUDY 

 

The weaknesses are with regard to universities’ failure to recognise the extra time and effort 

needed by PAR researchers and lack of exposure to training and preparation for community-

based participation action research (Dudgeon et al., 2020).  As a results, novices may find it 

difficult to comprehend the fundamental values and principles that characterize PAR.  Participants 
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may have different backgrounds and level of competence, as well as different goals, values and 

viewpoints on the study issue, may be difficult and may result to disagreement over the objectives, 

procedures, interpretations and conclusions.  This may have an impact time spend establish 

rapport and trust with community members (Lake & Wendland, 2018).   

 

The study will ensure fair distribution of power, so that participants have a big say in how research 

process should unfold (De Oliveria's 2023).  Additionally, the study will offer training sessions to 

give participants the abilities and information they need to participate successfully to mitigate 

vulnerabilities.  Moreover, the study with shared objective of resolving a societal issue and 

bringing about constructive change, may assist to heal potential differences in viewpoints and 

values (Stapleton, 2021) 

 

3.4 SUITABILITY OF PAR FOR THIS STUDY 

 

PAR is suitable because participants gain thoughtful of the world with the aim of improving through 

change (Mokoena, 2017).  To bring meaningful change in the context of social justice, the study 

guided towards action centred practice by PAR, a type of engaged, human inquiry that 

emphasises reflection and cooperation with participants (Guy, Feldman, Cain, Leesman & Hood, 

2020).  Furthermore, PAR shows that people have the right to decide how they transform, it is 

necessary for them to engage in the process of evaluating their own solutions that they oversee 

as they are involved in the entire process (Canlas & Karpudewan, 2020).  PAR improve the lives 

of those being studied and is action oriented and context bound.   

 

PAR places a strong emphasis on participants and researchers working collaboratively to 

comprehend a situation, recognise issues and provide solutions (Vaughn & Jacquez, 2020; 

Mertler, 2019).  Weinberg, Trott & Sample McMeeking, (2018) concur about the entire process of 

PAR that starts from determining the issue to be addressed, formulating research questions, 

choosing suitable methodologies and results, gathering and evaluating data and turning the 

research into a plan of action.  Additionally, to researching social concerns, the objective is to act 

and bring constructive change (LIoyd-Evans, 2023; De Oliveria, 2023).  A key component of PAR 

is information and lesson sharing, that benefits not only the research participants but also those 

dealing with comparable issues.  
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3.6 PAR PROCESS 

PAR becomes powerful tool research that is not just informative, but also transforming and 

empowering for the persons involved for positive social change with cyclical steps includes 

phases of reflect, plan, act and implement as interactive process (Malovics, Mereine Berki, & 

Mihaly, 2021).  PAR is a dynamic or interactive journey rather than a strict linear one, and learning 

and change happen throughout the study cycle, not only at the end (Brydon-Miller, Kral & Ortiz 

Aragon, 2020).  PAR builds a foundation for continued action and a more just and equitable future 

by uniting people, empowering participation, and cultivating collaborations (Brydon-Miller et al, 

2020).  Additionally, PAR serve as co-learners and facilitators, enabling communities to take 

active role in bringing about change in their own environments, more efficient, long lasting and 

equitable solutions result from the collaborative approach (Brydon-Miller et al, 2020). 

 

Phase 1:  Preparation  

 

Participatory Action Research (PAR) to involve participants within the design and implementation 

of framework to enhance the transition of rural high school students to TVET College (Smith, 

Danford, Darnell, Larrazabal, & Abdellatif, 2021).  Researchers build relationship and building 

rapport with the first-year students prior to their involvement.  The study aimed to enhance the 

transition of rural high school students to TVET College to address challenges experienced by 

these students (see 2.4.1.1) literature.  Permission to conduct study was granted. 

Participants received emails and were approach to join the PAR group, while participants and the 

researcher form bonds and in self-awareness for a fruitful cooperative and participatory process 

(Spencer et al, 2024; Schiller, et al 2021; & Carpenter, 2023).  In the first meeting with the 

participants, we all introduced ourselves.  I explained the study and the aim of what this study is 

intended to accomplish.  PAR core principles encourage active participation of all participants 

since they are all equal partners. 

 

At the following meetings, we had fruitful discussions, and the team understood the nature of rural 

first year students and the transition challenges they experienced.  All participants were eager to 

share their experiences with the aim to develop strategies.  To achieve the objectives of the study 

the team members were at the centre of the research process including myself as temporary 

facilitator, to work towards the same goal.  From the discussions of the title and the aim of the 

study, participants came to realize the existing social structure that they perceive unjust as they 

became aware of unfairness of the existing social structure, while identifying the challenges of 
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first year student transition at TVET College. Participants believe that PAR is suitable 

methodology and believes that student transition of first year students need to be enhanced. 

Phase 2:  Plan of action 

 

After the preparation phase, was the planning phase that constitutes with aspects necessary to 

address the challenges identified in the previous phase.  The plan of action is reviewed and the 

resources, and strategies are devised (Haesebaert et al, 2018).   This entails establishing 

objectives determining intervention tactics, and detailing data collection techniques (Schiller, et al 

2021; Carpenter, 2023). This critical time, that is probably the start of research process, 

emphasizes the value of a solid foundational stage since it is necessary to give students the tools, 

they need to fully engage to meet the objective of making a meaningful contribution (Schiller, et 

al 2021).  Additionally, during this phase the problems of students’ transition discussed and 

analysed with the idea to generate possible solutions or areas for improvement and a plan for 

addressing the selected challenges with workable solutions (Rahmelia, Haloho, Pongoh & 

Purwantoro, 2022). 

 

Phase 3:  Reflection 

 

At the first meeting while collecting invitation forms, students’ participants raise their discomfort 

of sharing their experiences with TVET staff participants present.  The issue was immediately 

addressed by having mutual agreement with participants that they will form two focus groups of 

students and TVET staff, one meeting be held when discussing strategies, plan of action and 

implementation.  Thereafter, another agreement was to share roles and responsibilities that would 

rotate.  The rotation applied to all participants including the one-off facilitating in the group, as I 

was temporarily facilitating.  Thus, before the start of the meeting participants decide that who is 

taking the role of scribe, timekeeper or facilitator. 

 

Phase 4:  Implementation 

 

The intended activities are carried out, such as implementing an intervention, changing practice 

or establishing a new program, researcher and participants selected from the list of strategies to 

implement motivational sessions for all first-year students as their action plan (Haesebaert et al, 

2018).  PAR defines action as making decisions, creating plans and executing out actions to 

achieve goals (Guy, Feldman, Cain, Leesman, & Hood 2020.)  The effects of the implemented 
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actions observed and documented (Haesebaert et al, 2018).  This shared observation ensures 

everyone involved is collecting and analysing data from the same perspective (Snapp et al, 2023).  

The strength and opportunities of motivating sessions were a significant predictor of learning and 

accomplishment.  Students who are more motivated to study endure longer, put up higher quality 

effort, learn more deeply and perform better in class.  Personnel invited were all present and 

provided relevant information to students, who were able to ask questions.  And it is claimed that 

it will help students become better college students by providing them with the motivation and 

determination to achieve.  Weaknesses and threats included time, as most students utilize paid 

cabs and buses to go to and from campus, while some claim to walk considerable distances to 

their private residences.  Because of time constraints, they missed out on critical information.  And 

negative peer influence may distract them from education and finances. 

 

Insights gained from observing the effects of the actions inform the next round of reflection and 

planning to a continuous process of improvement and knowledge generation.  The results of the 

activities taken, noted and recorded, by all participants for the reflection purposes, this shared 

observation assists subsequent round of planning and reflection that is informed by insights 

gathered form observing the results of actions that contribute to an ongoing process of knowledge 

development and improvement (Snapp et al, 2023).  PAR group may choose to improve on their 

selected solutions, investigate completely different possibilities or rephrase the original problem 

statement (Brydon-Miller, Kral & Ortiz Aragon, 2020). 
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Figure 1:  adapted from Tsotetsi (2013) 

 

3.7 DATA GENERATION METHODS  

Focus group used in this study as a primary data collection method.  Ethical approval is granted 

by University of Free State Ref No.: UFS-HSD2022/2058/23.  Additionally, both PAR and 

thematic analysis as a method of data analysis will be used in this study. 

 

3.7.1 Focus groups  

Focus groups used to generate data are organized group discussions intended to gather opinions 

on a certain topic of interest in a relaxed, non-threatening setting (Nared & Bole, 2020). Focus 

groups chosen in this study because produce complicated information at a low cost in a short 

period of time and allow for the many perspectives or reactions required on a particular topic 

(Gundumogula, 2020).  Additionally, for qualitative research, focus groups are invaluable 

instrument that facilitates in-depth discussion and concept discover (Nared & Bole, 2020).  Focus 

groups innately participatory in nature, which is founded on group activities, regarded as effective 

instrument for participatory research approaches that provide participants with rich learning 

opportunities and give researcher insightful information. 

 

In contrast to a discussion, I serve as a facilitator to direct and steer the conversation in 

accordance with the study objectives and questions, making sure that all topics are covered 

within the allocated time (Taba & Bagra, 2024).  Additionally, I foster a welcoming and safe space 

where participants freely express their ideas and experiences (Taba & Bagra, 2024). Through 

PAR, I will collaborate with participants to tackle real world issues.  Through PAR collaboration 

real-world challenges are addressed, because ideas are built and participants exchange 

perspectives.  Participants will share their perspectives, building on each other’s ideas and 

experiences, which can spark new insights (Nared & Bole, 2020).  In this study, focus group used 

as a tool for promoting self-reflection, open-mindedness and exposure to diverse viewpoints.   

 

With the participants’ consent, the interview was recorded on audio tape and the researcher took 

notes so that she could evaluate the responses pose follow-up questions.  In order to better 

understand the phenomenon being studied and to capture the depth of the focus group 

experience, audio recording was used in this study.  The PAR cycle was used to give participants 

the freedom to participate (Cohen et al, 2018).   
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3.8 METHODS OF DATA ANALYSIS 

Braun, and Clarke, 2022 (Thematic analysis phases) 

 

Phase 1 

I familiarized myself with data reread each transcript multiple times, listening to interview 

recording before transcribing, that assisted me to obtain a thorough comprehension of data.  This 

allowed me to focus solely on recalling gestures that might not captures in the notes.  I was the 

principal investigator that made everything possible because I was more familiar with data. 

 

Phase 2 

Data is relevant to research questions and was assigned the codes.  There was no potential 

important data overlooked; only irrelevant data may be discarded. 

 

Phase 3 

After generating initial codes, the data carefully reviewed to assess how data assess how 

different codes relate to each other. For example, I searched for shared meaning patterns or 

concepts that connect similar codes and were merged, into single codes. 

 

Phase 4 

In this phase I ensured that each theme represents the coded data discard or merge theme if 

they are too weak. 

 

Phase 5 

Data examined and items grouped, under a theme to identify shared patterns and variations. The 

chosen extracts should directly support the theme’s narrative and highlight insights. 

 

Phase 6 

The report clearly demonstrates how the themes address the research question. By starting a 

theme that sets the tone or provides a foundational understanding of the data. Present themes 

in naturally progress, allowing each theme to build upon the previous one while remain self-

contained. 

 

3.9 RESEARCH SITE AND SAMPLING TECHNIQUES 
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3.9.1 Research Site 

 

The research site in this study is a TVET college in Thabo Mofutsanyana District. There are four 

TVET colleges in Free State. The college in this study situated in a rural area of the Eastern Free 

State. Most students enrolled in this college come from rural high schools around the provinces 

of Free State and KwaZulu Natal.  

 

 

3.9.2 SWOT analysis 

 

Strength and opportunities for the research site, TVET officials work in the same campus and 

student also from same campus.  Relationship between participants already exists, and 

participants understand process and procedure of college, Campus management was included 

in a team. 

 

Threats and weaknesses, most challenging for participants was time, they could not join 

discussions after school due to some use arranged transport, and for example bus or paid taxi to 

their private residents or accommodation, other student participant indicated that they are going 

to fetch kids at day care centre.  Most TVET officials failed regular meetings due to the amount of 

work they are expected to perform at college that was even impossible to finish all the work at the 

college 

 

3.9.3 Sampling Technique 

 

Participants in this study are individuals are individuals who possess information, experiences or 

traits related to the topic being studied (Nyimbili & Nyimbili, 2024).  In this regard, selection 

enables researchers to collect detailed information from a set of people who possess traits that 

are essential to the study.  Ten participants selected from study using purposive sampling based 

on their utility, credibility, and time and resource availability.  The method of random purposive 

sampling assists the researcher gather comprehensive data regarding the research issues 

(Aboagye, Yawson & Appiah, 2020).  Participants in this study are one HOD, Senior lecturer, 

Lecturer, SSS official and four first year students from rural high school. These participants are 

selected based on their expertise (Etikan, Musa & Alkassim, 2016).  Additionally, their expert 

opinion puts them in contact with the situation and their viewpoints have the potential to influence 

TVET College conditions (Cohen et al, 2018).   
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Purposive sampling is a great fit for qualitative research and random strengthen credibility of 

research and consider transparent about the limitations when generalizing the findings (Palinkas, 

Horwitz, Green, Wisdom, Duan & Hoagwood 2015).  To ensure trustworthiness people with 

relevant experiences were hincluded to improve credibility (Campbell, Greenwood, Prior, Shear, 

Walkem, Young, Bywaters & Walker, 2020).   

 

3.10 ETHICAL CONSIDERATIIONS 

The development of structured ethical reflections was a tangible implementation and the 

framework of PAR, with the aim to foresee and reduce harm to address anticipated ethical 

difficulties before they materialise (Guy et al., 2020).  Both researcher and participants define 

values that guide the current study, with the nature of PAR more thorough ethical considerations 

from both participants and co-researchers that go beyond decision made are required (Guy et al., 

2020).  The ethics clearance committee of the Faculty of Education and the University of the Free 

State granted permission to conduct this research study.  A consent letter was sent to students 

and TVET College staff, requesting their participation in the study.  Participants were treated with 

respect regardless of age, gender, religion, political beliefs ro lifestyle and they and they were 

informed that they could withdraw from the study any time (Mirza, Mirza & Ballalem, 2023). 

 

Researcher will maintain respectful communication, create a comfortable space for participants 

to share honestly and explain her role and limitations as a researcher to avoid blurring 

professional lines (Mirza et al, 2023).  Additionally, to reduce the risk of biased responses or 

distorted data due to participant discomfort or researcher influence (Mirza et al, 2023).  Thus, 

actions lead to more credible and impactful PAR research that will benefit both researcher and 

the communities they collaborate with (Brydon-Miller, Kral & Ortiz Aragon, 2020).  Informed 

consent letter sent every participant stating the objective and assuring participants that there are 

no incentives/rewards for participating (Mirza et al, 2023).  Furthermore, participants assured that 

their identities protected and their data anonymized when reporting findings (Mirza et al, 2023).  

Moreover, informed that they will receive a copy of their responses, interviews or transcript, to 

prevent any misinterpretation of data and falsification of findings (Mirza et al, 2023) 

 

3.11 CONCLUSION 

This chapter discussed PAR as a design and methodology in qualitative research.  The origins, 

ontology, epistemology and suitability of PAR in the study.  The principles of PAR, weaknesses 

of PAR, sampling technique and PAR processes. 
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CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF DATA 

 

4.1 INTRODUCTION 

 

The aim of study is to enhance the transition of rural high school students to TVET College.  This 

chapter discusses, analyses of the findings of data generated to attain the goal of the study.  PAR 

used as the approach of gathering data and objectives of the study were followed to present, 

interpret and discussed. Objective one, to justify that there is need to enhance the transition of 

rural high school students to TVET College.  Objective two, to identify aspects that are necessary 

to enhance the transition of rural high school students.  Objective three, to determine the 

conditions under which enhancing student transition would be successful implemented. Objective 

four, the potential challenges to the success regarding the implementation of enhancement of 

student transition. Objective five, what can be done to enhance the transition of rural high school 

student to TVET College.  Most South African TVET Colleges are guided by SSS Framework 

(2008) on how to provide support to all college students. However, majority of SA TVET Colleges 

do not comply, they also lack effective policy implementation and coordination. 

 

This study applied thematic analysis to analyze data, and five themes emerged from empirical 

data. Insufficient academic support, Limited career guidance, limited educational resources, 

financial constraints due to late payment of NSFAS and limited cultural and social adjustment. At 

the end of the chapter is chapter summary with the indication of what is expected in the next 

chapter. I used abbreviations to represent all participants in this chapter to hide their identity. 

Students are represented as S1, S2, S3, S4; Lecturers as L1, L2, Senior lecturer as SL, and Head 

of Department as HOD; and student liaison officer as SLO. The next section discusses objective 

one. 

 

4.2 THE NEED TO ENHANCE TRANSITION OF RURAL HIGH SCHOOL STUDENTS TO TVET 

COLLEGE 

 

The first objective of this study identifies challenges to the success to enhance the transition of 

rural students to TVET College. 
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4.2.1 Insufficient academic support 

 

The transition from high school to college poses significant challenges for rural students, largely 

due to inadequate support from the institution particularly student support services (SSS) unit.  

The circumstances are made worse by limited number of officials working at SSS unit and limited 

resources at TVET colleges.  DHET policy and framework state clearly that college through SSS 

unit should provide a holistic service to students from pre-entry, on-course and exit 

S 1 “We lack adequate academic support from high school, even in college, we are not 

coping even to find assistance on our own for example opportunities to develop academic 

skills necessary for college success”.   

S 3 “The teaching method used here, it’s complicated, even if something is explained, for 

some of us it is difficult to understand, I am afraid to indicate to my lecturers in class that I 

don’t understand because others are not approachable”.   

S 1 “In rural high schools, we were copying notes from board, and the teacher explain the 

course content with our mother tongue, and my mother motivates me”.  

S1 continued “College fails to understand our rural high school background experience; 

teaching methods used in class are like one size fits all”  

S 4 “Yah, they expect us to be the same as our peers, whereas we did not have same 

resources”.  

 S 1 “For example computer subjects here in college, lecturer will be expecting that 

everyone has at least basics whereas in high school it is only one computer lab, and we 

were taken to lab once in two months, depending on the availability of electricity, for some 

of it is like we don’t know how to operate computer because it feels as it is first time, never 

taught computer skills with technology”. 

S 2 “Some of our lecturers tend not have a good attitude, when she must assist me 

consistently, especially when others grab lesson fast, she become irritated”. 

S1 “Yah, some are not empathetic, do not understand the pressure we are under, we are 

given too much work with limited time, when they require that work it’s like we are doing 

their subject only, whereas they are seven”. 
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SLO “I believe that first year students need to possess certain skills before coming to 

college in order to succeed or reap the greatest rewards after exerting the greatest amount 

of effort”.  

 L 1“Developing necessary study skills, time management skills and computer skills for 

college, seem to be a challenge for first year students”.   

S 3 “We are taught English by isiZulu, so there is no how you cannot understand content”.   

S 4 “I had a big challenge in Marketing subjects and English, because English is a big 

challenge since it is not my mother language.  I also had problems during presentations 

because of my poor English language skills. I could have done better if understood English 

very well”. 

S2 “Sometimes information supplied to us by lecturers’ not adequate, not explaining clear 

and insufficient time to work on assignments, and others seem not to be well trained to use 

technology, found myself chasing deadlines instead of grasping the content, even the 

feedback sometimes we don’t know where to improve”. 

These utterances indicate that students receive limited academic support that lead to academic 

unpreparedness emanates due to lack of proper foundation or basic information on the content 

or subject, and their struggle with the TVET curriculum. In this regard, challenge of insufficient 

academic support starts from high school with teacher centered approach and creates mismatch 

between school and college, particularly because in college they use student centered approach. 

The English language is one of the contributory factors for academic struggle to rural students. 

Furthermore, students are supported by literature that insufficient academic preparation create 

fear to rural students that they are unfit to meet college student expectations (see 2.4.1.1).  I 

discovered that insufficient academic support for first year rural students impact their academic 

performance, emotional well-being that led to the increase of high dropout rate. 

 

4.2.2 Limited career guidance 

 

Starting point for all prospective college students is to make choice that match their interests, 

abilities and aptitude.  However, rural students lack information about college, they do not know 

where to ask for help.  Students mentioned that they struggle with transition because of limited 

information about college, career advising and limited support of family and college.  The 
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dissemination of information by college is inadequate, that poses negative perceptions about 

TVET. Below are the comments of participants: 

S 3 “We are unable to obtain knowledge about postsecondary education from home or 

community in rural areas, parents are unable to serve as college resources”. 

S 2 “My mother did not know how to assist instead she referred me to our relatives”.   

S 4 “Advising at college was insufficient because I was told that most of the programs are 

full, I felt that I don’t have variety of options, instead take what is left”.  

S 2 “During registration period career guidance does not give detailed information as the 

induction, we may say registration process to enroll NCV at TVET College is ineffective”. 

S 1 “The induction happens one month after the students have registered and does not 

serve its purpose, because many students drop out as soon as they find detailed 

information”.  

S 3 “We are not making use of SSS unit because of lack information about SSS unit at the 

college”.   

S 4 “Method of communication is not efficient, because I believe crucial Information College 

may make use of SRC’s since us student have group chats. I am trying to find out who I 

am, and which direction headed, as I embark on journey of alternatives roles, in love, 

career and beliefs”.  

S 1 “Some learners are placed in the wrong NCV programs in TVET colleges, when we 

realize that this is not what I wanted, most they become disengaged in their studies they 

decide to drop out”.  

S 1 “I only came to college because do not have anywhere else to go”.  

S 3 “What we known is that TVET college institution, enroll students who fail or rejected by 

universities and struggling students”.   

S 1 “We often opt for TVET colleges when we fail in high school or when we do not get 

good marks.” 

These utterances indicate that parental involvement is strongly absent, because at the college 

under study, students typically come from single-parent households. In this regard, there is no 

proper family with support to access higher education, even the guidance and access to career 

guidance, also parents have low level of education. Furthermore, it is important offering career 
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guidance and support to rural students may assist to bridge the gap between their current 

knowledge and the demands of college.   

 

Moreover, method of communication between college and students is inadequate and there is 

lack of planning and college do not care for their students.  Additionally, that students perceive 

TVET College as second option and this negative perception about TVET College impact on their 

self-esteem (see 2.4.1.2).    I discovered that limited career for first year rural students, lead to 

inadequate preparation for college that impact academic development due to dissatisfaction, low 

engagement and high dropout rates. 

 

4.2.3 Financial constraints due to late payments of NSFAS 

 

Students mentioned their struggle to transition, such as late payment, not receiving payments at 

all, insufficient financial support and limited financial literacy.  

S 3 “We often receive late payment of NSFAS allowances and is frustrating because 

landlords take advantage of our vulnerability and the rising cost of living cause more 

financial burden”. 

S 4 “My friends and I are struggling a lot due to finances, sometimes we miss classes 

because we don’t have money for transport and to pay landlords. I nearly dropped out 

because of NSFAS late payment, my mother had to take a loan, so I can buy food and pay 

landlords, when making enquiries we receive insufficient information and assistance in 

NSFAS offices at college”.   

S 1 “Due to financial burden, some become involved in relationship with sugar daddy for 

the sake of getting money”. 

S 3 “One of our friends was abused by landlord, due to inability to pay rent, he said to her, 

what you could offer since you are not able to pay”.  

S 1 “Accommodation and transport allowance pose more challenges, because we end up 

sharing with other students with bad behavior due to the fact that we are not affording to 

pay accommodation”. 

S 3 “I am supposed to be using public transport because I am staying far from campus; 

However, I am walking that long distance, during winter season is not safe. Some students 
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were robbed, tried to check for safety location, but places surrounding campus is very 

limited”. 

S 2 “The conditions of private residences not all of them are in good standard and we are 

not safe and it is difficult to get to campuses, due to few places for renting, don’t have 

enough options”. 

 S 3 “I wish that college had campus residences, because sometimes we don’t feel safe in 

other areas, and college do not care for us”. 

S 4 “Some roommates come with bad social skills from high school, for instance, I have 

never partied before enrolling at TVET College, but due to behavior of my roommate, I 

ended up joining the team”.   

SLO “Students are assisted to apply online for NSFAS before they start the actual 

registration”.  

L 2 “Instead they use transport and accommodation allowances to buy clothes, alcohol 

and partying”.   

SLO “The immaturity of NCV entry-level students, along with a lack of instruction on 

responsible use of NSFAS funds, is identified as a significant issue at the college level”.  

 HOD “Indeed, I concur with fellow participants, but I had a case where students indicated 

that she was abused by landlord due to not paying accommodation money” 

These utterances indicate that without the proper accommodation on campus becomes stressful 

and others are exposed to crime.  Additionally, students spend most of the time travelling to and 

from college.  Rural students are forced to make special accommodation arrangements away 

from their family home to pursue their studies. The socio-economic background of rural students, 

lead to limited parents or family financial support. Furthermore, scarce financial resources often 

inhibit rural students academically and socially, somehow, they decide to quit due to the financial 

stress.  Moreover, delays in payment of student allowances, has become the norm in recent years, 

has been identified as the single most crucial issue affecting TVET students’ enrolment and 

college attendance that contributes to high dropout rate (see 2.4.3.1).  The financial struggle of 

rural students due to their backgrounds and may not have sufficient knowledge of collegiate 

financial options and budgeting strategies (see 2.4.3.1). 
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4.2.4 Limited educational resources 

 

Rural students struggle with educational resources such as limited school counselors, career 

advising, no bridging program for college readiness, and limited exposure to technology, limited 

high speed internet, libraries, and one personnel in SSS unit. 

S 3 “There is one personnel in SSS unit to assist all campus students, of which is 

impossible that is why we are not using services because it’s like it does not exists” 

L 2 “I concur, that is too much for one personnel to be able to assist all students on campus 

and resources are limited in order to provide support, and there is no system for monitoring 

and reporting on these SSS unit”.   

L 2 “Yah that is not fair at all, one official cannot be responsible for all pre-entry support, 

ongoing support, exit support and SRC matters all of these lead to dysfunctional SSS unit, 

for instance students with disabilities or special needs, need professionals”.   

S 1 “Computers in Lab are always occupied, because we are sharing with Nated students, 

their classes are in the afternoon, immediately when ours cease, so there is no dedicated 

time for us in computer labs for practicing or doing assignments, therefore I bunk certain 

classes to complete assignments to internet café or to someone who is having a laptop, 

due to lack of resources”.   

S 3 “We don’t have resources like library or computer lab, we are struggling to study or do 

research, instead in the bookstore there is only few computers and we are many and there 

are no control measures, because even if you want to type assignment you will find some 

students sitting there watching soapy”.   

S 1 “Furthermore, an official working in that bookstore knock off early, and we are attending 

classes, even if you want to go there during break you won’t find space or computer, always 

full, those who are using computers they are even sharing”.  

S4 “Sometimes situation at home or in our private accommodation does not allow us to 

study well, we come without having touched a book, and there is no conducive environment 

at the college”.  

S1 “There is Inadequate infrastructure, we are using mobile classes and there is no space 

for relaxation or to play”.   
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S3 “In rural high school there was a marked shortage of teachers and learning material 

and other educational resources such as libraries and computer labs, so this poses more 

challenges to us, we are not able to practice for computer subjects, can only access 

computer labs during class time”.   

S2 “Wi-fi spot, it is only one area, not even available in classrooms, we are struggling to 

do assignments”.   

S1 “I’m unable to check marks on student portal, due to limited access to wi-fi”.   

L1 “Our resources are limited. We do not have a library to motivate our students to read to 

improve their language abilities” Instead, there is no learning culture, no libraries like well-

equipped labs like at universities for students to resort during exams”.  

Continued “We are supposed to have 60% practical’s and 40% theory, but it is the opposite 

due to lack of resources” 

 

These utterances of indicate inadequate educational facilities such as computer labs and libraries, 

such as computers, textbooks and advanced courses and access to school counselors, instead 

they rely on outdated technologies for educational purposes (see 2.4.1.4).  Limited resources 

impact on students’ readiness for college because rural students often struggle with standardized 

test preparation due to the inability to access online resources.  Rural high schools are less likely 

to access college preparation programs due to teacher shortages and limited resources.  These 

circumstances leave rural high school students underprepared for the academic rigor of college, 

leading to lower performance and high dropout rates due to lack exposure to technology in their 

lives (see 2.4.1.4).  Library serves as a learning area for students, where they can access 

information online, read books, and study with peers, however, this is not the case for first year 

students in college, because they are struggling even to prepare for their exams.  I discovered 

that limited educational resources affect students from rural who are already disadvantaged due 

to pre-college preparation gaps, this affect their academic success, mental wellbeing and 

transition experience. 

 

4.2.5 Social and cultural adjustment 

 

Rural high school students are at emerging adulthood, this period present unique challenges due 

to the intersection of developmental tasks and specific rural contexts.  These are the challenges 
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of social and cultural adjustment is difficulty in forming friendship, Independence, curriculum 

mismatch, negative perception about TVET College. 

 

S1 “When I arrived here at college, it was difficult, did not know who to approach, even to 

adapt to new teaching and learning methods is a challenge particularly when you are 

clueless”. 

S3 “Adapting to new environment of campus life, is not easy but this was daunting 

experience, discovered independency that means I have to take responsibility and give 

more attention to my studies in order to succeed”. 

S4 “Eish it’s hard, since one needs to adapt to new roles and expectations, of becoming 

independent”.   

L1 “Rural students struggle to form relationships, interact with others, this challenge stem 

from differences in cultural background, norms, values and behaviors’ of a social and 

cultural new environment” 

S1 “I have two types of friends, Friends for social interaction only and friends contribute 

academically, some friends are distractive in my life and most times are negative and not 

motivated with academic goals”.   

S2 “In most cases, as first year students we are struggling to balance both social and 

academic life, navigating independence to establish a sense of identity is difficult”.  

S3 “Yoh, in some instances, friends whom we are sharing residence, some use substances 

and even like partying”. 

S4 “By enrolling to TVET College, our expectations are to gain vocational skills, instead 

programs too theory-based and lacked the practical component”.  

S1 “What we are told in high school, when struggling academically, is to enroll with TVET 

Colleges”. 

S2 supported S1 “Even when we are rejected from universities, we are told that we are 

good for TVET College, it’s like a dumping side”. 

 L2 “Students think that when they come to TVET, they will do skills work, whereas there 

is also the theoretical part, they are not interested in the theoretical aspect, they want to 

do skills.”.  
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S3 “Students concern about the non-availability of some critical resources needed for 

practical work”.   

L1 “TVET cannot be everything to everyone, one size fits all, not working at all” 

 

These utterances indicate the challenges rural students face regarding social and cultural 

adjustment, adjusting to academic expectations, navigating social and cultural diversity, 

comparing themselves to others, feeling discouraged, and managing relationships remain as 

challenge.  Furthermore, feeling alienated and struggling to create positive habits like prioritizing 

daily tasks, managing time effectively, maintaining a nutritious diet (see 2.4.1.5).  I discovered 

that due struggle to form social connections in extracurricular activities, rural students are more 

likely to experience academic difficulties and increase high dropout rates. 

 

4.3 ASPECTS NECESSARY FOR THE SUCCESSFUL ENHANCEMENT OF THE TRANSITION 

OF RURAL HIGH SCHOOL STUDENTS TO TVET COLLEGE 

 

This section focuses on the second objective in attempts to address the identified challenges. 

There are several aspects necessary for the successful enhancement of the transition of rural 

high school students to TVET College. 

 

4.3.1 Creation of academic support 

 

Academic assistance programs are crucial for first year students, who often struggle with 

finances, workloads and family obligations.  The academic support programs push and encourage 

students to work hard at school, get used to the new environment and to make change from 

previous environment to current levels of study (see 2.4.1.1).  below participants discuss aspects 

that are necessary for creation of academic support, extra classes, peer tutoring, student-faculty 

relationships and academic program or workshops as they are beneficial to rural high school 

students. 

 

S4 “College need to create a supportive and healthier environment assisting us to thrive 

academically with initiatives of programs to bridge the gap of school and college”.   

S3 “Yah, college need to provide academic support first year students to manage time and 

workloads, for instance extra classes and peer tutoring for struggling students”.  
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L1 “Colleges need to implement the language policy and explain academic expectations 

this should be stated clearly from the orientation programs, struggling students need to be 

identified, college need to design program for such students.  Additionally, we are spending 

most of the times with students, we may assist to identify struggling students”.  

L2 “A comprehensive academic support programs will motivate student to work hard and 

ease the transition for first year students, however, should not be exclusively offered to first 

year students only”. 

SL “Peer mentoring may assist rural students to navigate academic challenges, build 

confidence, and connect with campus resources”. 

 

These utterances indicate the creation of academic support such as extra classes, peer tutoring 

and mentoring, student lecturer relationship and transitional program as aspects to address the 

challenges of insufficient academic support.  One participant suggested highly qualified lecturers 

as one the aspect to address insufficient academic support.  TVET College need to tighten 

recruitment policies, attract qualified and skilled lecturers to ensure long-term success (see 

2.4.1.1).  College need to have a comprehensive robust student support programs that entail 

collaborative alliances or partnership among various members and organizational units in college, 

functioning in an integrated, interdependent, and symbolic manner to deliver comprehensive, 

holistic support for first year students. (see, 2.4.1.1).  Furthermore, one participant indicates 

implementation of language policy.  In this regard, this necessitates the promotion of 

multingualism in educational programs to advocates creation of resources, including glossaries 

and dictionaries that assist students for whom English is a second language and foster the 

intellectualization of indigenous African languages.  The purpose of developing these glossaries 

is to offer academic support to students with English as an Additional Language (see 4.2.1.1).   

 

4.3.2 Establishment of sufficient career guidance 

 

Aspects that are necessary for establishment of sufficient career guidance are college visits in 

high schools, career mentorship program, open days, sufficient information in college website 

S1 “Guidance from counselors may assist us students in refining their career objectives”. 

S2 “In high school if we can have college visits to speak to students about their careers 

and provide guidance”. 
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L1 “If maybe the college could organize mentors for rural students virtually to provide 

guidance and share their own career experience”. 

 L2 “Mentors may guide students in choosing appropriate courses that align with their 

career goals”. 

SL “Additionally, invite professionals from various fields to share their educational 

experience” Continued: “May also provide guidance on financial aid, college applications 

and campus life”.   

L1 “Open days offer students valuable opportunity to explore different academic program 

and fields of study”. 

SL “Students gain a better understanding of the subjects that interest them and identify 

potential career paths”.  

S1 “I need to ensure that I make informed decisions about my academic choices, that will 

assist since I will be satisfied”.  

 S3 “Yah, it is important to have firsthand knowledge of the institution, and the opportunities 

available”.   

L2 “Partnership between school and college, meaning collaboration between higher 

education institutions and high schools is crucial for fostering a college-going culture 

among high school students”.  Continued “Parental support or their involvement may 

assist students in making informed decision about their careers”. 

S3 “Institutional support plays a crucial part in the mission process, because we there will 

be offering practical advice to us”.   

S4 “A well designed website assists in making informed decisions and overcome 

challenges and succeed in our academic pursuits”.  

L2 “Detailed college websites may provide overview of career possibilities linked to their 

academic interests”.   

SL “College websites, need to be updated and have all information that students need to 

know about college.  This website should have features of each and every department that 

is available”.   

L1 “College counsellors need to be assisting and available during the period enrollment 

and registration period” 
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These utterances of participants indicate the importance of college visits for career guidance by 

school counsellors and career mentorship program that pair rural students with professional in 

their field of interest and that will provide personalized guidance such as academic planning, 

career exploration and socio-emotional development (see 4.2.1.2).  Furthermore, the visit, open 

days and college website will assist in establishing a sufficient career guidance, student 

participants are happy to receive first-hand information”.  In this regard, students gain a better 

understanding of college’s atmosphere, the social scene and the opportunities for extracurricular 

involvement and opportunities to ask questions and seek clarification on any uncertainties they 

may have together with their parents (see 4.2.1.2).  Educated parents are better able to 

understand the college application process, able to guide their children through it (see 4.2.1.2).  

Proper guidance needed for rural students to make sense of, complete the necessary steps for 

success in the transition through postsecondary education and involvement of parents in the 

process to understand how to support rural students. (see 2.4.1.2).  Furthermore, another 

utterance indicates the importance of college website as a resource in providing comprehensive 

and informative information for example, providing information on academic programs, career 

services, financial aid and support matters. (see 4.2.1.2).   

 

4.3.3 Availability and accessibility of educational resources 

 

Aspects that are necessary in establishing of educational resources such as bridging program, 

technological resources, more personnel in SSS unit. 

S 3 “I believe bridging program is critical to address all of our challenges, such college 

readiness” Continued: “I am referring to academic preparation, career advising and 

counselling, financial literacy, accommodation and transport arrangement”.   

S 4 “We also need computers/laptops with high-speed internet connectivity and library to 

study”.   

L 2 “More personnel in SSS unit to be able to handle SSS unit, for the following reasons”.  

Continued “That there is a need for a capacity of SSS officials to be able to provide 

effective peer tutoring, effective academic advising, provide social and emotional support, 

organize cultural events and to provide financial strategies”.   
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L1 “This indicate that SSS unit have a huge responsibilities and college management and 

re not assisting”.  Continued “College management need to understand and be made 

aware of the unique needs of rural students and provide appropriate support and 

resources”.   

SL “I concur with participants that after all mentioned being done, regularly assessment of 

the effectiveness of the transitional resources and make adjustment as needed”.   

L2 “When resources are not available in schools, educated parent serve as important 

information channels for rural youth”.   

SL “I concur; However, I believe peers, immediate and extended family members, and high 

school emerged as top resources of students’ transition to college”. 

 

These utterances indicate the importance of having educational resources rural students for 

smooth transition of rural students, such as access to technology, high speed internet/Wi fi hot 

spot or laptops, technological literacy that may hinder them accessing resources and completing 

online applications.  However, two participants’ L 2 and SL, state that educated parents, peers 

and extended family members and high schools maybe resources required for smooth transition, 

even with technological literacy.  Educated parents and family members understand the 

significance and college selection criteria (see 4.2.1.4).  Institutions need to make efforts to 

students receive support with resources for smooth transition.  Necessary aspects for provision 

of resources are computers, internet and library and comprehensive transition programs that 

includes technology literacy, financial support, mentoring, shared academic courses with 

instructors. 

 

4.3.4 Establishment of support regarding delays of NSFAS payment 

 

Aspects that are necessary to establishment of support regarding delays of NSFAS payment such 

as financial literacy workshop, partnership between college and NSFAS, building of college 

residences. 

L 2 “I believe first year students need guidance on the process of applying financial aid 

such as workshops and resources that help rural students and their families understand 

the financial aid process”.   
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SL “Yah maybe high school may focus on financial literacy programs focused on college 

costs and aid options, whereas college may offer targeted information sessions and one-

on-one financial advising to rural students as part of their first year orientation programs. 

In the induction program these students need to be told to spend allowances wisely, they 

need to budget.   

L 2 “College may consider offering work-study opportunities that may integrate academic 

support roles, for example allowing students to earn income while receiving academic 

help... may also raise funds for emergency to assist struggling students”.   

L 1 “The funding allowances need to be decentralized like in universities to avoid late 

payments, also college need arrange residential advisors to provide support and guidance 

to students living in private residences”. 

 

These utterances emphasize the importance of financial aid awareness and literacy programs 

that institutions may offer to assist rural students manage their budgets and plan for both expected 

and unexpected expenses (see 4.2.1.4).  Institutions need to prioritize financial literacy education 

starting from high schools because may heighten student awareness regarding the various 

financial aid resources available to them. In high this regard, financial coaching programs that 

teach students how to budget effectively, minimize debt and make informed decisions (see 

2.4.1.4).  These utterances also suggest partnership between college and NSFAS may assist with 

late payments, for example student support services (SSS) and bursary officers at the college 

play a crucial role in ensuring that students submit their applications with the necessary supporting 

documentation and are promptly assigned their NSFAS subsidies, because failing to submit 

cause delays in student application processing and allowance payments.  Furthermore, SSS unit 

to include financial literacy in their workshops and in the induction program also students need to 

tell that they are going to receive allowances, and they should use it wisely.  For late payments 

participants suggest de-centralisation of funding. 

 

DHET and stakeholders involved need to review student residential policies and procedure to 

improve the quality of life for students living in private off-campus apartments.  College 

stakeholders need to be aware of student backgrounds so that they are able to assist students 

efficiently, and to arrange advisors for students residing in private residences. 

 

4.3.5 Social and cultural adjustment support 

 



 

67 

Aspects that are necessary for establishment of social and cultural adjustment support, is social 

capital, peer mentoring, student-lecturer relationship and motivational sessions 

S2 “College require self-dedicated leaners, where we need to teach oneself time 

management and how to prioritize better, become more disciplined 

S4 “Religious leader from church that I am attending encourages, advice and remind us to 

keep the faith through challenging times, so I believe we need motivational sessions”.  

S3 “I think we need guidance not only on academic matters only, but social matters, and 

to adapt to change we need to be independent, resilient are the coping mechanism, I 

believe LSCL lecturers may assist in this regard because they partly touch on this during 

their lesson presentations”. 

 SL “Students with strong social connections are more likely to be motivated, engaged and 

tend to have good performance, the social networks provide access to various forms of 

social capital such as receiving information, social support, values and provision of 

resources... those are student with high self-esteem they buffer external pressure and 

reduce anxiety to a certain extent”.   

L2 “A detailed orientation programme may assist us to understand the challenges they are 

likely to face in this new phase of academic and social development”.   

S4 “Peer mentoring program may assist in providing guidance, support and insights into 

college life”.   

S4 continued “more importantly, if college environment is welcoming and inclusive, most 

students are comfortable”. 

 L 2 “I believe college may organize cultural awareness workshops to explore different 

cultural perspectives that encourage understanding and respect to students, also 

extramural activities such as sports for campus not college, that will assist in networking 

also”. 

SL Continued “Also ... I believe lecturers also may serve as mentors and advisors, guiding 

students not only academically but also in terms of career planning and personal growth”.  

 HOD “Having a supportive lecturer encourage students to engage more actively in their 

studies” 

These utterances indicate that student with high self-esteem and social capital are able to build 

connections with peers, faculty, and staff and may assist in understanding and navigating cultural 
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differences to foster a sense of belonging and inclusion.  This social capital may provide a support 

system that helps students cope with these emotions and build resilience.  Social support on 

campus, a sense of closeness, and a sense of being appreciated and important to the group, 

feeling connected to a college campus (see 2.4.1.5).  Peer tutoring contribute to the social 

integration of unprepared students, by creating opportunities for students to interact with peers in 

a supportive and collaborative environment, may also assist student to develop as sense of 

belonging and reduce feelings of isolation, lastly to improve their social networks and well-being 

(see 2.4.1.5).  Student with high self-esteem better tolerate themselves in the face of failure and 

underprepared college students with a belief in one’s ability to succeed, develop a sense of 

confidence in their academic abilities and increase motivation to learn (see 2.4.1.5).  Cultural 

capital for students is required and college need to foster student integration through inclusive 

support systems, promote diversity and the conducive environment that cater academic and 

social aspects (see 2.4.1.5).   

 

Participants also stated that colleges need to extend induction programs, such that it includes 

motivational sessions, stakeholders such as social workers to be invited and share with them their 

experiences, particularly the challenges of being a first-year student and how to cope with the 

challenges that will be the consequences.  For extra mural activities, college to have a sports day 

whereby each campus will handle that activity until they will compete with other campus at college 

level.  Additionally, participants suggested a strong student lecturer connections help create trust 

and provide a support network, which is especially advantageous for rural students, who often 

encounter higher hurdles in adjusting to college life. 

 

4.4 CONDITIONS NECESSARY FOR THE SUCCESS OF ENHANCING STUDENT 

TRANSITION OF RURAL HIGH SCHOOL TO TVET COLLEGE  

 

This section of this study discusses the third objective, conditions necessary for the success of 

enhancing student transition of rural high school to TVET College.  Conditions contributes for 

academic support, establishment of career advising, provision of educational resource and 

financial, and lastly social and cultural adjustment support. 

 

4.4.1 Creation of academic support 
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Adequate participants’ knowledge about rural students’ challenges in TVET College contributed 

to the support needed.  As a results, participants began discussed the conditions of academic 

support. There are several conditions below. 

L2 “Academic support programs must be easily accessible for rural students both 

geographically and digital, particularly for students residing in private residential”  

S3 “College must firstly understand cultural backgrounds and unique of rural students 

when designing support programs, extend hours for academic support services and 

detailed timetable or plan should be in place”.   

S4 “Additionally, effective monitoring throughout the academic year that ensures students 

remain supported for success of these programs such as extra classes, peer tutoring and 

mentoring”.  

SL “Indeed, I concur a holistic support with the approach that ensures support extends 

beyond just academic is required to be provided by college management and SSS unit”.  

 L2 “We may refer that as institutional commitment that requires collaboration between 

different departments with effective communication to identify and address students’ needs 

holistically, such as school and college for bridge program”.   

SL “Lecturers need to be accessible through office hours, open communication channels 

between student and lecturer” 

 

These utterances indicate certain conditions that need to be met for effectiveness of academic 

support strategies, holistic support need to be accessible and designed to address the needs of 

rural students for example a detailed plan or timetable for extra classes, peer tutoring and 

transitional bridge program, all need to be monitored regularly.  Furthermore, for students 

commute or live off-campus, college may offer virtually options such as tutoring, mentoring and 

advising and make it easier for students to engage with these services.  Furthermore, they indicate 

collaboration between departments with effective communication for the benefit of students to 

receive support that address their needs.  This indicates that approachable and informal 

interactions may enhance students’ confidence, particularly those who had limited exposure to 

academic resources and support.  Students perceive lecturers as approachable; they are more 

likely to engage in academic consultations that positively affects their learning outcomes (see 

4.3.1.1).  Lecturers need to be flexibility academically and culturally aware as this may assist to 

incorporate into teaching practices that may make rural students feel more included (see 4.3.1.1).  
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For example, offering online resources, accommodating different learning styles.  Moreover, 

lecturers need to adopt collaborative learning strategies not only improve academic outcomes but 

also strengthen student relationships and reduce feelings of isolation for rural students. 

 

4.4.2 Establishment of sufficient career guidance 

 

Conditions contribute to the establishment of sufficient career guidance are open days, college 

visits in high schools, detailed college websites 

L1 “College maybe may provide opportunities for rural students to connect with other rural 

students in a form mentorship program, where college official or advisors pair students with 

professional in different fields to offer guidance and support”.   

L2 “Additionally, this may take place in a condition of collaboration between college and 

school to enhance career exploration opportunities and students’ awareness of career 

paths”.   

SL “A well-designed institution website that is accessible and mobile friendly to bridge the 

information gap, since essential information about institution will be available and capacity 

of SSS personnel to provide effective support and detailed information to our clientele” 

 

These utterances indicate the conditions may contribute to the establishment of effective career 

guidance programs in school and college, such as collaboration between school and college and 

mentorship program with professional in different fields to offer guidance and support.  These 

utterances indicate a crucial role of college website play in providing a career guidance to first 

year rural students, that institution need to ensure that websites are mobile friendly and accessible 

on a variety of devices, including those with limited internet bandwidth, this will assist students 

from remote areas access career guidance resources (Brooking, 2024). 

 

4.4.3 Availability and accessibility of educational resources  

 

Several conditions contribute to the availability and accessibility of resources. 

L1 “College need to source funding to improve infrastructure and resource availability, and 

to ensure policy is available to ensure that resources are distributed equitably”.  
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SL “College need to ensure access to high-speed internet on campus and provide data for 

student live in private residences, upgrade college facilities including libraries, computer 

labs to ensure that students have the necessary resources for learning”.  

S3 “College to ensure student have access to technology, for example resources in 

multiple languages to support students who may not speak English as their first language” 

The utterances indicate conditions required or may be recommended for availability of resources 

for rural students in college.  The academic achievement and general well-being of students are 

greatly impacted by the resources available on campus. Learning results and student 

engagement are improved by having access to a range of support services, including academic 

advising, counseling, and library materials (see 2.1.4.3) 

 

4.4.4 Establishment of partnership between college and NSFAS 

 

Conditions created to the establishment of partnership between college and NSFAS allowances 

include the following: 

L2 “Financial aid information and application processes should be easily accessible to 

students in rural areas, possibly through online platforms or local outreach programs, 

furthermore, NSFAS to provide regular updates on the status of payment or anticipated 

delays”.  

S3 “NSFAS dedicated helpline or online portal be available and assisting when students 

seek assistance or make inquiries about their payments, also consider consequences 

management for officials failing to meet their obligations and contribute to delays in 

payment 

 

These utterances indicate that regular updates are required by NSFAS to updates students on 

the status of payments and anticipated delays, also availability of dedicated officials and 

application of consequence management for those officials fail to meet their obligations that 

contributes to delays in payment. These utterances indicate the support that may provide to 

struggling students.  This will enable poor financial backgrounds to pursue higher education, 

acquire skills and to reduce burden (see 2.1.4.4). 

 

4.4.4 Social and cultural adjustment 
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Conditions contributed to the creation of social and cultural adjustment is extracurricular activities, 

peer mentoring, motivational sessions, student high self-esteem, independence and resilience 

and supportive orientation programs 

S 4 “Having role models and effective SSS unit that will prioritize student well-being and 

supportive environment”.   

L1 “College to encourage supportive peer networks by encouraging them to participate in 

organization that provide opportunities for social interaction and networking. 

S3 “Community involvement such as volunteering, should not only be done for assessment 

only but be ongoing, I feel good contributing to the community”.   

S1 “Having celebration of cultural events and sports activities for college 

 

These utterances indicate that students need to be socially integrated in the college.  In this regard 

students must feel belonging within the college community, by offering support and creating 

spaces for students to connect with others from rural areas, and facilitating participation in 

extracurricular activities may enhance social integration (see 2.4.1.5) 

 

4.5 POSSIBLE THREATS THAT MAY HAMPER ENHANCEMENT OF STUDENT TRANSITION 

OF RURAL HIGH SCHOOL STUDENTS TO TVET COLLEGE  

 

This section of this study discusses the fourth objective of the study, the possible threats that may 

hamper enhancement of student transition of rural high school students to TVET college involves 

the following: 

 

4.5.1 Lack of tailored academic support 

 

Lack of tailored academic support was found to be the first threat of enhancing transition of rural 

high school students to TVET colleges. 

S3 “Lack of proper consultation of the struggling or at-risk students involved and lecturers”. 

S4 “Absence of well-coordinated plan from SSS unit in college that consider time 

constraints 
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L1 “Threat could be lack of tailored academic support because SSS unit have only one 

official that led to its ineffectiveness, and both management and the unit, are not working 

together, also seem not have a detailed plan in place and this have impact on academic 

performance”. 

L2 “Another threat is funding for tailored academic program”. 

 

These utterances indicate lack of tailored academic support, due to ineffectiveness of SSS unit 

and lack of teamwork between college and the unit.  Tailored academic program will assist reduce 

cognitive load for students, rather than having students visit dozens of offices trying to piece 

together the support they need (see 2.4.1.1). 

 

4.5.2. Lack awareness of diverse career paths 

 

Lack of awareness of diverse career paths threat have negative impact on rural students, and 

include the following: 

S4“Lack of awareness make us to make wrong course selection, of not aligning their 

educational goals with their interests and strengths” 

S1 “Lack of awareness lead to poor academic performance and increased dropout rates, 

due to lack of awareness”. 

S2 “we have limited exposure to a variety of career opportunities due to geographical 

isolation, in some instances is paired with the financial and difficulties of rural living”. 

 

The utterances indicate lack of awareness of diverse career paths may lead to significant threat 

to first year rural students as they transition to college.  The mismatch of caused by lack of 

exposure lead to poor academic performance and increased dropout rates, as the students may 

feel unprepared for the academic demands of the college (see 2.4.1.5). 

 

4.5.3 Mental health challenge due to lack of educational resources 

 

Lack of educational resources impact students’ mental health. 
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S3 “Lack of resources make us feel less prepared than our peers, and that lead to low self-

confidence, self-doubt and some may decide to quit because some information are shared 

online discussions or someone to be engage in virtual study groups”. 

L1 “Yah, we come to realize that during class discussion or class participation, sometimes 

they submit assignment late, in most cases they potentially isolate themselves from class 

activities. 

S4 “Inadequate infrastructure or study space like library limit our ability to engage with 

campus resources and support systems that make us fail because even to access 

technological resources it’s a challenge that brings stress. 

These utterances indicate decreased confidence and self-efficacy of rural students.  Additionally, 

lack of educational resources increases stress and anxiety from the constant struggle of unable 

to access resources to keep up with their studies.  Lack of digital competency and internet access 

may hinder student ability to fully participate in recent, technologically advanced learning 

environments which has long-term effect on college and job prospects (see 2.4.1.5).  Without 

exposure to resources and training in computer labs, resource rural students may lack digital 

literacy.  Lack of resources disadvantage rural students who rely on campus resources (see 

2.4.1.5).  And may leave rural students less prepared for the technological demand (see 2.4.1.5). 

 

4.5.4 Financial instability 

 

Financial instability impact students not to be actively engaged in campus activities. 

 

S4 “We are unable to participate in extracurricular activities, due to financial instability for 

essential expenses such as transportation and other essential items 

S3 “Landlord may require upfront payments or deposits that many of us cannot afford 

without NSFAS funds.  Continued, even food and transport shortages that affects our 

concentration and academic performance”. 

S1 “Additionally, most of us cannot pay landlords on time, placing them at risk of eviction, 

housing insecurity or harassed. 

SL “Financial worries impact academic focus; some are forced to drop out”. 
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These utterances indicate negative impact of financial instability that lead to decreased class 

attendance, impacting overall progress, poses serious mental health risks, including stress, 

anxiety and depression.  Furthermore, missing classes because of financial restrictions may result 

in academic failures, affecting their overall progress and achievement.  Moreover, (see 2.4.1.5) 

demonstrated that financial stressor lower student engagement and make it harder to focus to 

their essential academic success. 

 

5.4.5:  Lack of social and cultural adjustment support systems 

 

S3 “Rural schools’ environment is different from impersonal and demanding environment 

of college that presents challenges that affect well-being and academic success”. 

L1 “Cultural differences make rural students hesitant to seek help or they may perceive 

resources not relevant to them and start to feel isolated, with an increased threat of 

withdrawal”. 

S1 “Additionally, without support systems, have feeling of overwhelming by academic 

demands that lead to poor performance, social isolation that lead to disengagement from 

campus activities and stress increase and may be decision to withdraw”. 

 

These utterances indicate a struggle of rural students with navigating social norms and adapting 

to the pace of academic and social demands in college settings that differ from their high school 

experiences.  These students are independent oriented culture of many college campuses, that 

may strain by the demands and expectations of college life, leaving them with limited emotional 

and social support (see 2.4.1.5). 

 

4.6 Evidence of success to enhance student transition from rural high school to TVET 

College 

 

4.6.1 Creation of tailored academic support 

 

Lack of tailored academic support among first year college students may be address through the 

following aspects and conditions: 
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S1 “Creation of specialized, accessible and well communicated academic support 

programs may assist us to receive curriculum support, such as tutoring, mentoring and 

extra classes”. 

SL “College need to have dedicated staff such as academic advisors and counselors that 

are essential to provide support and strong administrative support, that allocates 

resources, coordinating and ensuring the sustainability of the program”. 

L1 “Assists students to develop reasonable and attainable goals for their academic and 

professional activities, assist them break down their long-term goals into smaller, more 

manageable actions. 

 

These utterances indicate conditions for successful creation of tailored academic program.  These 

programs cater for particular needs of students through training and employing more SSS 

personnel in SSS unit.  To address students’ needs by offering academic support such as extra 

classes, mentoring, tutoring and workshops”. Making support services widely accessible to all 

students.  Academic assistance programs need to be culturally aware and provide services that 

honor and consider the experiences of rural students (see 2.4.1.5). This may increase a sense of 

understanding and belonging, to improve their experience and boost their academic achievement.  

Additionally, offering mentorship opportunities, tutoring and workshops programs with the aim of 

improving retention and academic achievement by assisting rural students in navigating the 

cultural transition to college as well as academic challenges (see 2.4.1.5). 

 

4.6.2 Career guidance and Counselling support 

 

Lack of awareness of diverse career paths among first year college students may be address 

through the following aspects and conditions: 

SL “Providing exposure to diverse career paths through career fairs and guest speakers 

to broaden student understanding of potential profession”. 

S1 “Conduct one-on-one session to discuss student skills, interest and aspirations with 

suitable academic and career pathways.  Continued, provide information on numerous of 

study, also encourage students to analyse their decisions”. 

           S2 “Making sure that student from underrepresented groups get in touch with instructors 

and counselors for help with their coursework and career planning”. 
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L1 “Collaboration between schools and college, those selected schools will be feeder for 

college, to conduct workshops, open days, career visits, create mentorship programs for 

career exploration”. 

 HOD “Conduct seminar, workshops and mentorship programs, open days to high school 

and first year students, to assist them align their personal interest with potential career 

fields”. 

These utterances indicate that college may develop structured career exploration for first year 

students that allow students to explore career paths relevant to their majors, such as seminars, 

workshops, mentorship programs, open days and career visit to high schools.  Embedding career 

exploration into first year curriculum may allow students to relate their studies to real-world 

opportunities (see 2.4.1.2).  College to develop a clear understanding of the options available that 

students may use to make informed career and academic decisions.  Students’ awareness of 

many career routes and employment opportunities is limited in rural areas because of the lack of 

institutional support structures that offer career advice, for rural students to make informed 

decisions may be challenging (see 2.4.1.2).   

 

4.6.3 Educational Resources 

 

Lack of educational resources among first year college students may be address through the 

following aspects and conditions: 

S3 “Provision of laptops, tables and internet connectivity access for students in need like 

those who are from disadvantage backgrounds, so they may access online learning 

materials and platforms”. 

S1 “To reduce stress during student transition, college need to programs introducing 

student to institutional resources like LMS, tutoring services and libraries”. 

L1 “College to establish mobile computer labs to provide students with the necessary 

technology to complete assignments and develop digital skills.  Continued “that will assist 

since infrastructure is one the threat”. 

HOD “Providing technical assistance for software and digital tools to enable students to 

take full advantage of the educational innovations that are available.  Continued, Training 

in digital literacy computer skills, internet usage and online research, may empower 

students to effectively utilize technology for learning”. 
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SL “Collaborating with local libraries, community centers and business may provide 

students with access to computers, internet and quite study spaces”. 

L2 “Encouraging students to form study groups facilitate peer-to-peer learning, knowledge 

sharing and mutual support.  Continued, innovative teaching strategies that cater to 

diverse learners to cater for limited resources”. 

 

These utterances indicate significance of investing in digital infrastructure to ensure that students 

have access to online resources, such as expanding broadband access, establishing mobile 

computer labs and innovations by lecturers to use both technology and pedagogical innovations.  

Mobile computer labs may provide PC, tablets and other technology in places where setting up 

physical labs is difficult, guaranteeing that every students has access (see 2.4.1.3).  This strategy 

may be helpful in isolated areas where building long-term infrastructure is logistically or financially 

difficulty (see 2.4.1.3). 

 

Collaborations with local libraries, community centers and business to provide access to 

resources.  Combining technological advancements and innovative teaching strategies may 

address limited educational resources and create inclusive and effective learning environments 

for all students.  Implementing these conditions requires acknowledging the unique geographic 

and socioeconomic challenges these areas face, must be strategically located (see 2.4.1.3). 

 

4.6.4 Financial Support 

 

S1 “College to provide affordable, on-campus housing for first year students to address 

housing insecurity by late financial aid payments.  Continued, or collaborate with landlords 

to defer payment deadlines until NSFAS payments are disbursed”. 

 

L1 “Designated staff to liaise with NSFAS and provide students with real-time updates on 

payment status. Continued, or creating task teams specialized NSFAS support offices 

within educational institutions to assist students deal with issues relating to late payments”. 

 

SL “Collaborating with local organizations to provide assistance to assist alleviate food 

insecurity.  College to address root causes of delayed NSFAS and implement effective 

support strategies as to enhance communication to track payment and come up with 

alternative arrangements”. 
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L1 “College to offer accessible counseling therapy services to assist students to cope with 

stress, anxiety and depression. Continued, also establish emergency financial aid and 

food assistance programs for students to cover essentials like rent, food and transport”. 

SL “Decentralization of funds, and college to adopt flexible academic policies that may 

extend registration periods, alternative assessment methods, to accommodate students 

facing financial challenges”. 

 

These utterances indicate institution, financial and emotional support to address financial 

instability of rural students such on-campus housing, food assistance, emergency financial aid 

and therapy services to address financial instability threat.  For many rural students, keeping up 

academic performance and participation requires having access to safe and affordable priced 

housing (see 2.4.1.4).  Food insecurity for students struggling financial is addressed by food 

assistance programs like meal coupons or on-campus food banks (see 2.4.1.4).  Students may 

gain financial transparency and control by integration payment tracking systems. 

 

College to create conducive conditions within educational institutions and communities that 

ensures first year rural students affected by NSFAS payment delays have the resources, 

guidance and support needed to overcome financial constraints and students remain focused on 

their studies.  Students may plan and reduce worries about possible delays with the support of 

regular information sessions, emails and smartphone notification on payment timeframes (see 

2.4.1.4). 

 

4.6.5 Social and cultural adjustment support 

 

S3 “Encouraging participation and establishing areas where students from different 

backgrounds exchange experiences and gain knowledge from one another”. 

 

L1 “Campus to initiate activities that promote inclusion, may assist rural students to fee 

valued within the academic and social environment”. 

 

L2 “Yah, also the workshops or training sessions that enhance understanding of cultural 

diversity by equipping students with the skills or tools to properly handle cross cultural 

encounters with other cultures”. 
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HOD “Networks that promote group learning and peer mentoring to offer intellectual and 

emotional support while lowering feelings of loneliness”. 

 

S1 “Orientation program that offer organized instruction on social opportunities, cultural 

norms and academic standards”. 

SL “Rural students to have access to essential tools that address social and cultural issues, 

such as academic advising, counseling and language assistance”. 

 

These utterances indicate Tinto’s idea of building an inclusive learning environment and 

increasing engagement through cultural sensitive approaches that reduce transition challenges 

of social and cultural adjustment (2.4.1.5).   

 

4.7 CHAPTER SUMMARY 

 

The data presented on first section of this chapter clearly indicates the challenges to enhance the 

transition of rural high school students to TVET College, as results first year rural students 

encountered many challenges when transition and adjusting to the new college environment.  In 

response to the challenges, the second section discussed the aspects that are necessary or to 

be put in place to enhance the transition challenges identified.  Creation of conducive conditions 

for the enhancement of student transition were also discussed.  The discussion of participants 

reported challenges related to socio-economic background and unfairness of preparation in rural 

high schools.  The data has also indicated non-compliance of college through SSS unit to provide 

a holistic support of students.  They arrive at college with challenges from high school, and if they 

are not addressed, they become frustrated and vulnerable.  The data has indicated that students 

are less likely to develop the required social, emotional, and academic connection are more likely 

to drop out and give up on their education without good and efficient services.  The next chapter 

concludes the study and presents conclusions I have arrived at based on the findings presented 

in Chapter Four. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

 

5.1 INTRODUCTION 

Previous chapter presented and analyzed the data from participants to get to the findings of the 

study. This chapter presents the conclusion of the study based on the data and offer 

recommendations derived from the conclusions.  Following the conclusion, several proposals for 

further research are presented along with the limitations and implications of the findings. 

 

5.2 SUMMARY OF THE STUDY 

 

The study has discovered the experiences of first year rural students during transition period from 

high school to college and also understand how these transition experiences impact their learning 

in college.  The study was conducted in one college campus in a rural district in the province of 

Free State, eastern Free State.  The study comprised with 10 participants 5 TVET officials and 5 

students, however one student withdrawn.  The first chapter provides an overview of the study’s 

rationale, research questions and methods.  The second chapter focused on a review of related 

literature, which included a description of the theoretical framework.  The third chapter included a 

full overview of the strategy and methodology used to generate data that would assist to respond 

to research questions.  The fourth chapter reviewed the data presentation and analysis.  The final 

chapter summarizes the study, presents the conclusions and provides recommendations. 

 

5.3 RESEARCH QUESTIONS RESTATED 

 

The following are five research questions that guided the study to achieve its objectives: 

Why there is a need to enhance the transition of rural high school students to TVET 

College? 

5.3.1  What aspects are necessary to enhance the transition of rural high school students 

to TVET College? 

5.3.2  Under which conditions could the transition of rural high school students to TVET 

College be successfully enhanced? 

5.3.4 What are the possible threats that may hamper the transition of rural high school 

students to TVET College? 
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5.3.5 What can be done to enhance the transition of rural high school to TVET College? 

Below are the themes emerged from each of the five research questions about transition from 

rural high school to TVET colleges? 

 

5.3.1 Why there is a need to enhance the transition of rural high school students to TVET 

College? 

 

Theme 1:  Academic support 

 

Majority of rural high school students have limited access to quality education, that lead to them 

being academically unprepared for college.  Furthermore, on their arrival to college received 

inadequate academic support during transition to college, that often left them feeling frustrated, 

anxiety and become challenging process of adjusting to a new academic environment.  Students 

became lost without academic advising, tutoring and mentoring programs, with the pressure to 

perform without having access to necessary resources.  The insufficient academic support lead 

academic stress that negatively influence on their mental health and academic performance (see 

2.4.1.1).  The challenges mentioned by participants includes difficulties with study skills, time 

management, language barrier and teaching and learning methods.  These challenges make 

transition difficult and harder for them to succeed academically, due to insufficient academic 

support (see 2.4.1.1) 

 

Theme 2:  Career guidance 

 

Rural students had limited career guidance and fewer opportunities to explore about different 

careers in post-secondary institution.  They became unaware of the entire range of academic 

programs or professional options accessible to them, resulting in poor course selections that do 

not match their skills or interests.  This is due to limited exposure to college campuses, unfamiliar 

with application process, academic expectations or campus life.  Inadequate support systems 

were not able to assist them navigating the college, more likely, academic advising, counseling 

and mentoring.  The challenges of first year rural students include lack of exposure to counsellors, 

career pathways and career advising, this made struggle to them for smooth transition. The 

guidance and accessible career decision support technologies may advance the goal of assisting 

students in making better and more adaptable career decisions (see 2.4.1.2) 
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Theme 3:  Educational resources 

 

Limited educational resources that include lack of access to internet, exposure to technology, 

insufficient computer labs, no libraries or conducive environment to study due to inadequate 

infrastructure and one personnel in SSS unit. This cause disparity rural students entering college 

do not have the same level of technological literacy as their peers.  Furthermore, is resulting to 

gaps in students’ knowledge and skills.  This makes it difficult for rural students to adjust to the 

demands of college courses due to lack of familiarity with technology and academic support 

services.  Educational resource constraints impact rural students’ ability to complete coursework 

and restrict their engagement with broader academic and social life of the campus (see 2.4.1.3). 

 

Theme 4:  Financial support and awareness 

 

Financial constraints due to late payment of NSFAS allowances, lead to emotional and financial 

stress for students, particularly rural students from underprivileged backgrounds that are heavily 

rely on these funds for basic living expenses and accommodation.  These delays of payment 

make students not concentrate on their studies, worry about being evicted from their residences, 

some may need to borrow money that creates discomforts and strain relationships and also add 

social stigma because they are unable to participate fully in campus life.  The financial stress is a 

major challenge to rural students that result and negatively impact academic performance, 

demotivation and increases the risk of dropping out (see 2.4.1.4).   

 

Delays in allowance payments limit students’ capacity to cover critical costs, affecting, affecting 

their sense of security and stability especially those from under-resourced or rural backgrounds, 

more likely students’ inability to cover essential costs impacting their sense of security and 

stability.  In addition, financial uncertainty causes stress and worry, making it difficult for students 

to focus and adapt successfully into college life.  In addition, without funding for textbooks, laptops, 

or study equipment, students may struggle to complete school, especially if resources are 

expected or required. 

 

Theme 5:  Social and cultural adjustment 

 

The challenge of social and cultural adjustment for first year rural students’ transition to college 

lead to negative impact to students’ academic, emotional and wellbeing.  The challenges include 

difficulty in navigating campus resources, balance of academic and social life and difficulty in 
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forming relationships that contributed to difficulty in social and academic performance.  

Furthermore, social and cultural adjustment lead rural students to experience culture shock and 

feelings of isolation due to the unwelcoming college environment that leads rural students feel 

isolated, struggle to find a sense of belonging and.  Moreover, they struggle to focus on academics 

and contribute to lower academic performance (see 2.4.1.5). 

 

5.3.2 What aspects are necessary to enhance the transition of rural high school students 

to TVET College? 

 

Theme 1:  Academic support 

 

To address challenge of Insufficient academic support to first year college students, participants 

suggested a need of comprehensive college support program is one of the aspects that focus on 

developing study skills, time management strategies, academic advising and English language 

proficiency.  Additionally, to prepare rural students for college by high school may teach them 

fundamental academic skills and study techniques, participants suggested extra classes, peer 

tutoring and mentoring.  The objective of student academic support programs is to enhance 

students’ recognition of college as a viable future option by cultivating skills for optimal academic 

performance, strengthening self-efficacy in mastering academic tasks, improving educational 

engagement, expanding knowledge of the college planning process and elevating educational 

aspirations (see 2.4.2).  The study recognized the need of summer bridge programs as a proactive 

strategy to assisting students, particularly those who may be underprepared for college-level 

work, by bridging the gap between high school to college, these programs provide a structured 

curriculum centered on key skills like as reading, writing, and math that are critical for academic 

achievement (2.4.2) 

  

By taking basic courses in these disciplines throughout the summer programs, students may 

approach their freshman year with better capabilities, confidence and a firmer foundation for 

college-level work (see 2.4.2).  Summer bridge program often include supplementary instruction 

resources to enhance both academic preparation and social integration, more likely extra classes, 

peer tutoring, peer mentoring counseling are common aspects that provide students with the 

social support needed to navigate college life.  In this regard, mentors play a critical role in helping 

new students acclimatize to the campus environment, while colleges mentors may guide students 

through academic expectations and encourage resilience in facing challenges (see 2.4.2). 
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Theme 2:  Career guidance 

 

Students often report negative experiences with receiving career advising, such as receiving 

instead they inaccurate information that results to time loss, credit loss, a lack of personalization 

in advising and advisors do not understand rural students’ education goals and plans.  However, 

educational emphasis, role models from family and community who have attended inspire 

younger generations to follow their footsteps.  Additionally, motivation and determination by 

individual students are important to turn those aspirations into reality (see 2.4.2).  Community and 

family values play an important influence in encouraging individuals to pursue and complete 

higher education.  When a student environment supports education students perceive as a 

realistic and worthwhile goal.  Family support may enhance motivation and resilience, particularly 

rural students with limited resources (see 2.4.2). 

 

To address the challenge of limited career guidance, College need to establish a detailed college 

website and career advising centers tailored to rural students that give ongoing help throughout 

their academic experience, with a focus on integrating career goals with academic courses.  SSS 

unit to organize career fairs, open days and work shadowing opportunities for rural students, 

allowing them to explore various career pathways and make educated judgements (see 2.4.2). 

College recruiters to visit high schools to enhance career guidance for rural students, as they will 

have knowledge of the job market, industry needs and in-demand skills.  This will enhance career 

development of students and assist them in making informed decisions about their future (see 

2.4.2). 

 

Theme 3:  Educational resources 

 

First-year college rural students, access to educational resources is a significant challenge that 

impact academic success and overall transition to college life.  These resources include not only 

computer labs, Wi-Fi and technology but also learning support services such as tutoring, advising 

and academic workshops. To address the challenge of educational resources, college need to 

employ more personnel in SSS unit and to establish a well-equipped resource center that will 

assist students to access support services such as writing centers, offer academic workshops 

and career services and counseling.  Improving campus resources such as provision of more 

computers, access to free Wi-Fi in all areas of campus, conducive environment to study such as 

library and awareness, ensure that all students have access to computers, internet and academic 
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software such as technology (see 2.4.2).  Training or awareness of staff to make them understand 

the unique challenges of rural students. 

 

Theme 4:  Financial support and awareness 

 

To address the challenge of late payment of NSFAS allowances, team advocate for a review of 

the NSFAS payment process to identify and alleviate delays, proposal could include defining 

payment deadlines ahead of time and offering emergency funding for students who experience 

hardship as a result of delays.  Establishing a clear and continuous line of communication between 

the NSFAS, colleges, and students may help to reduce worry, the text messages or portal updates 

may keep students informed about their payment progress and provide reassurance during delays 

 

College to create emergency fund exclusively for rural students experiencing delays in NSFAS 

payments to cover vital needs such as food, accommodation and study materials.  Offer part-time 

jobs on campus, particularly ones related to students’ career goals, to enable them earn money 

while acquiring useful experience.  Furthermore, institution and NSFAS need to improve 

communication and transparency about payment schedules and offer temporary financial support 

for students experiencing stress due to late payments 

 

Theme 5:  Social and cultural adjustment 

 

Some students may feel alone if they can’t afford to join in social and academic activities that cost 

money.  Cultures may hold a strong pull-on students, prioritizing family commitments over 

individual educational goals.  Furthermore, parental attitudes and the expectation that students 

contribute to family well-being may interfere with their capacity to focus on their academic and 

career goals.  Cultural knowledge and representation are essential in student support services 

and pastoral care, as well as personalized support for first year college rural students.  Students 

also believed that academic staff did not represent their origins fairly, contributing to a sense of 

alienation among rural students (see 2.4.2). 

 

To address the challenge of social and cultural adjustment participants found that college need 

create induction and peer support programs that are sensitive to the unique obstacles rural 

students encounter, allowing them to integrate into college life while keeping their cultural identity.  

These programs will assist to build connections with their peers, develop coping strategies and to 

gain access to campus resources.  College to create sports teams and encourage students’ 
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involvement in social events, extracurricular activities, and leadership opportunities that connect 

students from various background (see 2.4.2). 

 

5.3.3 Under which conditions could the transition of rural high school students to TVET 

College be successfully enhanced? 

 

Theme 1:  Academic support 

 

Conditions of academic support, lecturers to implement early warning systems to monitor 

students’ academic performance, attendance and overall well-being.  Provide personalized 

interventions to students at risk of dropping out and refer students to SSS unit, when students 

need more attention.  College to ensure SSS unit officials are capacitated and the unit is able to 

provide support to students such as extra classes, tutoring and mentoring, by monitoring regularly. 

 

The creation of conducive academic environment, student-lecturer need both student and lecturer 

play important roles in preparing students for procedural and declarative knowledge acquisition 

in their respective disciplines (2.4.3).  Family support is considered as critical through academic 

success (2.4.3).  Additionally, equally crucial is for students to be aware of the support services 

available while attending college, such as academic writing centers, library services and tutoring 

programs they provide support networks and use of these services should be encouraged. 

Provide training SSS officials and staff to help them understand the specific issues that rural 

students face, thereby promoting a supportive academic atmosphere. 

 

Theme 2:  Establishment of Career guidance 

 

Conditions for establishment of career guidance that should start at high school, that will assist in 

preparing students adequately for college.  However, firstly teachers and counselors must receive 

ongoing development to effectively support students in career planning, school to integrate 

curriculum with career exploration.  College to establish advisory committees to address the 

special needs of rural students, include officials from academic, financial assistance and student 

affairs offices to give comprehensive support.  Create opportunities for rural students to connect 

with professionals in their fields of interest such as alumni networks or career fairs and college to 

establish partnership with schools and local industries (2.4.3). 
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Theme 3:  Educational resources 

 

Colleges need to ensure that rural students fully participate in their college education by providing 

access to computers, the internet and academic software, as technology limitations may impede 

their capacity to complete coursework.  Furthermore, college to organize training for first year 

rural students in digital literacy to enable students to utilize online resources effectively, engage 

in virtual learning environments and to develop technical skills.  College to provide aid with 

students’ private accommodation, transportation and other logistical issues, particularly for rural 

students who may struggle with the transition to a new place (2.4.3). 

 

Theme 4:  Financial support and awareness 

 

Participants found that a clear communication may reduce anxiety of financial burden because 

will give students a better understanding of the situation.  In this regard, Institution need to 

establish partnership with NSFAS in order to improve communication and transparency regarding 

payment schedules, for example regular updates via email, SMS or dedicated online portals about 

delays.  Furthermore, institutions to create emergency funds, particularly for students affected by 

delayed NSFAS payment and also NSFAS with partnership established be informed to provide 

temporary funds to provide assistance for essential needs like food, accommodation and 

transport.  Moreover, college and SSS unit to organize workshop for first year students to equip 

them with skills to manage funds more efficiently such as budgeting skills, also organize mental 

health support by inviting health professionals in college to assist students to cope with emotional 

strain.  This will assist institution also to ensure that students remain focused on their academic 

success despite financial challenges (see 2.4.3). 

 

Theme 5:  Social and cultural adjustment  

 

Conditions for effective peer support programs for rural first year students, by pairing rural first 

year with peer mentor who have similar backgrounds and who are culturally and have 

understanding of both rural and urban cultures, and who have successfully navigated the 

transition to college may foster relatability and trust; then set clear roles and expectations for both 

mentors and mentees (2.4.3).  College to train mentors in cultural competency, particularly on the 

unique challenges rural student face, such as adjusting.  College to schedule regular meetings, 

provide informal platforms like group chats and monitor programs curriculum whether provide 
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academic guidance, emotional support and share their personal experiences that rural students 

may face.   

Sense of belonging and improving their academic and emotional wellbeing of rural students 

(2.4.3).  College to have an ongoing induction to inform students about activities planned and 

support available for struggling students and encourage involvement in extracurricular activities.  

Furthermore, engage parents and rural communities in the students’ college journey by providing 

outreach initiatives that keep them informed and interested in the students’ progress. 

 

5.3.4 What are the possible threats that may hamper the transition of rural high school 

students to TVET College? 

 

Theme 1:  Lack of tailored academic support 

 

Many rural schools encounter staffing deficiencies’ diminishing access to college preparatory 

resources, including AP courses, SAT/ACT preparation, and dual enrollment opportunities.  This 

may leave students inadequately prepared for the demands of college-level curriculum, potentially 

leading to academic difficulties, diminished self-efficacy, and an increased chance of early 

dropout (see 2.4.4).  Furthermore, geographical isolation limit rural students access to 

mentorship, academic advising, and social support services that are crucial during the transition 

to college.  Moreover, some students may be demotivated due to challenges with college mindset 

and perceptions (2.4.4). 

 

Theme 2:  establishment career guidance 

 

Threat in establishing effective career guidance for rural students is lack of infrastructure, limited 

career navigation resources and socioeconomic barriers.  The lack of structured guidance might 

discourage students from continuing higher education and prevent them from comprehending the 

career implications of their decisions, contributing to lower postsecondary enrolment and 

persistence rates.  To mitigate the threat, tailored accessible career advising is critical to connect 

the transition from college to meaningful work for rural students, but entails addressing 

infrastructure, economic needs and community-based approaches (see 2.4.4). 

 

Theme 3:  Lack of educational resources 
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Without educational resources such as computer labs, libraries, reliable internet and adequate 

infrastructure hinder student academic engagement, collaboration and even homework.  

Furthermore, students who lack high speed internet or rely on cell phone data have severe digital 

skill gaps, which affects their standardized test performance and preparation for higher education 

demands.  Moreover, funding and structural support is required to establish robust computer labs 

or maintain extensive library resources (see 2.4.4) 

 

Theme 4:  Financial instability 

 

Emotional stress and reduced academic performance due financial vulnerabilities, and 

disruptions to mitigate the threat NSFAS emphasized the importance of timely institutional 

submissions of registration data to avoid payment delays and college may establish alternatively 

financial support (see 2.4.4) 

 

Theme 5:  Lack of social and cultural adjustment 

 

Rural students transitioning to college often face unique social and cultural adjustments 

challenges that pose significant threats to their academic and personal success.  One major threat 

is a feeling of isolation of rural students since to find sense of belonging in college environment is 

another threat because affect their confidence. Furthermore, this transition may lead to 

heightened stress and affect their capacity to engage effectively with peers from different 

backgrounds, further complicating their adjustment to college (see 2.4.4).  This threats impact on 

their engagements in campus activities and hinder their ability to build supportive social networks, 

that is essential for academic persistence and well-being (see 2.4.4). 

 

5.3.5 What can be done to enhance the transition of rural high school to TVET College? 

 

Theme 1:  Tailored academic support 

 

The team recommended creation of tailored academic programs to address rural first year 

challenges.  This recommendation aims to consider the specific needs of rural first year students, 

to enhance academic performance and reduce dropout rate.  The academic support programs 

include one-on-one academic advising, pairing students with experienced mentors, extra classes 

and peer tutoring with struggling students to assist in understanding complex concepts and 

improve study skills.  This may assist to bridge gap of lack of preparatory and resources and 
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mentoring before college.  Academic support programs may boost first year student retention and 

academic performance, when college provide tailored guidance that addresses both academic 

and socio-emotional needs (see 2.4.5). 

 

Theme 2:  Career Guidance 

 

The team recommended collaboration of college and schools as crucial in providing effective 

career guidance to rural students, parents and community members.  The purpose of partnership 

will assist to bridge the gap between high school and college education, by ensuring students are 

well prepared for college and career pathways.  The partnership involves hosting career fairs, 

workshops and informational sessions that may expose rural students to different professions and 

educational pathways (see 2.4.5).  Furthermore, college recommended to prioritize the 

effectiveness of SSS unit, integrate technology while providing comprehensive career guidance 

to rural providing comprehensive career guidance to rural students.  Moreover, connecting career 

guidance with the economic needs of rural communities, both schools and college may foster 

local development (see 2.4.5). 

 

Theme 3:  Educational Resources 

 

The team recommended college to provide essential resources such as reliable internet access, 

computer labs, libraries and supportive infrastructure as crucial to bridge gap that impact students’ 

academic success. College to prioritize internet infrastructure, accessible technology and physical 

learning space, may greatly improve rural students’ ability to succeed academically and adjust to 

the demands of college education (see 2.4.5). 

 

Theme 4:  Financial support 

 

Team recommends improvement of financial support, such as providing timely payment of 

NSFAS, college to have emergency funds, may address these challenges of rural first year 

students and support academic and enhance their ability to focus on educational success.  

Financial delays lead to interruptions in learning, heightened stress and increase dropouts (see 

2.4.5). 

 

Theme 5:  Social and cultural adjustment 
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Inclusive learning environments and increase in engagement through cultural sensitive 

approaches may reduce transition challenges (2.4.5).  Connecting rural students with peer 

mentors who have effectively managed analogous adjustments may greatly facilitate social 

adaption.  Mentors offer pragmatic guidance, establish connections with campus life, and provide 

emotional support which is essential for students acclimating to new social contexts (see 2.4.5).  

college to host orientation programs with the aim to reduce feeling of disconnection by 

familiarizing students with campus norms and providing early social connections that ease the 

transition (2.4.5). 

 

The team recommended support systems programs because strong social networks that provide 

both emotional and practical support assist students to overcome cultural adjustments, positively 

influencing their social integration and overall well-being.  The aim of the program will emphasize 

cultural identity and build relational skills, enhance resilience actively acknowledges rural cultural 

values that assist students maintain a strong sense of identity, that is linked to better academic 

outcomes and personal satisfaction (see 2.4.5). 

 

5.4 IMPLICATIONS OF THE FINDINGS 

 

I found that insufficient academic support for first year rural students impact their academic 

performance, emotional well-being that lead to the increase of high dropout rate. I found that 

limited career for first year rural students, lead to inadequate preparation for college that impact 

academic development due to dissatisfaction, low engagement and high dropout rates. I found 

that poor funding or late payment of NSFAS constitutes the demotivation of students, which 

results to poor performance, many come from disadvantaged, single-parent homes that poor 

students often do not have the necessary skills and support to manage their studies, also low 

levels of financial support.  I found that limited educational resources affect students from rural 

who are already disadvantaged due to pre-college preparation gaps, this affect their academic 

success, mental wellbeing and transition experience. I found that due struggle to form social 

connections in extracurricular activities, rural students are more likely to experience academic 

difficulties and increase high dropout rates. 

 

This study found insufficient academic assistance, restricted career guidance, late payments of 

NSFAS, limited educational resources, social and cultural adjustment, affect rural first academic 

performance, emotional health, and lead to an increased rate of high dropout and negative 

transitional experience. 
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 5.5 LIMITATIONS AND RESEARCH POSSIBILITIES 

 

The study focused on a single TVET college in the eastern Free State province.  Findings should 

not be generalized because the situation may vary from one college to the next.  However, to 

equip rural students with the necessary experiences, skills and support for achieving their 

objectives in adulthood, schools need to establish robust ties with higher institutions, families, 

agencies, businesses and other community stakeholders, and college to enhance partnerships 

beyond the outside classroom 

 

 5.6 CONCLUSION 

 

Transition is planning a student's future after high school. As a result, the process may be 

challenging, particularly for those from marginalized backgrounds, and there are contributing 

factors as to why the process becomes difficult.  Additionally, variations between rural and urban 

students may contribute to the rural-urban gap, caused mainly by lower SES and less intensive 

high school preparation.  Low-income students often attend high schools with limited resources 

for college preparation and rigorous curriculum.  Moreover, this indicates more disadvantages for 

rural students in rural areas due to their home and school circumstances (see Chapter 2).  

Literature and empirical data show that rural or resident students require assistance in adjusting 

to their academic and living arrangements, as they lack support from family and friends. In this 

regard, the college should prioritize providing first-year students with support from staff and peers 

during the transition period to assist them in adjusting to new challenges 

 

REFERENCES 

Aboagye, E., Yawson, J.A. and Appiah, K.N., 2020. Doping Practices, Knowledge of Anti-

Doping Control and Roles of Physical Education Teachers in Anti-Doping 

Education. Social Education Research, pp.173-186. 

Abuh, P.O., Eneche, P.S.U., Ahmed, A. and Idakwoji, M.L., CHAPTER FOUR RESEARCH 

METHODOLOGY. FUNDAMENTALS OF UNDERGRADUATE PROJECT WRITING IN 

GEOGRAPHY, p.60. 

Ajani, O.A. and Gamede, B.T., 2020. Challenges of high school learners’ transition into 

universities: a case of a South African rural university. Gender and Behaviour, 18(2), 

pp.15803-15812. 



 

94 

Alice, R., 2024. A Study on Parental Attachment and Emerging Adulthood among College 

Students. International Journal of Interdisciplinary Approaches in Psychology, 2(1), 

pp.168-194. 

Ammentorp, J., Wolderslund, M., Timmermann, C., Larsen, H., Steffensen, K.D., Nielsen, A., Lau, 

M.E., Winther, B., Jensen, L.H., Hvidt, E.A. and Hvidt, N.C., 2018. How participatory action 

research changed our view of the challenges of shared decision-making training. Patient 

education and counseling, 101(4), pp.639-646. 

Ang, C.S, Lee, K.F & Diplog-ubanan, G.F 2019.  Determinants of first year student identity and 

satisfaction in higher education: a qualitative case study. Sage open: 1-13. 

Arco-Tirado, J.L., Fernandez-Martin, F.D. and Hervas-Torres, M., 2020. Evidence-based peer-

tutoring program to improve students’ performance at the university. Studies in Higher 

Education, 45(11), pp.2190-2202. 

Ast, K.M., 2014. Exploring the lived experiences of rural college student transitions. 

Azmitia, M., Sumabat-Estrada, G., Cheong, Y., & Covarrubias, R. 2018. “Dropping out is not an 

option”: How educationally resilient first-generation students see the future. In C. R. Cooper 

& R.  

Badenhorst, J.W. and Radile, R.S., 2018. Poor performance at TVET Colleges: Conceptualising 

a distributed instructional leadership approach as a solution. Africa Education 

Review, 15(3), pp.91-112. 

Bayaga, A., Lekena, L.L., Selepe, C., du Plessis, A., Blignaut, S. and Morar, T., 2022. Academic, 

social and economic experiences of first-year students: case study. South African Journal 

of Higher Education, 36(2), pp.8-24. 

Bongers, T., 2024. Developing a strategy for student accommodation by a private sector property 

company in Bloemfontein: A case study (Doctoral dissertation, North-West University (South 

Africa) 

Bowman, N.A., Jang, N., Jarratt, L. and Bono, T., 2019. The process of college adjustment: 

weekly changes and racial differences. Journal of Student Affairs Research and 

Practice, 56(4), pp.423-437. 

Braun, V. and Clarke, V., 2022. Conceptual and design thinking for thematic analysis. Qualitative 



 

95 

psychology, 9(1), p.3. 

Briggs, A.R., Clark, J. and Hall, I., 2012. Building bridges: understanding student transition to 

university. Quality in higher education, 18(1), pp.3-21. 

Brower, R.L., Nix, A.N., Daniels, H., Hu, X., Jones, T.B. and Hu, S., 2021. A pedagogy of 

preparation: Helping underprepared students succeed in college-level coursework in 

community colleges. Innovative Higher Education, 46, pp.153-170. 

Brydon-Miller, M., Kral, M. and Ortiz Aragón, A., 2020. Participatory action research: International 

perspectives and practices. International Review of Qualitative Research, 13(2), pp.103-

111. 

Budig, K., Diez, J., Conde, P., Sastre, M., Hernán, M. and Franco, M., 2018. Photovoice and 

empowerment: evaluating the transformative potential of a participatory action research 

project. BMC public health, 18, pp.1-9. 

Byun, S.Y., Irvin, M.J. and Meece, J.L., 2015. Rural–nonrural differences in college attendance 

patterns. Peabody Journal of Education, 90(2), pp.263-279. 

Cameron, R.B. and Rideout, C.A., 2022. ‘It’s been a challenge finding new ways to learn’: first-

year students’ perceptions of adapting to learning in a university environment. Studies in 

Higher Education, 47(3), pp.668-682. 

Campbell, K. 2018.  Higher education learner identity for successful transition.  Research and 

development Glasgow Caledonian.  Higher education university, 1-30. 

Campbell, S., Greenwood, M., Prior, S., Shearer, T., Walkem, K., Young, S., Bywaters, D. and 

Walker, K., 2020. Purposive sampling: complex or simple? Research case 

examples. Journal of research in Nursing, 25(8), pp.652-661. 

Canlas, I.P. and Karpudewan, M., 2020. Blending the principles of participatory action research 

approach and elements of grounded theory in a disaster risk reduction education case 

study. International Journal of Qualitative Methods, 19, p.1609406920958964. 

Carpenter, E.T., 2024. Strengthening Rural College Student Career Development (Doctoral 

dissertation, Northeastern University). 

Carpenter, N., Lee, F. and Male, D., 2023. A role for educational psychologists: using Planning 



 

96 

Alternative Tomorrows with Hope (PATH) and participatory action research (PAR) to 

develop a Relationships and Sex Education (RSE) support group with staff in a special 

school. Educational psychology in practice, 39(1), pp.92-110. 

Chandrasekera, T., Hosseini, Z., Jayadas, A. and Boorady, L.M., 2024. PeTe (Peer Teaching) 

Mentors: How Near Peer Mentoring (NPM) Affects Academic Success and Retention in 

Design Education. Innovative Higher Education, pp.1-17. 

Cheng, M., Barnes, G.P., Edwards, C., Valyrakis, M., Corduneanu, R. and Koukou, M., 2015. 

Transition models and how students experience change. QAA. Retrieved August, 10, 

p.2017. 

Chevalier, J.M., 2019. Participatory action research: Theory and methods for engaged inquiry. 

Routledge. 

Choi, A.N., Curran, G.M., Morris, E.J., Salem, A.M., Curry, B.D. and Flowers, S.K., 2019. 

Pharmacy students’ lived experiences of academic difficulty and Tinto’s theory of student 

departure. American Journal of Pharmaceutical Education, 83(10), p.7447. 

Chrysikos, A. and Catterall, S., 2020. Identifying student retention factors of a UK university using 

the concept of a learning community: a qualitative approach. Higher Education 

Pedagogies, 5(1), pp.90-109. 

Chrysikos, A., Ahmed, E. and Ward, R., 2017. Analysis of Tinto’s student integration theory in 

first-year undergraduate computing students of a UK higher education 

institution. International Journal of Comparative Education and Development, 19(2/3), 

pp.97-121. 

Cohen, D., 2018. The development of play. Routledge.Cohen, L, Manion, L & Morrison, K. 2018 

(8thed.). Research Methods in Education. London & New York: Routledge 

Conefrey, T., 2021. Supporting first-generation students’ adjustment to college with high-impact 

practices. Journal of College Student Retention: Research, Theory & Practice, 23(1), 

pp.139-160. 

Cornish, F., Breton, N., Moreno-Tabarez, U., Delgado, J., Rua, M., de-Graft Aikins, A. and 

Hodgetts, D., 2023. Participatory action research. Nature Reviews Methods Primers, 3(1), 

p.34. 



 

97 

Creswell, J. W. 2014. Research Design: Qualitative, Quantitative and Mixed Methods Approaches 

(4th ed.). Thousand Oaks, CA: Sage. English Language Teaching, 12 (5): 40-41.  

Curbano, R.J. and Hernandez, N.B., 2020. Modeling the Factors Influencing the Retention 

Decision of the Students of LPU-Laguna and LPU-St. Cabrini using Students Integration 

Theory. institutions, 4(1). 

Curry, J.R., Milsom, A. and DEd, L.S., 2021. Career and college readiness counseling in P-12 

schools. Springer Publishing Company. 

Cusack, C., Cohen, B., Mignone, J., Chartier, M.J. and Lutfiyya, Z., 2018. Participatory action as 

a research method with public health nurses. Journal of advanced nursing, 74(7), pp.1544-

1553. 

Dancis, J.S., Coleman, B.R. and Ellison, E.R., 2023. Participatory action research as pedagogy: 

Stay messy. Journal of Participatory Research Methods, 4(2). 

De Oliveira, B., 2023. Participatory action research as a research approach: Advantages, 

limitations and criticisms. Qualitative Research Journal, 23(3), pp.287-297. 

Department of Education. (2008). the different levels of comprehensive Student Support Services, 

Pretoria 

Devlin, M. and McKay, J., 2014. Reframing ‘the problem’: Students from low socio-economic 

status backgrounds transitioning to university. Universities in transition: Foregrounding 

social contexts of knowledge in the first year experience, pp.97-125. 

DHET, 2013. White Paper for Post-School Education and Training: Building an expanded, 

effective and integrated post-school system. Department of Higher Education and Training, 

Pretoria, South Africa. 

Downing, J.M., 2020. College Students’ Experiences as Underprepared Learners: A Basic 

Qualitative Study. Capella University. 

Du Plessis, P. and Mestry, R., 2024. Violence in rural schools in South Africa: Perceptions of 

school principals and school governing bodies. Perspectives in Education, 42(1), pp.198-

217. 

Dube, N., Nyambo, S., Kanjiri, N.K. and Ruzungunde, V.S., 2022. First-year Students’ University 



 

98 

and Programme Selection at a South African University: Choice or 

Compulsion? International Journal of African Higher Education, 9(2), pp.80-101.  

Dudgeon, P., Bray, A., Darlaston-Jones, D. and Walker, R., 2020. Aboriginal participatory action 

research: an indigenous research methodology strengthening decolonization and social and 

emotional wellbeing. 

Duncheon, J.C., 2021. Making sense of college readiness in a low-performing urban high school: 

Perspectives of high-achieving first generation youth. Urban Education, 56(8), pp.1360-

1387. 

Echazarra, A. and Radinger, T., 2019. Does attending a rural school make a difference in how 

and what you learn? PISA in Focus. 

Elliott, R.W., 2020. Keeping college students in the game: A review of academic 

advising. Interchange, 51(2), pp.101-116. 

Esau, J. and Daniels, D., 2022. From out-of-school-youth to TVET student: Exploring the funds 

in families and communities that facilitate second-chance learning. Journal of Vocational, 

Adult and Continuing Education and Training, 5(1), pp.24-70. 

Etikan, I., Musa, S.A. and Alkassim, R.S., 2016. Comparison of convenience sampling and 

purposive sampling. American journal of theoretical and applied statistics, 5(1), pp.1-4. 

Evans, C. 2018. Analysing semi-structured interviews using Thematic Analysis:  Exploring 

Voluntary Civic participation among adults. Research Methods Datasets. SAGE. 1-6. 

Eze, C.E., Eze, V.H. and Ugwu, N.J., 2023. Educational Administrative Strategies and Its Effect 

on Employers Job Performance: A Review. INOSR Journal of Experimental Sciences, 11(1), 

pp.67-76. 

Fryer, L., 2014. Student support officers' perceptions of student support provision in Technical 

and Vocational Education and Training (TVET) colleges (Doctoral dissertation, 

Stellenbosch: Stellenbosch University). 

Gaffoor, A. and Van der Bijl, A., 2019. Factors influencing the intention of students at a selected 

TVET college in the Western Cape to complete their National Certificate (Vocational) 

Business Studies programme. Journal of Vocational, Adult and Continuing Education and 

Training, 2(2), pp.23-42. 



 

99 

Gale, T. and Parker, S., 2014. Navigating change: a typology of student transition in higher 

education. Studies in higher education, 39(5), pp.734-753.Gati, I. and Kulcsár, V., 2021. 

Making better career decisions: From challenges to opportunities. Journal of Vocational 

Behavior, 126, p.103545. 

Goldman, A.M., 2019. Interpreting Rural Students' Stories of Access to a Flagship 

University. Rural Educator, 40(1), pp.16-28. 

Goldman, J., Cavazos, J., Heddy, B.C. and Pugh, K.J., 2024. Emotions, values, and engagement: 

Understanding motivation of first-generation college students. Scholarship of Teaching and 

Learning in Psychology, 10(1), p.1. 

Grindley, R.A., 2023. Postsecondary Experiences Of Title I High School Graduates Who Were 

At-Risk Students Of Low Socioeconomic Status: A Transcendental Phenomenological 

Study. 

Gundumogula, M. and Gundumogula, M., 2020. Importance of focus groups in qualitative 

research. International Journal of Humanities and Social Science (IJHSS), 8(11), pp.299-

302. 

Guy, B., Feldman, T., Cain, C., Leesman, L. and Hood, C., 2020. Defining and navigating 

‘action ‘in a participatory action research project. Educational Action Research, 28(1), 

pp.142-153. 

Guzmán, A., Barragán, S. and Cala Vitery, F., 2021, September. Dropout in rural higher 

education: A systematic review. In Frontiers in Education (Vol. 6, p. 727833). Frontiers 

Media SA. 

Haesebaert, J., Samson, I., Lee-Gosselin, H., Guay-Bélanger, S., Proteau, J.F., Drouin, G., 

Guimont, C., Vigneault, L., Poirier, A., Sanon, P.N. and Roch, G., 2018. How to engage 

patients in research and quality improvement in community-based primary care settings: 

protocol for a participatory action research pilot study. Research involvement and 

engagement, 4, pp.1-11. 

Hardy, T., 2021. Unpacking the Rural Opportunity Gap: A Literature Review on Factors Impacting 

College Access & Choice for Rural Students. Journal of Student Affairs, New York 

University, 17, pp.32-41. 



 

100 

Heinisch, B.P., 2018. Rural students' sense of belonging at a large public university. The 

University of Nebraska-Lincoln. 

Ismail, I., Putri, R.S., Zulfadhli, Z., Mustofa, A., Musfiana, M. and Hadiyani, R., 2022. Student 

Motivation to Follow the Student Creativity Program. Riwayat: Educational Journal of History 

and Humanities, 5(2), pp.351-360. 

Jacobs, S.D., 2018. A history and analysis of the evolution of action and participatory action 

research. The Canadian Journal of Action Research, 19(3), pp.34-52. 

Jean, D., 2010. The academic and social adjustment of first generation college students. Seton 

Hall University. 

Johnson, H. and Flynn, C., 2021. Collaboration for improving social work practice: The promise 

of feminist participatory action research. Affilia, 36(3), pp.441-459. 

Jury, M., Smeding, A., Stephens, N.M., Nelson, J.E., Aelenei, C. and Darnon, C., 2017. The 

experience of low‐SES students in higher education: Psychological barriers to success and 

interventions to reduce social‐class inequality. Journal of Social Issues, 73(1), pp.23-41. 

Kezar, A., Kitchen, J.A., Estes, H., Hallett, R. and Perez, R., 2023. Tailoring programs to best 

support low-income, first-generation, and racially minorities’ college student 

success. Journal of College Student Retention: Research, Theory & Practice, 25(1), pp.126-

152. 

King, T., 2023. Perceived Barriers to Postsecondary Enrolments for Rural High School Students: 

A Qualitative Study from High School Counsellor’s Perspectives (Doctoral dissertation, 

Houston Baptist University). 

Kumah, G., 2020. Adjustment challenges, coping methods and solutions suggested by colleges 

of education students in Eastern Region, Ghana (Doctoral dissertation, University of Cape 

Coast). 

Kuriakose, R.B. and Vermaak, H.J., 2014, October. Using reflective practices to reduce dropout 

rates among first year students at a University of Technology, a South African perspective. 

In 2014 IEEE Frontiers in Education Conference (FIE) Proceedings (pp. 1-6). IEEE. 

Lake, D. and Wendland, J., 2018. Practical, epistemological, and ethical challenges of 

participatory action research: A cross-disciplinary review of the literature. Journal of Higher 



 

101 

Education Outreach and Engagement, 22(3), pp.11-42. 

Lakhal, S., Mukamurera, J., Bédard, M.E., Heilporn, G. and Chauret, M., 2020. Features 

fostering academic and social integration in blended synchronous courses in graduate 

programs. International Journal of Educational Technology in Higher Education, 17, pp.1-

22. 

Lan, B., Sam, R., Keo, V. and Roeut, W., 2024. Academic Adjustment of freshmen in 

Cambodian Higher Education Institutions: A Systematic Literature Review. Journal of 

General Education and Humanities, 3(2), pp.169-196. 

Lane, S.R., 2020. Addressing the stressful first year in college: Could peer mentoring be a critical 

strategy? Journal of College Student Retention: Research, Theory & Practice, 22(3), 

pp.481-496. 

Lefoka, P. and Tlali, T., 2021. Rural students’ transition in and through a semi-urban university: 

Experiences from the National University of Lesotho. Scholarship of Teaching and Learning 

in the South, 5(2), pp.36-51 

Leibowitz, B., 2017. Rurality and education. Working Paper for the SARiHE Project. 

Lemmens, J.C., 2015. Faculty intervention as support for first-year students. Journal of Student 

Affairs in Africa, 3(2), pp.17-32. 

Lindorff, A., 2020. The impact of promoting student wellbeing on student academic and non-

academic outcomes: An analysis of the evidence. 

Livingston, W. and Perkins, A., 2018. Participatory action research (PAR) research: critical 

methodological considerations. Drugs and Alcohol Today, 18(1), pp.61-71. 

Lloyd-Evans, S., Oenga, E., Zischka, L., Mpofu-Coles, A., Woronka, R., Oveson, M., Hookway, 

D., Cleaver, M., Duval, S., Karanja, E. and Gomma, T., 2023. Participatory Action Research: 

a toolkit. 

Loewenson, R., Laurell, A.C., Hogstedt, C., D'Ambruoso, L. and Shroff, Z., 2014. Participatory 

action research in health systems: a methods reader. 

Lombard, P., 2020. Factors that influence transition from high school to higher education: A case 

of the JuniorTukkie programme. African Journal of Career Development, 2(1), pp.1-14. 



 

102 

Long-Grice, R. 2016. The First Ones:  Three Studies on first generation college students. 

NACADA Journal 36(2): 1-33. 

Longwell-Grice, R., Adsitt, N.Z., Mullins, K. and Serrata, W., 2016. The first ones: Three studies 

on first-generation college students. Nacada Journal, 36(2), pp.34-46. 

Loots, E., Oberholster, J., Steyn, A., Antonites, A., van der Merwe, A., Merino, A., Callaghan, C., 

Herman, D., Marques, G., van der Merwe, H. and Surujlal, J., 2024. Rethinking commerce 

education in South Africa: The case for change to develop future-fit business leaders. 

Lopez, L.K., 2015. A media campaign for ourselves: Building organizational media capacity 

through participatory action research. Journal of media practice, 16(3), pp.228-244. 

Mabuza, N.H., 2020. Dropout causes of students funded by the national student financial aid 

scheme in South African universities [online] 

MacFarlane, K., 2018. Higher education learner identity for successful student transitions. Higher 

Education Research & Development, 37(6), pp.1201-1215. 

MacFarlane, K., 2018. Higher education learner identity for successful student transitions. Higher 

Education Research & Development, 37(6), pp.1201-1215. 

Madimabe, M.P. and Omodan, B.I., 2021. Investigating the effects of e-learning as a method of 

curriculum dissemination for rural TVET college students. 

Maher, L. and Dertadian, G., 2018. Qualitative research. Addiction, 113(1), pp.167-172. 

Mahlomaholo, S., 2012. Social communication towards sustainable physical science learning 

environments. 

Mahlomaholo, S.M., 2013. Indigenous research and sustainable learning. International Journal 

of Educational Sciences, 5(3), pp.317-322. 

Maila, P. and Ross, E., 2018. Perceptions of disadvantaged rural matriculants regarding factors 

facilitating and constraining their transition to tertiary education. South African Journal of 

Education, 38(1). 

Maimane, J.R., 2016. The Impact of Student Support Services on Students Enrolled for National 

Certificate Vocational in Motheo District, Free State, South Africa. Universal Journal of 

Educational Research, 4(7), pp.1680-1686. 



 

103 

Makibinyane, J.M. and Khumalo, S.S., 2021. Exploring factors that impede student support 

services and throughput rate: the case of TVET colleges in South Africa. International 

Journal of Education Economics and Development, 12(4), pp.397-411. 

Makibinyane, J.M., 2020. INFLUENCE OF NATIONAL CERTIFICATE VOCATIONAL 

STUDENTS’ACADEMIC SUPPORT ON THE THROUGHPUT RATE AT A TVET COLLEGE 

IN THE FREE STATE PROVINCE (Doctoral dissertation, University of South Africa, 

Pretoria, South Africa). 

Makola, Z., Dube, I. and Tabane, R., 2023. Why TVET colleges are not attractive places of higher 

learning for South African high school learners? International Journal of Research in 

Business and Social Science (2147-4478), 12(8), pp.435-444. 

Málovics, G., Méreiné Berki, B. and Mihály, M., 2021. Policy reform instead of policy 

transformation? Experiences of participatory action research (PAR) on desegregation policy 

in Szeged, Hungary. IJAR–International Journal of Action Research, 17(1), pp.11-12. 

Maniram, R., 2023. Recounting the Learning Challenges Experienced by Students from Rural 

Areas in South Africa in the Context of a Pandemic. African Journal of Inter/Multidisciplinary 

Studies, 5(1), pp.1-12. 

Martin, A.L. and Clayton, A.B., 2022. Theory to practice: The use of assessment in shaping first-

year student services and support. College Student Affairs Journal, 40(2), pp.47-61. 

Masaiti, G., 2020. Rurality and student transitioning in higher education: An exploration of views 

of University of Zambia students. 

Maymon, R., Hall, N.C. and Harley, J.M., 2019. Supporting first-year students during the transition 

to higher education: The importance of quality and source of received support for student 

well-being. Student Success, 10(3), pp.64-75 

Mbatha, J.T., 2021. Managing educational resources in a TVET context: a case study of campus 

managers (Doctoral dissertation). 

Mbatha, M.P. and Ntuli, H.S., 2023. Rurality and student transition in higher education: the views 

of University of Zululand rural students. OIDA International Journal of Sustainable 

Development, 16(12), pp.73-82. 

McCarthy, S., 2023. School of Education Department of Human Studies Counseling Program 



 

104 

2022-2023 State of the Program Report (Doctoral dissertation, University of Alabama at 

Birmingham). 

McCubbin, I., 2003. An Examination of criticisms made of Tinto’s 1975 Student Integration Model 

of Attrition. Glasgow: University of Glasgow. 

McCulloh, E., 2022. An exploration of parental support in the retention of rural first-generation 

college students. Journal of College Student Retention: Research, Theory & Practice, 24(1), 

pp.144-168. 

McFarlane, G., 2020. A model for Evangelical theology: Integrating scripture, tradition, reason, 

experience, and community. Baker Academic. 

McNamee, T.C., 2022. The Cultural Transition into and Navigation of Higher Education for Rural 

Students from Poor and Working-class Backgrounds. Teachers College, Columbia 

University. 

McPherson, C.B., 2021. Teaching strategies for students with learning challenges at a TVET 

college in the Western Cape (Doctoral dissertation, Cape Peninsula University of 

Technology). 

Mdluli, K.J., 2017. Managing student dropout rates at a technical vocational education and 

training college in KwaZulu-Natal (Doctoral dissertation, Doctoral dissertation). 

Mertler, C.A. ed., 2019. The Wiley handbook of action research in education. John Wiley & Sons. 

Mirza, H., Mirza, C. and Bellalem, F., 2023. Ethical considerations in qualitative research: 

Summary guidelines for novice social science researchers. Social Studies and Research 

Journal, 11(1), pp.441-449. 

Mishra, S., 2020. Social networks, social capital, social support and academic success in higher 

education: A systematic review with a special focus on ‘underrepresented’ 

students. Educational Research Review, 29, p.100307. 

Mokoena, M.S., 2017. Enhancing a school enrichment programme for sustainable learning at 

rural high school (Doctoral dissertation, University of the Free State). 

Molefe, A., Burke, M.R., Collins, N., Sparks, D. and Hoyer, K., 2017. Postsecondary education 

expectations and attainment of rural and nonrural students. 



 

105 

Monroe, S., 2023. Academic Advisors’ Preparedness to Address Mental Health Concerns Across 

Florida State Colleges (Doctoral dissertation, Barry University). 

Moosa, M. and Langsford, D., 2021. "I haven't had the fun that is portrayed": First-year student 

expectations and experiences of starting at university. Journal of Education (University of 

KwaZulu-Natal), (83), pp.127-145. 

Morton, T.R., Ramirez, N.A., Meece, J.L., Demetriou, C. and Panter, A.T., 2018. Perceived 

barriers, anxieties, and fears in prospective college students from rural high schools. High 

School Journal, 101(3), pp.155-176. 

Motsepe, A., Thulo, M.A. and Mochifefe, M.A., 2024. The effects of school career guidance on 

career choices of radiography undergraduate students 

Msimanga, M.R, 2017. Teach and Asess:  A strategy for effective Teaching and Learning in 

economic and management sciences, (Unpublished Ph.D Thesis) UNIVERSITY OF THE 

FREE STATE: BLOEMFONTEIN 

Mtshali, T.I., 2020. Critical thinking skills for Civil Technology practical assessment tasks 

(PATs). World Transactions on Engineering and Technology Education, WIETE, 18(2), 

pp.237-241. 

Mukwevho, M.H., 2018. Time management challenges on students' academic performance: A 

case study of a rural university in Limpopo province, South Africa. African Journal of 

Development Studies, 8(2), pp.81-99. 

Myataza, Y.S. and Mokoena, S.P., 2019. Exploring factors influencing students’ absenteeism at 

a TVET C Cheng, H.L. and Mallinckrodt, B., 2015. Racial/ethnic discrimination, 

posttraumatic stress symptoms, and alcohol problems in a longitudinal study of 

Hispanic/Latino college students. Journal of counseling psychology, 62(1), p.38. 

Nared, J. and Bole, D., 2020. Participatory research on heritage-and culture-based 

development: A perspective from South-East Europe. Participatory research and planning 

in practice, pp.107-119. 

Naziz, A., 2019. Collaboration for transition between TVET and university: a 

proposal. International Journal of Sustainability in Higher Education, 20(8), pp.1428-1443. 

Névéol, A., Dupont, Y., Bezançon, J. and Fort, K., 2022, May. French CrowS-pairs: Extending a 



 

106 

challenge dataset for measuring social bias in masked language models to a language 

other than English. In Proceedings of the 60th Annual Meeting of the Association for 

Computational Linguistics (Volume 1: Long Papers) (pp. 8521-8531). 

Névéol, A., Dupont, Y., Bezançon, J. and Fort, K., 2022, May. French CrowS-pairs: Extending a 

challenge dataset for measuring social bias in masked language models to a language 

other than English. In Proceedings of the 60th Annual Meeting of the Association for 

Computational Linguistics (Volume 1: Long Papers) (pp. 8521-8531). 

Ngwato, S.E., 2020. Factors which contribute to poor academic achievement in TVET colleges: 

A case study (Doctoral dissertation, Master’s thesis, University of South Africa]. https://core. 

ac. uk/download/pdf/334609814. pdf). 

Ngwenya, D. and Ngwenya, D., 2018. Healing the Wounds of Gukurahundi. Healing the Wounds 

of Gukurahundi in Zimbabwe: A Participatory Action Research Project, pp.1-14. 

Nonglait, F.L. and Myrthong, E.B., 2021. Rural Students Transition into Higher Education in  

Meghalaya: Challenges and Coping Strategies. The Qualitative Report, 26(5), pp.1663-1677. 

Nsama, E., 2021. Role of counselling in reducing examination stress at Luanshya boys secondary 

schools, Luanshya district, Zambia (Doctoral dissertation, The University of Zambia). 

Nthako, M.D., 2020. Factors contributing to low completion rates of National Certificate Vocational 

(NCV) students at a TVET college in the Northwest Province (Doctoral 

dissertation). University of South Africa, Pretoria. 

Nyimbili, F. and Nyimbili, L., 2024. Types of Purposive Sampling Techniques with Their Examples 

and Application in Qualitative Research Studies. British Journal of Multidisciplinary and 

Advanced Studies, 5(1), pp.90-99. 

Nzembe, A. (2018). Access, participation, and success: the tri-dimensional conundrum of 

academic outcomes in a South African TVET college. Academic Journal of Interdisciplinary 

Studies, 7(2): 31-42. Organisation for Economic Co-operation and Development (OECD) 

(2017). Getting Skills Right: Skills for Jobs Indicators. OECD Publishing, Paris 

Offidani-Bertrand, C., Velez, G., Benz, C. and Keels, M., 2022. “I wasn’t expecting it”: High school 

experiences and navigating belonging in the transition to college. Emerging 

Adulthood, 10(1), pp.212-224. 



 

107 

Ojo, S., Nwandu, L., Ogunjobi, O.P. and Edoka, R., 2020. Assessing the utilization of open 

educational resources in delivering TVET programmes in Nigerian universities. Vocational 

and Technical Education Journal, 2(1). 

Okolie, U.C., Nwajiuba, C.A., Binuomote, M.O., Ehiobuche, C., Igu, N.C.N. and Ajoke, O.S., 2020. 

Career training with mentoring programs in higher education: facilitating career development 

and employability of graduates. Education+ Training, 62(3), pp.214-234. 

Ongulu, M. and Ibrahim, K., 2021. INFLUENCE OF ADEQUACY OF TEACHING AND 

LEARNING RESOURCES ON STUDENTSâ€™ ENROLMENT IN TECHNICAL, 

VOCATIONAL EDUCATION AND TRAINING INSTITUTIONS IN BUTULA SUB-COUNTY, 

BUSIA COUNTY. International Research Journal of Social Sciences, Education and 

Humanities, 2(1). 

Pack, J.L., 2022. Improving Post-Secondary College and Career Awareness and Readiness at a 

Rural Career and Technical Center in Northern Virginia. 

Palinkas, L.A., Horwitz, S.M., Green, C.A., Wisdom, J.P., Duan, N. and Hoagwood, K., 2015. 

Purposeful sampling for qualitative data collection and analysis in mixed method 

implementation research. Administration and policy in mental health and mental health 

services research, 42, pp.533-544. 

Peltier, C., 2018. An application of two-eyed seeing: Indigenous research methods with 

participatory action research. International Journal of Qualitative Methods, 17(1), 

p.1609406918812346. 

Peters, A.K., 2014. The role of students' identity development in higher education in 

computing (Doctoral dissertation, Uppsala University). 

Phillips, T.J. and Snodgrass, L.L., 2021. Examining individualism in college student retention 

theory and practice: Transitioning from student integration to institutional 

adjustment. Journal of College Orientation, Transition, and Retention, 28(1). 

Phiri, G., 2023. Participatory action research generates knowledge for Sustainable Development 

Goals. Frontiers in Ecology and the Environment, 21(7), pp.341-349. 

Pietilä, A.M., Nurmi, S.M., Halkoaho, A. and Kyngäs, H., 2020. Qualitative research: Ethical 

considerations. The application of content analysis in nursing science research, pp.49-69. 



 

108 

Powell, L., Muronda, F. and Tini, S., 2024. Research on TVET students and issues regarding 

NSFAS bursaries. 

Quayson, F.O., 2024. Examining the College and Career Readiness of Pre-Collegiate Black Male 

Students in a High School Academy of Engineering and Supports From School 

Stakeholders (Doctoral dissertation, The Ohio State University). 

Rahmelia, S., Haloho, O., Pongoh, F.D. and Purwantoro, B., 2022. Building an Environment That 

Motivates Education Sustainability in Tumbang Habaon Village, Gunung Mas, Central 

Kalimantan Province, During Pandemic through Participatory Action Research between 

Parents, Schools and Church. Engagement: Jurnal Pengabdian Kepada Masyarakat, 6(1), 

pp.204-220. 

Rappaport, J., 2020. Cowards don't make history: Orlando Fals Borda and the origins of 

participatory action research. Duke University Press. 

Rasool, H. and Mahembe, E., 2014. FET colleges purpose in the developmental State: 

imperatives for South Africa. Human Resource Development Council of South Africa, 45. 

Rasul, M.S., Nor, A.R.M. and Amat, S., 2021. Construction of TVET Students' Career Profile 

Pathways. Journal of Technical Education and Training, 13(1), pp.139-147. 

Rickard, G., Bramble, M., Maxwell, H., Einboden, R., Farrington, S., Say, R., Beh, C.L., 

Stankiewicz, G., Campbell, C. and Yeh, C., 2018. Exploring the first-year experience in a 

diverse population: Using participatory action research to explore strategies to support 

student transition into fast-track undergraduate degree programs. Student Success, 9(4), 

pp.41-51. 

Ricks, J.R. and Warren, J.M., 2021. Transitioning to College: Experiences of Successful First-

Generation College Students. Journal of Educational Research and Practice, 11(1), pp.1-

15. 

Robins, S. and Wilson, E., 2015. Participatory methodologies with victims: An emancipatory 

approach to transitional justice research. Canadian Journal of Law and Society/La Revue 

Canadienne Droit et Société, 30(2), pp.219-236. 

Rosvall, P.Å., 2020. Counselling to stay or to leave? Comparing career counselling of young 

people in rural and urban areas. Compare: A Journal of Comparative and International 



 

109 

Education, 50(7), pp.1014-1032. 

Rusli, M., Degeng, N.S., Setyosari, P. and Sulton, 2021. Peer teaching: Students teaching 

students to increase academic performance. Teaching Theology & Religion, 24(1), pp.17-

27. 

Sadowska, N. and Laffy, D., 2015. Value of participatory action research methodology in 

investigating design process within undergraduate management education. 

Samoila, M.E. and Vrabie, T., 2023, June. First-year seminars through the lens of Vincent Tinto's 

theories of student departure. A systematic review. In Frontiers in Education (Vol. 8, p. 

1205667). Frontiers Media SA. 

Schiller, U., Jaffray, P., Ridley, T. and Du Plessis, C., 2021. Facilitating a participatory action 

learning action research process in a higher educational context. Action Research, 19(2), 

pp.301-317. 

Sendall, M.C., McCosker, L.K., Brodie, A., Hill, M. and Crane, P., 2018. Participatory action 

research, mixed methods, and research teams: learning from philosophically juxtaposed 

methodologies for optimal research outcomes. BMC Medical Research Methodology, 18, 

pp.1-6. 

Sharma, B., 2012. Adjustment and emotional maturity among first year college students. Pakistan 

journal of social and clinical psychology, 9(3), pp.32-37. 

Sikes, A.M., 2018. Rural Students' Experiences at Selective Four-Year Colleges: Pathways to 

Persistence and Success. The College of William and Mary. 

Sinaga, E., Karo, M. and Saragih, H., 2024. Description of Social Support and Academic 

Adaptation in First Year Students at Study Program Ners Stikes Santa Elisabeth Field: 

Social  

Sk, S. and Halder, S., 2024. Effect of emotional intelligence and critical thinking disposition on 

resilience of the student in transition to higher education phase. Journal of College Student 

Retention: Research, Theory & Practice, 25(4), pp.913-939. 

Smith, K., 2023. “Our Branches Are the Vines That Must Bear Fruit”: The Role of Parents in First-

Generation Students' Career Development. Journal of Postsecondary Student 

Success, 2(3), pp.52-74. 



 

110 

Smith, R., Danford, M., Darnell, S.C., Larrazabal, M.J.L. and Abdellatif, M., 2021. ‘Like, what even 

is a podcast? Approaching sport-for-development youth participatory action research 

through digital methodologies. Qualitative Research in Sport, Exercise and Health, 13(1), 

pp.128-145. 

Smith, W., Forbes, S., Robichaux-Davis, R. and Guarino, A.J., 2020. Self-Monitoring as a 

Personality Variable in Tinto’s Theory of Integration. Advances in Social Sciences Research 

Journal, 7(1), pp.406-408. 

Snapp, S.S., Bezner Kerr, R., Bybee‐Finley, A., Chikowo, R., Dakishoni, L., Grabowski, P., 

Lupafya, E., Mhango, W., Morrone, V.L., Shumba, L. and Kanyama‐Phiri, G., 2023. 

Participatory action research generates knowledge for Sustainable Development 

Goals. Frontiers in Ecology and the Environment, 21(7), pp.341-349. 

Sokhela, S.P.I., 2022. Assessing academic success among off-campus students: A case study 

of Majuba Technical, Vocational Educational and Training College, Centre for People's 

Development Campus, South Africa (Doctoral dissertation, University of the Free State). 

Soria, K.M. and Stebleton, M.J., 2012. First-generation students' academic engagement and 

retention. Teaching in higher education, 17(6), pp.673-685. 

Soundy, P.N., 2016. Transition from high school to university: Challenges faced by first year B. 

Ed. students at a university of technology. 

Spencer, L., Leonard, N., Jessiman, P., Kaluževičiūtė-Moreton, G., Limmer, M. and Kidger, J., 

2024. Exploring the feasibility of using Participatory Action Research (PAR) as a mechanism 

for school culture change to improve mental health. Pastoral Care in Education, pp.1-19. 

Stapleton, S.R., 2021. Teacher participatory action research (TPAR): A methodological 

framework for political teacher research. Action Research, 19(2), pp.161-178. 

Stough-Hunter, A. and Lekies, K.S., 2023. Effectively Engaging First-Generation Rural Students 

in Higher Education: New Opportunities for Sociology. Teaching Sociology, 51(3), pp.301-

309. 

Support and Academic Adaptation. INDONESIAN JOURNAL OF HEALTH SCIENCES 

RESEARCH AND DEVELOPMENT (IJHSRD), 6(1), pp.105-112. 

Taba, P. and Bagra, J., Paradigm Shift in Social Inquiry: Participatory Action Research in 



 

111 

Qualitative Research Methodology. 

Tang, Y.V. and Wong, S.L., 2014, September. Bridging students: successful transition from high 

school to college. In unlocking borders in education: proceedings of the 3rd pre-university 

conference (Vol. 6, pp. 38-43). 

Telep, C.W., Wright, K.A., Haverkate, D.L. and Meyers, T.J., 2020. The value of participatory 

action research in corrections: Introduction to the special issue. Corrections, 5(1), pp.1-5. 

Ternenge, T.S. and Kashimana, F., 2019. Availability, accessibility, and use of electronic 

information resources for research by students in Francis Sulemanu Idachaba Library 

University of Agriculture, Makurdi. Library Philosophy and Practice (e-journal), 2352, pp.1-

41. 

Tetui, M., Coe, A.B., Hurtig, A.K., Ekirapa-Kiracho, E. and Kiwanuka, S.N., 2017. Experiences of 

using a participatory action research approach to strengthen district local capacity in Eastern 

Uganda. Global health action, 10(sup4), p.1346038. 

Tikly, L.P., 2013. Reconceptualising TVET and development: a human capability and social 

justice approach. In World Report on TVET online resources. UNESCO-UNEVOC. 

Timmis S, & Muhuro P, 2019.  De-coding or de-colonising the technocratic university? Rural 

students’ digital transitions to South African higher education, Learning, Media and 

Technology. 1-15. 

Timmis, M.A., Pexton, S. and Cavallerio, F., 2022, December. Student transition into higher 

education: Time for a rethink within the subject of sport and exercise science?  In Frontiers 

in Education (Vol. 7, p. 1049672). Frontiers Media SA. 

Timmis, S., Mgqwashu, E.M., Naidoo, K., Muhuro, P., Trahar, S., Lucas, L., Wisker, G. and de 

Wet, T., 2019. Encounters with coloniality Students’ experiences of transitions from rural 

contexts into higher education in South Africa. Critical Studies in Teaching and 

Learning, 7(2), pp.76-101. 

Tinto, V. (1975). Dropout from Higher Education: A Theoretical Synthesis of Recent Research 

Review of Educational Research (45)1: 89-125 

Tinto, V. (1993). Leaving college:  Rethinking the causes and cures of student attrition. Chicago, 

IL: The University of Chicago Press 



 

112 

Tinto, V., 2012. Leaving college: Rethinking the causes and cures of student attrition. University 

of Chicago press. 

Tinto, V., 2017. Through the eyes of students. Journal of college student retention: Research, 

theory & practice, 19(3), pp.254-269. 

Tshelane, E. and Tshelane, M., 2014. Enhancing Teachers’ Professional Curriculum Practice in 

Sex Education in a Grade Ten Life Orientation Class. World. 

Tsotetsi, C.T., 2013. The implementation of professional teacher development policies: A 

continuing education perspective (Doctoral dissertation, University of the Free State). 

Ugwu, C.N. and Eze, V.H.U., 2023. Qualitative Research. IDOSR JOURNAL OF COMPUTER 

AND APPLIED SCIENCES 8 (1) 20-35 [online] 

Vaughn, L.M. and Jacquez, F., 2020. Participatory research methods–choice points in the 

research process. Journal of Participatory Research Methods, 1(1). 

Venezia, A. and Jaeger, L., 2013. Transitions from high school to college. The future of children, 

pp.117-136. 

Voisin, L.E., Phillips, C. and Afonso, V.M., 2023. Academic-support environment impacts learner 

affects in higher education. Student Success, 14(1), pp.47-59. 

Wang, G., Bartel, TR., & Wang, X.  2018.  Preconception and prenatal factors and metabolic risk. 

Handbook of life course health development. 47-59. 

Wang, Y., 2022, December. A comparative study on the effectiveness of traditional and modern 

teaching methods. In 2022 5th International Conference on Humanities Education and 

Social Sciences (ICHESS 2022) (pp. 270-277). Atlantis Press. 

Weinberg, A.E., Trott, C.D. and Sample McMeeking, L.B., 2018. Who produces knowledge? 

Transforming undergraduate students’ views of science through participatory action 

research. Science Education, 102(6), pp.1155-1175. 

White, S., Groom-Thomas, L. and Loeb, S., 2023. A systematic review of research on tutoring 

implementation: Considerations when undertaking complex instructional supports for 

students. Brown University’s Annenberg Institute EdWorkingPaper, (22-652). 

Whiteside, J.L., 2021. Becoming academically eligible: University enrollment among first‐



 

113 

generation, rural college goers. Rural Sociology, 86(2), pp.204-228. 

Wilson, K. L., Murphy, K. A., Pearson, A. G., Wallace, B. M., Reher, V. G. S., & Buys, N. 2016. 

Understanding the early transition needs of diverse commencing university students in a 

health faculty: informing effective intervention practices. Studies in Higher Education, 41(6), 

Wolters, C.A. and Brady, A.C., 2021. College students’ time management: A self-regulated 

learning perspective. Educational Psychology Review, 33(4), pp.1319-1351. 

Woodgate, R.L., Gonzalez, M., Demczuk, L., Snow, W.M., Barriage, S. and Kirk, S., 2020. How 

do peers promote social inclusion of children with disabilities? A mixed-methods 

systematic review. Disability and rehabilitation, 42(18), pp.2553-2579. 

Wright, P., 2021. Transforming mathematics classroom practice through participatory action 

research. Journal of Mathematics Teacher Education, 24(2), pp.155-177. 

Yan, K. and Wu, L., 2020. The adjustment concerns of rural students enrolled through special 

admission policy in elite universities in China. Higher Education, 80, pp.215-235. 

Yeh, C.J., Stanley, S., Ramirez, C.A. and Borrero, N.E., 2024. Navigating the “dual pandemics”: 

The cumulative impact of the COVID-19 pandemic and rise in awareness of racial injustices 

among high school students of color in urban schools. Urban Education, 59(8), pp.2365-

2394. 

Yende, S.J., 2024. Challenges Faced by National Student Financial Aid Scheme (NSFAS) 

Graduates in Repaying Loans and Debt: A Content Analysis. African Journal of 

Inter/Multidisciplinary Studies, 6(1), pp.1-13. 

Zulu, W.V. and Mutereko, S., 2020. Exploring the causes of student attrition in South African 

TVET Colleges: A case of one KwaZulu-Natal Technical and Vocational Education and 

Training College. Interchange, 51(4), pp.385-407. 

Zwezwe, L., 2022. Lecturers' Implementation of Blended Learning Strategies in a Technical and 

Vocational Education and Training (TVET) College (Doctoral dissertation, University of 

Johannesburg). 

 

 



 

114 

APPENDIX A: LANGUAGE EDITING 

 



 

115 

APPENDIX B: ETHICAL CLEARANCE 

 

 

 

 

 

 

 

 

 



 

116 

APPENDIX C: RESEARCH PERMISSION LETTER FROM THE COLLEGE 

 

 

 



 

117 

APPENDIX D: INFORMED CONSENT FORM 

 



 

118 
 



 

119 
 



 

120 
 


