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ABSTRACT

Thepresentstudyexplorestheperspectivesofprincipalsregardingtheirrolesand

responsibilities in the implementation and leadership ofthe new integrated

curriculumatprimarylevelwithinthecontextofLesotho.Thiscountryiscurrentlyin

theprocessofimplementinganewprimaryschoolcurriculum.However,itisno

secretthatmanyoftheprincipalswholeadthesereformshaveminimalornoprior

trainingineducationalleadership,yettheirroleiscrucialforreformimplementation.

Thesense-makingtheorywasusedtoshedlightonhowprincipalsinterpretand

understandtheirrolesandresponsibilitiesasleadersofcurriculumreform.Usingthe

concurrentmixedmethodsdesign,aquestionnairecollectedquantitativedatafrom

83principalsontheirbeliefs,viewsandunderstandingsregardingtheirroles.Semi-

structuredinterviewswithsixprincipalswereconductedtogatherqualitativedata

regardingthechallengesandopportunitiestheyencounterintheirrole.TheSAS

program wasusedtogeneratedescriptivestatistics.Theinterview datawas

deductivelyanalysedbasedonthreemainaprioricodes.Thetwodatasetswere

thenmergedtoestablishconvergenceand/ordivergence.Theparticipantsforthis

studywereprimaryschoolprincipals.Theywerepurposivelydrawnfrom Maseru,

Lesothotoproviderichdatabecausetheycurrentlyleadtheimplementationof

curriculumreformatthisschoollevel.Themainfindingsindicatethatprincipalsin

thisstudyhavepositiveviewsregardingtheirleadershipofthenewcurriculum.

However,inadequatein-servicetrainingandinsufficientknowledge/informationon

thenewcurriculumcompromisetheirleadership.Asaresult,contrarytothesense-

makingtheoryadoptedinthisstudy,itisthesense-makingofteachersthatdrives

theimplementationofthenewcurriculum.Inspiteofthis,principalsrelyonsubtle

strategies,suchascollaborationandteamwork,toexecutetheirrole.Therefore,this

studyrecommendsanin-depthin-serviceprogramforprincipalstoequipthemwith

curriculum knowledge/informationandchangemanagementskills.Thisstudyis

intendedtoprovidevaluableinsightsonhowprincipalsviewandmakesenseoftheir

newrolesduringcurriculumreform.Itwillshedlightonchallengesandopportunities

thatprincipalscurrentlyface.Itwillofferanopportunityfortheprincipalstoreflect

ontheirworkforpossiblegrowth.

Keywords:principal,perspectives,curriculum,reform,leadership,in-service.
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CHAPTER1:OVERVIEWOFTHESTUDY

1.1Introduction

Theroleoftheprincipalinaschoolhasbeensubjectedtoscrutinyandreframing

overthepastthreedecades(Hallinger&Lee,2013).Thescrutinyhasledtothe

reconceptualisationoftheprincipalship.Thenew roleattachedtoprincipalship

representedamoveawayfrom thetraditionalconceptoftheprincipal’sposition.

Initially,principalsweresynonymouswithmanagers.Theirmaintaskwastoensure

thatschoolsran smoothlyand adhereto thedistrictand stateregulations

(Lunenburg,2013;Hallinger,2005).

However,thisview hassincebeenreframedinresponsetotheadvancesin

educationbroughtaboutbycontinuousstandard-basedreforms(Fullan,2009;Lin,

2012;Hallinger&Huber,2012).Thereframedrolerequiresprincipalstobecome

instructionalleadersinordertoimprovestudents’levelsofattainment(Hallinger,

2005).Intimesofreform,principalsareexpectedtooverseethesuccessful

implementationofsuchreforms(Squires,2015).Inshort,theyaretaskedwith

improvingtheoveralleffectivenessofschools(Hallinger&Lee,2013).However,

principals’viewsabouttheirnewrolehavelargelybeenignoredinconventional

literature(Werts&Brewer,2015).

Thecurrentstudyinvestigatestheperspectivesofprincipalsontheirrolesduringthe

implementationofthenew primaryschoolcurriculum inLesotho.Thischapter

specificallygivesanoutlineofthewholeresearchproject.

1.2Backgroundofthestudy

Lesotho,throughitsMinistryofEducationandTraining(MoET),developedtheNew

CurriculumandAssessmentPolicyin2009.Thedevelopmentofthispolicyledtothe

implementationoftheNewCurriculumandAssessmentSyllabus(commonlyknown

as the New Curriculum)countrywide in 2013.As highlighted earlier,the

implementationofaneducationalreform policyhasimplicationsforagentsatthe

schoollevel.
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Firstly,Lesotho’seducationwascriticisedasbeingirrelevanttotheneedsofthe

country(MinistryofEducation,SportsandCulture,1982).Secondly,thehighstakes

examinationswereregardedashavinganegativeinfluenceonteachingandlearning

(Lephoto,2005).Thesefactorsprovidedanimpetusforcurriculumreform.However,

itshouldbenotedthatseveraleducationalreformshavepreviouslybeenattempted

inLesothowithlittlesuccess(Raselimo&Mahao,2015).Asaresult,researchers

agreethatthecurriculumreformlandscapeinLesothoistypifiedbycontinuitiesbut

notdiscontinuities(Mosisili,1981;Nketekete&Motebang,2008).

Itwasonlyafterindependencein1966thatthegeneralfeelingfromBasothoarose

thattheBritisheducationsystemwasirrelevanttotheeconomicanddevelopmental

needsofthecountry.Subsequently,severalattemptstoreform educationwere

started.Thefirstreform initiativewasstartedin1978.Nationaldialogueon

educationwasheld,wheretheordinaryBasothovoicedtheirconcernsabout

educationanditsfuturedirection.Themainaimsofthisreform,‘educationwith

production’and‘trainingforself-reliance’,werealignedwiththeeconomicneedsof

Lesotho.Thisreformlargelyfailedduetostrongresistancefromthechurcheswho

weretheproprietorsoftheschools(Ts’ephe2004;Muzvidziwa&Seotsanyana,

2002).

In1988,thegovernmentsoliciteddonorsupportforyetanotherreforminitiative.The

governmentwantedtogaincontrolofeducationandimplementpoliciesthatwould

makeeducationresponsivetotheneedsofthecountry.Thisreform attemptalso

failedduetostrongoppositionfrom thechurches.Thechurchesinterpretedthe

changesasthegovernment’swayofunderminingtheirauthority(Muzvidziwa&

Seotsanyana,2002).

In2000,thegovernmentimplementedtheFreePrimaryEducation(FPE)policyamid

strong opposition from churchesand opposition partieswho questioned its

sustainability(Lephoto2005;Muzvidziwa&Seotsanyana,2002).Eventhoughthe

aimoftheFPEwastoincreaseaccesstobasiceducation,thispolicydidnotchange

thenatureofLesotho’seducation.Itwasapparentthatthelongstandingdesireto

makeLesotho’seducationrelevantwasfarfromreality(Lika,2005).
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The2009policyframeworkisthemostradicaleducationalreforminLesotho.With

theNew Curriculum andAssessmentPolicy,thegovernmentsoughttoalign

educationwiththeneedsofthecountry.Theaimistomakeeducation“accessible,

relevant,efficientandofthebestquality.”Hence,thispolicyisgearedtowards

individualandsocialdevelopment.Toachievethis,thepolicyadvocatesfor(a)a

highcorrelationbetweencurriculum andassessment;(b)juxtaposingcurriculum

aspectsandlearningareastoidentifycorecompetences;and(c)emphasisingan

integratedcurriculumapproach(MoET,2009).

Toeffectthechangesthatthepolicystipulatesintheclassroomrequiresaradical

shiftinpedagogy.Bymovingfrom traditionalteachingapproaches,thepolicy

advocatesforteachingmethodsthat“developcreativity,independenceandthe

survivalskillsoflearners”(MoET,2009,p.18).Whilethepolicyimplicationsare

explicitforteachers’classroompractice,thepolicyalsohasimplicitimplicationsfor

schoolprincipals.Theprincipalshavetolead,facilitate,monitorandmanagethe

implementationprocesstoensurethattheenvisagedchangesactuallytakerootin

theclassroom.

Researchstudiesintoschoolleadershiprevealedthattheprincipalshipisan

importantcomponentforthesuccessofschools(Hallinger,2005;Lynch,2012).

Somestudieslinked principals’performancewith students’achievementsby

claimingthat,amongalltheschoolvariablesthathaveapositiveimpactonthe

achievements ofstudents,principals’leadership ranked second,only after

classroom instruction(Spillane& Hunt,2010;Louis,Leithwood,Wahlstrom &

Anderson,2010;WallaceFoundation,2013).

Thesestudieshighlightedthatprincipalsareabletohaveanimpactonstudents’

achievements when they actas instructionalleaders (Lai,2015).Although

instructionalleaderspositivelyinfluencestudents’achievement,theirimpactis

mostlyexertedindirectly(Lin,2012).Studiessuggestthatprincipals,whoare

instructionalleaders,workwithincertainframeworkstomanipulateotherschool

variablesskilfullytoachieveimprovedstudentachievementlevels(Hallinger,2010;

Dematthews,2014).
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Various researchers have developed frameworks on instructionalleadership

(Hallinger&Lee,2013).Theprimaryaim ofthoseframeworksistodescribe

behavioursandactionsthatcharacteriseleadership,whichimprovesteachingand

learning. Themostprominentmodelsweredevelopedbyresearcherssuchas

HallingerandMurphy(1987),Hussein(1997)andKrug(1992).Whenconsidered

separately,theirframeworksaredifferent.Thisobservationimpliesthatthereisno

consensusofexactlywhichbehavioursprincipalsshoulddemonstrateiftheyadopt

theinstructionalleadershiprole(Louisetal.,2010).Tocounterthisobservableflaw,

acombinationofframeworkswouldseemplausible.Hence,Sim(2011)adaptedand

adoptedthedomainsthatwereidentifiedinvariousframeworksanddevelopeda

frameworkthathassevendomains.Sim(2011)claimsthatprincipalswhousethe

seven domains would positively,butindirectly,influence students’academic

performance.

Ontheotherhand,Spillane(2005)offeranalternativeroutetounderstandingand

exploringleadership.Heproposesthatleadershipisasocialphenomenonand

thereforethebestwaytounderstandleadershipisbyconsideringitfrom a

distributedviewpoint.Hefurtherstressesthatthisleadershippracticeisspreadover

leaders,followersandtheirspecificcontexts.Moreover,healsoarguesthatthe

distributedperspectiveprovidesamoredetailedapproachtoleadershippracticeas

opposedtothesingledimensionthataninstructionalleadershipperspectiveoffers.

Thecriticismoninstructionalleadershipisthatitisconcernedwiththeclassroom

onlyandoverlooksotheraspectswithintheschoolthathavepotentialtoinfluence

learning(Bush,2015).

Principalsareoftenneglectedintheformulationofreform initiatives(Wallace

Foundation,2009)yetimplementationstudiesrecognisedthattheprincipaliscentral

toreform implementationatschoollevel(Kasprzhak,Filinov,Bayburin,Isaeva&

Bysik2015;Lai,2015;Botha,2013).Theironyisthatprincipalsareexpectedtobe

leadersofthoseverychanges.Whenthechangesarefundamental,itisdifficultto

focusandsustaintheefforttomakethereform effective(Fullan,2009).Itcanbe

arguedthatprincipalsarethereforeexperiencingtheworstofbothworlds–running

schoolssmoothlyandchangingschoolsintolearningorganisations.
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Anotherironyisthat,asexpectationsonprincipalsheighten,theirrolesbecome

overloadedtotheextentthatitmakesitdifficulttoleadtheproposedreforms

(Lynch,2012)andeffortstoprepareanddevelopthem areinconsistentand

ineffective(Moorosi&Bush,2011.Themainreasonforthisisthatprincipalsare

givennewresponsibilitiesontopoftheiralreadyestablishedtasks.Thisisdone

oftenwithoutcheckingwhetherthatthenewroleisfeasibleunderthesameworking

conditions(Fullan,2009).

Moreover,thelackofpreparationcompoundstheroleofprincipals.Researchhas

establishedthatprincipalpreparationhasreceivedadequateattentionindeveloped

countriesbutworseinmanydevelopingworldcountries,whereprincipalsfrequently

assumetherolewithoutpriorpreparation(Moorosi&Bush,2011;Bush&Oduro,

2006).Evenafterassumingtherole,thereisnoguaranteethatprincipalswillgetin-

servicetrainingorsupport(Bush,Kiggundu&Moorosi,2011).Bothpre-serviceandin

-servicetrainingisneededtoequipprincipalswithmanagementandleadership

knowledge,aswellasskills(Bush,2009)toenablethemtocopeintheirnewrole.

Inlightofnewrolesbeingaddedtooldresponsibilities,theexpectationtolead

reformsandalackofpreparationimplythatprincipalsarelikelytoencounter

problemsinexecutingtheirwork(Bush,Kiggundu&Moorosi,2011).Amongtheir

problemsarestressandalackoftimetosuperviseteachingandlearning(Fullan,

2009).Moreover,principalsarevictimsofnegativeperceptions.Forinstance,

becauseprincipalslackleadership training,teachersdo notusuallyperceive

principalsasinstructionalleaders(Hargreaves&Fullan,2012),andneitherdo

principalsconceptualisethemselvesassuch(Sim,2011).Thisstudythereforeseeks

tounderstandtherealityoftheprincipal’srolefrom thepointofview ofthe

incumbentsasthestartingpoint,andhowtheymakemeaningofandunderstand

state-mandatedreformsandpolicyinitiatives.

1.3Problemstatement

HowdoLesothoprimaryschoolprincipalsviewtheirroleascurriculumleaderswhen

implementingthenewcurriculum?Inthemidstofcurriculumreform,theroleofthe

principalgetsredefinedasaninstructionalleaderratherthanaschoolmanager

(Lunenburg,2013).Principalsarealsoexpectedtoactasagentsofenvisagedand
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mandated change by supervising curriculum change (Dematthews,2014).

Researchersclaim thatthereframedrolesneedspecialisedskillsandknowledge

becauseaprincipal’seffectivenessislinkedtolearnerachievement(Hallinger,2005;

Lynch,2012).Researchalsosuggeststhattheprincipal’sroleiscriticalforthe

implementationofreform policiesatschoollevel(Lai,2015;WallaceFoundation,

2013;Lynch,2012).

IntherestofAfrica,asmuchasinLesotho,principalsoftenoccupythisnewand

unfamiliarrolewithminimalornopreparation(Bush&Oduro,2006).Butwith

heightenedexpectationsonprincipalship,theirperspectivesandchallengesremain

unknown.Itisthereforeimperativetoinvestigatetheirviews,especiallyduring

curriculumreform,tounderstandhowtheymakesenseoftheirroles,andpossibly

uncoverthechallengestheyencounterinleadingcurriculumchange.

1.4Purposeofthestudyandresearchquestions

This studyprimarilyaims to investigate Lesotho primaryschoolprincipals’

perspectivesregardingtheirrolesduringtheimplementationofthenewcurriculum

andtheirimplicationsforpracticeintheirschools.Thequestionsofthisstudyfollow:

1.4.1Mainquestion

WhataretheperspectivesofprimaryschoolprincipalsinLesothoregardingtheir

rolesandresponsibilitiesintheimplementationandleadershipofthenewintegrated

primaryschoolcurriculum?

1.4.2Secondaryquestions

1 Whataretheprincipals’viewsandunderstandingsoftheirroleinthe

implementationandleadershipofthenew integratedprimaryschool

curriculum?

2 Whatchallengesandopportunitiesdoprincipalsencounterinfulfilling

theirroleasdescribedabove?

3 Howcantheprincipals’views,challengesandopportunitiesbeunderstood

and/orexplained?
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1.5Studyobjectives

ThemainobjectiveofthisstudyistoexploretheperspectivesofLesothoprimary

schoolprincipalsregardingtheirrolesandresponsibilitiesintheimplementationand

leadershipofthenewintegratedprimaryschoolcurriculum.

Toachievetheaboveobjective,thefollowingsubordinateobjectivesevolved:

1.Toinvestigateprincipals’viewsandunderstandingsoftheirrolesinthe

implementationandleadershipoftheintegratedcurriculuminLesotho.

2.Toexplorechallengesandopportunitiesthatprincipalsencounterinfulfilling

theirroles.

3.Toexplaintheperspectives,challengesandopportunitiesoftheprincipals

withrespecttotheirrolesincurriculum implementationandleadership

thereof.

1.6Significanceofthestudy

InthecontextofLesotho,notmuchisknownonhowprincipalsinprimaryschools

makesenseofthenewcurriculum andmandatedpolicydirectives.Thisisworth

investigating,especiallyincontextswheretheyoftenassumethenewrolewith

minimalpreparation(Moorosi& Bush,2011),yettheirroleiscriticalforthe

successfulimplementationofcurriculumreform(WallaceFoundation,2013).

Thisresearchsoughttoprovidevaluableinsightsintohowprincipalsviewandmake

senseoftheirnewrolesduringcurriculum reform.Itdescribesprincipals’views

aboutleadingcurriculum reform andshedslightonchallengesthatcurriculum

leadersface.Byuncoveringprincipals’viewsandchallenges,principalswereoffered

theopportunitytoreflectontheirownpractice.Moreover,thisstudywillassist

policymakers to design preparation and developmentprogrammes to equip

principalswiththeskillsandknowledgetoleadteachingandlearningeffectively,as

wellasmanagechange.Finally,thisstudysoughttoaddtotheliteratureonschool

leadershipinLesotho.

1.7Limitationsofpriorstudies

Manystudiestendtofocusonthe‘what’ofleadership,whileseveralothersexplore

the‘how’ofleadership.HallingerandHuber(2012)observethatmoststudiesare
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eitherprescriptiveordescriptiveofinstructionalleadership.Theyclaim thatthe

prescriptivestudiesfocusonstatingwhatprincipalsneedtodotobesuccessful,

while,ontheotherhand,descriptivestudiesfocusonkeyproblemsorconcerns

facingprincipals.

Whilethesestudiesprovideimportantinformationonprincipals’leadership,their

obviouslimitationisthattheyfailtoexploreleadershipfrom theprincipals’

perspectives(especiallyinatimeofreform).WertsandBrewer(2015)strengthen

thisclaimbystressingthatmanystudiesonpolicyimplementationfailto‘investin

therichnessofthelocalworld’.

Anotherlimitationofpriorstudiesisthattheyonlyconceptualisetheprincipals’

leadershipintermsofprincipals’actionsandbehaviours.Thesestudiesobviously

failtoconsidertheperspectivesofprincipalsinordertocapturetheirthoughtsabout

theirroles(especiallywhenimplementingcurriculum reform).Spillane,Halverson

andDiamond(2004)pointoutthatstudiesonleadershiphavefailedtoconsiderthe

waysinwhichleadersthinkabouttheirwork.Theseoverlookedareasarewhat

HallingerandHeck(1996)call‘blindspots’.

TheWallaceFoundation(2013)notedthat,aboutadecadeago,themajorityof

schoolreform initiativesconspicuouslyfailedtoregardschoolleadershipasan

importantaspect.Oflatethough,manyschoolreform agendasarebeginningto

considerimprovedschoolleadershiptobeatoppriority.Lin(2012)concurswithLai

(2015)that,foranyeducationalreform tosucceed,theprincipalneedstoplayan

importantpart.Whileleadershipisregardedasakeycomponentforthesuccessof

reform in developed countries,fordeveloping countrieslikeLesotho,school

leadershipcontinuestoreceivescantattentionfrompolicymakers,researchersand

reformersinitiatives(Moorosi&Bush,2011).

StudiesinLesothoaboutprincipalsonlyventureintotherolesofprincipalsas

instructionalleadersandhow theyusedistributedleadership(Sefeane,2013;

Mokoqo,2013).Studiesthatfocusontheperspectivesofprincipalsontheirrolein

theadventofcurriculum reform arelimited.Thismeansthatliteratureonschool

leadershipinLesothohaslittleontheperspectivesofprincipalsabouttheirrolein

implementingcurriculumreform.
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Essentially,thisstudyinvestigatesschoolleadershipfromaviewthat‘othervoices

needtobeheard’(Botha,2013,p.441),becausehowleadershipisaffectedby

changeremainsanunderexploredareainLesotho,andonlyprincipalscanreveal

thatinformation.

1.8TheoreticalFramework

ThisstudywasbeinformedbytheideasofCoburn(2005)andSpillane,Reiserand

Reimer(2002)onthesense-makingtheory.Sense-makingreferstoaprocess

wherebypeopleconstructmeaningbyrelatingnew informationtotheirprior

knowledgeinordertobeabletoactonit(Schechter,Shaked,Ganon-Shilon,&

Goldratt,2016).Sense-makingsuggeststhatprincipalsusetheirpriorknowledge

andexperiencestointerpretandenacttheirownmeaningofreform(Coburn,2005;

Spillane,Reiser&Reimer,2002).Asaresult,principalsmayconstructmeaningsthat

eitherreinforcetheirpre-existingpracticesorfocusonsuperficialchangesofthe

proposedreform(Coburn,Hill&Spillane,2016).

1.8.1Principalasasensemaker

Sense-makinginvolvesusingpriorknowledgetoconstructmeaningofnewideas

(Spillane,Reiser&Reimer,2002).Priorknowledge,beliefsandunderstandingsof

individualagentsinfluencetheirabilitytointerpretnew ideas.Asaresult,the

principals’interpretationsofreformareoftendifferentfromthoseofpolicymakers.

Also,priorknowledgeinfluencesprincipalstoencodenewinformationbyadaptingit

towhatisalreadyknown.Thiscausesthemisunderstandingofnewideasasfamiliar,

therebyhinderingtheenvisionedchange.Accordingtotheaforesaidauthors,

principalsalsotendtoputtheirattentiononreformfeaturesthataresuperficial,and

whichoftenfailtorecogniseembeddedprinciplesduetotheirlackofexpertisein

thetypeofchangeexpected(Spillane,Reiser&Reimer,2002).

Coburn(2006)arguesthatlocalimplementersalsoactaspolicymakersbecausethe

decisionstheymakeonthestatepoliciesdeterminehowthosepoliciesultimately

playoutinpractice.Thisimpliesthatinterpretationsmadebytheprincipalsand

teachersoftendeterminethedirectionofpolicyimplementation.Becauseoftheir

positionintheschoolgovernancehierarchy,principalshavetheauthoritytodefine

andinterpretthedistrictpolicyfortheirstaff(Coburn,2005).Therefore,principals’
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understandingofpolicyinfluencestheteachers’sense-makingprocessbecause

principalsmaydirecttheteachers’attentiontowardscertainaspectsofthepolicy

thattheyconsidermoreimportantthanothers.Inthisway,principalsprovidean

interpretive structure within which teachers adopt and construct their

understandingsofthepolicy(Coburn,2005).

Sense-makingtheoryisusedintheselectionofdatacollectionmethodsanddata

analysis.Boththequestionnaireandtheinterviewsallowedprincipalstogivetheir

viewsandunderstandingsabouttheirrolesduringtheimplementationofcurriculum

reform.Thesemethodsgeneratedrich,explanatoryresultsthatilluminatedhow

principalsunderstandtheirrolesandresponsibilitieswhenimplementingthenew

curriculum.

1.9DesignandMethodology

Researchdesignistheplanofhowthecollectionofdataanditsanalysiswillbe

madetodeterminetheanswersfortheresearchquestions(Babbie,2010;Johnson&

Christensen,2014).Researchmethodologyisanoutlineofthemethods,techniques

andproceduresusedtoimplementtheresearchplan(Babbie,2010).Bycombining

qualitativeandquantitativemethods,thisstudyexploredprincipals’viewsontheir

rolesduringtheimplementationofthenewcurriculum.Thesummaryoftheresearch

approach,datacollectionmethods,proceduresandtechniquesisdiscussedinthe

sectionsbelow.

1.9.1Concurrentmixedmethodsdesign

Aconcurrentmixedmethodsdesignwasadoptedtocollectandanalyserelevant

data forthis study.Owing to the paradigm and the theoreticalframework

(pragmatism andsense-makingtheory),aswellastheresearchquestionsofthis

study,thisdesignwasconsideredsuitablebecauseitallowedfortheexplorationof

differentdimensionsofprincipals’perspectives(Creswell,2014).

Thisdesigninvolvesthecollectionandanalysisofbothquantitativeandqualitative

datasetsconcurrently.Thismeansthatthedatacollectionandanalysisaredone

independently,butatthesametime.Subsequently,theresultsareintegratedand

comparedduringtheinterpretationphasetoestablishwhetherthereisconvergence
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ordivergence.Equalpriorityisgiventobothtypesofdatasothattheybothplayan

importantroleinaddressingtheresearchquestions(Creswell,2014).

Thekeyintentionofthisdesignistoyieldcomprehensiveresearchresultsby

utilisingdifferenttypesofdata.Therefore,inordertounderstandprincipals’

perspectivesbest,Ideemeditnecessarytocollectbothsurveydataandinterview

dataatthesametimeusingparallelvariables(Maree,2011).

1.9.2Datacollection

Sense-makingtheoryacknowledgesthemannerinwhichagentsunderstandnew

information(Coburn,2006;Spillane,Reiser&Reimer,2002).Asaresult,inthisstudy,

sense-makinginfluencedtheresearcher’schoiceofthefollowingdatacollectionand

analysismethodsinordertoexploreprincipals’perspectives:

1.9.2.1Questionnaire

Aquestionnairewasusedtogatherdatainordertoanswerthefirstresearch

question(whataretheprincipals’viewsoftheirroleduringtheimplementationofthe

new integrated primaryschoolcurriculum?).Therefore,a questionnaire was

designedtocollectdataonprincipals’viewsandbeliefsabouttheirroleasleadersof

curriculumreform.Tocapturethisdata,thequestionnairecomprisedclosed-ended

questions.ThisquestionnairewasdistributedtoprimaryschoolprincipalsinMaseru,

Lesotho.

1.9.2.2Individualinterviews

Concurrently,semi-structured interviews were conducted with principals.The

intentionofthisqualitativestrandwastocollectin-depthdataregardingthe

principals’viewsandunderstandingsontheirrolesandresponsibilitiesaswellasthe

challengesand opportunitiesthatprincipalsencounterin theirleadership of

curriculumreform.

Theresearcherwasparticularlyinterestedinconversationsinwhichprincipalsmake

senseoftheirauthenticexperienceswithreform,andtherefore,interviewswere

consideredthebeststrategy.



22

1.9.3Sampling

Participants were selected using a random purposefulsampling technique.

AccordingtoTeddlieandYu(2007),thistechniquecombinesprobabilityand

purposefulstrategiestoselectasmallersamplefrom alargetargetpopulation.

Sandelowski(2000)addstothisbyindicatingthattheaim ofthistechniqueisto

selectinformation-richcases.

Themainintentionofthisstudywastoinvestigateperspectivesofprimaryschool

principalsontheirrolesduringtheimplementationofcurriculumreform.Therefore,

onlyprimaryschoolprincipalswereconsidered.Theprincipalswereselectedfrom

theMaserudistrictinLesotho.Maseruwaschosenforconvenience,asthe

researcherisbasedinthisdistrict.Onlyprincipalswhoexpressedwillingnessto

participateinthisstudywereselected.Anyonewho expressedinterestwas

consideredforrecruitment,whilethosewhoexpressedreservationswereexcluded.

Based ontheobjectiveofthisstudy– exploring principals’perspectives–

quantitativedatawascollectedusingquestionnaires,from 83primaryschool

principals.Thequestionnairesconsistedofmainlyclose-endeditemsonaLikert

scale.Participants anonymously gave theirviews abouttheirroles in the

implementationoftheintegratedcurriculum.

Concurrently,sixprincipalswerepurposefullyselectedforinterviews.Themain

purposeoftheinterviewswastoelicitin-depthdataabouttheprincipals’viewsand

understandingsontheirrolesandresponsibilitiesaswellasthechallengesand

opportunitiesthattheyencounterintheirroles.Interviewsprovidedfirst-handdata

thatwereotherwisenotpossibletoobtain.

1.9.4Dataanalysis

Theresearchermadesenseofcollecteddatabyconductingadataanalysisprocess

(Babbie,2010).Thequantitativedataanalysisstageinvolvedusingdescriptive

statisticstocomputethescoresontheprincipals’viewsandunderstandings.

Theinterview datawastranscribed,andthentheresearcherreadthroughthe

transcriptstogetasenseofthedata.Thetranscribeddatawascodedand
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categorisedintoapriorithemes.

1.10EthicalConsiderations

Participantswerenotforcedtotakepartinthisstudyastheyparticipatedona

voluntarybasis(Strydom,2007).Permissionwasfirstobtainedfrom therelevant

authorities,theMinistryofEducationandTrainingdistrictofficeandselectedschool

principals,beforetheresearchwasundertaken.Theinformedconsentofthe

participantsandrespondentswasensured,andanexplanationwasgiventothem

abouthowtheinformationwouldbeused.

Pseudonymsareusedfortheschoolandprincipalswhenreportingthefindingsto

maintainconfidentiality(Johnson&Christensen,2014).Emotionalissueswere

addressedwithsensitivityandempathy.Theprincipalswereallowedtopulloutof

thestudyatanytimeiftheychosetodoso(Sullivan,2001;Shenton,2004).

1.11Validity

Thefollowing strategieswereused to ensurethatthequalitativedatawas

trustworthy:memberchecks,iterativequestioning,debriefingsessionsandauditing

(Johnson&Christensen,2014).Ontheotherhand,Cronbach’salphacoefficientwas

calculatedtoensurethatthequestionnairewasareliableinstrumentforthestudy.

1.12Limitationsofthestudy

Thefollowingfactorsconstrainedthisstudy:

 Thequantitativedatainthisstudywasderivedfrom principalsself-reports

abouttheirviewsregardingtheirleadershipofthenewcurriculum.Inthis

regard,McDonald(2008)warnsthatcautionshouldbeexercisedwhen

interpretingsuchdataduetothefactthatpeopleoftenrespondinawaythat

presenttheminamorefavourablelight.

 Duetoasmallsampleusedinthisstudy,thefindingsshouldbetreatedas

illustrativebutnotrepresentative.
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Mitigation

 Therelevantinternationalliterature,aswellasSouthernAfricanliterature,was

reviewedtocorroboratethefindingsofthestudy.

 Thequestionnairedatawastriangulatedwiththeinterviewdatatomaximise

thevalidityofthefindings.

1.13Researchoutlay

Thisresearchhasfivechapters:

Chapter1–Thischapterprovidesanoverviewofthestudy,includingtheresearch

aims,researchproblem andbriefdiscussionsofmethodologyandthetheoretical

frameworkofthestudy.Italsodiscussestheethicalconsiderationsfollowed.

Chapter2–Thischaptercontainsdiscussionsonrelevantliterature.Important

themesincludeinstructionalandcurriculumleadership,principalpreparation,reform

leadership,anoverviewoftheNewCurriculumandthetheoreticalframeworkofthe

study.

Chapter3–Thischapterpresentsthemethodologyofthestudy.Itexplainsthe

concurrentmixedmethoddesign,datacollectionandanalysisproceduresfollowed

inthisstudy.

Chapter4–Thischapterpresentsthefindingsfromthequalitativeandquantitative

datasets.

Chapter5–Thischapterprovidesthediscussionoffindings,conclusionsandthe

recommendationsdrawnfromthestudy.
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CHAPTER2:LITERATUREREVIEW

2.1Introduction

Thepurposeofthischapteristoreviewliteratureontheroleoftheprincipalinthe

school,especiallyduringtheimplementationofeducationalreforms.Firstly,I

reviewedliteraturetoshow theimportanceofprincipalsasleadersofschools.

Subsequently,throughtheliteraturereview,Isituatedprincipalshipincurriculum

reform.Thisismainlybecauseprincipalsactasagentsofchangeduringthe

implementationofreforms.Principalpreparationalsoformspartoftheliterature

review,andIdemonstratetheimportanceofpreparingprincipalsbeforetheyoccupy

headshiporleadreforms.Ihaveusedtheliteraturetoshedlightonthechallenges

thatresearchhasassociatedwithprincipals’leadership.Finally,Iexplainthesense-

makingtheory,whichformstheframeworkforthecurrentstudy.

2.2Schoolleadership

Schoolleadershipisprimarilyconcernedwithdirectingthebehaviourofschool

personneloragroupofindividualstowardsacertaingoalorvision.Thiscanbe

achievedbyinfluencingandmotivatingothers(Botha,2013).Louis,Leithwood,

Wahlstrom andAnderson(2010)clarifyprincipals’leadershipfurtherbyindicating

thatitisaboutprovidingdirectionandexercisinginfluenceonschoolpersonnel.

Theprincipalistheschoolleaderwhoisaccountableforthegeneraladministration,

aswellasthemanagementofschoolaffairs.Louisetal.(2010)stressedthatthe

principalisuniquelypositionedtoensurethatthenecessarysynergyexistsbetween

alltheschoolvariablesinordertoimprovestudents’learning.Lin(2012)affirmsthe

centralimportanceoftheprincipalbyreiteratingthattheprincipalissituatedatthe

heartofthecommunicationnetworkintheinstitution.Therefore,theprincipalisthe

keyvariableintheschooltopromoteanenvironmentconducivetoteachingand

learning.

Furthermore,leadership isconcerned with providing direction and exercising

influence(Botha,2013).Thisiswheretheprincipal’smaintaskistoestablish

worthwhilegoalsandagreed-upondirectionsfortheschoolandtoencouragethe

teachersandstudentstomoveinthosedirections(Louisetal.,2010).Fullanand
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Langworthy(2013)alsostressthatleadershipshouldbeconceptualisedasanactof

mutualinfluence,whiletheWallaceFoundation(2009)notesthattheprincipalisthe

fundamentalsourceofinfluenceintheschool.

2.3Therefinedroleofprincipal

Traditionally,principalswereviewedasschoolmanagerswhosecoreresponsibilities

includedthesmoothrunningoftheirschools.Theywereregardedasthesole

leadersinwhomallauthorityanddecision-makingpowerswerevested(Lunenburg,

2013;Hallinger,2005).However,HallingerandLee(2013)pointoutthattheposition

oftheprincipalhasbeensubjectedtoscrutinyanddebateforthelastthreedecades.

Developments in education,through reforms,have aimed to improve the

achievementsofstudentsandtheoveralleffectivenessofschools(Fullan,2009;Lin,

2012;Hallinger&Huber,2012).Inaddition,researchforaysintodifferentschool

componentswerestarted,andtheprincipal’srolecametothefore(Fullan&

Langworthy,2013;Hallinger& Lee,2013).Variousstudiesacknowledgedand

emphasised the vitalrole played by principals in improving the academic

performanceoftheirstudents(Lai,2015;Louisetal.,2010;Dempster,2012).For

instance,withtheimplementationofreforms,someschoolsinAmericawereunable

toturnaroundpoorstudents’achievements,whileothersmanagedtoimprovethem

dramatically.Amongotherschoolfactorsthatwerefoundtoimprovestudents’

achievementswasthecriticalroleplayedbythe‘effectiveprincipal’(Hallinger&Lee,

2013;Krug,1992).

Thesestudiesalsoilluminatedthefactthateducationalreformscompoundedthe

roleoftheprincipal.Thus,ontopofmanagingschools,principalsbecamemediators

between policymakersand teachers.Essentially,principalsareexpected to

advocateforreforms,managechange,facilitatepedagogicalchangesdemandedby

reforms,andmonitortheimplementationofreformsasenvisagedbypolicymakers

(Hallinger&Lee,2013).Whatmakestheirroleevenmoredifficultisthefactthatthe

reformsaremostlyimposedonschoolswheretheprincipalsarenotconsultedor

includedintheformulationofsuchpolicies.Fullan(2009)affirmsthatreformefforts

failbecauseprincipalsareexpectedtocarryoutrolesthatarecentrallydetermined.
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Researchalsorevealsthatthecompoundedroleoftheprincipalsmakesitvirtually

impossibleforthemtofulfilthetask(Fullan,2009).Lackofresources,support,time,

trainingandresistancefrom teachersareamongthemanyvariablesthathinder

principalsfromattainingandeffectingchangesasmandatedbypolicymakers(Sim,

2011).Principalshipisthereforecharacterisedbystress,lackofpersonaltime,

constantpressureandoverload(Fullan,2009;Sim,2011;Dempster,2012;Lin,2012).

AccordingtoKasprzhaketal.(2015),principalsarecurrentlyexperiencinga

paradigm shiftconcerningtheirposition.Educationalreformscompelprincipalsto

actdifferentlycomparedtothebehaviourstheypreviouslyexhibited.Educational

changesorreformsseekfundamentalchangeswithintheclassroomandprimarily

aimtoimprovestudents’achievements.Thesechangesthuspressuriseprincipalsto

workasleadersofthemandatedreforms.

Moreover,intimesofreform,principalsactasagentsofchange.Theylead,guide,as

wellasmonitortheimplementationofenvisagedpedagogicalchanges.Therefore,to

carryoutthesetaskseffectively,Mestry(2013)arguesthatprincipals,asleadersof

instruction,shouldpossessthenecessaryskills,thecapacityandthecommitment

toleadaneffectiveschool.

2.4Curriculumleadership

Mostoftheliteratureonschoolleadershipindicatesthattheprincipalisa

pedagogicalleaderintheschool(Ylimaki,2012).Thisliteraturepositsthatprincipals

havethepotentialtoinfluenceteacherstoimproveteachingandincreasestudents’

achievements(Blase&Blase,1999;Quinn,2002).Leadingtheteachingandlearning

processesisthekeyresponsibilityofprincipalsinschoolsandtheprincipalis,

therefore,theprimaryleaderoftheteaching-learningfacetandoughttobeatthe

heartofleadershipendeavours(Mestry,2013).

However,theroleoftheprincipalextendsbeyondteachingandlearningtoinclude

thesocio-culturalandpoliticalaspectsoftheschool(Ylimaki,2012).Inthisstudy,

theprincipalsareconceptualisedascurriculumleaders.Curriculumleadershipisan

overarchingrolefortheprincipal,whichimpliesthattheprincipalisresponsiblefor

theoverallfunctioningoftheschool.Itencompassestheorganisationalleadership
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oftheprincipal.Italsomeansthatallfacetsoftheschool,whichcontributetothe

educationalendeavoursoftheteachersandtheeducationalexperiencesofthe

students,aretheultimateresponsibilityoftheprincipal.

Itisnoteworthythatmanagementisacriticalcomponentofthisleadership.Itcan

alsobearguedthatmanagementisworthy.Butforaprincipal,whoaimstoimprove

teachingandlearning,managementismoresalient.

Somescholarshaveunderscoredtheimportanceofblendingleadershipwith

management.Forinstance,LunenburgandLunenburg(2013)areoptimisticthat

managementisaprerequisitetoleadership.Essentially,principalsmanagethe

everyday operations oftheirschools.Dematthews (2014)emphasises that

curriculumleadershipisbothmanagerialandadministrativeandthatprincipalsplay

apivotalroleincoordinatingallschoolactivitiestosupportteachingandlearning.

Presentingthesameargument,LunenburgandLunenburg(2013)emphasisethat

principalswhohavethenecessarymanagementskillsleadeffectiveschools.Almost

simultaneously,andonadailybasis,themanagerialtasksoftheprincipalsseekto

producestability(aviablesystem)whiletheirleadershiptaskspromotechange.This

impliesthatprincipals’effortstochangeandtheireffortstomaintainviable

organisationalarrangementsareblendedintheirdailyactivities(Spillane,Halverson

&Diamond,2004).

Thegoalforschoolleadershipistofacilitatestudents’learning.Therefore,principals’

maintasks,ascurriculum leaders,shouldfocusonsupervisingandmonitoring

teachingandlearning,developinglearninggoalsandbuildingaschoolculturethat

focusesonthecontinualimprovementofteachingandlearning(Lynch,2012).

Theabovetasksareessentiallyencompassedincurriculumleadership.Accordingto

Dematthews(2014),curriculumleadershipisconcernedwithdevisinganinnovative

systemthatalignsteachingwithlearningandassessmenttomeetthenewlyrevised

standards.

From the above discussion,itcan be argued thatprincipalship can be

reconceptualisedascurriculum leadership,amongstotheractivities.Inconclusion,
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principals should therefore be knowledgeable aboutcurriculums in orderto

implementthecurriculumasenvisagedsuccessfully.

2.5Theprincipalandcurriculumreform

Policymakersineducationareinconstantpursuitofaneffectivereform blueprint

(Gawlik,2015)and,forthepasttwodecades,governmentsallovertheworldhave

beenpre-occupiedwithdevisingeducationalreformsthatwouldtransformschools

tomakethem morebeneficial(Ganon-Shilon&Schechter,2017;Young&Lewis,

2015).Inmostcases,theselarge-scalereformshavebecomeacommonfeaturein

manyeducationsystems(Robinson&Aronica,2015).

Curriculum reform canfollow atop-downorbottom-upapproach.Inthelatter,

policymakersengagewiththeimplementers,andcollaborativelycomeupwith

policiesforthereforminitiative(Honig,2004).Theadvantageofhavingabottom-up

approach to reform is thatitendows the implementers with a sense of

connectednessandownershipofthereform,whicheasesimplementation(Seashore

Louis&Robinson,2012).However,policymakersseeminglypreferthetraditionaltop-

downreforms,wherebytheimplementersneedtofindwaystomakesenseofor

interpretthepolicymakers’intentions,andthemaindrawbackisthatthisapproach

toreform createstensionbetweentheimplementers’experienceandreform

expectations,whichcompromisetheimplementationoftheenvisagedreform

(Kaniuka,2012;SeashoreLouis&Robinson,2012).

The effectiveness and importance of leadership in schools cannot be

overemphasised.ForBush(2009),effectiveleadershipisvitalforsuccessful

schooling.Lin(2012)goesfurtherbysituatingleadershipinreform initiatives.Lin

indicatesthattheprincipal’sleadershipisacrucialelementforthesuccessful

implementationofeducationalchangeinitiatives.HouraniandStringer(2015)

reiteratethatthesuccessofanyschoolreform dependslargelyonthesoundand

skilledleadershipskillsoftheprincipal.

Principalsareregardedasthekeyplayersintheimplementationofeducational

changes.Thus,itisimportanttorecognisethathowprincipalsactinresponseto

educationalchangecaneitherreinforceorinhibittheenvisagedchange(Lai,2015).
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Theprincipals’roleintheimplementationofreformscanbecontentiousandopento

differentinterpretationsand enactments(Jorgensen,2016).Itthen becomes

essentialtonotethatsuccessfulcurriculum reform dependsonhowleadership

practiceisundertakenandhowprincipalsadapttheirstylestotheneedsofthenew

curriculum.Botha(2013)says,inthisregard,thatprincipals’approachtoleadership

isdependentontheirepistemologicalbeliefs.

Onthesamenote,Krug(1992),whousedaconstructiveperspectivetoleadership,

indicatedthatthebeliefsystemsofprincipalsleadthem tointerpretactivities

differently hence they actdifferently.Krug,therefore,concluded thatthe

effectivenessofleadershipiseasilydiscernedinhowaspecificleaderconstrues

events.

Spillane,Reiserand Reimer(2002)add a sense-making perspective to the

implementationofpoliciesbyprincipals.Theyarguethat,whenconfrontedbyreform

policies,principals,assense-makers,firstdiscernthemeaningofthepolicy

themselves.Thisallowsthemtomakedecisionsinordertoignore,adaptoradopt

thepolicylocally.

Duringcurriculum reform,thisdualrolebecomescriticallyimportantasprincipals

undertake strategic planning to supervise curriculum change (Lynch,2012).

Principalsenactthisdualrolebymonitoringteachingandlearning,andbyfocusing

onwaystocontinuallyimproveteachingandlearning(Grissom &Loeb,2011)to

ensurethatalleffortsalignwithenvisagedstandards.

Asstatedabove,effectiveschoolshaveprincipalswhoexhibitstrongcurriculum,as

wellasinstructionalleadership(Lunenburg&Lunenburg,2013).Duringcurriculum

reform implementation,principalsmustactasagentsofchange,aswellas

curriculum andinstructionalleaders.However,principalstendtofocusmoreon

curriculumandgiveinstructionlittleattention(Lunenburg&Lunenburg,2013).

2.6Theprincipalasanagentofcurriculumreform

Schoolleadershipisindispensableduringtheimplementationofcurricularreforms.

Furthermore,theprincipal’sroleisofspecialsignificancewithregardtoinstructional

andcurricularchangesthatarerequiredbyreforms(Squires,2015).Curriculum
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reformsaredesignedtochallengethestatusquoofschools,includingchangesto

thefunctioningofthepersonnel(Hourani&Stringer,2015;Botha,2013).Gewertz

(2013),forinstance,arguesthatreformsdemandthatteacherschangetheir

pedagogy.Consequently,principalsareexpectedtoinfluenceteaching,learningand

otherschoolaspectstomeetthedemandsofthesereforms,whicharedesignedto

reshapecurriculum,instructionandclassroompracticesasawhole(Coburn,Hill&

Spillane,2016;Beane,2013).

TheWallaceFoundation(2009)observedthatschoolleadershipwasmissingin

majoreducationalreform plansdespiteanempiricallinkthatwasfoundtobe

presentbetweentheprincipal’sleadershipandimprovedstudentachievement.

Successfulreformimplementationhasalsobeenlinkedpositivelywithaprincipal’s

leadershipqualities(Kasprzhaketal.,2015).

Toimplementreforms,principalsarerequiredtoexhibitawiderangeofboth

managerialandleadershipskillsandcapacities.Theseskillsenabletheprincipalto

makecomplexdecisionsincooperationwithotherstakeholderswhenadvocatingfor

theimplementationofreforms(Ng&Chan,2014).Therefore,itcanbearguedthat

the principals’skillsand capacitiesenable them to be catalystsofreform

implementation.Lai(2015)concludesthatschoolprincipalsactasbrokersof

envisagededucationalchanges.

Strongleadershipinaschoolisneededtoensurethattheteachersandtheschool

personnelmaketherequiredshiftsininstructiontowardsthenew curriculum

requirements(Quinn,2002).Toeffecttherequiredpedagogicalchanges,principals

needtohavetheknowledgeandskillswithwhichtheycaninfluenceanddirectthe

activitiesofschoolpersonnel(Botha,2013).Infact,theprerequisiteknowledgeand

skillscapacitatetheprincipals.Thisisbecausetheprincipalsareexpectedtobe

conversantwiththetenetsofenvisagedinstruction,aswellashavingadequate

knowledgeoftheintendedcurriculum(Hourani&Stringer,2015).

Furthermore,thenecessaryknowledgeandskillsempowertheprincipalstomobilise

theteacherstotakenoteof,acceptandundertaketasksthataim tochange

instruction.Atthesametime,principalsshouldalsoendeavourtoharnessand

mobiliseresourcesthatsupportteacherswhiletheyattempttotransformteaching
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andlearning(Spillane,Halverson&Diamond,2004).Itisvitalforprincipalsto

influenceteacherstochange,tomotivatethemduringthechangeprocess,andto

ensuretheavailabilityofphysicalmaterialsthatcanenhancethatchange.

Otherscholarscallforprincipalstoadoptatransformationalmodelofleadership.

Transformationalleadershipmeansthatprincipals’effortsaregearedtowards

initiatingchangethroughthearticulationofasharedvision,whileadvocatingfor

commitment towards the desired change (Hallinger,2003).Through the

transformationalleadershipmodel,principalsareabletomanagethechange

processatschoollevel.Theseprincipalscapacitateothermembersoftheschool

withtheknowledgeandskills,whichenablethem tomanagethechangeprocess

(Magno,2009).

Theseleadersareabletocreatechangebecausetheyhaveamultidirectional

influenceandareabletochangethewaypeoplethinkaboutnewideas(Magno,

2009).Theyareactivelyandemotionallyinvolvedduringtheprocessofchange.The

transformationalleadershipapproachisbasedontheideathatschoolsarenot

static.Rather,schoolsshouldbesuccess-orientedinthemidstofreform.For

principalstosucceedaschangeagents,theyneedtodevelopasharedvisionand

developastrategicplanofimplementation(Glatthorn,Boschee&Whitehead,2006).

2.7Principalsasmediatingagents

Accordingtoliterature,thepositionofaprincipalintheschoolisthatofa

gatekeeper,standingbetweentwoopposingstakeholders,whichexertinternaland

externalforcestotheschool(Shaked&Schechter,2017).Theinternalforcesinclude

theschoolstaffandthestudents,whiletheexternalforcesincludethenational

policymakers(Kelchtermans,Piot&Ballet,2011).Thestakeholdersoftenhave

conflictinggoalsanddemandsontheschool(Ewy,2009).Thissituationplacesthe

principalsatthecentre,asmediatingagents;theywalkatightropebetweenthe

internaldemandsandtheexternaldemands(SeashoreLouis&Robinson,2012).

Whenmediating,theprincipalintheschoolworksbybridgingorbufferingthe

externalforces(Shaked&Schechter,2017;Kohansal,2015).AccordingtoJohnson,

MirchandaniandMeznar(2015),institutionsrespondtoexternalforcesbyeither
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conformingtothemorbytryingtoresisttheseforces(Gössling,2011).Whenusing

thebridgingstrategy,aninstitutionseekstoadaptorconformtothedemandsofthe

externalstakeholdersandareopentochange. Incontrast,whenbuffering,an

institutionseekstopreventorresistexternalfactorsfrom interferingwithits

functioning(Kim&Kim,2015).

Theprocessofbridgingorbufferingisespeciallycommonandmorecriticalduring

theimplementation ofeducationalreforms(Rutledge,Harris,& Ingle,2010).

Implementationofsuchreformsusuallyentailsaninfluxofexternaldemands.These

demandsoftenforcetheprincipaltodecideeithertoconform toaprocessof

changethatismandatedbythereform,ortoseekwaysofadaptingit,and

maintainingthestatusquo(Murphy&Torre,2013).Theprocessesofbridgingand

bufferingindicatethecomplexsituationinwhichprincipalsfindthemselves.They

arecaughtbetweenexternalreformdemandsandtheirlocalcontexts,experiences

andcapacities.

Duringtheprocessofbridgingandbufferingthereforms,theprincipalsoften

partiallyimplementreforms.Theydecidewhichreform aspectstheywantto

introduceintotheirschools,whichaspectstheywillemphasisetotheirteachersand

whichaspectstheywillignore(Diamond,2012).Theyaremediatorsbetween

externalreform demandsandthelocalschoolcontextbecausetheyworkby

adaptingandincorporatingcertainelementsofthereformpolicy,andthisultimately

createsnewpractices,whichtendtochangetheoriginalreform policyovertime.

Thismayexplainwhydifferentschoolsseeminglyunderstandandenactthesame

policyindifferentways(Koyama,2014).Moreover,theprincipalsofteninterpretand

enactreformscreativelydependingontheirdifferentcontexts(Salter2014),because

theyaremid-levelmanagerswhooftenleavetheir‘fingerprints’onmandatedreform

astheyimplementthem (Schechter&Shaked,2017).Theyarealsolocalpolicy-

makersbecausetheyadjustexternalreformdemandstosuittheirparticularschool

contexts(Spillane&Kenney,2012).

2.8Principals’reactiontowardsreforms

Accordingtorecentliterature(Schechter&Shaked,2017),reformscauseconfusion

tothenormalbusinessoftheprincipal.Asaresult,theyrespondtothesereformsby
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makingseveralconsiderations.Firstly,theprincipalsrespondbyadjustingthe

guidelinesofthereform tosuittheschoolcontexts.Theprincipalstakeinto

considerationthecharacteristicsandcontextsoftheirschools(suchasworking

environment,timetablingconstraints,aswellasspecificeducationalneeds),and

thendecidehowtochangereformguidelinestofitintotheexistingschoolculture

andcontexts.

Secondly,theprincipalsmakedeliberateeffortstotakecareoftheirteachers.They

takeintoconsiderationtheattitudesoftheirteachersandtheircapacities.In

essence,theprincipalsworktosatisfytheirteachersandtrytosolicittheirsupport

forthereform.

Thirdly,theprincipalsmakeaconsiderationtousetheirowndiscretion.Inthisregard,

theprincipalschoosetorelyontheirownjudgmentregardingtheimplementationof

thereform intheirschools.Thisconsiderationindicatesthatprincipalsarenot

passivereceptorsofthereform,but,astheymediatebetweentheexternaland

internaldemands,theybringtheirownperspectivesintotheirrole.Thesethree

considerationsindicatethatprincipalshaveagreatimpactontheimplementationof

reformsintheirschools;inshort,theyleavetheirfingerprintsonthereformasthey

leaditsimplementation.

Inanotherstudy,Schechter,Shaked,Ganon-ShilonandGoldratt(2016)investigated

theuseofmetaphorsbyprincipalsastheydescribetheirleadershipduringthe

implementationofthereform.Intheirstudy,theprincipalsusedmetaphorsto

illustratetheiruniqueunderstandingoftheirrolewhileimplementinganational

reform.Theirfindingsrevealed thattheprincipals’usageofthemetaphors

representedthreemainaspectsoftheirleadership.

Thefirstaspectisthattheprincipalsusedmetaphorstoshowtheirreframedrole.

Theprincipalsusedthemetaphorstoindicatetheirdesiretoworkaslocal

policymakers.Themetaphorsindicatedthattheprincipalsplayanactiveroleasthey

mediatebetweenreformpoliciesandtheirlocalcontextsduringtheimplementation

ofthereform.Theirmetaphorsindicatedthattheyregardthemselvesaslocal

policymakers,eventhoughunofficial,becausetheyexerciseinfluenceasthey

negotiateandadaptreformdemandstotheirschoolcontexts.
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Themetaphorsalsoshowedthattheprincipalshavereframedtheirwork.Principals

usedmetaphorstoshow how theymakesenseoftheirleadershiproles.Their

metaphorsshowedthattheirroleshavechanged.Interestingly,theirmetaphors

emphasisedheroicnotionsthattheyattachedtotheirleadership;theyreferredto

themselvesasconductor,magicianandcaptain.Ontheotherhand,someprincipals

chosetousemetaphors,whichportraythem asahand-puppetorastring-puppet.

Thesemetaphorsindicatedthatprincipalshaveamechanisticviewoftheirreform

leadershipintheirschool.Moreover,theprincipalsusedmetaphors,whichshowthat

theiradministrativeroleinvolvesmultitasking;theyalsousedmetaphorstoreveal

thattheypaymoreattentiontothestructuralandadministrativechangesofthe

reform.

Lastly,thesescholarsfoundthattheprincipalshavereframedtheirrelationships

withtheteachers.Inthisregard,theprincipalschosetousemetaphors,which

expressedthattheirrolewastoleadtheirteacherstowardsachievingthereform

demands.Buttheirgoalwasalsotocreateapositiveenvironmentandtotakecare

oftheteacherstoensurethattheybuyinintoreform.Theprincipalsusedmetaphors

suchasashepherd,agardenerandasupportiveparent,todescribehowtheyshield

theirteachersfrom unwelcomeconditionsbroughtbythereform andtoprovide

necessarysupport.

2.9Principalpreparation

2.9.1Training

Oftenleadershipdevelopmentisgenericallyusedtodefinebothpre-serviceandin-

servicetraining.However,MoorosiandBush(2011)provideadistinctionbetween

leadershippreparationanddevelopment.Accordingtothem,theformermeans

trainingbeforeapersonbecomesaschoolprincipal.Thispersonneedstomeetset

entryrequirementsorotherformsoftrainingpriortothispreparation.Thelatter

referstoon-the-jobtrainingofaleaderafterhe/shehasassumedprincipalship.Itis

alsoconsideredascareer-enhancedtypeoflearning.

MoorosiandBush(2011)pointoutthat,inCommonwealthcountries,leadership

developmentisconsideredmoreimportantthanitspreparation.InLesotho,for

instance,leadershipdevelopmentisdonemostlythroughad-hocgovernment
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workshops.However,theinfrequencyoftheworkshopsmaysuggestalackof

strategicapproachtoleadershipdevelopmentbythegovernment(Moorosi&Grant,

2013).

Inthe21stcentury,thereisgrowingrealisationthatheadshipisaspecialist

occupationthatrequiresexplicitpreparation(Bush,Kiggundu&Moorosi,2011).

Preparationofprincipalscanbeseenasawayofincreasingtheirabilitytocopewith

challenges.Lin(2012)suggeststhatimprovedprincipalleadershipfundamentally

determinestheaccomplishmentofeducationalgoals.Asaresult,Bush(2009)

cautionsthatleadershipshouldbedeliberatelydeveloped,ratherthanleavingits

developmenttochance.

WhileprincipalpreparationreceivesdeservedattentioninAmericaneducationand

therestofthedevelopedcountries,itcontinuestobegivenscantattentionin

developingandunderdevelopedcountries(Bush&Oduro,2006).Incountrieslikethe

USAandtheUK,aspiringprincipalshaveaspecificpreparationprogram(Moorosi&

Bush,2011).Onthecontrary,inmostAfricancountries,thepreparationofprincipals

isnotconsideredvital(Moorosi&Grant,2013).InAfrica,formalprincipaltraining

hardlyexistsandthecriteriaforhiringprincipalsarevariedandunreliable(Bush&

Oduro,2006).

BushandOduro(2006)pointoutaworryingtrendwherenoviceprincipals,in

developingAfricancountrieslikeKenya,Ghana,NigeriaandBotswana,are‘tossed

into’headshipwithoutundergoinganypre-servicetrainingandwithnoguarantee

thatin-service training willbe provided.In such countries,high teaching

qualifications,vastteachingexperience,andevenpoliticalconnections,arethemain

credentialsthatareneededtobecomeaprincipal.Moreover,Botha(2013)addsthat,

byshowingthatreforminitiativesnecessitateanewconceptionofschoolleadership,

schoolprincipalscannolongerleadusingtheoldandtraditionalways.Bush,

KiggunduandMoorosi(2011)alsoaddtothisbyclaimingthatradicaleducational

changeshavecausedmanyprincipalstobeineffectiveinrunningtheirschools.

Thereisaclaimthat,whileteachingexperienceisvital,onitsownitisnotenoughto

prepareteachersforthepositionofbeingaprincipal(Sim,2011).MoorosiandGrant

(2013)contradictthisclaimbyindicatingthatthereisnoresearch-basedevidenceto
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suggestthatleadershippreparation,onitsown,candirectlyenhancestudent

learning.But,principalswhoarerequiredtostartprincipalshipwithoutspecific

training experience personalstress,which contributes to the failure ofthe

educationalsystem,andthishasethicalimplicationsbecauseuntrainedprincipals

aretechnicallyunqualifiedfortherole(Bush&Oduro,2006).Otherresearchers

contradictthisbysayingthatanyteacherwhopossessesadispositiontowards

leadershiporhasavisioncanbeaprincipal(Krug,1992).Thisleavesthequestion:

Areleadersbornormade?

2.9.2Rationaleforpreparation

Asindicatedabove,frequentandradicaleducationalreformshavecausedmany

servingprincipalstobeunproductiveinrunningtheirschools(Bush,Kiggundu&

Moorosi,2011).Asaresult,leadershipshouldbedeliberatelypreparedtoproduce

leaderswhoareskilledtoleadandmanageschoolsinthebestpossibleway(Bush,

2009).Improvingleadershipisconsideredthefirststeptowardsbuildingcapacity

withinschools(Hallinger&Huber,2012).

Ithasfurtherbeenrecognisedthattheroleofleadershipisdifferentfrom thatof

teaching.Forinstance,inAfrica,manyprincipalsareinitiallytrainedasteachersand

principalshipisbeyondtheirexperienceandskills-set(Bush,2016).Theimplication

isthatleadershipneedsseparateandspecialisedpreparation(Bush,2009).Asa

resultofdisregardingprincipalpreparation,Bush,KiggunduandMoorosi(2011)say

thatmanyoftheprincipalsdonotfunctioneffectivelybecausetheydonothaveprior

basictraininginmanagement.Evenaftertheyhaveassumedleadership,theydonot

getanytraining.Mathibe’s(2007)studypointsoutthatmanyprincipalsinSouth

Africalacktheappropriateskillsandtrainingforschoolmanagementandleadership.

InLesotho,forexample,thereisnoformaltrainingforprincipals,andthusnoformal

strategicschoolleadershipdevelopment(Moorosi&Grant,2013).

Principalsarecurrentlyexperiencingaparadigm shiftintheirleadershippositions

(Bush,Kiggundu&Moorosi,2011).Botha(2013)echoesthissentimentbyindicating

that,currently,principalscannolongeremploytheoldandtraditionalapproachesof

leadershipintheirschools.Heexplainsthattraditionalwaysofleadershiparerapidly

changinginresponsetosignificantschool-widereforms.Hence,principals’rolesand
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responsibilities,asdiscussedbyBush(2009),SpillaneandLee(2014),havebecome

increasinglydemanding.

Principalsoftenlackexpertiseinthekindofcurriculum changeenvisaged.The

majorityofprincipalsinAfricaassumethisrolewithoutpreparation,andthe

developmentopportunitiesafterassumingthisrolearelimited.Asaresult,principals

lackthenecessaryskillsandcapacitytoleadtheenvisagedchanges.Principalstend

tospendmuchoftheirtimeonadministrativetasks,andnotonteachingand

instructionaltasks.Thistendencyisreinforcedbytheimplicitbeliefthatthe

classroom istheprivatedomainoftheteachersastheytrytopreservetheir

autonomyanddiscretionintheclassroom.Often,principalsmayhavelessexpertise

incertainsubjects. Asaresult,teachersdonotperceiveprincipalsashaving

instructionalleadershipcapacity.

Bush(2009)notesthatthefollowingreasonsnecessitatetheparadigm shiftin

principalshipandmakeitspreparationanddevelopmentessential:

 theroleoftheschoolprincipalhasexpanded

 schoolcontextshaveincreasedincomplexity

 preparationhasbeenrecognisedasamoralobligation

 recognitionthatprincipalsbecomebetterleadersduetospecifictraining.

Researchersfurtherclaim thatthereframedroleoftheprincipalrequiresspecial

knowledgeandskills.Forinstance,GrissomandLoeb(2010)claimthatinstructional

leadershipisbestdescribedthroughtheleader’sskillsandknowledgewithregardto

curriculum,instructionandacademicimprovement.Possessionofskillsbythe

principalisalsoconsideredimportantbyHallingerandLee(2013).Theyemphasise

thatskilfulprincipalleadershipessentiallycontributestoschoolimprovement.Itcan

bearguedthattheprincipalshouldbearmedwiththeknowledgeofinnovative

teachingandlearningstrategies.Therefore,trainingprincipalsequipsthem with

leadershipknowledgeandskillsforthemtoexecutetheirworkeffectively.

ThefollowingsectionspresentliteratureoneducationinLesothowiththeaim of
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contextualisingprincipalshipinthenewestcurriculumreform.

2.10EducationinLesotho

2.10.1Educationoverview

EducationinLesothowastraditionallyprovidedininitiationschoolsthatwererunby

theeldersinsociety.Thepurposeofinitiationschoolswastoinculcatemoraland

culturalvaluesamongsttheyouth,aswellastocreateanawarenessoftheirorigins.

Muchemphasiswasputonpracticalworkathomeandactivitiesinthefields.The

traditionalinformalsystem aimedto producepeoplecharacterisedbysocial

responsibility,committedtoservingsocietyandtomeetingfamilyrequirements

(Muzvidziwa&Seotsanyana,2002).

ThefirstmissionarieswhocametoLesothoin1833werefromtheParisEvangelical

MissionarySociety(P.E.M.S.).TheywerefollowedbytheRomanCatholicsin1862

(Lephoto,2005).Thefirstundertakingofthenumerousgroupsofmissionarieswas

tospreadtheirdoctrinetoBasotho.TheyestablishedChristianschoolsinwhichthe

educationfocusedoncultivatingChristianvalues.Theyalsotaughtbasicliteracy,

mainlytoenableBasothotoreadtheBible(Muzvidziwa&Seotsanyana,2002).

AlthoughChristianeducationprovidedBasothowiththeopportunitytodevelop

literacy,somebelievethatwhatwastaughtinmissionschoolswasdecontextualised

from Basothoculture.Theproblem intensifiedwhenBritaincolonisedLesothoin

1886andestablishedaBritishsystem ofeducation.Thissystem wasbasedon

Britishvaluesandtraditions(Ts’ephe,2004;Muzvidziwa&Seotsanyana,2002).The

BritisheducationsystemcontinuedevenafterLesotho’sindependencein1966.

OneareaofinterestinLesotho’seducationisproprietorship.Accordingtothe

Lesotho EducationActof1995,theRomanCatholicChurch(RCC),Lesotho

EvangelicalChurch(LEC),AnglicanChurchofLesotho(ACL)andtheAfrican

MethodistEpiscopal(AME)ownthemajorityofschools(90%)inLesotho.The

governmentandprivateownersunevenlysharetheremainingtenpercent(Lephoto

2005).TheLesothoMinistryofEducationis,therefore,intheuniquesituationthatit

administerstheeducationinschoolseventhoughitisoftennottheownerofthe

physicalschoolbuildings.Thissituationcreatesareasofconflictanduncertaintyin
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themanagementofLesothoschools.

Onesuchareaisthefactthat,duetothejointproprietorship,itisdifficulttoidentify

andseparatetheresponsibilitiesofthegovernmentandthechurches.Itisdifficult

todecide,forexample,howfarthepowerofthechurchesshouldbeallowedto

impacteducationinLesotho(Polaki&Khoeli,2005;Muzvidziwa&Seotsanyana,

2002).

Officially,thegovernment’sresponsibilityineducationisthreefold–todeploy

teachers,toformulateauniformcurriculum,andtoconductschoolinspections,thus

standardisingeducationinLesotho(Ts’ephe,2004;MoET,2001).Churches,onthe

otherhand,areresponsiblefortheschools’infrastructureandthereligiousvaluesin

theschools(Lephoto,2005).

2.10.2Reformhistory

Thehistoryofeducationalreform inLesothohasbeenquiteeventful.Becauseof

almostahundredyearsofcolonialrule,LesothoinheritedtheBritishstyleof

education,which was notwhollyrelevantto the needs ofBasotho.Since

independencein1966,educationinLesothohasbeenthroughvariousreforms

designedtomakeitmoreresponsivetotheneedsofBasothonation(Lephoto,2005;

Muzvidziwa&Seotsanyana,2002).Buttheconcernontheirrelevanceofeducationin

Lesothowaspersistent(Lika,2005).Theeducationalchangesthattookplacewere

mostlystructural,suchasreducingthenumberoftheprimarycycleyearsfromeight

toseven.Notmuchchangeoccurredinthecurriculumdevelopment(Muzvidziwa&

Seotsanyana,2002).ThefirstreforminitiativeforeducationinLesothowasin1978

following the‘EducationalDialogue’.Thegovernmentand otherstakeholders

deemeditnecessarytorefocuseducationto‘educationwithproduction’and

‘trainingforself-reliance’.Oneoftheobjectivesofthisreformwastoteachstudents

practicalsubjectsandtoinstilinthem aspiritofself-reliance.Thisreform forum

failedbecausechurchesinterpretedthegovernment’sproposalsasanattemptto

underminetheirauthority.Hence,thechurchesdidnotcooperate.

Thesecondreform initiativewasin1988.Thegovernmentinitiatedanother

conferencewiththeaimofimplementinganeducationsystemthatwouldrespond
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totheneedsofBasotho.Inaddition,thegovernmentwantedtotransformeducation

sothatitcouldhavecontroloverschools.Despitehavingsecuredthedonorsupport,

thisattempttoreformeducationwasstronglyopposedbychurchproprietorsandit

alsofailed.

Thethirdreforminitiativewasintheyear2000.Thegovernmentannouncedthatfree

educationwastobephasedin,effectiveimmediately,from gradeone.Thiswas

announceddespiteoppositionfromchurchesandoppositionparties.Thechurches

implementedthepolicyeventhoughthisimpliedthattheywouldlosemuchofthe

revenuethattheygeneratedfrom schoolfees.Thegovernmentcommittedtopay

teachers,tosupplymaterials,eventobuildnewschools,aswellasprovidefoodfor

thestudents.Thispositivereform stilldidnotchangethenatureofLesotho’s

education(Muzvidziwa&Seotsanyana,2002).

Inessence,sinceLesothoattaineditsindependencefromBritainin1966,numerous

attemptstoreform theeducationsystem wereundertakentoaddressLesotho’s

developmentalneeds.Therewas,however,littlesuccess.Theimplementationofthe

FPEpolicyinLesothoprovidedanimpetusforotherreformpolicies,suchastheNew

CurriculumandAssessmentPolicyof2009.

2.11OverviewoftheNewCurriculumandAssessmentpolicyof2009

TheNewCurriculumandAssessmentPolicyof2009isthemostradicaleducational

reform policyinLesotho.ThegovernmentofLesotho,throughMoET,recognised

thatthehighstakesexaminationsystem wasdistortingtheeducationbecause

teacherstaughtstudentstopasstheexaminationanddisregardedthedevelopment

ofenvisagedskills.Besidesthat,thispolicywasdevelopedinanattempttoresolve

thelong-standingproblemofrelevance.Thepolicymakersfeltitwasimperativethat

thecurriculumshouldbecloselylinkedwiththeassessmentinordertoachievethe

aimsofeducation.

2.11.1Aims

The overallaim ofthe policy framework is to provide guidance on the

‘transformationofteaching,learningandassessment,withthepurposeofmaking

educationaccessible,relevant,andefficient,andofthebestquality’(MoET,2009,p.
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6). Firstly,theframeworkaimstoalignassessmentwithteaching,inorderto

establishastrong‘linkbetweenwhatistaught,learnedandassessed’(MoET,2009,

p.15).Thisisanattempttominimisethenegativeinfluenceofexaminationson

teaching.Anotherconcernwasthattheexaminationsdonotappropriatelymeasure

competenciesandskills(Raselimo&Mahao,2015;Ralebese,2014).

Secondly,itseeksto‘addresstheemergingissuesonnew demandsandlife

challengesoftheglobalworld’(MoET,2009:p.15).Theinclusionofemergingissues

andlifechallengesisadeliberatestepbypolicymakerstomakeeducationrelevant

inlocalandglobalcontexts.Thepolicyframeworkalsocounteractstheflawsofthe

previouscurriculum(heavyrelianceonexaminationsandirrelevance)byintegrating

curriculumwithassessmenttoensureabalancebetweenthem(MoET,2009).

2.11.2Implicationsofpedagogicalchangesonteachingpractice

Atschoollevel,comprehensiveeducationalchangeschallengethestatusquo

amongallschoolpersonnel.Principalsandteachersarekeyplayersatthislevel,

andtheimpactsofsuchreformsdirectlyaffectthem(Botha,2013).Thissituationis

reiteratedbyBeane(2013),whoindicatesthatteachersarechallengedbytop-down

curriculum reformstochangehowtheyteach.Thisisespeciallytruewithreforms

thatseekvigorousandradicalfundamentalchangesininstruction(Hinchman&

Moore,2013).InthecaseofLesotho,RaselimoandMahao(2015)stressthatthe

implementationofthenew curriculum challengesthedominantteacher-centred

pedagogythatexistsinLesothoschools.

Countriesoftenputinalotofefforttodeveloppoliciesthatinstigatechangesinthe

classroomsbutthesenew ambitiouspoliciesoftenfailtochangeclassroom

practice(Jita&Mokhele,2013).OnereasongivenbyLefstein(2008)indicatesthat

proposedreformshardlyeverpenetrateintoclassroomsduetothedurabilityof

interactionalgenres.Cohen(1990)sumsitupbystressingthat,eventhoughthe

policyseekstochangepractice,itispracticethathasanevengreatereffecton

policy.

Itcanbearguedthen,thatthedevelopmentofpoliciesdoesnotguaranteethatthey

willbeimplementedasintended.Policymakersdependonmiddlemen,theprincipals,



43

tooverseetheimplementationofstate-mandatedpolicies.Meanwhile,theprincipals

relyonthewillingnessandmotivationofteacherstoeffectthechangesintheir

respectiveclassrooms(Spillane,Diamond,Burch,Hallett,Jita&Zoltners,2002).

HallingerandLee(2013)cautionthat‘withoutskilfulleadershipandactivesupport

fromtheprincipal,howcanteachershopetomakethesechangesincurriculumand

teaching?’Hence,therelationshipbetweenprincipalsandteachersischaracterised

asthatof‘dependencyandconflict’wherebyprincipalsneedtousesubtler

strategiestoeffectenvisagedpedagogicalchangesintheclassroom (Spillane,

Diamond,Burch,Hallett,Jita&Zoltners,2002).

Reformsseektochangeteachingfrom traditionalpositivistapproaches,suchas

teacher-centredmethods,tomoreconstructivistlearner-centredapproaches.The

problem withthisparadigm shiftinteachingandlearningisthatteachersand

learnershavewell-establishedinteractionalgenresthatappeartobehighlydurable.

Mostlikely,thesamephenomenonintheclassroom appliestotheprincipalsand

teachers.Theprincipalsandtheirteachersalreadyhaveinteractionalpatternsthat

characterisetheirworkasprofessionals.Anynew policyideasarelikelytobe

assimilatedintotheirexistingschema.Thisassimilationchangesthenewpolicy

ideas. The results are the appropriation, adoption, rejection or even

misunderstandingofthepolicyideas.

2.11.3Implicationsofpedagogicalchangesonprincipalship

Whilethenewcurriculumissilentabouttheroleoftheprincipal,itisexplicitonhow

teachersoughttoteach.Infact,thisconfirmstheobservationbytheWallace

Foundation(2009)thatschoolleadershipwasevidentlymissinginmajorschool

reformplans.However,researchonleadershipaboundswithevidence,whichshows

thecriticalrolethatitplaysinimplementingcurriculum reformsandschool

improvement.Forinstance,HallingerandHuber(2012)indicatethatcontinuous

reformsledtoremarkablegrowthinthesignificanceoftheprincipals’role.Moreover,

Squires(2015)showsthat,forschoolstobeinstructionallyeffective,leadershipis

critical.

Notwithstandingthescantattentiongiventothembythepolicymakers,theprimary

schoolprincipalshavetooverseetheoverallimplementationofthenewcurriculum.
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Tothisend,theWallaceFoundation(2013)concludesthat‘withouteffective

principalsmostofthegoalsofeducationalimprovementwillbeverydifficultto

achieve’.

TheLesothoEducationAct(2010,section21)says,‘Aprincipalshallensurethat

meaningfulteachingandlearningtakeplaceattheschool’.Thisindicatesthatthe

principalisregardedasanoverseerofteachingandlearninginschools.Toensure

meaningfulteachingandlearning,theprincipalhastousesubtlestrategies(Spillane,

Diamond,Burch,Hallett,Jita&Zoltners,2002)thatinfluenceandmotivateteachers

toimplementthemandatedchangeseffectively(Squires,2015).TheWallace

Foundation(2013)describestheprincipalasaleaderoflearningwhoiscapableof

developingateamthatdeliverseffectiveinstruction.However,HouraniandStringer

(2015)advisethatprincipalsshouldpossesssufficientcurriculumandinstructional

knowledgeinordertoprovideeffectiveleadership.

Theresponseoftheprincipaltowardseducationalchangecaneithersupportor

inhibitintendedchange(Lai,2015).Essentially,aprincipalisasense-makerduring

policyimplementation(Spillane,Reiser&Reimer,2002).Policyimplementationis,

therefore,subjecttotheprincipal’sinterpretation.Principalsfirstunderstandwhat

thepolicymeansandthendecidetoignore,adaptoradoptthepolicytotheir

particularcontext.Principalsarenotjustpassivereceptorsofpolicybutthey

endorsethepolicy.Moreover,aslocalimplementers,principalstendtopresumethat

theyareequalinstatuswithpolicymakers.Hence,theyareinapositiontoquery,

reconfigure,adapt,acknowledgeorevenrefusetheinstructionsanddirectivesfrom

centralpolicymakers(Werts&Brewer,2015).

Manyreformscomewithinnovativewaysofteachingandhavethusrenderedboth

noviceandveteranprincipalslesscapableofleadinglearning(Bush,Kiggundu&

Moorosi,2011).Principals,especiallythosewhohavenotundergonepreparation,

seem to have insufficientcurriculum-instructionalexpertise.This is because

traditionalknowledge-transferpedagogies are currentlychanging to complex

constructivistapproaches(Quinn,2002).Teachingandlearninghavebecomemore

complexandsophisticatedinresponsetobothtechnologicaladvancesandthe

reframedroleofschoolsintheglobalcommunity(Sim,2011).Asaresult,principals



45

encounterproblemswhentryingtofulfiltheirleadershiproles.

Inshort,theNewIntegratedCurriculum policyinLesotho,whichseekstochange

teachingandlearning,isthemostradicalreform initiative.Itaimstointegrate

teachingandlearningwithassessment,sothatassessmentcanbeusedtoinform

teachingandlearning.Thisisdoneinordertoreduceheavyrelianceonhighstakes

summativeexaminations.Teachersareexpectedtofunctionasfacilitatorsof

learning,while learners should constructknowledge by assuming greater

responsibilityfortheirownlearning.

Theimplicationsofthispolicyforprincipalsincludetheexpectationthattheyneedto

lead,monitorandmanagetheenvisagedchanges.Thesuccessorfailureofthe

policyintentionstotakerootinclassrooms,therefore,dependsonprincipals.Thisis

thecaseeventhoughtheroleoftheprincipalsisnotclearlydefinedinthepolicy.

2.12Currentstatusofprincipalship

Byemphasisingtheprominentrolesofprincipalsabove,itshouldbenotedthatthe

work ofprincipals has far-reaching implications.Principalship is complex,

overloaded,dauntingandaverydifficultrole,asthefollowingsectionswillhighlight.

2.12.1Time

Eventhoughprincipalswanttospendconsiderabletimeleadinginstructionaltasks,

theirmanagerial/administrativetasksconsumemuchoftheirtimesothereisnone

leftfordoinginstructionalduties(Sim,2011).

Moreover,Lunenburg and Lunenburg (2013)revealthatprincipals consider

curriculum andinstructionalleadershiprolesastop-priorityareas,whichdeserve

moretime.Butwhensurveyed,adiscrepancywasfoundbetweentheirconvictions

andtheiractions.Principalswerefoundtohaveapropensitytospendlittletimeon

curriculumandinstructionaltasksbuttheydedicatedmoretimetowardsmanagerial

tasks.SpillaneandHunt(2010)alsofoundthatprincipalstendtospendmorethan

halfoftheirtime(nearly70%)doingadministration-relatedactivities,whereasthe

timespentonteaching-relatedactivitieswasconsiderablyless.Teachingand

learningarethemainactivitiesoftheschoolsandtheseactivitiesdeservethemost
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time.Asaresult,Sim (2011)arguesthatprincipalscannotusetimeconstraint

problemsasareasonfortheirinabilitytodoinstructionalduties.

2.12.2Stress

According to Lynch (2012),principalsjugglemanyresponsibilitiesdailyand,

consequently,theyhavestress-relatedproblems(Fullan,2009)becausetheyrealise

thatitisdifficulttofulfiltheirobligations.Principalsmaythereforefeeldiscouraged

anddissatisfied(Fullan,2009).

Otherresearchersclaimthattheroleofschoolleadershipisanemotionallydaunting

endeavour.Forinstance,Day(2014)saysthatthesocialenvironmentinwhich

principalsworkisemotionallychargedandtheyneedtopossessemotional

resiliencetosurvive.Elmeski(2015)stressesthat,forprincipalstoimproveschools,

theyshould‘digdeeperintotheiremotionalandspiritualreserves’.Likewise,Bush

andOduro(2006)emphasisethatnoviceprincipalsarefilledwithanxiety,frustration

andpersonalstress,especiallywhentheyassumeheadshipswithoutpreparation.

Hargreaves(1998)saysthatemotionsarecrucialduringpolicyimplementation.This

isbecausepolicyinitiativesaffecttheemotionsofimplementers.Hesaysthat

policiestendto‘alienate,anger,frustrateorsaddenthosewhoareobligedto

implementthem’(Hargreaves,1998,p.316).

Theexpectationsfrompolicyprescriptionscausestressonprincipals’personaland

professionallives.Factorsthatcausethestressincludethefactthatprincipalsare

tryingtodiscernthestrategythatiscentrallyimposeddespitethefactthatthe

principalsalreadyareburdenedbytoomanyresponsibilities.Newresponsibilities

havebeenaddedtotheoldones,withoutconsideringwhetherthenew roleis

actuallyfeasible.Thissituationconspicuouslylimitstheirinfluentialandmotivational

impactonteachers(Fullan,2009).

2.12.3Capacity

HallingerandLee’s(2013)studyfoundthatThailand’sprincipalsdidnotpossessthe

necessarycapacityforleadingtheinstructionalreform inthatcountryand,asa

result,theywerenotabletosupporttheimplementationofinstructionalchangesin
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theirschoolseffectively.Theirstudyfound thatpreparation ordevelopment

programswerenotdesignedspecificallytosupportthenewinstructionalleadership

roleoftheprincipals.Theyreportthattherewasadiscrepancybetweenprincipals’

preparation,traininganddevelopment,andtheroleexpectationsbroughtbythe

instructionalreforms.Hence,instructionalleadershipcapacityamongtheprincipals

waslacking.AccordingtoHallingerandLee(2013),theimplementationofthe

instructionalreformsinThailandneededtheprincipalstobeactiveinstructional

leaders.However,theyhadnotbeentrainedtoleadtheenvisagedchangesintheir

role.

AccordingtoStringerandHourani(2016),theAbuDhabigovernmentsupportedits

desireforcurriculum changewithstrongprofessionaldevelopmentforprincipals

andteachersinordertobuildcapacitywithintheschools.Inthisregard,the

principals’professionaldevelopmentwasconsideredacrucialfactortoimprove

theircapacitytoleadandimplementtheenvisagedchangesintheschools.

Mestry’s(2017)researchinSouthAfricashowsthatschoolprincipalsdonothave

thenecessarycapacitytoleadtheirschools.Infact,Mestryreportsthatthereisa

seriousneedtoempowerandprofessionallydevelopprincipalsforschoolleadership.

Insupportofthisview,otherscholarsalsoshowthatmanyprincipalsinSouthAfrica

donothavetherelevantcapacitytoleadtheirschoolseffectively(Mestry&Singh,

2007).Thismaybecausedbythefactthatmanyprincipalsdonothavebasic

leadershiptrainingbeforeorafterenteringprincipalship(Bush&Oduro,2006).In

ordertosolvethissituation,policymakersneedtodevelopprogramsthatbuild

leadershipcapacityamongtheprincipals(Mestry,2017).

The rapid and radicalchanges within the education systems increase the

administrativeworkoftheprincipalsandputthem underpressure.Therefore,to

managethesechangesbecomesacomplexand an elusiveprocess,which

questionstheircapacity(Mestry,2017).

2.12.4Challenges

StudiesbyAllison(1997),Friedman(2002),andLindle(2004)showthatschool

principalshaveworryingconcernsabouttheirworkingconditions,whichcontribute
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totheirincreasedstressandburnoutlevels.Inaddition,someresearchersfoundthat

attrition was prevalentamong new schoolprincipals due to overwhelming

challengestheyfaceinthisrole(Spillane&Lee,2014).Morestudiesacrossdifferent

countrieshaveindicatedthatnewprincipalshaveexperiencedsimilarchallenges

(Northfield,2013;Walker&Haiyan,2006).Newprincipalsloseinterestinthisrole

andaremoreinclinedtovacatetheirpositions.AnotherstudybyBorgandRiding

(1993)affirm thatmanyprincipalsfaceseveralchallengesintheirpositionand

pointedoutthatalackofresources,undesirableworkingconditions,inadequate

supportandheavyresponsibilitiescausedistressintheprincipals.

CooperandKelly(1993)alsofoundthatprincipalsaremainlystressedby,among

otherchallenges,workoverload,poorrelationswithteachers,undesirablerelations

withthelocaleducationauthority,andpoorstaffperformance.Friedman’s(2002)

studyfoundthatatypicalprincipalisover-burdenedbymanyresponsibilitiesasthe

leaderintheschool.Forinstance,theprincipalhastofindtimetotakepartinmany

meetingsandattendtoalltheneedsoftheschool.Inaddition,Friedmanfoundthat

parentscausemostofthestressandburnoutforprincipals.Mostparentsmake

difficultrequestsandtheyactoffensivelytowardstheprincipalandteachers,keep

theprincipalbusy,andoftenignoretheexpectationsoftheschool.Otherstudies

found outthatthe principals’challenges included working long hours and

shoulderingrelentlesslyheavyworkloads,coupledbyunrealisticexpectationsfrom

manystakeholders(Lortie,2009;Portin,Shen&Williams,1998).

Anotherchallengefornewprincipalsistheleadershipstyleofthepreviousprincipal

(Hart,1993).Teacherstendtocomparethenewprincipal’sleadershipstyletothe

previousprincipal’sstyle,andtheyusuallyopposenewideasandpoliciesbroughtby

the new principal.Moreover,the new principals often experience technical

challengesthatincludetheschoolbudgetandimplementingnew government

initiativesintheschool(Spillane&Lee,2014).Furthermore,formingnewsocial

relationshipswiththeteachersisachallengefornewprincipals.Asaresult,new

principalsoftenharbourfeelingsofisolationandlonelinessoncetheytransitioninto

theoffice(Spillane&Lee,2014).
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2.12.5Perceptions

Principalshipalsoencountersnegativeperceptionsfromteachers.Itisreportedthat

teachersprimarilydonotviewprincipalsashavingthecapacitytobeinstructional-

curriculum leaders.Theybelievethattheirprincipalslackleadership,aswellas

managementskills,andtheknowledgeandexpertisetobeinstructionalleaders

(Hargreaves&Fullan,2012).

Moreover,thebeliefsofprincipalsabouttheirroles(Botha,2013)determinethe

leadershipapproachtheywilladopt.Krug(1992)showsthatthebeliefsystemsof

principalsguidethemtointerpretactivitiesdifferently,hencetheyactdifferently.Sim

(2011)explainsthat,becauseprincipalslackbasicleadershipandmanagement

skills,theydonotusuallyconsiderthemselvesinstructionalleaders.Thisbeliefmay

beanexplanationastowhysomeprincipalsareconceptualisedasadministration-

bound(Spillane&Hunt,2010).

BushandOduro(2006)saythatmanyprincipalsareunpreparedforleadership.They,

therefore,donotconceptualisethemselvesasleadersoflearning.Somereasons,as

pointedoutbyFullanandLangworthy(2013),maybethefactthattheclassroomhas

traditionallybeenconsideredtheprivatedomainofteachersand,asaresult,

principalsmaynotfeelwelcome.Again,theprincipalsoftenhavelimitedexpertisein

thesubjectareasoftheteachersthattheysupervise.

2.13Theoreticalframework

2.13.1Sense-making

AccordingtoWeick(2009),sense-makingisaprocesswherebyindividualsseekto

createaholisticpictureofanambiguouseventthroughthreeinterrelatedprocesses:

creation,interpretationand enactment.Firstly,thecreationprocesssuggests

noticing,selectingandextractingcuesfromtheactualexperienceoftheambiguous

event.Secondly,individualsmakemultipleinterpretationsoftheambiguousevent,

anddevelopaninitialsensethattheycreateintoamoreorganisedperception.

Thirdly,theenactmentprocessinvolvesincorporatingnewinformationandtaking

actionbasedontheinterpretationcreatedpreviously.

Throughthesense-makingprocesspeopleseektounderstandeventsthatcause
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ambiguitiesintheirroutineandareoftennotconsistentwiththeirpreviousbeliefs.

AccordingtoGanon-ShilonandSchetcher(2017),sense-makingprocessexplains

howpeoplestructuretheirunknowninordertobeabletorespondtoit.Therefore,

sense-makingmeansthatpeopleactivelycreatenew meaningbyrelatingnew

informationtotheirpre-existingcognitiveframeworks(Coburn,2006).Inessence,

peoplecreateandenactanewsenseofhowtoengageinacomplexsituation

throughanaction-orientedthoughtprocess.Thisprocesssuggeststhatcognition

andactionareintegralpartsofsense-making(Weick,2009).Sense-makingexplains

themannerinwhichpeopleselectinformationfrom theircontext,interpretthat

information,andthenactontheirinterpretationstodevelopnewroutinesandculture

(Gawlik,2015).

Individualsmakesensebyconstructingrealitythroughthecreationofmeaningout

oftheirpriorknowledge,experiencesandbeliefs(Spillane&Anderson,2014).

Through the sense-making process,schoolprincipals give meaning to new

informationthatischaracterisedbyambiguity,confusionandmisunderstandings.In

otherwords,whentheyareconfrontedwithreforms,schoolprincipalscreateanew

meaningoftheirroleandinterpretthisbyintegratingtheirbackgroundsandprior

experiencestogetherwithcontextswithinwhichthereformsareimplemented

(Saltrick,2010;Braun,Maguire,&Ball,2010).Inotherwords,principalslookfornew

waystoenactandmediatethedemandsofreformstosuittheirparticularcontexts

(Spillane&Kenney,2012).

2.13.2Rationaleforusingsensemaking

Inschoolleadershipstudies,sense-makingisausefultheoreticalframebecauseit

explainshowprincipalsinterpretnewinformation,anditgoesfurthertoexplainthat

principalsplayanactiverolewhenconstructingmeaningfromtheevents,whichthey

attempttounderstandandthis,inturn,determinestheiractions(O'Laughlin&Lindle,

2015).Specifically,throughasense-makingperspective,theprincipalsshapethe

meaning-makingprocessoftheirteachersastheymobilisethoseteachersinto

action.

Therefore,sense-makingisasuitableframeworkforunderstandingthecomplexrole
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oftheprincipalsintheimplementationofreforms.Forinstance,intheschool

leadershipcontext,sense-makingsuggeststhattheprincipalsusetheirprior

understandingstoconstructandenacttheirmeaningsofreform demandsin

considerationoftheconflictinginternalandexternalsocialcontextsoftheschool.

Thesense-makingprocessoftheprincipalstakesplaceinconflictingcontexts

withintheschool(Coburn,2005).Forthisreason,Beabout’s(2012)recommendation

isthatsense-makingshouldbeacentraltheorywhenexploringthecomplexroleof

theprincipals,especiallywhenimplementingeducationalreforms.

2.13.3Principalsassense-makers

ThisstudyisinformedbytheideasofCoburn(2005)andSpillane,ReiserandReimer

(2002)onthesense-makingtheory.Accordingtothesescholars,sense-making

suggeststhatprincipalsusetheirpriorknowledgeandexperiencestointerpretand

enacttheirownmeaningofreform(Coburn,2005;Spillane,Reiser&Reimer,2002).

Asaresult,principalsmayconstructmeaningsthateitherreinforcetheirpre-existing

practicesorfocusonsuperficialchangesoftheproposedreform (Coburn,Hill&

Spillane,2016).

Spillane,ReiserandReimer(2002)believethatpriorknowledge,beliefsand

understandingsoftheindividualprincipalsinterferewiththeirabilitytointerpretnew

ideas.Thus,theprincipals’interpretationsofreformareoftendifferentfromthoseof

policymakers.Priorknowledgeinfluencesprincipalstoencodenewinformationby

adaptingittowhatisalreadyknown.Thiscausestheprincipalstomisunderstand

newideasasfamiliar,whichhinderstheenvisionedchange.

Whenusingtheirpriorknowledge,beliefsandunderstandings,principalstendto

focusonshallowfeaturesofreform,anddonotrecognisedeeperprinciplesdueto

theirlackofexpertiseinthetypeofchangeexpected.Again,principalsmaybe

biasedtowardsimplementingreformideasthatareinlinewiththeirpriorbeliefsand

values.Principalsalsoignorereform ideasthatdiscredittheirextantpracticesas

theyseektopreservepracticesthataffirmtheirself-esteemandself-worth.

Theprincipals’constructionofnewmeaningismediatedbytheirpriorknowledge,

experiencesandbeliefs,whicharealsoembeddedinthesocialenvironmentinwhich
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theywork(McDonnell&Weatherford,2013).Inthisregard,thesense-makingof

principalsduringeducationreformsisasocialprocess,whichinfluencesthe

interpersonalrelationshipsamongtheschoolpersonnelintheircontextsandtheir

routineactivities.AccordingtoSpillane,ReiserandReimer(2002),theschoolsense-

makingprocessoftheprincipalsisembeddedintheschoolcultureanditsvalueand

normsystems.

Thesense-makingprocessissituation-specific.Eachindividualprincipalmakes

senseofnewpolicyideasbasedontheircurrentsituationorinstitution.Thenorms,

rules,beliefsandbehavioursofeachinstitutionshapethesense-makingofthe

participantsinit.Therefore,itispossibleforprincipalstoconstructdifferent

meaningsforthesamepolicyideasdependingontheiruniquesituations.

2.13.4Principalsshapeteachers’sense-making

Coburn(2006)suggeststhatlocalactorsarealsopolicymakers,becausethe

decisionsandactionstheytakeonthepoliciesdeterminehow thosepolicies

ultimatelyplayoutinpractice.Thisimpliesthattheinterpretationsoftheprincipals

andteachersdeterminethedirectionofpolicyimplementationgiventhatthat

principalsand teachersinterpretpoliciesusing theirpre-existing beliefsand

practices.Coburn(2005)concurswithSpillane,Diamond,Burch,Hallett,Jitaand

Zoltners(2002)thatprincipalsarealsosense-makersandimportantly,theprincipals’

understandingofpolicyinfluencesthesense-makingofteachers.Principalsmay

directtheteachers’attentiontowardscertainaspectsofthepolicythattheyconsider

moreimportantthanothers.

Principalsprovideinterpretivestructureswithinwhichteachersneedtoadoptand

constructtheirunderstandingofthemeaningsandimplicationsofpolicy(Coburn,

2005).Coburn (2005)furtherindicates thatprincipals’nature and depth of

knowledgeaboutinstructionshapetheirconceptionaboutpolicymessages.Asa

result,theirconceptionsallow them toemphasisesomepolicyideastothe

detrimentofothers.

Thisstudy,therefore,isanexplorationofhow principalsunderstandandmake

meaning oftheirrolesastheyenactthenew curriculum.To exploretheir
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perspectives,sense-makingtheorywasusedinthedesignofthedatacollection

methodsandthedataanalysis.Thesemethodsgeneratedrich,explanatoryresults

thatilluminatehowprincipalsviewandunderstandtheirrolesandresponsibilities

whenimplementingthenewcurriculum.Theresultswereimportantbecauselittleis

known abouttheimplicationsofprincipals’perspectiveswhen implementing

curriculumreform(Coburn,2005).

2.14Conclusion

Thischapterdiscussedthereframedroleofprincipalsoverthelastfewdecades.

Traditionally,principalswereviewedasschoolmanagerswhoseprimarytaskwasto

ensurethattheschoolsransmoothly,especiallybyadheringtoeducational

regulations.Morerecently,principalsareregardedasinstructionalleaders,aswellas

curriculum leaders.Includedintheirworknow,istheneedforthem tosupervise

teachingandlearningwiththeaimtoimprovestudents’achievements.

Thisreframedroleofprincipalsseemstobecompoundedbytheimplementationof

educationalreformsthatmostlyseekfundamentalchangesinclassroompractices.

Thereformsintroduceinnovativewaysofteachingandlearning.Theseinnovations

havefar-reachingimplicationsforprincipals.Theseimplicationsmakeprincipalship

averydifficultroleforbothnoviceandveteranprincipals.

Theroleoftheprincipalinthisstudyisseenthroughthesense-makingframework.

Thisframeworkimpliesthat,whenimplementingpolicies,principalsmakesenseof

thepoliciesbyinterpretingthem usingtheirpriorknowledgeandbeliefs.They

understandnewpolicyideasbyincorporatingthem intowhattheyalreadyknow.

Principalsmaythereforeconstructdifferentmeaningsfrom thoseintendedby

policymakers.Theprincipals’constructmessagesarelegitimatebecauseeach

individualhasadifferentsetofpriorknowledgeandbeliefs.

Principalsarethechiefsense-makersinschools.Theirunderstandingofthepolicy

ideasultimatelydetermineshowteacherswillunderstandtheintendedpolicyideas.

Asprincipalsinteractwithteachersaboutthepolicyideas,theprincipalsthemselves

controltheparametersofthoseconversationsbyemphasisingsomeideasand

ignoringothers.Theirhierarchicalpositionsinschoolsempowerthem toenforce

theirunderstandingonteachers.
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Thecurrentstudyfocusesmorespecificallyonanalysingtheperspectivesof

Lesotho’sprincipalsinprovidingthepedagogicalleadershipneededtotransform

teachingandlearninginclassrooms,inlinewiththevisionembeddedintheNew

IntegratedCurriculumPolicyframework.
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CHAPTER3:RESEARCHMETHODOLOGY

3.1Introduction

ThekeypurposeofthisstudywastoexploreLesothoprimaryschoolprincipals’

perspectivesregardingtheirroleswhenimplementingthenewcurriculum,aswellas

thechallengesandopportunitiestheyencounterwhenimplementingthenew

curriculumintheirschools.Therefore,thischapteroutlinestheoverallmethodology

utilisedtoaccomplishtheaimofthestudy.

3.2Researchparadigm,approachanddesign

3.2.1Paradigm

Aparadigmcanberegardedasaworldview,whichincludesthebasicviewpointsof

theresearcherthatdirectaction(Creswell,2014).Therefore,aparadigmisacentral

conceptinresearchmethodologybecauseitguideswhattostudyandhowtostudy

it(Morgan,2007).Aparadigmhelpsaresearchertoframeanapproachtoaresearch

problem,andthebestmethodstoaddressit(Shannon-Baker,2016).

Asaresult,theparadigmadoptedforthisstudyguidestheapproachtodataandthe

useofthemethodsthatrespondtotheresearchquestionsinthebestpossibleway

(Biesta,2010).Pragmatism isaparadigm thatcallsfordeepcommitmenttothe

practicetoarriveattruththroughdifferentpointsofview.Therefore,whatistrue,

accordingtopragmatists,isthatwhichworksbestinordertosolveimmediate

problems(Kalolo,2015).Asaresult,bothquantitativeandqualitativemethodswere

employedinthisresearch.Thismeansthattheresearchadoptedthemixedmethods

approach.

Pragmatism has been advocated considerably by severalmixed methods

researchers.Forinstance,Feilzer(2010)positsthatpragmatism offersapractical

waytosolveproblemsintherealworld,anditdoesnotmakeargumentsaboutthe

natureofknowledgewhileJohnsonandOnwuegbuzie(2004)statethatitisan

attractive philosophicalpartnerto mixed methods research.Mixed methods

researchersadoptpragmatismbasedonthefollowingthreereasons:
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Firstly,itiseasytounderstandtheusefulnessofanymixedmethodsdesignbefore

usingthatparticulardesign.Secondly,pragmatism shedslightonhow tomix

researchapproacheseffectively.Thirdly,pragmatismallowsresearchapproachesto

bemixed,withtheintentionofprovidingthebestanswerstotheresearchquestions.

AccordingtoKalolo(2015),becauseofitspowerofcomplementarity,pragmatismis

abetterapproachformixedmethodsresearchbecausetheweaknessesinone

methodarebalancedbythestrengthsintheothermethod.Therefore,pragmatismis

acompatibleparadigmaticpartnerforamixedmethodsapproachthatisintendedto

yieldbetterresearchoutcomes.

3.2.2Mixedmethodapproach

Mixedmethodsresearchisatypeofstudywherethereisanintentionalmixtureof

qualitativeandquantitativemethodsandtechniquesinoneresearchstudy(Shannon

-Baker,2016).Termsassociated with thisapproach include termssuch as

quantitativeandqualitativemethods,multi-method,synthesis,integratingandmixed

methodology,butrecentliteraturetendstousethetermmixedmethods(Teddlie&

Tashakkori,2010).Forthisstudy,theterm mixedmethodsreferstothecollection

andanalysisofquantitativeandqualitativedatasetsinonestudy.Theaimofusing

mixed methods is to offera comprehensive answerto the problem being

investigated.

Inthismixedmethodsresearch,thetwoformsofdatawereintegratedbymerging

thedataduringtheanalysis.Thetimingofthedatacollectiontechniquesand

procedureswasimportantinthistypeofresearch.Therefore,thedatacollection

phasesweredoneconcurrently,andtheseproceduresweregivenequalemphasisso

thatbothdatasetshaveequalcontributioninrevealingtheperspectivesofthe

principals.Thedecisiontousemixedmethodsinthisstudywasbasedonadesireto

providerichdescriptionsoftheprincipals’perspectivesregardingtheirrolesduring

theimplementationofthenewcurriculum.

Theoverallintentionofthisdesignwastocombinethetwomethodsinorderto

corroboratetheresultsfrombothquantitativeandqualitativemethods.Also,mixing

thesemethodscompensatedforweaknessesinherentineachmethod,which
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broughtreliabilitytotheresultsofthestudy(Johnson&Onwuegbuzie,2004).

Moreover,integratingquantitativeandqualitativemethodsallowsforamore

comprehensiveexplorationoftheresearchproblem(Creswell,2014).

Thethreereasonsfordecidingtousemixedmethodsare:(a)mixedmethodswas

chosen because itdraws its strength on both qualitative and quantitative

approachesandminimisesthedrawbacksthatareinherentintheseapproaches;(b)

mixedmethodsisasophisticatedresearchapproachthatutilisesrecentresearch

procedures;and(c)itisafunctionalstrategytogeneratecomprehensiveanswersto

theresearchproblemsbycorroboratingthequalitativeandquantitativeresults.

3.2.3Concurrentmixedmethoddesign

Researchdesignistheplanofhowthecollectionofdataandhowitsanalysiswillbe

madetodeterminetheanswersfortheresearchquestions(Babbie,2010;Johnson&

Christensen,2014).Aconcurrentmixedmethodsdesignwasadoptedtocollectand

analyserelevantdataforthisstudy.Owingtotheparadigm andtheoretical

framework (pragmatism and sense-making theory),as wellas the research

questionsofthisstudy,thisdesignwasconsideredsuitablebecauseitallowedfor

theexplorationofprincipals’perspectivesusingbothqualitativeandquantitative

approaches(Creswell,2014).

Thisdesigninvolvesthecollectionandanalysisofbothquantitativeandqualitative

datasetsconcurrently.Equalpriorityisgiventobothtypesofdatasothattheyboth

playanimportantroleinaddressingtheresearchquestions.Inthisdesign,data

collectionandanalysisaredoneindependentlybutatthesametime.Subsequently,

theresultsareintegratedandcomparedduringtheinterpretationphasetoestablish

whetherthereisconvergenceordivergence(Creswell,2014).

Thekeyintentionofthisdesignistoyieldcomprehensiveresearchresultsby

utilisingdifferenttypesofdata.Therefore,inordertounderstandtheprincipals’

perspectives,Ideemeditnecessarytocollectbothsurveydataandinterviewdataat

thesametime(Maree,2011).

Figure3.1belowillustrateshowthedesignwasadoptedtocollectandanalyse

relevantdataontheperspectivesofprincipalsontheirrolesandresponsibilities
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whenimplementingthenewcurriculum.

Figure3.1:Concurrentmixedmethodsdesign

3.3Methodology

3.3.1Concurrentmixedmethodssampling

Concurrentmixedmethodssamplingstemsfromthedesignadoptedforthisstudy,

anditinvolvestheselectionofsampletechniquesthatincorporatethesimultaneous

useofbothprobabilityandpurposivesampling(Teddlie&Yu,2007).Theprobability

samplingtechniqueswereusedtogeneratequantitativedatatoanswerthefirst

researchquestion,andthepurposivesamplingtechniqueswereusedtogenerate

qualitativedatatoanswerthesecondresearchquestion.Theoverallpurposeofthis

concurrentmixedmethodssamplingwastogenerateasamplethatwillhelp
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addresstheresearchquestions(Teddlie&Yu,2007;Onwuegbuzie,&Collins,2007;

Patton,1990).Thepointofcommonalitybetweenthetwosampleswasthatthe

purposively drawn sample was a subsetofthe probability drawn sample

(Onwuegbuzie,&Collins,2007).Arandompurposefulsamplingtechniquewasused

toselectthesampleforthisstudy.

3.3.2Randompurposefulsamplingtechnique

Thisisthecombined useofprobabilityand purposefulsampling strategies

(Sandelowski,2000).Itisemployedwhenthereisaverylargepoolofpotentially

information-rich cases(Sandelowski,2000).Assuch,thistechniqueinvolves

selectingarandom sampleofasmallnumberofunitsfrom amuchlargertarget

population(Teddlie&Yu,2007).AccordingtoPatton(1990),arandom purposeful

sampleiscrediblebutnotnecessarilyrepresentativebecauseitspurposeistoyield

in-depthinformationfrom thephenomenon,anditissuitablewhentheresources

andtimearelimited.Buteachcasedrawnmustmeettheminimumcriterioninall

purposefulsampling,namely,thatitisaninformation-richcase(Sandelowski,2000).

Inthisstudy,thesampleselectedhasanestedrelationshipbecausethesamplefor

onefacetisasubsetofthesamplefortheotherfacetofthestudy(Onwuegbuzie,&

Collins,2007).

3.3.3Samplingprocedure

Thechoiceoftheprimaryschoolprincipalsthatparticipatedinthestudywasmade

from thelistofprimaryschoolsfoundinMaseru.AccordingtotheLesotho

EducationStatisticsReport(2014),Maseruhas252registeredprimaryschools,

whichtranslatesto17%oftheprimaryschoolsinLesotho.Fromthispopulation,I

decidedtoselect100principalspurposivelywhometthefollowingbroadcriteria:(a)

principalshaveleadershipexperienceinbotholdandnewcurricula;and(b)their

schoolsareaccessiblebyroadtransport.

Inselectingtheprincipalsformyinvestigation,Igavedueconsiderationtothe

limitedresourcesatmydisposal,theeasyandregularaccessIhadtotheschools,

andtherichnessofthatdatathatIneededforthein-depthstudy.Basedonthese

considerations,Ipurposefullychosefivecentres/clusterswithinMaseru,which

wouldyieldthe100principalsasindicatedinTable3.1below.
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Inordertoreachtheparticipants,Ifirstsoughtpermissionfromthedistrict’sSenior

Education Office,and thereafter,Icontacted the centre coordinators.The

coordinatorsgavemetheopportunitytoaddresstheprincipalsduringoneoftheir

regularcentremeetings.Iexplainedthesignificanceofmystudyandanyonewho

expressedinterestwasgivenaquestionnaire.Atotalof100questionnaireswere

distributedtotheprincipalsofwhich83ofthemwerereturned,yieldingaresponse

rateof83percent.

Table3.1:Samplingtableshowingthenumberofprincipalspercentre

Centre/cluster Numberofprincipals

A-Lithabaneng 29

B-St.Bernadette 33

C-Mazenod 13

D-Machache 15

E-Tikoe 15

Total 105

Fromtheinitialsampleof100principals,Icontacted10principalsforinterviews,six

ofwhomconsentedtobeinterviewed.Theaccessibilityoftheparticipants,aswell

astheirwillingnesstoparticipateinthestudybecamethemaincriteriafortheir

inclusion(Teddlie&Yu,2007).Moreover,giventimeconstraintsandtravellingcosts,

Ichoseprincipalswhoseschoolswerewithinaradiusof20kilometresfrom

Maseru’sCentralBusinessDistrict(CBD).Moreover,thiscriterionwasalsoidealin

thisinstancegiventheconstraintthattheprincipalsinMaseruaregeographically

dispersed,andthecostofreachingthemwasanticipatedtobeveryhighbecauseI

wouldhavetotraveltotheirschoolsforinterviews.

3.3.4Developmentofresearchinstruments

Theaim ofthequantitativestrandofthisstudywastofindtheviewsand

understandingsoftheprincipalsregardingtheirrolesandresponsibilitiesasthey
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leadcurriculumreformintheirschools.Therefore,aquestionnairewasdevelopedby

theresearcher,aftercarefulconsiderationoftheotheralreadyexistingquestionnaire,

inthefieldofschoolleadershipliterature.Mostofthequestionnairedealtwith

instructionalleadership (e.g.PrincipalInstructionalManagementRating Scale

[PIMRS]byHallinger&Murphy,1987).Itwasnotinthescopeofthisstudytodeal

exclusivelywiththeinstructionalleadershipoftheprincipalsbuttheirleadershipof

curriculumreform.

Moreover,moststudiesthattreatcurriculum reform leadershipdosofrom the

qualitativeapproach(Mestry,2017;Schechteretal.,2016).Assuch,theresearcher

decidedtodevelopanewquestionnairebasedonthereviewedliterature,mindfulof

theaimofthisstudyandtheLesothoCurriculumPolicy.

Inthisregard,theitemsinthequestionnairesoughttheviewsoftheprincipals

regardingtheirrolesandresponsibilitiesduringtheirleadershipofthecurriculum

reforminLesotho.

Theaim ofthequalitativestrandofthestudywastoinvestigatetheopportunities

andchallengesthattheprincipalsencounterintheirpositionsastheyleadthe

curriculum reform.Therefore,theresearcherdevelopedaninterviewschedulethat

askedtheprincipalstorevealtheopportunities,aswellasthechallenges,they

encounterduringtheirleadershipofthecurriculumreform.Thisschedulewasalso

developedbasedonthechallengesthatprincipalsfaceaccordingtoliteratureon

curriculumreformleadership.Forinstance,literatureshowsthatteachersareusually

resistanttochangesbroughtbyreformsandthatitisthedutyoftheprincipalsto

influencetheteacherstochange(Ng,2009).Therefore,theinterviewaskedthe

principals to indicate the challenges they encounteras a resultofthe

implementationofthenewcurriculum.Similarly,theprincipalshadtoreflectonthe

benefitsoropportunitiesthattheyreceivedsincetheintroductionofthenew

curriculum.

3.3.5Validityandreliabilityofinstruments

Itwasimportanttoestablishthevalidityandreliabilityofthequestionnaire.Firstly,I

constructedtheitemsfromthethemesthatIderivedfromtheliteraturereviewon
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instructionalandcurriculumleadership,aswellascurriculumreform.Ithengrouped

theitemsunderthedomainsasindicatedinTable3.2below.

Thevalidityandreliabilityofthequestionnairewereconsideredimportantbecauseit

containedself-constructedquestions.Assuch,thereliabilityofthequestionnaire

couldbethreatenedbypoorwordingandpoorcorrelationbetweentheitems.Asa

result,thequestionnairewasscrutinisedbymystudyleader.Thefeedbackfrommy

studyleaderhelpedmetore-alignitemstotheresearchtopic,andmostimportantly,

ithelpedtoaligntheitemstotheresearchquestions.Moreover,Ipilotedthe

questionnaire.Thepilottestgavemeanopportunitytoremovesomeirrelevant

items,aswellasanyambiguitiesthatwerefound.

Lastly,internalreliabilitywasestablishedbyCronbach’salphacoefficient.This

coefficientisusedtoestablishthedegreeofcorrelationbetweentheitemsinthe

questionnaire.Thealphacoefficientabove0.70showsacceptablereliabilitywhile

0.90meanshighreliability(Tavakol&Dennick,2011).

AfterdoingthereliabilitytestthroughtheSASprogram,theCronbach’salphawas

0.97.Thisvaluewasconsideredveryhigh.UsingtheguidelineofTavakoland

Dennick(2011),IhadtoreducetheLikertscalefrombeinga5-pointscaletobeinga

4-pointscale.ThismeantthatIhadtocombinetwoscales(4=mostlyand5=almost

always).Thenewscalewasthen1=never,2=seldom,3=moderatelyand4=mostly.

ThenewscalegaveaCronbach’salphaof0.95,whichwasalsoconsideredtobe

veryhigh.Consequently,Ihadtoremovesomeitems,especiallythosethatseemed

tobearepetitionofothers.Ialsoremovedthoseitems,whichshowedalowand

inconsistentcorrelationwithothers.Asaresult,Iremovednineitemsaltogetherand

theCronbach’salphaof0.93wasachieved,whichIconsideredtobeverygood.
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Table3.2:TheCronbachalphaforeachquestionnairedomain

Questionnairedomains Number
ofitems

Cronbach
alpha

Planningandimplementingchange 3 0.75

Understandingcurriculumrequirements 5 0.87

Understandingnewmethodsofteachingandlearning 3 0.85

Organisingthedeliveryofthenewcurriculum 2 0.88

Ensuringthatchangeisunderstoodandaccepted 4 0.83

Monitoringandevaluatingteacherperformance 4 0.76

Leadandmanagechange 4 0.68

Fosteringcollaborationwithcommunitystakeholders 3 0.89

Overall 28 0.93

Afterdevelopingtheschedule(seeAppendixF)forthesemi-structuredinterviews,I

gaveittomystudyleaderforscrutiny.Thepurposewastoensurethatthequestions

askedwereaddressingtheresearchquestionsforthequalitativestrandofthestudy.

Followingthesereliabilityandvalidationexercises,theinstrumentswerethenpiloted

bycollectingdummydata.

3.3.6Piloting

Afterthequestionnaireandtheinterviewschedulehadbeenconstructed,itbecame

imperativetopre-testthem toascertainthattheywouldprovidevalidandreliable

informationthataddressestheresearchquestionsadequately.

Theprocessofpilotingisimportantasitbringsconfidenceandassurancetothe

researcherthatthechosenproceduresofinvestigationaresuitableforthestudy

(Creswell,2014).Italsohelpstheresearchertocorrectidentifiableerrorsbeforethe

mainstudyisconducted.

Thequestionnairewaspilotedtotenprincipals.Afterthat,thedatawasanalysedto

seeiftheresultscouldhelptoanswertheresearchquestions.Thepilothelpedme
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toeradicateissuessuchasambiguousquestionsandirrelevantstatementsfromthe

questionnaire.Ontheotherhand,timemanagementandtheabilitytoprobewere

importantissuesthatemanatedfromthepilotinterview.Ialsohelddiscussionswith

somepilotstudyparticipantstoascertaintheappropriatenessoftheinstruments.

3.3.7Triangulation

Thisreferstoacombinationofseveralmethodsinasinglestudytoinvestigatethe

samephenomenon(Creswell,2014).Mixedmethodsdesigninthisstudyensured

thattriangulationwasachieved.Quantitativeandqualitativedatawereintegratedto

producecomprehensivedescriptionsoftheprincipals’perspectives.Mixingthe

questionnaireandinterview datawasconsideredthemostprofoundform of

triangulation,andthisstrengthenedthevalidityofthefindings.Triangulationwas

achievedontwolevelsinthisstudy.

3.3.7.1Datasourcetriangulation

Thisisachievedbyusingprimaryandsecondarysourcesofdata.Forinstance,in

thisstudy,interviewsanddocumentsofliteraturewereused.Secondarydata

obtainedthroughtheliteraturereviewwasverifiedbyprimarydataobtainedthrough

theinterviewsandquestionnaires.

3.3.7.2Methodologytriangulation

Thisisachievedwhenmultiplemethodsofgatheringdataarecombinedinasingle

study.Forinstance,questionnaireswereemployedtocollectquantitativedata.

Concurrently,datacollectioninvolvedtheuseofinterviewsforgatheringqualitative

data.Thesemethodswereusedtocomplementeachother.

3.3.8Memberchecking

Thespecificdescriptionsorfindingsaretakenbacktotheparticipants.Thisgives

theparticipantstheopportunitytodeterminewhetherthedescriptionsareaccurate

(Johnson& Christensen,2014).Inthisprocedure,afollow-upinterview was

conductedwithsomeparticipants,andtheywereprovidedtheopportunityto

commentontheinterpretations.
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3.3.9Debriefingandauditing

Thisprocessinvolveshavinganotherpersoncriticallyreviewandaskquestions

aboutthestudy.Thisistoensurethatthestudymakessensetootherpeopleapart

fromtheprincipalresearcher.Involvinganinterpretationofanindependentperson

otherthantheresearcheraddsvaliditytothefindings(Creswell,2014).Mystudy

wasscrutinisedbytwovolunteercriticsfrom theFacultyofEducationatthe

UniversityoftheFreeState.

3.4Datacollection

Sense-makingtheoryacknowledgesthemannerinwhichagentsunderstandnew

information(Coburn,2005;Spillane,Reiser&Reimer,2002).Importantly,theagents’

contexts(socialandorganisational)influencethewaytheyunderstandandinterpret

neweventsandinformation(Coburn,2005;Spillane,Reiser&Reimer,2002).Onthe

otherhand,pragmatism allowstheresearchertodecideonmethodsthatare

regardedasbeingthebesttocollectrelevantdatathatcananswertheresearch

problem(Morgan,2007).Asaresult,inthisstudy,sense-makingandpragmatism

influencedtheresearcher’schoiceofthedatacollectionmethodsinordertoexplore

theprincipals’perspectives.

Bothdatacollectionmethodsallowedtheparticipantstogivetheiropinionsabout

theirrolesandresponsibilitieswhenleadingcurriculumreform.Aquestionnairewas

usedbecauseitwasregardedasthebestmethodtocollectlargequantitativedata

aboutperspectives(Kitzinger,2005).Aquestionnaireoffersaneconomicalwayof

gatheringalargeamountofquantitativedatafrom manyparticipants(Creswell,

2014).Moreover,thequestionnaireprovidestheparticipantswithanopportunityto

stateviewsthattheywouldotherwisenotdiscloseinanindividualinterview

(Kitzinger,2005).

Thequestionnairecollecteddataonprincipals’views,beliefsandunderstandings

regardingtheirrolesasleadersofcurriculumreform.Thequestionnaireconsistedof

closed-endedquestionstomeasuretheseconstructs.

TheinitialdatacollectioncommencedfromtheendofOctober2017toNovember,

2017.ThesecondphaseofdatacollectionstartedfromtheendofJanuary2018to
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February2018.Forthepurposeofconsistency,bothquestionnaireandinterview

datawerecollectedfromthesameparticipantsasthestudyisconcernedwiththe

principals’perspectives.However,thesampleoftheinterviewswassmaller(N=6)

comparedtothequestionnairesample(N=83).

3.4.1Distributionofquestionnaires

Ipersonallydistributedthequestionnairestotheprincipalsattheirschools.This

gavemeanopportunitytoestablisharapportwiththeprincipalsandtoexplain,in

detail,thepurposeofthequestionnaire,aswellastoclarifysomeissuesthat

principalsraisedconcerningthequestionnaireandmystudyingeneral.

Ontheagreedupondate,Icollectedthequestionnaires.Thishelpedmetoensurea

highreturnrate.Inmostcases,thequestionnaireswerealreadycompletedwhenI

arrived.TherewereonlyafewcaseswhereIhadtowaitforittobecompleted,or

whereIhadtowaitastheprincipalhadmisplacedthequestionnaire.All83

questionnaireswerereturned.

3.4.2Conductingsemi-structuredinterviews

Concurrently,semi-structuredinterviewsweredesignedtoelicitin-depthqualitative

datafrom theprincipalstorevealthechallengesandopportunitiesthatthey

encounterintheirleadershipofcurriculum reform.Iwasparticularlyinterestedin

conversationsinwhichtheprincipalsmakesenseoftheirauthenticexperienceswith

reformthereforeinterviewswereconsideredthebeststrategy.

Iphonedtheprincipalstosettheappointmentfortheinterviews.Onlysixprincipals

outoftenconsentedtointerviews.Ontheagreedupondate,Iarrivedattheschools

andintroducedmyself.Iexplainedthepurposeoftheinterviewandinformedthem

aboutissuesofconfidentialityandconsent.Ialsoaskedforpermissiontotape

recordtheinterviews.Someshowedhesitationtowardsbeingrecordedbutdidnot

objecttoit.

Iusedaninterview schedule,buttriedasmuchaspossibletomaintaina

conversationalatmospherewiththeparticipants.Moreover,Iactedasamoderator

andguidedtheparticipantstodiscusstheirthoughtsandfeelingsaboutleadership
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onthenewcurriculum,indepth.Theinterviewscheduleensuredthecoverageofkey

points.Inthisway,thesemi-structuredinterviewsenabledtheparticipantstoprovide

detailedperspectivesontheissuesthatwouldhaveotherwisenotbeenrevealed

fromquestionnaires(Nieuwenhuis,2011;Babbie,2010).

Atfirst,Ididnotprobeefficientlytobringthem backtothetopicofdiscussion.

However,afterlisteningtotheinitialinterviewtapes,Imadenotesontheinterview

scheduleofpossiblewaystoprobe.(Mostprincipalstalkedabouttheirroleina

hypotheticalmanner.Thisgavemetheimpressionthattheydonotactuallypractice

whattheyweretalkingabout.)Often,theprincipalsreferredtothemselvesas

teachers.Ithoughtitwasbecausemostofthemwereactingprincipals(thinkingthat

theydidnothavetherealpowerthatanormalprincipalwouldhave)orbecause

mosthadexperienceasteachers.

Themaximumtimeforeachinterviewsessionwasscheduledtobeonehour.Even

thoughtheinterviewswerescheduledtolastforanhour,mostofthem lastedfor

aboutfortyminutes.Interviewswereaudio-tapedtoincreasevalidity,andIalsotook

notesduringtheinterviews(Johnson&Christensen,2014).

3.5Dataanalysis

Dataanalysisinmixedmethodsresearchinvolvestheanalysesofboththe

quantitativeandqualitativedatasetsthathavebeencollected.Furthermore,these

datasetshavetobeintegratedsothattheresultsstemfromboththequantitative

andqualitativeanalyses.Thisintegrationshouldyieldcoherentandmeaningful

understandingoftheresearchproblem(Onwuegbuzie&Combs,2011).

ThefollowingcriteriaproposedbyOnwuegbuzieandCombs(2011)wereadoptedto

provideaninclusiveandcomprehensivedescriptionofmixedanalysisforthisstudy.

Theseauthorsarguethatitisimperativethatthemixedmethodsresearchersclarify

thepurposeoftheiranalysis,thenumberofdatatypestobeanalysed,thesequence

ofanalysis,andtheprioritythatisplacedoneachdatatype.
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Table3.3:Acomprehensivedescriptionofmixedanalysis

Descriptionofthemixedanalysisforthisstudy

Purposeofanalysis  Triangulation

 Complementarity

Datatypesanalysed  Quantitativedata

 Qualitativedata

Sequenceofanalysis Concurrentanalysis

Priority Equalemphasisonbothdatatypes

3.5.1Rationaleforconductingthemixedanalysis

Thefirstgoalforundertakingmixedanalysiswastoestablishtriangulation.Thiswas

donebycomparingthequantitativefindingstothequalitativeresultstoestablish

correlations(convergenceordivergence)betweentwotypesofdata.Mixedanalysis

wasalso donein orderto achievecomplementarity.Thiswasachieved by

simultaneouslyinterpretingdatafrom thequantitativeandqualitativeanalysesin

ordertoenhancefindingsobtained.

3.5.2Numberofdatatypesanalysed

Inthisstudy,themixedanalysisinvolvedanalysingthequantitativedatausing

quantitativestrategies.Ontheotherhand,qualitativedatawasanalysedusing

qualitativestrategies.Theseweretheonlytypesofdataanalysed.

3.5.3Mixedanalysissequence

Theconvergentparallelmixed analysiswasdone.Quantitativeanalysisand

qualitativeanalysisweredoneconcurrently.Thismeansthatthetwotypesof

analysishappenedalmostatthesametime.Oneanalysisdidnotinfluencetheother.

However,theresultsfromeachanalysisweremerged.

3.5.4Priorityofanalyticalcomponents

Inthisstudy,boththequalitativeandquantitativeanalysisstrandsweregivenequal

priority.AccordingtoJohnson,OnwuegbuzieandTurner(2007),theirequalstatus

provides forricherdata,interpretations and increases understanding ofthe

phenomenonbeingstudied.
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3.5.5Concurrentmixedanalysis

Thequestionnairedata(N=83)wasanalysedusingtheSASprogram.Thisprogram

yieldedthedescriptivestatisticssuchasfrequencytables,means,andstandard

deviations.Themeanscoresofthedomainsformedthebasisoftheanalysisand

discussions.

Concurrently,theinterview datawascoded on two levels.Firstly,deductive

frameworkanalysiswasused.Icodedthedatausingpre-determinedthemesby

identifyingpartsofdatathatfitundereachoftheapriorithemes(thesethemes

werederivedfrom thereview ofliterature).Thiscodingwasguidedbyafixed

frameworkthatwastakenfromtheinterviewprotocol(indexingrawdataunderthe

pre-definedthemes).Whereapplicable,Irefinedtheapriorithemestocomeupwith

newrefinedthemes.Secondly,theinductivethematicnetworkanalysiswasdone.

ThisisanexploratoryperspectivewherebyIcodedallthedataandallowednew

codestoemerge.IaddednewcodestothelistasIprogressedwiththecoding.The

codingwasdoneforeachofthesixparticipants.

Istartedfittingrawdataunderapriorithemes,thenplacedtheapriorithemesunder

themain/overarchingthemes,namely,views,opportunitiesandchallenges.The

mainthemesweredevelopedtoalignwiththefirsttworesearchquestionsofmy

study,forexample,allthedatathatrevealedtheparticipants’viewsabouttheirrole

weregroupedtogether.Similarly,allthedatawheretheparticipantsexpressedthe

opportunitiestheyreceivedsincetheintroductionofthenew curriculum were

groupedunderthemaintheme,withopportunitiesandthechallengesexpressed

placedunderthethemecalledchallenges.Thecodesforemergentthemes,training

andmanagingchangewerealsoplacedunderthesethemes.

3.5.6Interpretation

Followingtheanalysisofbothquantitativeandqualitativedatasets,Iadoptedaside-

by-sideapproachwhencomparingtheresultsfrom bothdatasets.First,the

quantitativeresultswerepresented,followedbythepresentationofqualitative

results.Interpretationwasdonebasedonthecomparisonofbothquantitativeand

qualitativeresults.Thisinterpretationprocessinvolvedintegrationofdata.Thiswas

donebymixingbothquantitativeandqualitativedatasetstoformacoherentwhole.



70

Theinterpretationprocessinvolveddeepthinkingabouttheresultsinordertoreveal

theirlatentmeanings.Interpretationisacriticalstageindataanalysisand,therefore,

requiresspecialattention.Assuch,Krueger’s(1994)frameworkwasusedforthis

stage.

Frameworkforinterpretingcodeddata(Krueger,1994)

Theresearcherconsideredthefollowingaspectsofthedata:

1.Words:Theactualwordsusedbyparticipantsandtheirmeanings.

2.Context:Thecontextinwhichtheyexpressedtheirexperiencesandfeelings

(personalising/impersonal).

3.Internalconsistency:Changesinparticipants’opinionsandviews,andan

extentofconsensus.

4.Frequencyofcomments:Thenumberoftimesaparticularcommentwas

madeandthenumberofparticipantswhoexpressedthatparticularidea.

5.Specificityofcomments:Placed more attention on the views ofthe

participantswhoreferredtopersonalexperiencesratherthanimaginary

situations.

6.Intensity ofcomments:The depth ofthe feelings thatwere made

(positive/negativecomments).

7.Bigideas:Bigconceptsthatemergedfromaccumulateddata.

3.6Ethicalconsiderations

Theresearcherappliedforethicalclearancefrom theUniversityoftheFreeState

beforeconductingtheresearch.Theclearancestipulatestheconsiderationsthata

researcherneedstoadhereto.Inthefollowingsections,Ielaborateonthe

considerationsmadeduringthecourseofthisstudy.
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3.6.1PermissionfromtheMinistry

IwrotealettertotheSeniorEducationOfficerrequestingpermissiontogainaccess

totheschoolsthatwereidentifiedasinvestigationsitesforthestudy.After

obtainingpermission,IsubsequentlyvisitedtheschoolswhereImetwiththe

principals,andIsharedthepurposeofmystudyandalltheprocessesthatrelateto

thestudy.Ipresentedalettertoeachoftheprincipalstorequestpermission

formallytoconductthestudyattheirschool.

3.6.2Informedconsentandvoluntaryparticipation

Duetothesensitivityofthestudy,respectingtheparticipants’autonomytomake

theirownchoices,aswellastheirintegrityashumanbeingsandasprofessionals,it

wasimportantthatethicalprinciplesguidedthestudy.Themostfundamentalethical

considerationImadewastoseekinformedandvoluntaryconsentfrom the

principalstoparticipateinthestudy.Idraftedaconsentletterforparticipants.Inthe

consentletter,theprincipalsweremadeawarethattheywerefreetowithdrawfrom

thestudyatanytime,withoutanyprejudiceorpenalty.

3.6.3Confidentialityofdataandanonymityofparticipants

Theparticipantswerereassuredthatdatacollectedduringthestudywouldremain

confidential.Asaresult,alltranscriptions,notesandaudiorecordingsusedduring

theinterviewsandobservationswerestoredsafelywithonlytheprimaryresearcher

havingaccesstothem.

Participants’informationsharedduringthediscussions,interviewsandobservations

waskeptprivateandtheresearchresultswerepresentedinananonymousmanner.

Boththeschoolsandtheparticipantswereinformedthat,inthecasewheretheir

schoolsortheirnameswerequoted,pseudonymswouldbeused,andthatIwould

endeavourtoremoveanyidentifyingdetailsthatmaycompromisetheirschoolsor

theirconfidentialityandprivacyfromtheresearchreport.

3.7Limitationsofthestudy

Asanexperiencedteacher,Iacceptandacknowledgethepotentialformyviewsto

beskewedbymyownexperience,values,andperspectivesasaninstructionalleader.
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WhenIrealisedthepotentialformyownthoughtsandconclusionstoovershadow

theparticipants’ideas,Ibackedupmyclaimswithrelevantliterature.

Anotherlimitationofthisstudyisthesampleforthequestionnaires(N=83)andonly

sixparticipantsforinterviews.Thissampleisasmallpercentageoftheentire

principalpopulation in Lesotho.However,those individuals who participated

providedinterestingandmeaningfuldata.

3.8Conclusion

Thischapterclarifiedpragmatism astheparadigm thatguidedtheresearcherto

decideonusingthemixedmethodsapproach.Pragmatismallowedtheresearcher

toselectthemethodsthatwouldhelpanswertheresearchquestions.Assuch,the

mixed methods approach was betterplaced to provide a comprehensive

understandingtotheresearchphenomenon–principals’perspectivesregarding

theirrolesduringtheimplementationsofthenewcurriculum.

Furthermore,thischapterdiscussedthedatacollectioninstruments,aswellasthe

samplingtechniquesusedtoselecttheparticipants.Thetargetofusingpurposive

samplinginthisstudywastoobtainrichdata.Inaddition,thedatacollection

processwascarriedoutintwoconcurrentphases.Thischaptershowedthatthe

concurrentdatacollectionwasdoneinsuchawaythatbothquantitativeand

quantitativedatasetscontributedequallytoansweringthemainresearchquestionof

thisstudy.

Thechapterfurtherexplainedtheethicalconsiderationsfollowedandthewaysin

whichthequalityofthisstudywasensured.
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CHAPTER4:DATAPRESENTATIONANDANALYSIS

4.1Introduction

Theoverarchingaim ofthisstudywastoexploretheperspectivesofLesotho

primaryschoolprincipalsontheirrolesandresponsibilitiesintheimplementation

andleadershipofthenewintegratedprimaryschoolcurriculum.Inaddressingthis

aim,thefollowingsecondaryobjectiveswereformulated:

1.Toinvestigateprincipals’viewsandunderstandingsoftheirrolesinthe

implementationandleadershipoftheintegratedcurriculuminLesotho.

2.Toexplorechallengesandopportunitiesthatprincipalsencounterinfulfilling

theirroles.

3.Toexplaintheperspectives,challengesandopportunitiesoftheprincipals

withrespecttotheirrolesincurriculum implementationandleadership

thereof.

Thepurposeofthischapteristopresentandanalysedatafromthequalitativeand

quantitativephase.Datacollectionandanalysisthereofweredoneconcurrentlybut

independently.However,inthischapter,thequalitativefindingsarepresentedfirst

andfollowedbythequantitativeresults.Thequalitativedatawerederivedfromthe

semi-structuredinterviews,andthepresentationforthisdatasetisdoneunderthe

threemainapriorithemes,whicharealignedtothethreeresearchquestionsofthis

study.Forconfidentialitypurposes,thefollowingpseudonymswereassignedto

eachparticipant:Peter,Prudence,Paul,Takesure,VictorandDominic.

Quantitativedataforthisstudywereobtainedfromaquestionnairecomprisingclose

-endedquestionsonafour-pointLikertscale.Itconsistedoftwosections,viz.,

section A:Biographicalinformation and section B:Likertscale data.The

questionnairedatawasstatisticallyanalysedusingtheSAS(SASInstituteInc.2016)

computersoftwareprogram.Thepresentationofdatawasdoneusingtablestoaid

quickvisualunderstanding.Themeanscoreswereusedtoprovideanumerical

overview ofeach domain.Thesemean scoresoffered awayforanalytical

descriptionaswellastheinterpretationthereofusingstatisticalprocedures.This

datawerecollectedandanalysedspecificallyinresponsetothefirstquestionofthis
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study.

4.2Qualitativepresentationandanalysis

4.2.1Principals’viewsandunderstandingsregardingtheirrole

Thefollowingthemesarediscussedtorevealtheviewsandunderstandingsofthe

principalsontheirrole–theirmaintaskbeingthatofaprincipal,supervising

teaching,trainingandmanagingchange.

4.2.1.1Maintaskofaprincipal

Theprincipalsexpressedavarietyofviewsontheirmaintaskintheimplementation

ofthenewcurriculum.Viewssuchashelper,collaborator,supervisor,teacherand

servantsurfaced.Forinstance,Peterdescribedhistaskasthatofahelper,because

hehelpstheteacherstoimplementthenew curriculum inthecorrectway.He

pointedout,however,thatitwasachallengingtasktohelptheteachers,buthe

believedthathewasdoinghisbesttohelpthem:

Mymaintaskistohelpteachersmasterthiscurriculumeventhoughitis

challenging ...Ihave to help them to implementthis curriculum

appropriately...Itischallenging...Iamtryingmybest.

Peterrealisedthechallengethatcomeswithmediatingcurriculumchangeandheis

alsoconcernedabouttheappropriateimplementationbyhisteachers.

Auniqueview wasgivenbyPrudence.Sheconsidersherselfaservantofthe

Ministry.Hermaintaskduringtheimplementationofthenewcurriculumistogive

guidancetotheteachers,especiallywhentheyencounterproblems.Shesaid,

IamaservantwhoisunderthecontroloftheMinistryofEducation...I

feelthatmymaintaskistoguide...toguidemyfellow teachers,

especiallywheretheymayhaveproblems.

From herstatement,Prudenceappearedtobesomewhatofabureaucrat,whose

taskistofollowcentrallymandatedorders.Shealsoseemstotakeaproblem-

orientedapproachtoimplementation.Thiswouldsuggestthatsheonlydealswith

theproblemsassociatedwiththeimplementationofthenewcurriculum.
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Paulhasanevenmoreinterestingviewofhismaintaskasaprincipal.Heregards

himselfasacollaborator.Hesaysheworkstogetherwiththeteachersduringthe

implementationofthenewcurriculum inhisschool.Heindicatesthatheandhis

teachersarestillintheprocessoflearningmoreaboutthenewcurriculumand,asa

result,hedoesnotregardhimselfasaleaderasfarasthenew curriculum is

concerned.Hesaid,

Itistoworkhand-in-handwiththeteachers.Ihavetoworktogetherwith

them becauseIcannotsayIcanguidethem withit.Wearealllearning

howtodealwithit.

Paulacknowledgesthatheisinthesameboatastheteachersalthoughheisthe

principal.Healsobelievesthatexpertisedoesnotonlyresideinhimbutinthewhole

group.Thisshowsthathevaluestheprincipleofdistributedleadership.Alternatively,

Paul’srevelationindicatesthathemaysomehowfeelinadequatebecausemaking

senseofthecurriculumtogetherwithhisteachersdoesnotseemlikeheleadsits

implementation.

Ontheotherhand,Victordescribeshismainroleasateacherandasupervisor.Asa

principal,hisworkistoteachlearnersandtosuperviseteachers.Thisindicatesthat

hehasdualfunctionsintheschool.Hesaid,

InLesotho,aprimaryschoolprincipalissupposedtogetintotheclass

andteach,that’sthefirstthing.Whilestillteaching,youalsohaveto

superviseotherteacherstoensurethattheyteachandteachwell.

Victor’sutterancesrevealthathemayseehisroleinimplementingthecurriculum

reformfromtwofronts,asateacherandasasupervisorofteachers.

AccordingtoDominic,hismainroleistoensurethattheschoolfunctionsproperly.

Hedoesthisbyensuringthatteachersdotheirdailywork.Hispriorityisonthe

generalfunctioningofhisschoolbyensuringthattheteachersadheretotheirdaily

tasks.Heelaborated:“Myroleistoseetoitthattheschoolfunctionsproperlyin

general...toseetoitthattheteachersaredoingtheirdailyduties.”
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Duetoalackofmaterialsduringtheimplementationofthenewcurriculum,healso

makessurethattheteachersimprovise.However,heisalsoaresourceprovider

whosetaskistoprovidematerialsincaseswhereteacherscannotimprovise.He

seemstoprefercreativeteachersandheisalwayseagertosupportthem.Hesaid,“I

havetoseetoitthatweimprovise...wheretheteacherscannot,Ihavetoseetoit

that,asaprincipal,Iprovide.”

Takesureregardshimselfasanoverseerofthethoroughimplementationofthenew

curriculum.Therefore,hismaintaskistoensuretheimplementationofgovernment

policiesbytheteachers.Bysodoing,heensuresthatteachersimplementthe

curriculumasstipulated.Hesaid,

Toensurethatthegovernmentpoliciesareimplementedthoroughlyby

theimplementers,whoaretheteachers...Ihavetoguaranteethat

teachersarereallyimplementingwhatisstipulated...

Heisconcernedwiththeappropriatenessoftheimplementationofpoliciesas

stipulated.Thismayindicatethatheisconversantwiththepolicystipulationsand

knowswhatisexpectedoftheteachers.Hisexpectationisthattheteachersshould

implementthenew curriculum byplanninglessons,recordingtheirworkand

assessinglearners.Therefore,hisworkistoensurethatteachersthoroughly

performthesetasks.Itseemsthatheregardsthesetechnicalaspectsasimportant

indicatorsofimplementation.Hesaid,

Sotheywillplan,theywillmakethelessonplans,theywillrecord,andthey

willassesstheconceptsofthecurriculum...Iamtheoverseerofseeing

toitthatallthesethingsaredonethoroughlyastheycan.

Theprincipalsview theirleadershiprolesdifferently.Whiletheroleofbeingan

overseerandasupervisorisacommonview,theseprincipals’dutiesalsoinvolve

ensuringthattheteachersimplementthenew curriculum bydoingtheirwork

thoroughly.Othersconsiderthemselvesasteachers,collaboratorsandservants.For

instance,Victorsaysthatheis,firstandforemost,ateacherbecausehehasto

teach,andPaulconsidershimselfacollaborator,whoworkshand-in-handwith

teachers,becauseheisstilllearningabouttheNC.Atothertimes,Paulbecomesa
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subordinatebecausesometeachersknowmoreaboutthenewcurriculumthanhe

does.PrudenceviewsherselfasaservantunderthecontroloftheMinistryof

Educationbecausesheviewsthenewcurriculum asanorderfrom theMinistry,

whichmandatesteacherstochange,andshe,therefore,becomesaguidefor

teacherswhoexperienceproblems.AccordingtoShakedandSchechter(2017),

schoolprincipalsaremediatorsbetweenthereform andtheteachers.From the

precedingsections,theprincipalsmadesenseoftheirmediationroledifferently

basedontheirvariouscontexts.

4.2.1.2Supervisingteaching

Thecommonviewamongtheprincipalsisthattheysuperviseteachingandlearning

byconductinglessonobservations.However,thefrequencywithwhichtheyconduct

lessonobservationdifferseventhoughthepurposeseemstobesimilar.For

instance,Peterconductslessonobservationinordertooverseethatteachersadhere

totheirwork.However,hefeltthatthelowfrequencywithwhichheconducted

lessonobservationsamountstonothing.Hesaid,“Ihavetosupervisethemtosee

thattheydotheirwork…Ican’tsaythatIdoitbecauseIdon’tdoitregularly;Idoit

afteralongtime.Onetimeperquarter.”

Hisguidelinesforlessonobservationswerebasedonthecontenttobetaught.His

mainconcernduringlessonobservationsistheteachingofprescribedcontent.He

alsobelievesthatthecontentofthenewcurriculumistoochallengingand,therefore,

difficultforteachers.Hesaid,“Iconsiderthecontenttobedelivered...willreferto

thelessonplan...from there,Iwillobservetheteacherwhetherheorsheis

deliveringwhathasbeenplannedforthatperiod.”

Paulindicatedthatheconductslessonobservationsoncepermonth.Accordingto

him,thislowfrequencyisbecausehealsohasaspecificclasstoteach.During

lessonobservations,hecheckstheteachers’lessonplansagainstthesyllabusto

verifythattheteachersteachtheprescribedcontent.Therefore,forPaul,aligningthe

lessoncontentwiththesyllabusisthemajorproofthatteachersaredoingtheright

things.Itmeansthathisguidanceislargelylimitedtoensuringthatteachersdeliver

theprescribedcontent.Hesaid,
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…maybeinamonthIdoit(lessonobservations)onceortwice...because

ItoohaveaspecificclassthatIhavetoteach.Onlywaythatcanprove

thatoneisontherighttrackisbylookingattheirlessonplans,checking

whetherwhattheyschemedisthereinthesyllabus.

Prudenceshowedthatsheconductslessonobservationsatleasttwiceperyear.She

pointed outthatalotofofficeworkpreventsherfrom conducting lesson

observationsasfrequentlyasshewouldlike.Shedescribedherpresencein

classroomsas‘visits’.Shesaid,

Yoh...!Sometimestheworkintheofficeistoomuchthatday-inandday-

out,evenwhenIthoughtthatIwouldvisittheclasses,Iam notable.I

thinkIdoitonceinthefirstsessionandonceinthesecondsession

becausethetimedoesnotallowmethatmuch.

Herlessonobservationswerecasual.Forinstance,shesaidthatshewasmarking

learners’bookswhileobservinglessonsandsaidshetriedtobeveryfriendlyduring

observations.Itcanbearguedthatshetendstocreateawin-winsituationbecause

shemayfeellikesheisintrudingandtheteachersmaynotbeaswelcoming.She

said,

Iwenttothem,askedfortheirpreparationbooks,satthere...andIwas

marking...AndIamtryingasmuchaspossibletobefriendly.

Whentalkingaboutthesameissueofsupervision,Takesure’sviewwasthathe

neededtoensurethatteachershaveplanned.Therefore,hemonitoredtheteachers’

planningbooksonaweeklybasis.Hebelievedthatcheckingtheteachers’books

regularlygavehimanindicationthattheyhavedonethework.Hesaid,

Myrolethereistoseetoitthatteachershaveplannedand,onaweekly

basis,IwillensurethatImonitortheirbooksthattheyhavewellprepared

thelessonsdaily...So,inthatway,Iwillbeensuredthattheyhavedone

thework.

Inthesameway,Victorelaboratedthathissupervisorytasksinvolveensuringthat

teachersarepreparedandthattheyteachtheprescribedcontent.Thismaysuggest
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thatheregardslessonpreparationandteachingtheprescribedcontentasthetwo

mostimportanttasksforhimasasupervisor.Hesaid,“Toensurethattheyarewell-

preparedforteachingbeforeeverylesson...Iensurethattheyteachwhatis

expected,whatthesyllabusprescribes.”

Moreover,whencomparedtootherprincipals,heholdsdivergentviewstowards

lessonobservations.Hismainconcernsduringlessonobservationsarepreparation

andpedagogy.Heexpectstheteacherstouselearner-centredpedagogy.Unlike

otherprincipals,Victorisconcernedwithbothteachingandlearning.Hesays

learnersshouldbeengagedduringtheteachingandlearningsituation.Hesaid,

Iobserveotherteachers...checkthelessonplan,wediscusshowsheis

goingtoaddressthatsubjectthatshehasplanned...Iwanttosee…ifthe

teacherisabletopassthemessagethatisplannedtogivetolearners...

toseeifthoselearnersareabletogetthatinformationthatweneed...

learnerstobeengaged.

ForDominic,supervisingentailedmakingsurethattheteachersprepareddaily

lessons.Healsoconductsquarterlylessonobservations,whichhecalled‘visits’,to

monitorteaching.Duringlessonobservations,theprincipalchecksforthelink

betweenlessoncontentandthesyllabus.Bydoingthis,theprincipalensuresthat

teachersteachtheprescribedcontent.Heplacedprimacyonlessonpreparationand

theteachingoftheprescribedcontent.Heexplaineditthisway,

Ihavetoseetoitthatteachersprepare.Ihavetomakesurethatteachers

prepareonadailybasis...thelessons…ThenIhavetovisittheclasses...

Ivisitclasses,actually,onaquarterlybasis...toseetoitthatteaching

takesformproperlyinclasses…Actually,themainthingistoseethatthe

teacherteachesaccordingtotheplanthatheorshehasmadeandthatit

linkswiththecurriculum.

Dominic gave an interesting reason for conducting quarterly lesson

observations.Herevealedthattherewasapriorarrangementtosettherulesof

engagementbetweentheprincipalandteachersregardinghowtheprincipal

shouldmonitorteaching.Heexplained,“Actually,thereistheplanwereached
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together,thatis,whatweagreeduponasateamthatwehavetoworkthisway.

Wehavetobevisitedquarterly.”

Anotherpertinentissuerevealedbytheprincipalsisthelocationforpost-observation

feedback.Arecurrentviewamongthemisthatpost-observationfeedbackisdonein

theoffice.Forinstance,Peterholdsthepost-observationmeetingswithteachersto

give them feedback.Interestingly,the post-observation meetings are held

specificallyintheofficeandnottheclassroom.Itcanbearguedthat,intheoffice,

theprincipalholdsaterritorialadvantageovertheteachers.Hesaid,

Icansitwiththeteacher,helptheteacherbut,ifIfailtohelp,Iaskforhelp

fromotherteachers,thosewhoareknowledgeableinthesubject...Italk

totheteacherhereintheoffice,notintheclassroom.

Post-observationdiscussionsbetweenobservedteachersandPrudencealsotake

placeintheoffice.Shepointedoutthatteachersoftenacceptmistakesthatshe

highlights.Thediscussionlocationandteachers’acceptanceoftheirmistakesmay

berelatedtothepowerdynamicsbetweentheprincipalandtheteachers.Itcanbe

arguedthattheprincipal’sauthorityisaugmentedintheofficewhereteachersmay

feelinferior.Shesaid,

Afterthatwecamehere,satdownandhadadiscussion...intheoffice...

Theteacheracceptedproblemsthatwerepointedoutandalsogave

reasonsforthosemistakes...

Afterlessonobservations,Victoralsogivesfeedbacktoindividualteacherstoshow

themhowheexpectedteachingtotakeplace.Post-observationfeedbackisusually

doneintheoffice.However,hebelievesthat,inhisschool,teachersarefreeandthey

takeobservationfeedbackpositively.Henoted,

Whentheteacherhasfinished,Isitdownwithhimandshowhimhowhe

wassupposedtoteach.Thentheteacherwillgobacktore-teachthe

lessondifferently...Inmostcases,wecallthem intotheoffice...our

teachershere...wegivechance...theyarefree.
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Victoralsoemphasisedthathelpisreadilyavailableforanyteacherwhoencounters

problemsduringteaching.Helpcancomefromhimasaprincipal,hisdeputyorany

teacherwhomaybeaskedtoassistothers.Hesaid,

Ifthereisacertaintopicthattheydon’tknow,theymayaskanother

teacherwhoknowsthattopicortheycancometotheofficeandasktobe

givenassistance.Iftheycangetitfromtheoffice,therecanbeaperson

fromtheofficewhocangoandteachthattopic,eithertheprincipalorthe

deputy,oranyteacherthatwecanasktogoandassistthatparticular

classwiththeseissues.

Recentliteraturedoesshowthatprincipalsoftenconductlessonobservationsasa

wayofsupervision(Shulhan,2018).Theprincipalsinthisstudygaveevidencetothe

effectthattheyconductlessonobservationsasastrategicwayofsupervising

teachers.However,the frequency ofthe observations differ.These lesson

observationsweredoneeithermonthly,quarterlyoroncepersemester.Peter

observedteachersquarterlybasedonhisbeliefthatthecontentofthenew

curriculum istoodeepforteachers,thatteacherswerenotwelltrainedandthat

someteacherswerestillresistantto thenew curriculum.Therefore,lesson

observationshelpedhim toensurethatteacherswereimplementingthenew

curriculum appropriately.Moreover,teachingtheprescribedcontentseemedtobe

thepurposeforconductinglessons.Forinstance,Peter,Dominic,Victor,Takesure

andPaul’sobjectiveduringlessonobservationswasalsotoensurethatteachers

deliverthecontentprescribedinthenewcurriculum.However,Victorwasconcerned

withhowteachersteachandhowlearningtakesplaceduringhisobservations,while

forPrudence,lessonobservationswererathercasualand“friendly.”

Anotherreasonforlessonobservationswastoensurethatteachershaveprepared

dailylessonplans.ThiswashighlightedbyVictor,TakesureandDominic.These

principalsalsomonitoredthedailylessonplanningbyteachers.Forinstance,

Takesurebelievedthatcheckinglessonplansshowsthatteachershaveactually

donethework.

Inmostcases,theprincipalsreferredtotheirtimeinclassroomsas‘visits’,

admittedlybecausetheyarenotalwaysintheclassrooms.Forinstance,Pauland
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Victorreportedthattheyhavetheirownclassestoteachand,asaresult,theyare

notabletoconductclassroomobservationsasoftenastheywouldlike.Officework

seemedtohinderPrudencefrom conductinglessonobservations.Moreover,the

post-observationfeedbacksareheldinthe‘office’,andtheybelievethatteachersare

freetotalkandtakethefeedbackpositively.However,itcanbearguedthatthe

officemaydisempowertheteachersbecauseitisassociatedwithhierarchy(Tsang

&Liu,2016).AccordingtoHouraniandStringer(2015),principalsshouldcontinually

monitorteachingandlearningtoensurethatalleffortsaligntothereformstandards.

Indoingso,theprincipalsmakeconsiderationsofwhatisimplementablegiventhe

reformdemandsandtheircontext(Shaked&Schecter,2017).

4.2.1.3Training/preparation

Prevalentviewsexpressedbyprincipalsincludedthefactthattheywereeithernot

trainedorreceivedinsufficienttrainingregardingtheimplementationofthenew

curriculum.Seemingly,theirgeneralimpressionisthattheyhaveshallowinformation

onthenewcurriculum.

Forinstance,Peterexpressedaviewthatbeingaprincipalisconfusingforhim

becauseheisnottrained.Hedidnotgetleadershiptrainingonthenewcurriculum.

However,heindicatedthat,onbehalfofhispreviousprincipal,hewaspartofthe

consultationsduringpolicyformulation.Hebelievesthatmoretrainingonthenew

curriculum isthesolution.Therefore,Peterreliesonhisownknowledgeor

understandingtoleadthenewcurriculum.Hesaid,“No,Iwasn’ttrained...Iknew

aboutthiscurriculumbeforeitstarted...Iwasjustaskedbymyformerprincipalto

gothereonhisbehalf.”

AccordingtoPeter,mostteachersinhisschoolareold(himselfincluded)therefore,

theircontentknowledgeisoldandnotrelevantinthenewcurriculum.Healso

pointedoutthattheirinitialteachertrainingdidnotpreparethemtoteachthenew

curriculum.Thismayexplainwhyheregardsthecontentofthenewcurriculumas

difficultforteachers.Hesaid,“Weweretrainedlongtimeago...Our(preservice)

trainingwasnotleadingustoteachthis(newcurriculum).”

Similarly,Paulsaysthat,asaprincipal,hehasnotbeentrainedaboutthenew
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curriculum.Heattendedtrainingaboutthenewcurriculum once,butasateacher.

Thisimpliesthathereliesoninformationaboutthenewcurriculumthatheacquired

asateacher,whichhebelievesisinadequateforhimtoexecutehisoversightduties.

Asaresult,insufficientinformationaboutthenewcurriculumcreateschallengesfor

principals.Hepointsoutthatthosewhodisseminateinformationaboutthenew

curriculum onlygivethem superficialinformation.He,therefore,believesthathe

needs a regular and detailed course/workshop that will deepen his

knowledge/understandingofthenewcurriculum becausealackofunderstanding

hampersimplementation.Hesaid,

Atthetimeofgoingthere,Iwasn’taprincipal.Ionlywenttotheworkshop

atECoLonce.Really,theinformationthatwegottherewasveryshallow,

therefore,westrugglealot.Thosewhoaresupposedtogiveustheright

informationaboutthiscurriculum onlygiveusveryshallowinformation.

Theimplementationofthecurriculumisnoteasy.Weneedacoursethat

willhelpustoknowthiscurriculum deeply.Ifwedonotunderstandit

deeply,therewillnotbeanyprogress.

Prudencearguesthatshegotthetrainingbutbelievesthatsheis‘half-baked’asa

principalbecausethein-serviceworkshopssheattendedwereshortanddidnotgive

herdetailedinformationaboutthenewcurriculum.Sheindicatedthatsheoften

seemstorelyonteachersforthenewcurriculum.Shefeelsthatnotknowingenough

aboutthenewcurriculumposesaproblemforherasaleaderwhenshehastohelp

theteachers.Shesaid,

Ministryhalf-bakedus,weleaders...feltthatwewereunder-cooked.We

werenotgivenenoughworkshopstoensurethatweindeedknowit.It

wasveryshortindeedbecauseitdidnotevenlastoneweek...They

shouldnotseem torelymoreontheteachers,eventhoughweneedto

helpeachother.

Shefurtherindicatedthattheattitudeofthetrainerswasthemainflawofthe

workshops.Itwasasifthetrainersbelievedthatprincipalsalreadyknowaboutthe

newcurriculumhencetheworkshopsweresketchyandshort.Shesaidsherealised

thattheworkshopsdidnotaddresscoreissues,butshehesitatedtoaskquestions



84

forfearofappearingtolackknowledge,yetshefeltthatshewasbeing‘under-

cooked’.Shesaid,

Itwaslikethetrainersbelievedthat,becauseweareprincipals,wealready

know...sotherewasnoneedtospendalotoftimeattheworkshops.It

wasveryshortindeedbecauseitdidnotevenlastoneweek.Iwas

reluctanttoaskalotofquestionsbecauseIcouldbeviewedabeingabit

stupidhenceIrefrainedfromaskingalotofquestions.Ifeltthatwewere

under-cooked.

Onthesameissueofinsufficienttraining,Takesurebelievesthatthedissemination

ofthenewcurriculumwasnotdonewellhenceimplementationisproblematic.He

statedthatheattendedthe‘so-calledtraining’.Hebelievesthetrainingwasnot

adequateandheisverysuspiciousofthetraininghereceivedanddoesnotvalueit.

Hesaid,

Trulyspeaking,inLesotho,thedisseminationofthenew curriculum

wasn’tdonewell...thedevelopersofthecurriculumdidnotdomuchin

termsofdisseminationofthecurriculum,hence,itsimplementationis

problematic...Firstandforemost,thetrainingsthatwereheldwerenot

adequate...theprincipals,theyhavegonetotheso-calledtraining...

Asaprincipal,Takesurebelievesthatheislaggingbehindconcerningthenew

curriculum.Hereportsthattheteachersweretrainedbeforehewasandthatthe

teacherstaughthim aboutthenew curriculum.Asaresult,hecomparesthis

situationto‘thetailwaggingthedog’.Giventhissituation,hesaysthatheistrying

hardtobealeader.Moreover,hesaysitbecomesdifficulttomonitorteachers

becausetheyweretrainedbeforehewas.Theteacherswerefamiliarwiththenew

curriculumbeforehimyetheisrequiredtomonitorthem.Hesaid,

...evenbeforeprincipalswenttothetraining,theteacherswerealready

teachingtheprincipals...theywerealreadyteachingtheprincipalswhat

theprincipalsweresupposedtomonitor...Andnow,thedogisstriving

veryhardtowavethetail...Theyhavegonetoanewlandandfamiliarised

themselvesintoanewland…beforeapersonwhoissupposedtomonitor
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themfamiliarisethemselvestothatland...Theylefttheleaderbehind.

Hereportsthatprincipalstrainedforfourdayswhileteachersweretrainedseveral

times.Thismeansthattheteachersweretrainedmorethantheprincipalsregarding

howtoimplementthenewcurriculum.However,hebelievesthatthetrainingofthe

teacherswasnotconsistent.Accordingtohim,thetrainersgaveconflicting

messagestoteachers.Hesaid,

Theprincipals,theyhavegone[for]justfourdays...followingtheteachers

thathavegoneforseveraltrainings...Youshallfindthatsomeofthe

teachers...theywereeventrainedmorethantheprincipalsinregardto

howtoimplementthenewcurriculum...buteventhosetrainings...they

werenotconsistent...youshallfindtoitthatthetrainers...someofthem

havesaidthingsthisway,someofthemhavesaidthingsthatway.

Takesurewasoftheviewthattheinconsistenciesinteachertrainingcauseteachers

todisliketheproceduresofthenewcurriculum.Asaresult,teachersfeelthatitis

bettertosticktotheoldwaysofdoingthings.Theconflictingmessagesfromthe

trainerstendedtofrustratetheteachers,hencetheirbeliefthatitisbettertostickto

theoldwaysofteaching.Hesaid,

So,suchthingsturntheimplementers,whicharetheteachers,toloathe

whattheyaretodo...Iftheyaretogotothetrainingandtoldtodoso...

theothergroupgotothetrainingandtoldtodothatway...thethirdgroup

gotothetrainingtheycomewithanewconcepttothem ...Itisvery

frustrating...hence,whytheywillevensayitisbetterifwecouldstickto

whatwehavebeendoing.

TakesureisscepticalofthemannerinwhichtheNCwasintroduced.Asaresult,he

saysthathedoesnotevenunderstandthebasicconceptsofthenewcurriculum

becausehefeelsthatitwasimplementedrapidly.Hesaid,

Idon’tevenunderstandtheconcept...whycanyousayyouarenolonger

ateacher,youareafacilitator?...Idon’tevenunderstandwhyyouareno

longersayingthisisasubject,thisandthisisalearningareathat...so
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thatkindofchange.

Hesaysthehastyintroductionofthenewcurriculumwithitsnewterminologyhasa

negativeimpactonthemasimplementers.Hereportsthattheyfeelinferiorifthey

arenotfamiliarwiththechangesthatareenvisagedbythenewcurriculum.He

explained,

Themoreitisrapidwithterminology...thenewcurriculum...whatever...

everything...itmakestheimplementerstofeelinferior...amIfamiliarto

this?...Idon’tknowthis...itturnstomakethemwhat...tofeelinferiorto

whattheyaresupposedtodo.

Victorbelievesthatthetrainingthathegotonthenewcurriculumwasnotenoughto

preparehim asaprincipal.Thesuperficialtrainingresultedinhim havinginferior

curriculumknowledgecomparedtotheteachersyethefeelsthat,asaprincipal,he

shouldbemoreknowledgeableaboutthenewcurriculumthantheteacherssothat

heisabletomonitortheteachers.Hesaid,

Iwastaughtallthatinoneday.Thatis,Grade7teacherstookoneweek

beingtrainedaboutthenewcurriculumbutItookoneday.Whereas,Iam

supposedtohavemoreknowledgethanthem ...Theyhavemore

knowledgethanme...thatisevenwheretheteacherischeatingme;Iam

notabletosee...

Asaprincipal,Dominicexpectedtospendmoretimebeingtaughtinmoredetail

aboutthenewcurriculum thantheteachersare.HefeelsthattheMinistrymade

thingsdifficultforhimasithasfailedtopreparehimforthenewcurriculum.Hesaid,

Iexpectedthatifteachersweretaughtaboutthis...Iwasgoingtobe

taughtinmoredetailthantheteachers...butIwon’tsayitisbetter

becausenobodymadeitbetter...itistheworkoftheMinistrytomakeit

betterthanitis.

Toimprovehisknowledge,hehadtoself-educatebylearningabouttheNConhis

owndespiteattendingatrainingworkshop.Hesaid,“Learnonyourown...thatis,ifI

didn’tdothatIwouldstillhavenoknowledge.”
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Dominicalsobelievedthathegotinadequatetrainingonthenewcurriculum.He

believedthattheweek’strainingthathereceivedwasnotsufficientbecausethenew

curriculumisverybroad.Hesaid:

Thetrainingwasshallow...Itwasn’tenoughbecausethiscurriculum is

verybroad.Youcan’tsayyouaretrainedwellifyouaretakingjusta

week’strainingforthisbroadthingthatyouhavetoimplementinclass.

Duetothislackoftraining,Dominicreportedthathehadtolearnaboutthenew

curriculumfromtheteachers.Hehadtolearntheproceduresofthenewcurriculum

especiallyfromteachersofGrades1,2and3.Hesaid,

Ihavetolearnfrom theteachers...Youlearntheproceduresofthe

curriculum from theteachers...moreespecially,teacherswhowentto

trainingofthelowerclasses,Grades1,2,3.Wewerenotgiventhechance

tobetrainedforthiscurriculum atthattime.Weonlylearnedfrom the

teacherswhowereworkshopped.

Theprincipalsseem tothinkthattheyreceivedsuperficialtrainingonthenew

curriculumthatlastedfromonedaytoaweek,whileothersclaimthattheydidnot

getanytrainingatall.Prudence,Takesure,DominicandVictorbelievethattheir

trainingdidnotpreparethem adequatelytoleadthenewcurriculum.Ontheother

hand,PeterandPaulreceivednotrainingaboutthenewcurriculumand,asaresult,

theyrelyonthetrainingthattheygotasteachers.Theprincipalswhogotshallow

trainingusewordssuchas‘half-baked’and‘under-cooked’todescribetheshallow

informationtheygotfrom theirtraining.Theyfurtherpointed outthattheir

knowledgeofthenewcurriculumisinferiortothatofteachers.Forinstance,Victor

andTakesurebelievethattheirsuperficialknowledgehindersthemfrommonitoring

teachers.Principalsappeartohaveeitherself-educatedthemselvesaboutthenew

curriculumorlearntfromtheirteachersasDominicdid.Inthisregard,Moorosiand

Grant(2013)havearguedthepointthatthereseemstobenostrategicordeliberate

effortstoimproveschoolleadershipinLesotho.
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4.2.1.4Managingchange

Duringtheimplementationofaneducationalreform,principalsareexpectedtoact

asbrokersofsuchenvisagedreform(Lai,2015).Principals,inthisstudy,alludedto

thenotionthatsomeoftheirteachersareresistanttowardsthenewcurriculumand

theseprincipalsuseseveralstrategiestocounterteachers’resistance.Their

strategiesincludedmonitoringresistantteachers,usingpeer-influence,out-sourcing

helpfromthecommunityandusingschool-basedworkshops.

Peterbelievesthatsomeofhisteachersareresistanttothenewcurriculum.Asa

result,hefeelsthathehastomonitorthoseteacherscloselytoensurethattheydo

whatisexpectedofthem.Itseemsthattheprincipalknowswhatisexpectedfrom

theteachers(i.e.theyareinvolvedinthecurriculum).Hesaid,“Mostofpeopleare

resistanttochange...TherearesomepeoplewhoarestillresistantandIhavetosee

thattheyareinvolvedinthisnewcurriculum.”

Likewise,Takesurehasrealisedthatsometeachersareresistant,hencetheyare

reluctantorhaveafearofteachingsomeconceptsofthenewcurriculumbecause

theyarenottrainedinteachingthoseconcepts.Thisshowsthatalackofexpertise

from theteacherscancausethem toresistteachingcertainconceptsofthenew

curriculum.Hesaid,

Someofthemareresistanttoadopttheconceptsofthenewcurriculum...

youcanseethattheyarereluctanttoimplement...certainLOsthat

teachersfeartoimplement...someofthemneverattendedthelessons

forIT,concerningIT,thatmeanstheyaretechnologicallypoor,sotheyare

unable,totallyunable,toimplementconceptsinregardtotheIT.

Apartfromthat,Takesurethinksthatteacherswholackexpertisealsohaveafearof

beingjudgedbylearners.Tocounteralackofexpertisefromteachers,theprincipal

sourceshelpfromexpertsfromthecommunity.Hesaid,

Sometimestheyfearwhentheirlearnerscouldseethattheyarenot

skilledinthat…Astheoffice,wehavegonetotheextentoffindingthe

resourcepeoplefromdifferentcentres.
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Ontheotherhand,Prudenceallowsteacherstoinfluenceeachotheraboutthenew

curriculum.However,itcanbearguedthatwhileinfluencingeachother,thereisa

potentialthatteachersmaycollectivelymisinterpretthecurriculum.Interestingly,the

principalseemstorelyonthisstrategywithoutanindicationofherownrole

influencingtheteachers.Prudenceseemstoconformtotheteachers’sense-making

withnoclearindicationofhowtoleadthatprocess.Shesaid,“Theyinfluenceothers

togoalongwiththiscurriculumtellingthemthattheywillendupdoingitsmoothly

justliketheoldcurriculum...”

Despiteusingpeer-influencetoensurethatteachersadheretothenewcurriculum,

sheexpressedaviewthatsheregardsthenewcurriculum asanorderfrom the

Ministryforteacherstochange.Shebelievesthatteachersaretheonescapableof

bringingabouttheenvisagedchange.Asaresult,hermaintaskistomotivate

teacherstoacceptandlikethenewcurriculum.Shesaid,

ItriedtoshowthemthatthiscurriculumisanorderfromtheMinistryfor

ustochange...wearetheoneswhobringaboutchange,noonecanshy

awayfromthattruth...Somyroleinthisregardwasthatofamotivator

fortheteacherstolikethisthing.Because,ifweresist,itwillbeour

downfall...soitwasjustthatIwasmotivating.

AccordingtoVictor,theteachersinhisschoolareveryslowtochangeasrequiredby

thenewcurriculum.Hesaidhisteachersdidnotlikethenewcurriculumatfirstand

didnotunderstandit.Asaresult,theyexaminedthenew curriculum totryto

understandit.Theprincipalallowedcollectivemeaning-making.Hesaid,

“Theyareveryslow,trulyspeaking...Andinitially,theydidnotlikeitatall.

Theydidn’tevenunderstanditatall...wesatdownandexamineditand

realisedthatthiscurriculum,itisdeeper...itisalotbetterthantheold

one.”

Furthermore,indealingwithteachers’resistancetowardsthenewcurriculum,Victor

soughthelpfromthepilotschoolsinhiscentre.Theprincipalsagreedthatteachers

fromthepilotschoolsshouldtrainotherteacherswithinthecentre.Victor’srolewas

toallowhisteacherstimetobetrained.Hesaid,
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Inthatsituation,Iwashelpedbymycentre...becausemycentrehad

schoolsthatwerepilotschools...Iwasoneoftheprincipalswhowere

crying...thenweaskedthecentretomeetandwemet.Thepilotteachers

weretheoneswhotrainedothers...Theyhelpedalotbecauseourpeople

wereafraid.

Dominicpointedoutthatteachersweretrainedbeforehimasaprincipal.Assuch,

Dominic’sschoolholdsschool-basedworkshopswherebythetrainedteachershad

totraintheprincipalandotherteachersinaschool-basedworkshopthatgivesthe

modusoperandifortheprincipal.Thentheprincipal’staskistofollowupresolutions

oftheschool-basedworkshop.Henoted,

Actually,whenthiscurriculumcame,teachersweregiventheworkshops.

Immediatelyaftertheworkshops,weusedtohaveourschool-based

workshops,wherebytheteacherthatcomesfromtheworkshopgivesus

whatweareexpectedtodo.Therefore,Itakeitfromthere,thenImake

surethattheteacherteachesaccordingtowhatthatteacherwhocame

fromtheworkshoptoldusthatwehavetodo.

Duringtheschool-basedworkshops,decisionsaretakencollectivelyandthe

principalseemstorarelytakethelead.Hesaid,“…it’scollectiveresponsibility

becausewearetryingtohelpeachandeveryindividual...butifIrealiseanygeneral

concern,thenIaddressit.”

Tosumup,theprincipalsreportedthatsometeachersappearedresistanttothenew

curriculum.Therefore,theyuse differentstrategies to ensure thatthe new

curriculum isimplementedintheirschools.Forinstance,Peter’sapproachisto

closelymonitorresistantteachers,whilePrudencesaysshemotivatestheresistant

teacherstolikethenewcurriculum.Victorsoughthelpfromtheschoolsthatpiloted

thenewcurriculumasawayofdealingwithteachers’resistance.Takesurebelieves

thatteacherslackexpertiseincertainareasofthenewcurriculum henceheout-

sourceshelpfromexpertsinthecommunity.PrudenceandDominicallowteachers

tomakecollectivedecisionsonhow toimplementthenew curriculum.While

Prudenceallowsteacherstoinfluenceeachotheraboutthenew curriculum,in

Dominic’sschool,theschool-basedworkshopsareusedtosetthemodusoperandi
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forimplementingthenewcurriculum.Thismeansthatateacherwhoattendednew

curriculumtrainingwouldtraintheprincipalaswellastheotherteachers.Thenthe

taskoftheprincipalistofollowuponresolutionsoftheschool-basedworkshop.

Accordingly,LunenburgandLunenburg(2013)suggestthatprincipalsshouldactas

agentsofchangeduringtheimplementationofacurriculum reform whichis

somewhatthecasewiththeprincipalsinthisstudy.

4.2.2Opportunities

Principalsexpressedvariousopinionsregardingtheopportunitiestheygetontheir

roleintheimplementationofthenew curriculum.Theiropportunitiesincluded

motivatinglearnersabouttheirschoolworkandalsomotivatingteacherstolikethe

newcurriculum.Furthermore,principalsuseteamworktosolveproblemsbroughtby

newcurriculum.

4.2.2.1Motivatingteachersandlearners

Peterfounditdifficulttospeakaboutthebenefitsofbeingaprincipal.However,

sincetheimplementationofthenew curriculum,heworksasamotivator.He

indicatedthatthenewcurriculumputsemphasisonlearnersdoingpracticalwork.

Asaresult,hegetstheopportunitytomotivatelearnerswhoexcelinhands-on

activities.Hesaid,”thosewhoaredoingpracticalwork,Iusedtomotivatethem.”

Heratherspokehypotheticallyaboutthebenefitsofbeingaprincipal.Heindicated

thatprincipalshipwouldofferanambitiouspersonthechancetoimprovehis/her

school,eventhoughitisnotwhatheisexperiencing.Hesaid,

Ithinkwhatcanbegoodiswhenyouareambitious...asaprincipalyou

willgetthatchance...toensurethattheobjectivesthatcarrytheschool

forward...tohavewisdomtosolve,youwillhavetothink;haveproblem-

solvingskillswhicharepowerful.

Heindicatedthatheasksteacherswhoexcelinteachingtohelpthosewho

experiencedifficulties.Heprefersanenvironmentwhereteachershelpeachother.

Henoted,“…ifeverIfindthattheteacherisexcelling,Ijustaskthatsomeonetohelp

others.”
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AccordingtoPrudence,hermainroleistoactasamotivatorforlearnerswhohavea

badattitudetowardsschool.Sheseemstobeconcernedabouttheattitudeofthe

learnerstowardsschool.Sheexplained,“Imotivatethem (learners)toseethings

differentlythantheyarecurrentlydoing.”

4.2.2.2Personalgrowth

Paulbelievedthatthenewcurriculumhasmadehimlookformoreinformationabout

itinordertoincreasehisknowledge.Hesaidthathegatheredalotofinformation

(self-educated)regardingthenewcurriculumandthisledtohispersonal/academic

growth.Hesaid,“Ireadalottogatheralotofinformationsothatmademegrowand

havemoreknowledge.”

4.2.2.3Benefitingfromteamwork

Paulalsostatedthatthenewcurriculum giveshim theopportunitytoharvestthe

benefitsofteamwork.Heusedteamworktosolveproblemsthatarisefrom the

teaching-learningactivities.Teachersusuallygathertodiscusswaysofdealingwith

suchproblems.Hesaid,“Normallywehaveteamworkwiththeteachers...ButifI

seethattheproblem involvesthelowerclasses,Icallalllowerclassesandwe

discusshowtogoaboutit.”

Similarly,Prudenceshowedthatteacherswholikethenewcurriculumconvinceor

influencethosewhoareresistanttoit.Inthiscase,sheallowsteacherstoinfluence

eachother.Forinstance,whenthereisacommonmisunderstandingofnew

curriculum conceptsamongteachers,sheallowsteacherstomeet,discussand

comeupwiththeirowncommonunderstanding.However,itisnoteworthythat

duringsuchmeetings,teacherstendtocompareaspectsofthenewcurriculumto

theoldone.ItshowsthatPrudencebelievesinthemeaning-makingofherteachers

eventhoughthereisapossibilitythattheymaymisleadeachotherbylikeningthe

newcurriculumtotheoldcurriculum.Sheexplained,

Some are stillresistant,saying thatthis curriculum cannotbe

implemented...someteacherslikeditverymuchevenwhenotherswere

talkingbadaboutit,theystoodfirmandexplainedtootherteachers.They

influenceotherstogoalongwiththiscurriculumtellingthemthattheywill
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endupdoingitsmoothlyjustliketheoldcurriculum.Thisnewcurriculum

isthesameastheoldcurriculum exceptthatthewordinghasbeen

changedhereandthere.

She also revealed thatthe new curriculum has created a positive working

environmentforteachers.Herview isthatteachersarehappytoteachcertain

learningareas,whichchallengeandbroadentheirminds.Shesaid,

Itmakesteacherswholiketheirwork,whoarehappytosearchthe

Internet,tocollectinformationforthelearners.So,ontheotherhand,itis

asuccessonthesideofteachers,bydoingthat,theirmindswiden.

4.2.2.4Mixedfeelings

Takesurereportedthatthenewcurriculumconfuseshim.Ononehand,helikesthe

new curriculum becauseitofferslearnersopportunitiestolearn.However,he

regardstheteachers’inabilitytouseresourcesthataidlearningasaninhibiting

factortowardssuccessfullearning.Heopinedthat,

Itmakesmetobeatsixesandsevens!...Seeingalllearnersbeinggiven

anopportunity...itmakesmefeelwell.But,ontheotherhand,seeing

thingsthatprohibitthatparticularlearnertoprovewhatheiscapableof,it

makesmesad...theteachersareunabletousethematerialstohelpthe

learners.

Victorsaidthatheisenjoyingthenewcurriculum becauseitismorepracticalfor

learnerstoproducetangiblethings.ItseemsthatVictorlikesthepracticalaspectof

thenewcurriculum.Hesaid,“Weareenjoyingitalot...becauseyouwillseethatone

learnerisabletomakeahat,andteachinglearnershandicrafts.”

Hefeltpleasedaboutthenewcurriculumbutotherthingsthatcomewithit,likethe

factthatlearnersnolongerrepeatgrades,frustratehim.Seemingly,Victorhasa

generallypositiveview regardingthenew curriculum.However,otheraspects

associatedwithithaveanegativeimpactonhim.Hesaid,

Thewaythecurriculumisbuiltisverygood,itisverygood,buttheseother
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factorsthatcomewiththesyllabus,thatsayalearnerdoesnotfailbutall

otherthings...theywerenotneeded...

4.2.2.5Revertingtooldways

AccordingtoDominic,teachersdidnotinitiallyunderstandwhatwasexpected

oftheminthenewcurriculum.Theythoughtthenewcurriculumcamewithnew

approachesbutlatertheyrealisedthattheyhadtoteachintheusualway.They

seeminglyrevertedtotheiroldwaysofteaching,duetothesuperficial

knowledgeofteachersandtheprincipal’slackofknowledgetoguidethe

implementation process.ItseemsthatDominicendorsed the teachers’

adaptationofthenewcurriculumtotheiroldwaysofteachingbecausehefeels

thateverythingisgoingwellconcerningthenewcurriculum.

Hesaid,

Itwaschallengingactually...atfirstwecouldn’tevenunderstandthe

procedureswehavetofollowinclass.Wethoughtitwassomethingvery,

verynewandwehavetoapplycompletelynewapproachesbut,asthe

timegoes,werealisedthatit’steachingasusual...Butnow weare

gettingusedtoitandthingsseemtogosmooth.

Theprincipalsexpressed thattheyhavereceived variousbenefitssincethe

implementationofthenewcurriculum.Eventhoughtheyspokehypothetically,both

PeterandPrudencegotthechancetomotivatethelearnersandtheteachers.Peter

motivateslearnerstoexcelinpracticalactivities,whilePrudence’smotivation

targetsthelearnerswhohaveabadattitudetowardsschool,aswellastheteachers

whoareresistanttothenewcurriculum.

Moreover,thenew curriculum hasgivensomeprincipalsachancetofoster

teamworktoachievetheirspecificgoals.Apartfrom usingteamworktosolve

problemsthatarisefromtheteaching-learningsituation,Paulalsobelievesthathe

hasbecomemoreknowledgeablebecauseofthenewcurriculum.Dominicrelieson

school-basedworkshops,whereteachersandtheprincipalcollectivelycreatethe

modusoperandiforimplementingthenew curriculum.Likewise,whenVictor
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realisedthatteacherswerestrugglingtounderstandthenewcurriculum,heused

teamworktoestablishacommonunderstandingofthenewcurriculum.Takesure,

ontheotherhand,out-sourceshelpfrom expertsinthecommunityinorderto

countertheteachers’lackofexpertiseinteachingcertainconceptsofthenew

curriculum.Inconsiderationoftheinternalcapacitieswithintheirschools,the

principalsseekstrategiestoadapttothereform demands(Shaked&Schechter,

2017).

4.2.3Challenges

Inresponsetothesecondresearchquestion,principalselaboratedonthechallenges

thattheyencounterintheirleadershipandimplementationofthenewcurriculum.

Theirchallengesincludedthefactthattheyhavedualroles,dealingwithmany

problemsthatinvolveteachers,parentsandtheschoolingeneral.Theseproblems

seeminglycausestresstoprincipalshencetheirleadershipmaybenegatively

affected.

4.2.3.1Overburdened

Principalsfeelover-loadedwithmanyresponsibilities.Forexample,theyfindit

difficulttobeprincipalswhoalsohaveclassestoteach.Moreover,theyfeel

overwhelmedbythemanyproblemsandresponsibilitiesthatcomewithbeinga

principal.Theyalsofeelpowerlesswhentheyhavetodealwithproblemsthat

emanatefrompoorrelationshipsamongstakeholdersintheschool.

Forinstance,Peterstressedthatthenewcurriculum hasalotofwork,whichhe

regardsasthemainproblem.Specifically,supervisingteachers,whichheconsiders

ashismainrole,isalotofworkforhimprobablybecausehehastofollowupwith

theteacherstoensurethattheyareactuallyteaching.Hesaid,“Themajorproblemis

thatthereisalotofworkinthiscurriculum...Ihavetoseethatteachersdotheir

work...Ihavetomakethefollowups.”

Peterfurtherindicatedthatheteachesthreeclassesaltogetherontopofbeinga

principal.Beingaprincipalwhoalsoteachescreatesalotofstressforhim.Hefeels

over-burdenedandstressedbyhisdualrole.Moreover,headmitsthatheisunder-

performinginbothroles.Henoted,
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Iteach.(Mostofthetime)I’m inclass.AndIam notteachingonlyone

class...PlustheofficeworkandIdon’tmasteranyofthiswork.Ifailto

masterclasswork,Ifailtomasterofficework...SometimeswhenIcome

fromtheofficeIamstressfulthenIgobacktoclass.

Furthermore,Peterrevealedthatheisover-loadedwithmanyproblems.Forinstance,

hehastosolveproblemssuchasteachers’personalissues,issuesbroughtby

parentsandissuesthatconcerntheschoolingeneral.Hesaystheseproblems

causehimstress,whichhindershimfromdoinghisworkwell.Hesaid,

Disadvantagesofbeingaprincipalarethateverythingisonyou,even

personalthingsaresolvedbyyou...youwillhavetointerveneifthereare

problems...Itisstressful...parentsbringthemoodsfromhome...Things

likethatalsostressyouandhinderyoufromdoingyourworkwell.

Paulexpressedasimilaropinionregardingthedualrole.Hefeelsthatbeinga

principalaswellashavingaclasstoteachhindershim from conductinglesson

observationsasregularlyashewouldlike.Hesaid,“MaybeinamonthIdoit(lesson

observation)onceortwice...becauseItoohaveaspecificclassthatIhavetoteach.”

Takesureexperiencesdifferentchallenges.Herevealedthathisbiggestchallengeis

dealingwiththerelationshipsofpeoplewithintheschoolratherthanwiththe

teachingandlearningsystem.Herevealedthatitiseasytofacilitateteachingand

learning,butdifficulttodealwithrelationshipsbecausesomepeoplearedifficultto

dealwithandthebadrelationshipsamongthem affecttheteaching-learning

situation.Henoted,

[What]youdealwitharethechallengesinregardtoteacher-to-teacher

relationshipsandteacher-to-learnerrelationshipsratherthanteachingand

learning ...Teaching and learning is easily facilitated but those

relationshipsaredifficulttodealwith...Therearepeoplethatarehaving

hardcharactersintheplaceofwork...ifthereisnosmoothrelationship

betweentheteacher-to-teacher,ateacher-to-parent,aparent-to-teacher...

workofteachingandlearningbecometense.
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Asaresult,Takesuresaidthathefeelspowerlessintermsofdealingwith

relationshipproblemsthathinderthesmoothworkingenvironmentintheschool.He

revealedthattherearenopunitivemeasuresthathecantakeagainstproblematic

teachers.Hecompareshimselftoasheepthatismonitoringajackalbecausehe

feelsdisempoweredandthatitbecomesevendifficultifatroublesometeacherdoes

notchangebehaviourvoluntarily.Hesaid,

Ifyouidentifycertainthingsthathinderthesmoothrelationships...you

shallfindtoitthatyoudon’thavepowertobringtoanendthat,thereare

nosanctions...it’slikeasheepmonitoringajackal...Ajackalcanhowl

anyhowandasheepwillbesohumble...Ifheorshedoesn’tchangeor

reducejackalmannersthereisnothingthatyoucandotohim.

Victorfeltthathehasmanyresponsibilitiesatschool,whichhinderhim from

observinglessonsasoftenashewouldlike.Atothertimes,heaskshisdeputyto

helpwithlessonobservations.Hesaid,

Therearesomanyproblemsatschool...therearemanyparentscoming

toschool...therearesomethingsthatyouhavetodo...atothertimesI

askmydeputytogoandobserveteacherswhileIamdoingtheotherwork.

Furthermore,Victorappearstobeoverwhelmedbyproblemsfrombothteachersand

learners.Hesaysdealingorsolvinglearners’andteacher’sissuesischallengingfor

him.Heemphasised,“Everybodycomestoyoucryingaboutanything.”

Moreover,Victorfeelsthatbeingaprincipalisadifficultsituationbecauseheworks

harderthaneveryoneathisschool.Hesaid,“Ithasaninfluence...abadoneinthat

youhavetodriveyourselfmorethaneverybody...youhavetoworkharderthan

everybody.”

Ontheotherhand,Dominictalksaboutemotionsinleadership.Hebelievesthat

beingaprincipalisachallengingposition.Itneedsapersonwhoisnotemotional

andwhoisreadytofacechallenges.Hesaid,

Leadershipisaverychallengingposition...foryoutobeagoodleader,

youdon’thavetobeemotionalsometimes...youhavetobereadytoface
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challenges...differentchallenges.

4.2.3.2Insufficientinformationaboutthenewcurriculum

Insufficientinformationaboutthenew curriculum waspointedoutasthemain

challengeintheirleadership.Principalsreportthattheywereeithernottrainedor

inadequatelytrained.Asaresultofhavinglittleinformation,theyfeelthattheir

capacitytoleadtheimplementationofthenewcurriculumiscompromised.

AccordingtoPeter,theMinistryshoulddisseminateadequateinformationaboutthe

newcurriculum.Hefeelsthathedoesnothavethenecessaryinformationtoenact

thenewcurriculum giventhathewasnottrainedtoleaditsimplementation.He

expressed,“TheMinistryneedstoseetoitthatweareequippedwithinformation

thathelpsustoimplementthecurriculum.”

Moreover,Paulisadamantthat,iftheMinistrycouldconductregularworkshops,

theywouldhavethecapacitytodealwiththenewcurriculum.Hebelievesthat

informationfrom suchworkshopswouldsolvemanyproblemsthattheycurrently

encounter.Hesaid,

IstillbelievethattheMinistrycanhelpuswithregularworkshopstogive

usinformationonhowtodealwiththiscurriculum.Ifwekeepgettingthis

shallowinformation,wewillnotdelivertoowell.

Prudenceconcursthatsheneedsintensivetrainingaboutthenew curriculum.

Currently,shefeelsthatteachersknowmoreaboutthenewcurriculum thanshe

does.Asaresult,shereliesonteachersformanyissuesaboutthenewcurriculum.

Shefeelsaneedtobemoreadvancedthantheteachers.Shenoted,

Isuggestthatprincipalsshouldbegivenintensivetraining,especially

aboutthisnewcurriculumsothattheycanberesourcefultotheteachers

intheirschools.They(principals)shouldmaybebemoreadvancedthan

theteachers...sothat,whenprincipaltalksaboutsomething,itshouldbe

clearthattheprincipaltalksaboutsomethingheorsheisverysureabout

thatthing.
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Prudencealsorevealsthatshedoubtsherknowledgeaboutthenewcurriculum.Her

knowledgeisinferiortothatoftheteachers.Thisislikelytoaffectherconfidence

whenguiding/observingteachers.Shesaid,“Theyshouldnotseemtorelymoreon

theteachers,eventhoughweneedtohelpeachother.They(principals)should…be

moreadvancedthantheteachers.”

Paul’smainchallengeishavinginsufficientknowledgeaboutthenewcurriculum

becausehebelievesthatheshouldhavemoreknowledgethanhisteachers.He,

therefore,thinksthattheincreasedcurriculumknowledgewillenablehimtohelpor

guideteacherswhenevertheyencounterchallengesinthenewcurriculum.However

alackofcurriculumknowledgecompromisesthedeliveryofthenewcurriculumand,

asaresult,itsimplementationisdifficult.Hesaid,

Itisachallenge(lackofknowledgeaboutcurriculum)becauseImust

haveknowledgewhichisalittlebitmorethatoftheteacherssothat,

whentheymeetchallengesinthesyllabus,Ishouldbeabletoguidethem

...wecannotdeliveritcorrectlybecausewedon’tunderstandit.

Onthesameissue,Dominicbelievesthathisknowledgeaboutthenewcurriculumis

inferiortothatoftheteachers.Thishindershisabilitytohelpthem.Healsofears

thatthoseteachersmaymisleadhim.Henoted,“Sometimesyouthink,thisteacher

knowsmorethanIdo,sohowdoIassist...orwhatshetellsmesometimesIgetto

believethatitistherightthing.”

Takesuremetaphoricallyexpressedhisdissatisfactionabouttheknowledgeofthe

newcurriculumhehas.Asaprincipal,Takesurebelievesthatheislaggingbehind

concerningthenewcurriculum.Hereportsthattheteachersweretrainedbeforehe

wasandthattheteacherstaughthim aboutthenew curriculum.Inessence,

Takesurelearnedaboutthenewcurriculumfromteachers.Asaresult,hecompares

thissituationto‘thetailwaggingthedog’.Giventhissituation,hesaysthatheis

tryinghardtobealeader.Moreover,hesaysitbecomesdifficulttomonitorteachers

becausetheyweretrainedbeforehewas.Theteacherswerefamiliarwiththenew

curriculumyetheisrequiredtomonitorthem.Heexpressedhimselfinthefollowing

manner,
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...evenbeforeprincipalswenttothetraining,theteacherswerealready

teachingtheprincipals...theywerealreadyteachingtheprincipalswhat

theprincipalsweresupposedtomonitor...Andnow,thedogisstriving

veryhardtowavethetail...Theyhavegonetoanewlandandfamiliarised

themselvesintoanewland…beforeapersonwhoissupposedtomonitor

themfamiliarisethemselvestothatland...Theylefttheleaderbehind.

4.2.3.3Deficienciesinteachers’knowledge

Principalsexpressedageneralconcernregardingdeficienciesinteachers’content

knowledgeonteachingthenewcurriculum.Accordingtothem,theteachersarenot

properlytrainedtoteachthenewcurriculumand,asaresult,thissituationposesa

greatchallengetotheprincipals.

Intheabsenceofresourcesliketextbooks,Victorisawareofdeficienciesin

teachers’contentknowledge.However,hefindsitdifficulttosupplementteachers’

informationhimselfandheseemsunabletofindwaysofempoweringteachers.He

explained,

...thelittleinformationheorshehas...youdon’tknowwhereyou,asa

principal,wouldgetadditionalinformation...yousayteachthis...ifthe

teacherdoesnotknowit,heorshereallydoesn’tknowit,whatwillyoudo

tosuchateacher...whatwillyoudo?

Healsosaysthathisexperiencewiththenewcurriculum wasinitiallychallenging

becausehehadthetaskofteachingtheunqualifiedteachersaboutthenew

curriculum.Hesaid,“Whenitstarted,itwasverychallenging...theywerenot

qualifiedteachers...Youhadtobecomeateacherofotherteachersinsteadofbeing

ateachertothelearners.”

Ontheotherhand,Takesureisalsoawareofshortcomingsinteachersandhe

perceivesthisasproblematic.Hesaystheteachersarenotteachingaccordingto

thenewcurriculumbecausetheystillfocusonteachingacademicsandneglectthe

practicalconcepts.Thereasonisthattheteachersarenotvocationallytrained.He

said,
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Theyarevocationallynotgood...theyhavetheexperienceofteaching

academicallysotoshiftfromacademictovocationalandthenartefactsis

now problematictothem ...Theyarestillbasicallyteachinglearners

focusingonacademics...andputtingasidetheconceptsthatdemand

them...tobepractical.Wearenowhavingtheuntrainedteachersunder

certainconcepts.

Commentingonthesameissue,Peterpointedoutthatteacherslacktechnological

skillsand,therefore,needtobetrained.Hesaid,“Wedonothavethecomputers...

notalloftheteachersknowhowtooperateacomputer...Meaningthatwealso

needtobetrainedonthat.”

4.2.3.4Insufficientfunds

Alackoffundsseemedtobeacommonconcernforprincipals.Theyalludedtothe

factthatthenewcurriculum hasfinancialimplicationsfortheirschools.However,

insufficientfundsimpingeontheirleadershipbecause,asthechiefaccounting

officersoftheirschools,principalsarenotabletomeetthefinancialneedsofthe

newcurriculum.

Forexample,Peter’sschoolhasnofundsavailableforattendingtotheneedsofthe

newcurriculum.Thismeansthattheschoolcannotaffordtobuyanyteachingand

learningmaterialsneededinthenewcurriculum.Hesaid,“...themoneythatthe

schoolgetsisonlyenoughformaintainingtheschool...Asforattendingtothe

financialneedsofthecurriculum,thereisnochance.”

AlackoffundsalsohindersPaul’sleadership.Therearenofundsavailabletobuy

thingsneededforthenewcurriculum.Asaresult,Paulisconcernedthatteaching

andlearningprocessesaresufferingduetotheinabilityoftheschooltobuythe

necessarycurriculum materials.Hesaid,“[Fundsare]notabletoaccommodate

everythingthatweneedtodoconcerningthingsthatarerelatedtothesyllabus.”

Victorconcurswithotherprincipalsandfeelsthatalackoffundshampershiswork

asaprincipal.HeclaimsthatthemoneyfromtheMinistrydoesnotcomeregularly

despitethefactthathecompletesallthenecessaryrequirementstogetit.Asa
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result,thefinancialneedsoftheschoolaretakenfromhisownpocket.Hesaysthey

spentfouryearswithoutautilityfundfromthegovernmentandhehadtousehis

ownmoneytomeettheschool’sneeds.Heclarified,

Otherfactorsthatkillyourworkasaprincipal...oneofthefactors,you

mayfindthatthismoneycalled...utilityfunddoesnotcomeevenafter

doingallthenecessarythingsforittocome...thismoneycomesfrom

yourpocketasaprincipal...Wehadaboutfouryearswithoutanymoney,

financingfromourpockets.

Hisimpressionisthatprincipalsarepoorbecauseaprincipalwillalwaysusehisown

moneytopayschoolcostswhenevertheschooldoesnothavemoney.Healso

thinksthatprincipalscannotevenaffordtobuycars.Hesaid,

I’mtellingyou.Ifyouwanttobeaprincipal...ifyouwanttobepoor,go

andbeaprincipal...Lookatyourschool,lookatyourprincipalandlookat

theteachers...youwillseeaprincipalwithoutacarandallteachers

havingcars...Principalwillgivemoneyfromhis/herpocketiftheschool

doesnothavemoney.

Asawayofraisingfunds,hereliedontherentfrom theIndependentElectoral

Commission(IEC)forusingtheclassroomsduringelections.Apartfromthat,they

selltreestothecommunityandrentthekitchentothepeoplewhocookforthe

schoolchildren.Hesaid,“IECdoespayrent...weselltrees,peoplesometimesbuy

thetrees...itbecomesbetter...Thereisakitchen,itmakesmoneynow.”

Takesureexpressedadifferentopinion.Hereportsthatcurrentlythereisno

remunerationorincentiveforbeingaprincipal.Hecompareshimselftoavolunteer.

Hesaid,

Asofnow,therearenoremunerationsthatyouaregivenwhenyouare

workingintheofficeoftheprincipal...youarejustlikeaPeaceCorp...

justlikeavolunteerworkingthere...thereareno...fromthegovernment...

thereisnothingasstipulatedasanincentiveforworkingasaprincipalor

doingtheworkofaprincipal.
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4.2.3.5InadequatesupportfromtheMinistry

PeterexpressedconcernabouttheinadequatehelphegetsfromtheMinistryonthe

implementationofthenewcurriculum.Moreover,theMinistryofficialswhocometo

assistseemtobeillinformedaboutthenewcurriculum.Theofficialswhocometo

assistteachersandprincipalsencounterproblems.Forinstance,suchassistance

from theofficialsischaracterisedbyargumentsbetweentheofficialsandthe

teachersbecausetheyholddifferentopinionsonthesameissue.Hesaysthat,in

mostcases,theteachersoverruletheofficialswhocometoassistthem.This

situationleavestheprincipalfrustratedbecausenoprogressismade.Hesaid,

Eventhosewhoarefrom theMinistry,theyarenotsureinthisnew

curriculum really...Someonecomestohelp,thenteacherstellthat

someone(from theMinistry)that‘thatthingwasn’tsaidlikethatinthe

workshopweattended’...Itbecomesdifficultforsuchaperson...then

theMinistrypersonwouldmakeargumentwiththeteachers...thisdoes

notgiveusanythingtogoonwith.

4.2.3.6Shortageofmaterials

Principalsalsopointedoutthatshortageofmaterialssuchastextbookscreatea

challengeforthem.Forexample,Peterindicatedthatashortageofmaterialsposes

agreatchallengeforhisschool.Forinstance,theGrade7classdidnothave

textbooksforthewholeyear.Asaresult,theyresortedtousingoldhighschool

textbooksbroughtbytheteachers.Healsofeelsthatthelatedeliveryofthe

materialshindershis/theirwork.Heexplained,

Thesepeoplearedelayingtogiveusthetextbooks...Grade7havespent

thewholeyearwithoutthetextbooks,evenfortheteachers.Therewas

nothingatall...theywereborrowingtextbooksfrom thehighschools’

learnerseventheoldoneswhichthey(teachers)usedwhentheywerein

highschool...

Similarly,PaulexpressedaneedformaterialsupportfromtheMinistry.Hesaidthat

alackofmaterialsliketextbooksaffectteachingnegatively.Henotedthatthey
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teachforthewholeyearwithouttextbooks.Hesaid,“IftheMinistrycansupportus...

Itisnoteasytoteachforthewholeyearwithoutasingletextbook.”

ForDominic,thegreatestchallengewiththenewcurriculumisthatcertainmaterials

arenotsupplied.Alackoffundscompoundsthechallenge.ThisforcesDominicto

buymaterialsfromhisownpocketbecausetheutilityfundfromthegovernmentis

notpaidregularly.Hesaid,

Theresourcesarechallengingbecausewehavetoprovidefromourown

pockets...fromourownpocketsbecauselastyear...wetooktwoyears...

from2016to2017wewerenotgiventheutilityfundatall.

4.2.3.7ImpropercommunicationfromtheMinistry

Principalsareconcerned aboutimpropercommunication from theeducation

authorities.AccordingtoVictor,itgivesthem problemswhentheeducation

authoritiesmakeannouncementstothepublicbeforeinformingtheprincipals,yet

theprincipalsareexpectedtoimplementthedecisions.Hesaid,“Eventhisissuethat

thoseinauthoritysaythingsbeforetalkingtous,thepeoplewhoaregoingto

implementthosethings,really,itistheonethatgivesproblems.”

Moreover,heisconcernedaboutalackofconsultationbythepolicymakers

regardingtheenvisagedcurriculum changes.Hefeelsthat,asteacherswhodeal

directlywiththelearners,theyshouldbeconsultedbeforehandabouttheplanned

changesratherthanbeingorderedtoimplementpolicies.Thiswillgivethem the

opportunitytovoicetheiropinions.Hesaid,

Iftheycometousfirstandwediscussissueswiththemandshowthem

becausewearedealingdirectlywiththelearners...youjustgiveorders

fromthetop...notknowinghowwedealwiththelearnershere.Itisasif

theycouldcometousasteachers...sothatwecangiveouropinions.

Automaticpromotioncausesproblemsinschools.Dominicsaystheyaretoldthat

learnersshouldbeautomaticallypromotedtothenextgrade.However,teachers

disagreeandconsiderthistobethemaindisadvantageofthenewcurriculum.

Parentsinsistthattheirchildrenshouldautomaticallyproceedtothenextgrade
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despiteteachers’advicetothecontrary.Asaresult,teachersandparentsareat

loggerheadsaboutautomaticpromotion.Hereported,

Theassessmentmethodisnotgoodatall.Thatiswhatteachersdon’t

likeaboutit.Learnersareexpectednottofail...wearetoldthatall

learnersmustproceedwhetherdullornot...sothatiswhatourteachers

don’tlikeaboutthecurriculum...Mostofthem(parents)wanttoseetheir

learnerscontinuing...proceeding,therefore,veryfewaccepttheadviceof

theirchildrenrepeating.

Furthermore,automaticpromotionalsomakesparentsstoptakingpartintheir

children’seducation.Forinstance,Paulfeelsthatparentsdonotunderstand,hence

theydonotsupportthenewcurriculum.Hestressedthatparentshavegraspedonly

twothingsabouteducationinLesotho,thateducationisfreeandthatthelearners

donotfail/repeatclasses.Freeeducationandautomaticpromotionhascausedthe

parentstoneglecttheirchildren’seducation.Theyrefusetocontributeanything

becausetheyregardeducationtobefree.Heexplained,

They(parents)don’tunderstandthenew curriculum ingreatdepth...

Theyarejusthappythattheirchildrenareprogressingandnotfailing

(automaticpromotion)butwhenitcomestosupportingtheirchildren’s

educationwithmaterialsneededinclassrooms,theydonotdothat.

Again,automaticpromotionseemstocausebadattitudetowardsschoolamongthe

learners.Forexample,Prudenceshowedthatthemainproblemshefacesisthebad

attitudeofthelearnerstowardsschool.Learnersseem tobeawareofautomatic

promotionanddonottaketheirstudiesseriously.Shesaysthatthissituation

reflectsbadlyonherschool.Asaresult,itaffectsherreputationbecausesheis

accountableoranswerableforthelearners’performance.Shesaid,

Itisnotwiththeteachers;Iseetheproblem onthelearners.This

curriculum makeslearnerswhodonotcare...whodonothaveany

seriousnesswithinthemabouttheireducation.Ithasabadreflection.So,

asaleader,whenthingsdonotgowell,becauseIam accountable,

everyonepointsfingerstome.
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Inall,theprincipalsspeltoutthechallengessuchasdualroles,thelackoffundsand

shallowknowledgeofthenewcurriculum.Peter,PaulandVictorpointedoutthat

havingdualrolesisover-burdeningthem.Peterpointedoutthatbeingbotha

principalandateacherisstressfulforhimandhefeelsthatheisunder-performing

inbothroles.PaulandVictorshowthattheirdualroleshinderthemfromconducting

lessonobservationsasfrequentlyastheywouldlike.Thelackoffundsisthemain

hindrancethatforcesPaul,DominicandVictortofinancetheneedsofthenew

curriculumfromtheirownpockets.

Furthermore,theprincipalssaythatthelackofcurriculummaterialsposesanother

challenge.PaulandDominicpointoutthattheirotherdifficultyishavinginferior

knowledgeofthenewcurriculum comparedtotheteachers.Victorindicatedthat

teachershaveinsufficientnew curriculum knowledgeandthatheisunableto

empowerthem inthisregard.Takesurebelievesthatteachersarenottrainedin

someconceptsofthenewcurriculum.Otherchallengesincludedealingwithteacher

-learnerproblems.Victorindicatedthat,attimes,heisover-whelmedbyteachers’

andlearners’problems,whileTakesurepointsoutthathefeelspowerlessindealing

with teacher-learner-parentrelationship problems.Lastly,Peter,Dominic and

Takesurepointoutthattheotherchallengeisthattheydonotreceiveanyincentive

orpaymentforbeingaprincipal.Literaturereiteratesthat,duringtheimplementation

ofcurriculum reform,theprincipalsareconfronted with roleambiguityand

contradictingdemands(Schechter,Shaked,Ganon-Shilon,&Goldratt,2016)andthey

havetomakesenseoftheirrolefrom thisconfusingrangeofinputs(Spillane&

Kenney,2012).

4.3Quantitativeanalysisandpresentation

Inordertoestablishandperhapstestsomeofthefindingsandorcommentsbythe

principals,asurveyquestionnairewasdistributedtoalargesampleofprincipalsto

canvastheirideasonleadingthenewcurriculum.Thissectionofchapter4reports

onthesurveydata.

4.3.1Biographicaldetailsofprincipals

Thissectionofthequestionnairecoveredtheprincipals’gender,age,experienceasa

teacher,experienceasaprincipalandadditionalleadershipormanagementtraining.
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Thissectionwasconsideredimportantincontextualisingthefindings.

Table4.1belowshowsthattheparticipantswhorespondedtoquestionnaireswere

bothmaleandfemaleprincipals.Themajorityofprincipalsinthesamplewere

female(68.67%)and31.33%weremaleprincipals.Thiscouldindicatethatthereis

genderdisparityinschoolleadershipinLesothoprimaryschoolsatleastinthe

districtcoveredbythisstudy.

Regardingage,about16.87%oftheprincipalswereagedbelow40while66.26%of

theprincipalswereagedbetween40and60.About14.46%oftheprincipalswere

almostattheretirementageof65while2.41%ofthemhadreachedtheretirement

age.Withregardtotheirteachingexperience,mostprincipals(51.81%)hadmore

thansixteenyearsofteachingexperiencewhile32.53%hadbetween11and15

yearsofteachingexperience.Only7.23%oftheprincipalshadtaughtfor4to6years.

Thisshowsthatprincipalswereteachersbeforebecomingprincipalsand84.34%of

them hadmorethantenyearsteachingexperience.BushandOduro(2006)found

thatinAfricancountriesandelsewhereprincipalsareoftenchosentoheadschools

becauseoftheirlengthyteachingexperience.
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Table4.1:Biographicalinformationoftheprincipals

Number Percentage%

Gender Male 26 31.33

Female 57 68.67

Age 26-30 0 0

31-40 14 16.87

41-50 32 38.55

51-60 23 27.71

61-65 12 14.46

>65 2 2.41

Teachingexperience 1-3yrs 0 0

4-6yrs 6 7.23

7-10yrs 7 8.43

11-16yrs 27 32.53

>16yrs 43 51.81

Experienceasaprincipal 1-3yrs 27 32.93

4-6yrs 10 12.2

7-10yrs 15 18.29

11-15yrs 13 15.85

>16yrs 17 20.73

Academicqualifications Certificate 3 3.61

Diploma 18 21.69

Degree 41 49.4

PostGrad 21 25.3

Attendedleadership/management
training

Yes 56 67.47

No 27 32.53

FromTable4.1above,32.93%oftheprincipalshavelessthanfiveyearsinthepost,

whileatotalpercentageof36.58%havemorethantenyearsinthepostofprincipal.

Itcanbeanticipatedthattheless-experiencedprincipalswouldencountersome

challengesontheirrolegiventhattheyareprobablylessexperiencedinthatrole.

AccordingtoWieczorekandManard(2018),noviceprincipalsfacenumerous
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challengesintheirwork.

Regardingacademicqualifications,asmallpercentage(3.61%)ofprincipalsare

primaryteachingcertificateholders,whileatotalpercentageof74.7%aredegree

holders.Itisencouragingtonotethatmanyprimaryschoolprincipalshavea

universitydegreegiventhattheLesothoCollegeofEducationwhereprimaryschool

teachersaretrainedinthecountryonlyoffersdiplomas.Thepresenceofprincipals

whoholdcertificatesbringaboutthequestionofthebasicqualificationsforbeinga

principal.ThisfindingresonateswithBushandOduro(2006),whoindicatethatthe

criteriaforselectingprincipalsinAfricaaresometimesdubious.

Most of the principals (67.47%) have had additional training in

leadership/management,whiletheresthavenoadditionaltraining.Thisimpliesthat

additionalleadership/managementtrainingisnotaprerequisiteforbecominga

principal.ThisfindingagaincoincideswithBush(2016),whostatesthatmany

countriesdonothavesystematicleadershipprogramsforprincipals.

4.3.2Descriptiveanalysisandfindings

Thedescriptivestatisticsformedthebasisofanalysiswherebytheaggregate

domainmeansscoreswereusedtointerpretthedata.Themeanscoresprovideda

wayofcharacterisingandsummarisingtheviewsoftheprincipalsineachdomain.

Forthepurposeoffacilitatingtheanalysisandinterpretationofthequestionnaire

data,theoriginalfour-pointLikertscale(1=never;2=seldom;3=moderate;4=always)

fromthequestionnairewasmergedintotwomaingroups.Neverandseldomwere

assignedalowornegativevalue(meanscorelessthan2.50),whilemoderateand

alwaysweregivenhighorpositivevalue(meanscoreequalorgreaterthan2.50).

Furthermore,thisformedthebasisforinterpretationforthedomainswherebyalow

meanscoreindicatesanegativeview,whileahighmeanscoreindicatesapositive

view regardingaparticulardomain.Inaddition,thedomainswererankedin

descendingorderaccordingtotheirmeanscores.Thisrankingwascreatedto

imposesequencingandorderingamongthedomains.Therankingalsoprovided

valuableinsightsabouttheprevalenceofviewsamongtheprincipalsregardingtheir

role.
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4.3.2.1Overallviewsofprincipalsregardingtheirrole

Itisnoticeablethatprincipalsinthisstudygenerallyhavepositiveviewsoftheirrole

asindicatedbythehighpositiveaggregatemeanscoresacrossalloftheeight

domains.Thedomainsproducedhighaggregatemeanscoresthatrangedfrom3.54

forPlanningandimplementingchangeand2.96forFosteringcollaborationwith

communitystakeholders.Interestingly,nodomainyieldedanaggregatemeanscore

below2.50(lowandnegativevalue),whichalsoconfirmsthatprincipalshavehigh

positiveviewsregardingtheirroleasleadersofcurriculumreform.

Thesubsequentsectionsprovideananalyticaloverviewoftheeightdomainsin

descendingorderaccordingtotheiraggregatemeanscores.

4.3.2.2Planningandimplementingchange

Table4.2A:MeansandSDsforPlanningandimplementingchangedomain

A.PLANNINGANDIMPLEMENTINGCHANGE Mean SD

1.Iencourageteacherstobeinnovativewhenimplementingthe
newcurriculum

3.66 0.65

2.Ieffectivelypromotechangeintheschoolcommunity 3.41 0.72

3.Iactivelycommunicateinformationaboutthenewcurriculum 3.56 0.74

Aggregatemeanscore 3.55 0.58

AccordingtoTable4.2A,thisdomainisthemostpopularamongtheprincipalsin

thisstudy.Ithasthehighestaggregatemeanscoreof3.55,whichindicatesthat

principalshavehighpositiveviewsinthisdomain.Asindicatedpreviously(cf.2.7),it

isimportantforprincipalstomanagethechangeprocessintheirschools(Hallinger,

2003).Theresultsfrom thisdomainwouldmeanthatprincipalsactasagentsof

reformbecausetheyhaveatransformationalapproachtowardstheimplementation

ofthenew curriculum.AccordingtoGlatthorn,BoscheeandWhitehead(2006),

principalswhoactasagentsofchangehaveaplantoimplementchanges.

Therefore,ahighmeanscoreinthisdomaingivestheimpressionthatprincipalsin

thisstudyviewthemselvesaschangeagents.
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4.3.2.3Understandingcurriculumrequirements

Table4.2B:MeansandSDsforUnderstandingcurriculumdomain

B.UNDERSTANDINGCURRICULUMREQUIREMENTS Mean SD

1.Iknowtherequirementsofthenewcurriculum 3.49 0.67

2.Ileadtheteacherstounderstandtherequirementsofthenew
curriculum

3.28 0.85

3.IusethenewcurriculumrequirementsasaguidewhenIobserve
andassessteachingandlearningprocesses

3.48 0.77

4.Iencourageteacherstochangetheirteachingstrategiestomeet
thenewcurriculumrequirements

3.73 0.52

5.Iexplaintotheteacherswhatisexpectedfromtheminthenew
curriculum

3.46 0.75

Aggregatemeanscore 3.49 0.59

Table4.2Bshowsthattheaggregatemeanscoreforthisdomainis3.49.Thisisthe

secondhighestmeanscore.Generally,principalsseem tohaveaviewthatthey

understandtherequirementsofthenewcurriculum.Thismaymeanthatprincipals

understandthepedagogicaldemandsofthenewcurriculum.Thehighmeanscore

forthisdomainmaysuggestthatthemajorityofprincipalsinthisstudyhaveaview

thattheyunderstandtheprescriptionsofthenew curriculum.Thisview may

increasetheirpropensitytoconceptualisetheirroleasinstructionalleaders.Itwas

arguedearlier(cf.2.3)thatprincipalsshouldbecomeinstructionalleadersorleaders

oflearning(Hallinger,2010)bysupportingteachersandlearnersintheclassrooms

to make pedagogicalchanges (Dematthews,2014).Their knowledge and

understandingofcurriculumrequirementsiscriticalforthemasleadersofthenew

curriculum(Mestry,2013).
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4.3.2.4Understandingnewmethodsofteachingandlearning

Table4.2C:MeansandSDsforUnderstandingnewmethodsofteachingand
learningdomain

C.UNDERSTANDING NEW METHODS OF TEACHING AND
LEARNING

Mean SD

1.Iunderstandnewteachingmethodsthatteachershavetousein
thenewcurriculum

3.41 0.75

2.Iknowthenewlearningstylesbroughtbythenewcurriculum 3.35 0.78

3.Isharemyknowledgeofthenewcurriculumwiththeteachers 3.41 0.83

Aggregatemeanscore 3.39 0.69

Likeotherdomains,theaggregatemeanscore(3.39)forthisdomain(Table4.2C)is

consideredtobehighandpositive.Thisindicatesthatprincipalsinthisstudyholda

positiveviewontheirunderstandingofthenewmethodsofteachingandlearningas

envisagedbythenew curriculum.Theprincipalsfeelthattheyknow thenew

pedagogythatisenvisagedbythenewcurriculum.Thisfindingisconsistentwiththe

findingsbyHouraniandStringer(2015)whostressthat,duringreforms,the

principalsshouldbeconversantwiththetenetsoftheenvisagedpedagogy.This

understandingenablestheprincipalstoinfluenceanddirecttheteacherstowards

the required pedagogies (Botha,2013).As indicated earlier(cf.2.7),their

understandingincreasestheirpropensitytobeleadersoflearning(Hallinger,2010).

However,thisfindingisinconsistentwithanexplanationbySim (2011)that

principalsdonotusuallyconceptualisethemselvesasinstructionalleaders.

4.3.2.5Organisingthedeliveryofthenewcurriculum
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Table4.2D:MeansandSDsfororganisingthedeliveryofthenewcurriculumdomain

D.ORGANISINGTHEDELIVERYOFNEWCURRICULUM Mean SD

1.Iprepareaclearplantoimplementthenewcurriculum 3.23 0.98

2.Iensurethattheschoolpoliciesandsystemsaligntothenew
curriculum

3.53 0.82

Aggregatemeanscore 3.38 0.58

Thehighpositiveaggregatemeanscoreof3.38forthisdomainindicatesthat

principalsholdapositiveview regardingtheirabilitytoorganisethedeliveryof

curriculum(seeTable4.2Dabove).Theimplicationfromthisviewisthatprincipals

viewthemselvesascurriculum leaders(Lynch,2012).Thisviewseemstosupport

theideathatprincipalsshouldorganiseschoolsystemsthatalignteachingand

learningtonewcurriculum (Dematthews,2014)andensurethatalleffortsinthe

schoolfocusalignwithnewstandards(Grissom &Loeb,2011).Mostimportantly,

principalsdeterminethedirectionofpolicyimplementationintheirschools(Coburn,

2005).Thenatureanddepthoftheprincipals’knowledgeaboutteachingand

learningmaydirecttheteachers’attentiontowardscertainaspectsofthenewpolicy

andnottowardsothers(Coburn,2005;Spillane,Reiser&Reimer,2002).

4.3.2.6Ensuringthatchangeisunderstoodandaccepted

Table4.2E:MeansandSDsforEnsuringthatchangeisunderstoodandaccepted
domain

E.ENSURINGTHATCHANGEISUNDERSTOODANDACCEPTED Mean SD

1.Imakeprofessionaldevelopmentplansforindividualteachersonthe
newcurriculum

2.76 1.02

2.Iensurethatallteachersareactivelyinvolvedintheprofessional
developmentprograms

3.51 0.69

3.Iensurethatprofessionaldevelopmentison-goingandbasedonthe
needsofthenewcurriculum

3.31 0.85

4.Iensurethatteachersunderstandthechange,theneedforchangeand
thechangeprocessbroughtbythenewcurriculum

3.60 0.64

Aggregatemeanscore 3.30 0.65

Table4.2Eaboveshowsthatthisdomainobtainedahighpositiveaggregatemean
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scoreof3.30,whichindicatesthatprincipalshaveaviewthattheirroleinvolves

ensuringthatteachersunderstandandacceptthechangesbroughtbythenew

curriculum.ThisfindingcorroboratestheideaofLai(2015)whostatesthat,during

reform implementation,theprincipal’sroleistobeacatalystorbrokerforthe

envisagedchange.Asdiscussedearlier(cf.2.6),theroleoftheprincipaliscrucialfor

successfulimplementationofreforminitiatives.Thehighmeanscoreinthisdomain

seem tosuggestthattheprincipalsinthisstudyviewtheirroleascriticalforthe

successofthenewcurriculumintheirschools.

4.3.2.7Monitoringandevaluatingteacherperformance

Table4.2F:MeansandSDsforMonitoringandevaluatingteacherperformance
domain

F.MONITORINGANDEVALUATINGTEACHERPERFORMANCE Mean SD

1.Iconductregularclassroom observationsandgivefeedback
aboutteachingthenewcurriculum

3.22 0.86

2.Ievaluateandreviewtheclassroom practicesofteachersto
ensurethattheyaligntothenewcurriculum

3.24 0.83

3.Idevelopacurriculumimplementationplanfortheschool 2.86 0.97

4.Iguide the teaching and learning processes ofthe new
curriculum

3.38 0.77

Aggregatemeanscore 3.18 0.67

Thehighaggregatemean(3.18)forthisdomain(Table4.2F)signalsapositiveview

thatprincipalshaveregardingtheirroleasmonitorsandevaluatorsofteachers’

performance.Thisviewmaysuggestthatprincipalsinthisstudyallocatetimeto

monitorandevaluateteachers’performanceonthenewcurriculum.Inthisregard,it

isencouragingtonotethatteachershaveahighpositiveviewofthisrole,whereas

SpillaneandHunt(2010)foundthatprincipalstendtospendlesstimeonteaching-

relatedactivities.

4.3.2.8Monitoringandevaluatingteacherperformance

Table4.2G:MeansandSDsforLeadandmanagechangedomain

G.LEADANDMANAGECHANGE Mean SD
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1.Imakeuseofchangetheorytomanagecurriculumreforminthe
school

2.77 1.17

2.IbelieveinchangeandIamabletoguideteacherstoimplement
changes

3.23 0.93

3.Iam abletodealwithobstaclesanduncertaintiesbroughtby
curriculumreform

3.24 0.92

4.Iam responsibleformakingsurethatcurriculum changestake
place

3.56 0.72

Aggregatemeanscore 3.20 0.68

Withanaggregatemeanscoreof3.20,thisdomain(Table4.2G)isthesecondlastin

therank.Thishighmeanshowsthatprincipalshaveaviewthattheirroleinvolves

leadingandmanagingchange.Thisfindingcorrelateswithfindingsfromliterature,

whichemphasisethecriticalrolethatprincipalsplayinthesuccessofeducational

reforms(Jorgensen,2016;Lai,2015;Lin,2012).Thisfindingmayalsoindicatethat

principalstakefullresponsibilityfortheimplementationofthenewcurriculum in

theirschoolsbyensuringthatcurriculumchangesareadoptedintheirschools.

4.3.2.9Fosteringcollaborationwithcommunitystakeholders
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Table4.2H:MeansandSDsforfosteringcollaborationwithcommunitystakeholders
domain

H.FOSTERING COLLABORATION WITH COMMUNITY
STAKEHOLDERS

Mean SD

1.Iestablishopencommunicationwiththewidercommunityabout
thenewcurriculum

3.04 0.97

2.I involve parents in school programs that facilitate
implementationofthenewcurriculum

3.06 0.92

3.Iintroducenew curriculum tothewidercommunitythrough
regularmeetingsandothercommunicationchannels/platforms

2.81 1.02

Aggregatemeanscore 2.97 0.87

Eventhoughthisdomain(Table4.2H)istheleastranked,itsaggregatemeanscore

of2.97isstillconsideredtobehighandpositive.Thisfindingsupportssome

frameworksproposedfortheinstructionalleadershipofprincipals.Forinstance,

Sim’s(2011)frameworksuggeststhatprincipalsshouldworktogetherwithexternal

parties,whileDempster(2012)proposesthattheprincipalshouldfosterparental

andcommunitysupportforteachingandlearning.Thehighmeanscore,therefore,

maysuggestthatprincipalsinthisstudyhaveahighpositiveviewregardingtheir

collaborationwithotherstakeholdersontheimplementationofthenewcurriculum.

Inconclusion,fromtheprecedingdiscussions,itcanbededucedthatprincipalsin

thisstudyhavehighpositiveviewsregardingtheirroleintheimplementationofthe

newcurriculumintheirschools.

Whilemostofthefindingsconfirmedtheliterature,itissurprisingtofindthat

principalsrevealed highviewsinUnderstanding curriculum requirementsand

Understandingnewmethodsofteachingandlearning,whichobtainedmeanscores

of3.50and3.38respectively,comparedwithlowermeanscoreforLeadand

managechange,whichhadameanscoreof3.20.Theimplicationofthisobservation

maybethateventhoughprincipalsunderstandtheprescriptionsofthenew

curriculum,theymaynotleadormanagethechangeintheirschoolstothesame

extentastheyseemtounderstandwhatitprescribes.

Itisinterestingtonotethemeandifferencebetweenthetoprankeddomain
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(Planningandimplementingchange)withameanscoreof3.54andtheleastranked

domain(Fosteringcollaborationwithcommunitystakeholders),whichhas2.96as

itsmeanscore.Thedifferencemaysuggestthatprincipalsdonotnormallyinclude

thecommunityintheirimplementationplansforthenewcurriculum.

Lastly,therankingofthedomainsinaccordancewiththeirmeanscoresrevealedthe

popularviewsamongtheprincipalsinthisstudy.Itcanbeseenfrom theabove

tables2thatthetwotoprankeddomainsarePlanningandimplementingchangeand

Understanding curriculum requirements.Theseviewsmayrevealthegeneral

tendenciesofprincipalsregardingtheimplementationofthenewcurriculum.

From theprecedingdiscussionsandpresenteddata,itcanbeconfirmedthatthe

principals’views,inthisstudy,supportandprovideevidenceregardingtheaim of

thisstudy-toexploretheperspectivesofLesothoprimaryschoolprincipalsontheir

rolesandresponsibilitiesintheimplementationandleadershipofthenewintegrated

primaryschoolcurriculum.

4.4Integratedfindings

4.4.1Viewsandunderstandingsonroleandleadership

Thequalitativefindingsillustratethatprincipalshavevariousviewsregardingtheir

role.Principals(Takesure,DominicandPeter)predominantlyconsiderthemselves

assupervisorsandoverseersofcurriculumimplementation.Thisfindingcoincides

withtheresultsobtainedfromquantitativedata.Inparticular,thedomain-leadand

managechangewithameanscoreof3.20showedthatprincipalshaveapositive

viewthattheirroleinthenewcurriculumencompassesleadingandmanaging(cf.

4.3.3.8).Takentogether,theseviewsechotheempiricalfindingsinliteratureabout

thecriticalroleplayedbyprincipalsinreformimplementation(Jorgensen,2016;Lai,

2015;Lin,2012).

Mestry(2013)arguesthatforprincipalstofunctionasinstructionalleaders,they

shouldbeconversantwiththeproposedteaching-learningtheoriesandpractices.

Theinterview analysisrevealedthatPaulconsidershimselfacollaborator,who

workshand-in-handwithteachers,becauseheisstilllearningaboutthenew

curriculum.Atothertimes,Paulbecomesasubordinatebecausesometeachers
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knowthenewcurriculum betterthanhedoes.Thisfindingcorrespondswiththe

findingbyFullanandLangworthy(2013),whostatethatprincipalsoftenhavelimited

expertiseinthesubjectsareasoftheteacherstheysupervise.

Furthermore,Prudencehasadifferentviewofherrole.Sheconsidersherselfa

servantunderthecontroloftheMinistryofEducation.Thisisbecausesheviewsthe

NCasanorderfrom theMinistry,whichmandatesteacherstochange.Thisview

confirmsCoburn’s(2005)assertionthatprincipals,assensemakers,decidehow

policymandatesshapeoutinpractice.Itseemsthatsheexpectsteacherstoadopt

thechangeasmandatedbythepolicy.

AsstatedbyLynch(2012),themaintaskofaprincipalistosuperviseandmonitor

teachingandlearning.Assuch,theanalysisoftheinterviewdatashowsthatall

principalsconductlessonobservations.Althoughthefrequenciesaredifferent,the

purposeseemstobethesame;toensureappropriateimplementationofthenew

curriculum.Thelessonobservationsaredoneeithermonthly,quarterlyoronceper

session.Byconductinglessonobservations,principalsbelievethattheyareensuring

theimplementationofthenewcurriculum.Forinstance,Petermonitorslessons

quarterlybasedonhisbeliefthatlessonobservationshelphim toensurethat

teachers are implementing the new curriculum appropriately.The lesson

observationsareencompassedinthedomain‘Monitoringandevaluatingteacher

performance,’whichhadanoverallmeanscoreof3.28,indicatingthatprincipals

haveahighpositiveviewofthisrole(cf.4.3.3.7).Notwithstandingthisview,an

empiricalstudyofhow principalsspendtheirtimefoundthatprincipalsspend

relativelylesstimesupervisingandmonitoringteachingandlearningactivities

(Spillane&Hunt,2010).

Thequalitativedatafurthershowsthattheobjectiveforallprincipalsduringlesson

observationsisalsotoensurethatteachersdeliverthecontentprescribedinthenew

curriculum.Asaresult,principalsmonitordailylessonplanningtoensurethatthe

contentinthelessonplansalignswiththesyllabus.However,Victorisalso

concernedabouthow teachersteachandhow learningtakesplaceduringhis

observations.Hisconcerncoincideswiththehighpositivemeanscoreof3.39for

thedomain‘Understandingnewmethodsofteachingandlearning’inconjunction
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withthedomain‘Monitoringandevaluatingteacherperformance(meanscore=3.28).

Allinall,bothdatasetsconfirm thatprincipalsundertakestrategicwaystoensure

thatteachingalignswiththerequirementsofthenewcurriculum asindicatedby

Dematthews(2014).

However,Takesure,DominicandVictorexpressedasurprisingview.Theyelucidated

thatcheckinglessonplansistheonlywaytoshowthatteachershaveactuallydone

thework.Thisfindingsuggeststhatprincipalsmayrelyoncheckinglessonplansas

awayofensuringthatteachersadheretothenewcurriculum.AccordingtoCoburn

(2005),duringreform implementation,principalsmayfocusoncertainaspectsof

reformtothedetrimentofothers.Asaresult,thehighpositivemeanscore(3.28)for

thedomain‘Monitoringandevaluatingteacherperformance’mayindicateaview

thatprincipalschecklessonplansasawayofmonitoringtheimplementationofthe

newcurriculum.Thus,thisviewmayresonatewiththefindingthatprincipalsmay

nothavethecapacitytobeinstructionalleadersduringreforms(Hallinger&Lee,

2013).

4.4.2Opportunities

Accordingtotheprincipals,someteachersareresistanttothenewcurriculum.As

such,principalsusedifferentstrategiestoensurenewcurriculumimplementationin

theirschools.Forinstance,Peter’sapproachistomonitorresistantteachersclosely,

whilePrudencesaysshemotivatestheresistantteacherstolikethenewcurriculum.

Thesestrategiesseem tobebackedupbytheresultsfrom thetwodomainsviz.

MonitoringandevaluatingteacherperformanceandLeadandmanagechange’,

whichobtainedmeanscoresof3.28and3.20respectively.Thehighmeanscores

mayindicatethatprincipalstakestrategicmeasurestoensurethatteachers

implementthenewcurriculum.Thisfindingfurthercorroboratesfindingsbyother

scholars thatthe principals’role is indispensable in the implementation of

educationalreforms(Hourani&Stringer,2015;Hallinger&Lee,2013).

Furthermore,thehighmeanscores(3.28and3.20above)mayindicatethat

principalsfeelaccountableforensuringthatcurriculum changestakeplace.To

illustratethisview,theinterviewanalysisrevealedthatTakesureout-sourceshelp

fromthecommunitytocountertheteachers’lackofexpertise.Evidently,Takesure
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believesincollaboratingwiththecommunityregardingtheimplementationofthe

newcurriculum.Hisstrategyisfurtherbackedbythehighmeanscore(2.96)forthe

domain‘Fosteringcollaborationwithcommunitystakeholders’.Inthisregard,Lynch

(2012)advicesthatprincipalsshouldhaveastrategicplantosupervisecurriculum

change.

AnotherstrategyisshownbyPrudence.Sheallowsteacherstoinfluenceeachother

aboutthenewcurriculum.ThisviewshowsthatPrudencereliesonpeer-influenceas

awayofensuringthatteachersadheretothenewcurriculum.Ontheotherhand,

Dominic uses the school-based workshops to setthe modus operandifor

implementingthenewcurriculum.Intheseschool-basedworkshops,theteachers

discusswaysofimplementingthenewcurriculumandDominic’staskistofollow-up

onthedecisionsmadebytheteachers.Theresultsfromthedomain‘Ensuringthat

changeisunderstoodandaccepted’(highmeanscore=3.29)affirm Prudenceand

Dominic’sstrategies.Literatureagreeswiththesestrategiesbyshowingthat

principalsinfluencetheimplementationofinstructionalreformsbyfosteringa

collaborativeworkingenvironmentintheirschools(Blase&Blase,1999).

TheseviewsmayalsosuggeststhatDominicandPrudencebelieveinalaissez-faire

leadership style,which increases teachers’discrection to make theirown

implementationdecisions.Principalsjustfollowupontheresolutionsmadebythe

teachers.ThisfindingmaybeexplainedbySim (2011),whopointedoutthat

principalsmaynotconsiderthemselvestobeinstructionalleadersbecausetheylack

basicmanagementamdleadershipskills.Moreover,Spillane,Diamond,Burch,

Hallett,JitaandZoltners(2002)showthatprincipalstendtodependonteachersin

caseswheretheteachershavemoreexpertisethantheirprincipals.

4.4.3Challenges

Principalspointedtoissuessuchasdualroles,lackoffundsandshallowknowledge

ofthenewcurriculumamongthechallengestheyface.Inthisregard,Lynch(2012)

atteststothesechallengesbystatingthatprincipalsjugglemanyresponsibilities

daily,hencetheyhavestress-relatedproblems.Forinstance,Peter,PaulandVictor

notedthathavingdualrolesisover-burdening.Peterexplainedthatbeingaprincipal

andateacherisstressfulforhimandhefeelsthatheisunder-performinginboth
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roles.PaulandVictorshowthattheirdualroleshinderthemfromconductinglesson

observationsasfrequentlyastheywouldliketo.

Theconcernofthesetwoteachersisincontrastwiththeresultsobtainedfromthe

domain–‘Monitoringandevaluatingteacherperformance’.Thehighpositivemean

score(3.28)forthisdomainindicatesthatprincipalsregardmonitoringand

evaluationofteachers’performanceasoneoftheirroles.However,thequalitative

findingsrevealthatprincipalsareover-burdenedbydualroles,totheextentthatit

hindersthem from monitoringandevaluatingteacherperformance.Theseresults

furtherconfirmtheargumentthatprincipalstendtospendconsiderablylesstimein

teaching-relatedactivitiesdespitetheirdesiretodoso(Spillane&Hunt,2010).

Oneofthetasksofprincipalsistoensuretheavailabilityofphysicalmaterialsthat

enhancechange(Hallinger&Lee,2013).However,thelackoffundsispointedoutby

Paul,DominicandVictorasamainhinderancethatforcesthemtofinancetheneeds

oftheNCfromtheirownpockets.Apartfromthat,theprincipalssaythatalackof

curriculummaterialsposesanotherchallenge.Alackoffundsandmaterialsseems

tobethemainobstaclescausedbythenewcurriculum.Thesequalitativefindings

donotsupportthequantitativeresultsobtainedfromthedomain-Leadandmanage

change(meanscore=3.20).Thehighmeanscoreinthisdomainsuggeststhat

principalshavehighpositiveviewsregardingtheirleadershipandhowtheymanage

curriculumchange.Takentogether,thequalitativefindingsandquantitativeresults

suggestthatprincipalsinthisstudyunderstandtheexpectationthattheirrole

involvesleadingandmanagingcurriculum changes,butthelackoffundsand

resourceshindersthem from fulfillingtheirroletasks.Thesefindingsresonatein

literaturethatadearthofresourcesandfundsfrustrateprincipals(Mushaandja,

2013;Hallinger&Lee,2011;Bush&Oduro,2006).

Anotherchallengefortheprincipalsishavinganinferiorknowledgeofthenew

curriculumcomparedtotheteachers.Theresultsfromthedomain-‘Understanding

requirementsofthenewcurriculum’(meanscore=3.50)contradictthisfindingabout

inferiorknowledge.Inthesurveyresults,theprincipalsindicatedthattheyhavea

good understanding ofcurriculum requirements.However,according to the

qualitativefindings,Paul,PrudenceandDominicbelievethattheydonothave
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enoughknowledgeaboutthenewcurriculum.Thissuggeststhatprincipalsmay

encounterproblemswhenguidingteacherstoimplementthenewcurriculum.

Theinsufficientknowledgeoftheprincipalsalsocontradictstheresultsfrom the

domain-‘Ensuringthatchangeisunderstoodandaccepted’(meanscore=3.29),

whichindicatesahighpositiveviewfromprincipalsthattheirroleinvolvesguiding

teacherstounderstandandacceptthechangesproposedbythenewcurriculum.

Thequalitativefindingsandquantitativefindingsmaysuggestthatprincipals

understandwhatisexpectedofthem butinsufficientinformationaboutthenew

curriculum mayhinderthem from fulfillingthattask.Oneexplanationforhaving

insufficientinformationaboutthenewcurriculumisthattheprincipalswereeither

nottrainedorinadequatelytrainedonthenewcurriculum.

Interestingly,thequantitativedatarevealedthatprincipalsinthisstudyunderstand

curriculum requirements,buttheinterviewsproducedcontraditoryfindings,which

show thatprincipalsareuncomfortableordissatisfiedwithhavinginsufficient

informationaboutthenew curriculum.Theypointedoutthattheirinsufficient

informationwasduetothefactthattheywereeithernottrainedorpoorlytrained.It

isalsonoteworthythatsomeprincipalscomplainofinsufficientnewcurriculum

informationdespiteattending thein-servicetraining.Thisfinding bringsinto

disreputethequalityofthein-servicetrainingofferedtothem.Inthisregard,Moorosi

andGrant(2013)showthatthereisnostrategicdevelopmentforleadershipin

schools.

AccordingtoHouraniandStringer(2015),principalsareexpectedtohaveadequate

knowledgeofthetenetsofcurriculumreform,suchknowlegdeempowersprincipals

tomobiliseteacherstochangetheirinstruction.Botha(2013)concursbypointing

outthatprincipalsshouldhavethenecessaryskillsandknowledgetoleadthe

proposedpedagogicalchangesintheirschools.

Ontheotherhand,Victorshowsthateventheteachershaveinsufficientknowledge

aboutthenewcurriculum,andthatheisunabletoempowerthem inthisregard.

Takesureconcursandbelievesthatteachersareuntrainedinsomeconceptsofthe

new curriculum.Thisqualitativefindingmayimpactontheleadershipofthe

principals,especiallyinview oftwodomains-Leadandmanagechangeand
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Ensuringthatchangeisunderstoodandaccepted.Thehighmeanscoresinthese

domains(3.20and3.29respectively)suggestthatprincipalstakefullresponsibility

fortheimplementationofthenewcurriculumintheirschoolsasindicatedearlier(cf.

2.6and2.7).Asaresult,thechallengeofleadinguntrainedteachersmaybe

mitigatedbytheircollaborationwithcommunitystakeholdersasTakesureindicated

earlier(cf.4.2.1.2).Inthisregard,Spillane,ReiserandReimer(2002)warnthat

agentsoftenlackexpertise,andthisposesathreattothemandatedreform.These

scholarsreiteratethathavingadequateexpertisecausesimplementingagentsto

recognisedeeperprinciplesofreformandnottorelyonitssuperficialfeatures.

Otherchallengesincludedealingwithteacher-learnerproblems.Forinstance,Victor

showsthat,attimes,heisover-whelmedbyteachers’andlearners’problems.

Takesurefurtherpointsoutthathefeelspowerlessindealingwithteacher-learner-

parentrelationshipproblems.However,itcanbearguedthattheseproblemsmay

notbedirectlybroughtbythenewcurriculum butbythetypeofteachers,parents

andlearnersintheschoolbuttheyaffecttheleadershipoftheprincipal.Literature

echoes the factthatprincipals,especiallynovices,experience difficulties in

managinghumanresourcesintheirschools(Mushaandja,2013).

4.5Conclusion

Fromthequalitativeandquantitativefindingsandresults,valuablelessonscanbe

learned.

PrincipalsinLesothoseemtobelievethattheyareleadersofcurriculumreform,and

theirleadershipstrategiesincludelessonobservationsandmonitoringdailylesson

plans.Interestingly,thepurposeforthesestrategiesistoensurethatteachersteach

theprescribedcontent.Monitoringdailylessonplanshelpstoensurethatteachers

deliverthenew prescribedcontent(theychecklessonplanstoensurecontent

deliveredalignswiththesyllabus).

Theprincipalsalsobelievethattheyareaccountableforreformimplementation,and

assuchtheyrelyonsubtlemethodstoinfluenceteacherstochange(motivation,

close monitoring,collaboration,and peer-influence).However,the principals

encounterseveralchallengesthatcompromisetheirenvisagedleadershipofthenew
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curriculum.Challengesincludedualroles,thelackoffundsandresources,and

insufficientinformationorknowledgeaboutthenewcurriculum.

Themixedmethodsdesignusedinthisstudybroughtthequantitativeand

qualitativedatasetstogethertorevealpertinentissuesregardingtheprincipals’

leadershipofcurriculumreform.Thequantitativeresultsgivetheimpressionthatthe

principalsunderstandthattheirroleentailssupervisingtheimplementationofthe

newcurriculum,asindicatedbyhighpositivemeanscoresacrossallthedomainsof

thequestionnaire.Thequalitativefindingsindicatethattheyusevariousindirector

subtlestrategiestoensureappropriateimplementationofthenewcurriculum.The

qualitativefindingsalso revealthevariouschallengesthatcompromiseand

constraintheirleadership.Mostimportantly,thefindingsindicatethattheprincipals

largelydependonteachersforcurriculum information.Hence,thedirectionof

implementationmainlydependsonthesense-makingoftheteacherswhilethe

principalsonlyendorseteachers’interpretations.

Thechallengesthattheprincipalsencountermaycompromisetheirperceivedrole,

hencetheyindirectlyleadtheimplementationofthenewcurriculum.
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CHAPTER 5: DISCUSSION OF FINDINGS, CONCLUSIONS AND

RECOMMENDATIONS

5.1Introduction

Thischapterprovidesasummaryofthemainfindingsinrelationtoeachofthethree

researchquestions.Themainfindingsareinterpreted,relatedtoalargerbodyof

literatureonprincipals’leadershipofreformimplementation,andalsolinkedtothe

theoreticalframeworkofsense-making.Bothconfirmingandcontradictingfindings

arediscussedthoroughly.Subsequently,conclusionsaredrawnfrom themain

findings.Followingtheconclusion,therecommendationsaremadebasedonthe

mainfindings.

Various scholars agree thatthe role ofa principalis integralduring the

implementationofreforms(Shaked&Schechter,2017;Hourani&Stringer,2015;

Hallinger,2003).Essentially,the principals often actas middle managers,

gatekeepers,changeagents,andasmediatorsbetweenthereform initiativesand

theteachers(Schechter&Shaked,2017;Ng&Pun,2013;Spillane,Diamond,Burch,

Hallett,Jita&Zoltners,2002).However,reformschallengethestatusquoinschools

(Schechter,Shaked,Ganon-Shilon&Goldratt,2016)byprescribingnewrolesand

newwaysofworkingfortheprincipals,teachersandstudents(Hourani&Stringer,

2015).

Ganon-ShilonandSchechter,2017;Kaniuka,2012alsopointoutthatreform

implementationbringsambiguity,uncertaintyandcomplexitytotheroleofthe

principals.Assuch,principalsareforcedtomakesenseoftheirnewroleasthey

mediatebetweentheexternalreform pressuresandinternalschoolpressures

(Spillane& Kenney,2012).Inthiscase,theprincipalsdraw from theirprior

experiencesandbeliefsinordertomakemeaningofthenewinformationbroughtby

thereform(Coburn,2016;Spillane&Anderson,2014).Inturn,thesense-makingof

theprincipalsinfluencesthesense-makingoftheirteachers(Gawlik,2015;Coburn,

2005).

Theroleofschoolleadershipisimportantintheimplementationofcurriculum

reform (Hourani&Stringer,2015;Hallinger&Lee,2013).However,whenthose
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principalsareunpreparedforleadingthereformimplementation,itbecomescrucial

todeterminetheirunderstandings,opportunitiesandchallengesregardingtheirrole.

Itwas importantto explore theirperspectives because manyprincipals in

Lesothooccupyprincipalshipwithminimalornoleadershiptraining(Moorosi&Grant,

2013)eventhoughtheirroleiscriticalforthesuccessofreformimplementation(Lai,

2015).Thisstudysoughttoinvestigatetheviewsofprincipalsontheirrolesas

leadersofcurriculumreforminLesotho.

ThemainobjectiveofthisstudywastoexploretheperspectivesofLesothoprimary

schoolprincipalsontheirrolesandresponsibilitiesintheimplementationand

leadershipofthenewintegratedprimaryschoolcurriculum.

Thesecondaryobjectiveswereasfollows:

1.Toinvestigateprincipals’viewsandunderstandingsoftheirrolesinthe

implementationandleadershipoftheintegratedcurriculuminLesotho.

2.Toexplorechallengesandopportunitiesthatprincipalsencounterinfulfilling

theirroles.

3.Toexplaintheperspectives,challengesandopportunitiesoftheprincipals

withrespecttotheirrolesincurriculum implementationandleadership

thereof.

Followingapragmaticparadigm,thisstudyusedthemixedmethodsapproachandI

employedaconcurrentdesignwherebyqualitativeandquantitativedatawere

collectedthroughsemi-structuredinterviewsandquestionnairesrespectively.The

mainpurposeofthisdesignwastodevelopacomprehensiveanswertothemain

research question. Eighty-three principals from five purposively selected

disseminationcentrescompletedthequestionnairesofwhichsixofthem were

interviewed.Foranalysis,interviewdataweresubjectedtodeductivecodingbased

onaprioricodes,whilealsoincorporatingtheemergentthemes.Thequestionnaire

datawasanalysedbyStatisticalAnalysisSystem(SAS)software,whichgenerated

meanscoresandstandarddeviationsforeachdomain.Themeanscoresformedthe

basisforanalysisinthisdataset.

Furthermore,thequalitativefindingsandquantitativeresultswereintegratedto

establishconvergenceordivergenceandthemainfindingsofthisstudywere
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established.Thesense-makingtheoryasespousedbySpillane,ReiserandReimer

(2002)andCoburn(2005)wasusedtointerpretthefindingsofthisstudybecause

sense-makingacknowledgesthemannerinwhichprincipals,asagentsofreform,

cometounderstandtheirroleswhenleadingcurriculumreform.

5.2Discussionoffindings

5.2.1Positiveviewofrole

Thefindingsofthisstudyindicatedthatprincipalshavehighpositiveviewsabout

theirroleinthenewcurriculum.Thiswasindicatedbythehighpositivemeanscores

acrossallthedomainsofthequestionnaire(cf.4.3.3.1).Thehighmeanscoreswere

furthersupplementedbytheinterviewdatainwhichtheprincipalsrevealedtheir

beliefsthattheyareleadersofcurriculum reform.Theyreportedthattheyregard

themselvesassupervisorswhooverseetheimplementationofthenewcurriculum

(cf.4.2.1.1).AccordingtoGanon-ShilonandSchechter(2017),thepositiveviewsthat

theprincipalsexhibitregardingtheirrolealsodemonstratesthattheyarecommitted

totheimplementationofthecurrentreform.Theprincipalsinthisstudyregard

themselvesascriticalchangeagents.Gawlik(2015)furtherindicatesthatthe

principalsoftenpositionthemselvesatthecentreofthecurrentreform.

Accordingtoliterature,theresponseoftheprincipalsisanimportantfactor,

especiallyintheadventofcurriculum reform (Botha,2013;Krug,1992).The

principalsmayrespondbyeitheracceptingorrejectingthereformdemands(Werts

&Brewer,2015),mainlybecausereformsareambiguousandalsochallengethe

statusquobyrequiringtheprincipalsandtheirteacherstodiscardtheirextant

practicesandadoptnewbehaviours(Ganon-Shilon&Schechter,2017).Therefore,

thepositiveresponseoftheprincipalsinthisstudywouldsuggestthattheyregard

themselvesasreformgatekeepersasexplainedbySchechter,Shaked,Ganon-Shilon,

andGoldratt(2016).

AlthoughtheCurriculumandAssessmentPolicy(MoET,2009),whichgavebirthto

thenewcurriculum,issilentabouttheroleofschoolprincipals,thefindingsofthis

studyshowthattheprincipalshaveassumedtheleadershiprolewhetherdesignated

orself-proclaimed.Inthisregard,NgandPun(2013)suggestthattheprincipalsmay

beboundbytheexistingexpectationsonthem toassumetheleadershipofthe
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reform.Theassumptionofleadershipbytheprincipalsfurtherreiteratestheir

positiveviewregardingtheirrole.

Accordingtoliterature,theprincipals’responsetowardsreformcaneitherreinforce

orinhibitthedesiredchange(Lai,2015).Itis,therefore,interestingtonotethat

principals in this study exhibitpositive beliefs towards theirrole in the

implementationofthenewcurriculum.Havingpositiveviewsabouttherolemayalso

indicatethatprincipalstakeresponsibilityfortheimplementationofthenew

curriculum astheydescribedtheirrolebyusingwordssuchas‘supervisor’and

statementssuchas“Ihavetoguaranteethatteachersarereallyimplementingwhat

isstipulated”(cf.4.2.1.1).

However,thepositiveviewoftherolebytheprincipalsisinsharpcontrastwith

literature,whichclaimsthatprincipalsoftenhavenegativeperceptionsregarding

theirleadership.Forinstance,itisreported thatprincipalshaveinsufficient

curriculum andinstructionalknowledgeandtheirexpertiseandconfidenceas

instructionalleadersneedsimprovement(Sim,2011).Asaresult,principalsdonot

regardthemselvesasinstructionalleadersduetoobstacleslikestressandpower

struggleswithteachers,andthelackofskillsandtraining.

5.2.2Subtleorindirectleadership

Anotherimportantfindingwasthatprincipalsusedsubtleleadershiptechniquesto

ensurethatteachersimplementthenew curriculum.Forinstance,theyuse

motivation,peer-influence,andschool-basedworkshops,andtheyalsocollaborate

withteacherstoinfluencetheimplementationofthenew curriculum.These

leadershiptechniquesdonotshow directleadershipofthenew curriculum by

principals. This finding indicates that principals achieve new curriculum

implementationthroughindirectmeans(influencingteachersbymotivationand

collaboration).Inthisregard,thesense-makingtheoristsindicatethatprincipals

oftenusesubtleprocessestoinfluencereform implementationintheirschools

(Coburn,2005;Spillane,Diamond,Burch,Hallett,Jita&Zoltners,2002).Moreover,the

usageofthesetechniquesalsoreaffirmsthenotionthatsense-makingisasocially

mediatedprocess(Spillane,Reiser&Reimer,2002).Theprincipalsandtheirteachers

collectivelyusetheirdifferentexpertisetomediatetheimplementationofthenew
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curriculum.

Thefindingsfurtherrevealedthattheprincipalsbelievedthattheirteachershave

moreinformationaboutthenewcurriculum thantheyhave,hencetheprincipals

wereseeminglydependentontheirteachersconcerningtheimplementationofthe

new curriculum (cf.4.2.1.1).Thislackofinformationaboutthenew curriculum

seemedtocompromisetheperceivedleadershipoftheprincipalstotheextentthat

theydonotappeartoleadthenewcurriculum directly.Thisfindingisinsharp

contrastwithNg(2009),whofoundthat,inHongKong,theprincipalshadmore

knowledgeaboutthecurriculum reform thantheirteachers,andthisdiscrepancy

compromisedtheimplementationofthereform.

Itisalsoimportanttonotethatthebeliefsystem oftheprincipalsduringreforms

seeminglyinfluencestheirbehaviour.AccordingtoBotha(2013),theepistemological

beliefofprincipalsabouttheirknowledgeisacriticalfactorthatinfluencestheir

behaviour.Themoreknowledgetheyhaveaboutthenewcurriculum,themorethey

believeintheirabilitytochange.Principalsareempoweredbytheirknowledgeto

makemeaningfuldecisionsonkeyareas,suchascurriculum.

Literaturesupportsthisfindingbyshowingthatprincipals’formalauthorityover

teachersisoftenlimitedwhenteachershavemoreexpertise,andprincipalsrelyon

indirectleadership techniquesto ensuresuccessfulimplementation (Spillane,

Diamond,Burch,Hallett,Jita&Zoltners,2002).Literaturefurtherreiteratesthat

principalstendtousesubtleleadershipstrategieswhendealingwithintensive

changesinwhichtheylackexpertiseyetneedteachers’buy-intoimplementthe

envisagedchangesinclassrooms(Coburn,2005;Spillane,Reiser&Reimer,2002).

Becauseoftheambiguousnatureofreformsfortheprincipals,theyoften,attimes,

arecompelledtoreducetheircontrolmanagementstyleoverteachersandadopt

collaborativeleadershipapproaches(Ganon-Shilon&Schechter,2017).Thisis

becausereformsalsonecessitatenewlearningforboththeprincipalsandtheir

teachers,andastheystriveforsharedmeaning,theyshapeeachother’ssense-

making(Gawlik,2015).

Theprincipals'relianceonpeer-influence,collaborationandschool-basedworkshops,

showsthatprincipalsindirectlyencourageteacherstousetheirdiscretionwhen
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implementing the new curriculum.Thisindicatesthatthe principalsdo not

necessarilyleadtheimplementation.Asshownbythefindings,theprincipalsmostly

learnaboutthenewcurriculumfromtheteachers,andmakefollowupresolutions

madebytheteachers(cf.4.2.3.2).Inthisregard,thesense-makingtheoristsindicate

thatagents’discretionplaysacrucialpartinthepolicyimplementationprocess

(Werts&Brewer,2014).Theyfurtherpositthatthepolicymakersoftenseekto

ensureimplementationbylimitingthediscretionoftheagents.However,theyalso

reiteratethatpolicysignals,whicharetooambiguous,tendtopromotethediscretion

oftheimplementingagentsonhow policyisputinpractice(Spillane,Reiser&

Reimer,2002;Spillane,Diamond,Burch,Hallett,Jita&Zoltners,2002).Inthisregard,

Spillane,ReiserandReimer(2002)warnthattheincreaseddiscretiononthepartof

implementingagentsunderminestheimplementationofpolicyintentions.

From thefindingsofthisstudy,itcanbelearnedthatteachershavegreater

discretion on the new curriculum implementation because they have more

knowledge/expertisethantheprincipals(cf.4.2.2.3&4.2.3.2).Therefore,teachers’

decisions about the direction of implementation may outweigh the

expertise/capacityoftheprincipals.

Therearetwopossibleimplicationsfromthesefindings.Firstly,theteachers’sense-

makingmayinfluencethesense-makingoftheprincipal.Thismeansthatteachers

makeimplementationdecisionsontheirown,withoutthedirectleadershipofthe

principals.Theprincipalsjustensurethatteachersadheretotheresolutionsthey

havemadebythemselves.Thesefindingslieincontrastwiththefindingsthat

principalsdeterminethedirectionofpolicyimplementationintheirschools(Coburn,

2005).Coburnarguedthatprincipalsprovideteacherswithwaysofunderstanding

policymessagesbycontrollinghowteachersinterpretandadoptpolicymessages.

Incontrast,thisstudyfoundthattheprincipalsdonothavetheupperhandbecause

theteachershavemorecurriculum knowledgethantheprincipalsdo.Thisstudy

foundthatprincipalsrelyontheteachers’understandingsaboutthedirectionof

implementation(cf.4.2.3.2).Asaresult,theimplementationofthenewcurriculumis

essentiallyledbytheteachers.Forexample,Victorconfessedthatheisnotableto

determineiftheteachersarecheatingonhim (cf.4.2.1.3).Insupport,Takesure

expressedthattheteachersareactuallyleadingtheimplementationwithhis
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idiomaticexpressionthat“thetailiswaggingthedog”(cf.4.2.1.3).

Secondly,theprincipals’inferiorknowledgeofthenew curriculum increases

implementationdiscretiononthepartoftheteachers,andthisincreasesthe

possibilityofmisinterpretationsofpolicyintentions.Thisstudyfoundthatteachers

tendtolikenthenewcurriculum totheoldcurriculum throughtheuseofpeer-

influenceandschool-basedworkshopsasdiscussedpreviously(cf.4.2.2.3&

4.2.2.5),andthisislikelytoleadtomisinterpretationsofpolicyintentionsbecause

theymayimplementwhattheyarefamiliarwith.Thisfindingconfirmstheargument

madebythesense-makingtheoriststhattheimplementingagentsmayfocuson

superficialfeaturesofreformandmissitsdeepfeatures(Spillane,Reiser&Reimer,

2002).Theprincipalsinthisstudyadmittedthattheywerenotwelltrainedtolead

thenewcurriculum(cf.4.2.1.1)andthattheirteacherswerenotwell-trainedeither

(cf.4.2.1.2).Thesefindingsalsoindicatethatboththeprincipalsandtheteachersdo

nothavesoundexpertiseinthenewcurriculum.Asaresult,thepolicyintensions

envisagedinthenewcurriculum arelikelytobeinterpretedasfamiliarduetothis

apparentlackofexpertiseinthisreform.Hence,thereformwouldunlikelychange

theirextantpractices.InagreementwithNgandPun(2013),theprincipalsinthis

studyseeminglyhavenoroomtoplayacatalyticroleinthecurrentreform.

5.2.3Strategiesformonitoringimplementation

Toreiteratetheirpositiveviewsabouttheirrole,thefindingsalsoindicatedthat

principals mainlyuse two strategies to ensure thatthe new curriculum is

implementedintheirschoolsviz.,theyconductlessonobservationsandmonitor

lessonplans(cf.4.2.1.1).Theuseofthesestrategiesshowsapositivesteptowards

fulfillingtheirenvisagedroles.Moreover,thequantitativeresultsrevealedthat

principalshavehighpositiveviewsabouttheleadershiproleofthenewcurriculum,

whilethequalitativefindingsfurtherrevealedthattheyundertakespecificmeasures

toensurethatthenewcurriculumisimplementedintheirschools.Asaresult,the

principalsbelievethattheyhaveapositiveimpactontheimplementationofthenew

curriculum.ThesefindingscorroboratethefindingsbyCoburn,HillandSpillane

(2016),whoindicatedthatprincipalsareexpectedtoinfluenceteachingandlearning

inlinewithreformdemands.Thesefindingsalsoconfirmthenotionthatprincipals
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playacriticalroleintheimplementationofeducationalreforms(Hourani&Stringer,

2015).Itisinterestingtonotethatprincipalshaveastrategicapproachtowardsthe

implementationofthenewcurriculum.

Accordingtothefindings,themainpurposeofusingthetwostrategiesistoensure

theteachingofprescribedcontent.Thisindicatesthattheprincipalsbelievethatthe

prescribedcontentofthenewcurriculumisthecentralissuewiththisreform.Thisis

notsurprisinggiventhatpreviousstudiesshowedthatimplementingagentstendto

bebiasedtowardsaspectsofreformthatreinforcetheirbeliefs(Spillane,Reiser&

Reimer,2002).Forinstance,theprincipalsassertedthat“contentofthenew

curriculum isdifficult”(cf.4.2.1.2)and“teacherswerenottrainedproperly”(cf.

4.2.3.3).Theseassertionsdemonstratetheirbeliefsconcerningthecontentofthe

newcurriculumandtheteachers’capacitytodeliversuchcontent,hencetheyfocus

undulyontheprescribedcontentofthenewcurriculum.However,amongthetwo

strategies,monitoringthelessonplansstandsoutasthemostreliablestrategyused

bytheprincipalstoensurethatteachersdelivertheprescribedcontent.Thismay

meanthatteachingtheprescribedcontentistheonlymeasureusedbythe

principalstocheckthatthenewcurriculumisimplemented(cf.4.2.1.1).Asaresult,

theymayrelyoverlyoncheckinglessonplansasawaytoguaranteethatteachers

actuallyimplementthenewcurriculum.

Theimplicationoftheabovefindingsisthattheover-relianceonmonitoringteachers’

lessonplansmayindicatethatprincipalsarenotabletogivepedagogicalguidance

toteachers.Infact,Spillane,ReiserandReimer(2002)indicatedthatimplementing

agentsusuallyfocusonsuperficialfeaturesofreformduetothelackofexpertisein

theenvisagedreform.Itcanbeexpected,therefore,fromthedatainthisstudy,that

principalsconsiderlessonplanmonitoringastheeasiestwaytosupervisethe

implementationofthenewcurriculumduetotheirlackofexpertiseintheleadership

curriculum reform.Inthisregard,Schechter,Shaked,Ganon-ShilonandGoldratt

(2016)showthatreformimplementationsoftencreateagapbetweentheprincipals’

aspirationsandtheircurrentrepertoire.Assuch,principalsreframetheirleadership

roletosuittheirnewsituation(Spillane&Kenney,2012).
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5.2.4Compromisedleadership

Anotherimportantfindingofthisstudyisthatthedualroles,lackoffundsand

resources,andhavinginsufficientinformationaboutthenewcurriculum arethe

mainchallengesthatprincipalsencounterintheirleadership.Thesechallenges

overwhelmandcompromisetheenvisagedorperceivedleadershipoftheprincipals.

Thequantitativeresultsrevealedthatprincipalsunderstandtheirroleexpectations

(cf.4.3.2.1).However,thequalitativefindingsalsoshowthattherolechallenges

makeitvirtuallyimpossiblefortheprincipalstofulfiltheirleadershiptasks(cf.4.2.3).

Schoolleadershipscholarsconfirmthatprincipalsfacemanyrolechallenges,which

maketheirroledifficult(Fullan,2009;Mushaandja,2013).

Accordingtothefindings,thesechallengesseeminglyaffecttheircapacitytolead

thenewcurriculum.Theirinsufficientknowledgeofthenewcurriculummakesthem

dependentontheteachers(cf.4.2.1.1).Principalsseem tobeinadilemma.They

knowwhatisexpectedofthemasleaders,buttheirsituation(contextualchallenges)

inhibitstheenactmentoftheirroleastheyenvisageit.Inthisregard,Hallingerand

Lee(2013)confirmthatprincipalsoftenlackthecapacitytoleadreforms.Principals

understandtheirroleexpectations,butthechallengesmakeitvirtuallyimpossibleto

fulfilthetasks.

Theimplicationfrom thesefindingsisthattheprincipals’understandingand

enactmentoftheirroleisinfluenced,toagreatextent,bythemultiplecontextual

challengesintheirwork.Inotherwords,theirunderstandingoftheirperceived

leadershiproledoesnottranslatetotheenactmentofthatrolegiventhenatureof

contextualchallengestheyencounter.Giventhesechallenges,itcanalsobe

concluded thatthe schoolcontextis unfavourable forthe new curriculum

implementation.Accordingly,literatureshowsthatspecificschoolcontexts,inwhich

principalsfunction,influenceswhattheydo(Angelle,2017).Asaresult,themanner

inwhichreformstakeshapeinschoolsisdeterminedbytherealityintheschool

(Schechter&Shaked,2017).

Anothersignificantfindingofthisstudyisthatprincipalsencounterseveral

challengesintheirrole(cf.4.2.3).Theprincipals,inthisstudy,showedthattheyare

overburdenedbymanyresponsibilitiesandthattheyhaveinsufficientinformationof
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thenew curriculum.Thesechallengesconstraintheirleadership ofthenew

curriculum.Thefindingsalsoshow thattheyarechallengedbyashortageof

resourcesandalacksupportfrom theMinistry.Schoolleadershipliterature

reiteratestheplightofprincipals.Accordingtothisliterature,theprincipals’roleis

amorphousforbothveteransandnovices(Jorgensen,2012),itisanoverwhelming

challenge,especiallyduringreform implementation(Walker,Qian&Zhang,2011),

andacomplextask,tothepointthatitisalmostimpossibletodo(Fullan,2009).

Itcanbededucedfromthesefindingsthattheprincipalsinthisstudyareunableto

functionoptimally,especiallywithregardtotheunderlyingchallengesassociated

withtheirleadershipofthenew curriculum.Inthisregard,Bush,Kiggunduand

Moorosi(2011)reportedthattheproposedchangesineducationalsystemshave

renderedmanyservingprincipalsineffectiveintheirrole,moresobecausemanyof

them areuntrainedinschoolleadershipand/ormanagement.Similarly,many

challengesencounteredbytheprincipalsinthisstudyseeminglyrendertheir

leadershipinsignificant,hencetheyseemtohaveaninferioritycomplex.

5.2.5Unpreparedforreformleadership

Anotherpertinentfindingofthisstudyisthatsomeprincipalsclaimedthattheywere

nottrained,whileothersreportedthattheywerepoorlytrained,hencethey

possessedinsufficientknowledgeofthenew curriculum.Thosewhoreceived

trainingwereonlytrainedaftertheteachershadbeentrained,andtheyreportedthat

theirtrainingwasshortandsketchy(cf.4.2.1.1).Thesefindingsrevealthatthe

principalsinthisstudyareillequippedforleadershipofthenewcurriculum.These

findingsalsoconfirmthatthereisnostrategicschoolleadershipdevelopmentand

preparationinAfricancountries(Moorosi&Bush,2011).Thefindingsfurther

reiteratethefindingsbytheWallaceFoundation(2009),whichshowthatschool

leadershiphasbeenlargelyignoredinmanyreformagendas.

Theprincipalsfurtherrevealedintheinterviewsthattheyneedmorein-depthtraining

onthenewcurriculum.Thisindicatesthattheybelievethattheirgreatestneedis

professionaldevelopment.Inthisregard,NgandPun(2013)suggestthatthereisa

needtodevelopdifferentcapitalsofprincipalsintimesofreformtoavoidleadership

lag.Thesescholarsreiteratethatwhilesomeprincipalsmaypossessrichteaching
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experience,thereisaneedtodeveloptheirintellectualcapacitytoenablethem to

assumetheleadershipofcurriculumreformbyguidingtheirteacherstochange.

Ithasbeenreportedinliteraturethatthecriteriaforappointingprincipalsare

dubiousinmostAfricancountries(Moorosi&Bush,2011).Principalsareoften

appointedbasedontheirlongteachingservice,politicalconnectionsandhigh

academicqualificationsamongotherthings(Bush&Oduro,2006).Thisstudyfound

thatprincipalsmaynothavethenecessarycapacitytoleadthepedagogicalchanges

requiredbythenew curriculum (cf.4.4.1)inspiteofhavinghighacademic

qualificationsandlengthyteachingexperience(cf.4.3.1).Leadershippreparation

remainscriticalbecauseitimprovestheconfidenceoftheprincipalsintheirjobs

(Bushetal.2009).Asaresultofinadequatetraining,itcanbededucedthat

principalsinthisstudymayhaveaninferioritycomplex.

Theimplicationofhavinguntrainedprincipalsleadingthenewcurriculumisthatthe

principalsaretechnicallyunqualifiedtoleadthenewcurriculum.Asaresult,this

reformfacesathreatofbeingpartiallyimplementedatschoollevel.Inthisregard,

HallingerandLee(2013)emphasisethatteacherscannotmaketherequired

pedagogicalchangeswithouttheskilfulleadershipandsupportoftheirprincipal.

5.3Summaryofthefindings

Theaim ofthisstudywastoexploretheperspectivesofLesothoprimaryschool

principalsregardingtheirrolesandresponsibilitiesintheimplementationand

leadershipofthenewintegratedprimaryschoolcurriculum.Toachievethisaim,a

mixed methods approach was adopted to explore the principals’views,

understandings, opportunities and challenges regarding their roles and

responsibilitiesinthenewcurriculumpragmaticallyandcomprehensively.Therefore,

thisstudyexplorestheperspectivesofprincipalsascurriculumreformunfoldsunder

theirleadershipinthecontextofLesotho.

5.3.1Principals’viewsandunderstandings

Specifically,the questionnaire soughtto revealthe principals’views and

understandingregardingtheirrolesandresponsibilities.Thedatacollectedshowed

thattheprincipals,inthisstudy,havepositiveviewsregardingtheirroleasleadersof



136

thecurrentcurriculumreforminLesotho.Thehighaggregatemeanscoresacrossall

thequestionnairedomainsshowedthattheprincipalsregardthemselvesasleaders

ofthenewcurriculum.

Similarly,theinterviewdatacorroboratedthequestionnairedata,andrevealedthat

theprincipalsregardthemselvesastheleadersofcurriculum reform inLesotho,

whosemaindutyistosupervisetheproperimplementationofthereform.Itshould

benotedthattheprincipalsassumetheroleresponsibilitieseventhoughtheirnew

roleexpectationsarenotspecifiedinthenew curriculum policy.Moreover,the

findingsindicatedthattheprincipalsregularlyundertakespecificmeasuresto

ensurethatthenew curriculum isfunctionalintheirschools.Forinstance,the

principalsmonitorlessonplanningandobservelessonsduringteachingandlearning.

Thepositiveviewsandstrategiesemployedindicatethattheprincipalshave

reframedtheirroleinresponsetothenewcurriculum.

5.3.2Challengesandopportunitiesthatprincipalsencounter

Theinterviewdatafurtherrevealedthattheprincipalsencountermanychallenges

(suchasalackofinformationaboutthenewcurriculum andhavingtorelyon

teachersforsuchinformation),whichhinderthem from fulfillingtheirperceived

responsibilities.Moreover,thesechallengesseemtoinfluencetheopportunitiesthat

theyencounterwhenimplementingthenewcurriculum.Thefindingsshowthatthey

relyonindirectandsubtleleadershiptechniquesratherthandirecttechniques.For

instance,theyemploycollaborativestrategiessuchasteamwork,peerinfluenceand

school-basedworkshops.Theusesofthesesubtlestrategiesseem toencourage

teachers’implementationdiscretionbecausetheprincipalsreportedthattheyrelyon

theteachersformostoftheinformationandproceduresofthenewcurriculum.

5.3.3Explainingtheprincipals’views,understanding,opportunitiesandchallenges

Apossibleexplanationforthepositiveviewsoftheprincipalsregardingtheirrole

maybeduetoroleexpectations.Theprincipalsseeminglyunderstandwhatis

expectedfromthemasleaders.AccordingtotheLesothoEducationAct(2010),‘a

principalshallensurethatmeaningfulteachingandlearningtakesplaceatthe

school’.Seemingly,theprincipalsaremandatedbythisActtoleadteachingand

learningintheirschool.Mestry(2017)assertsthat,nowadays,principalshipis
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subjectedtoarangeofexpectations.Forinstance,researchindicatesthatthe

principalsareaccountableforimprovingstudents’achievementandattainingthe

outcomesoftheeducationsystem (HouraniandStringer,2016).Accordingto

Mestry(2017),aprincipalisusuallyheldaccountableforstudents’academic

performance.

Thetwodatasetshelpedtouncoverthefactthatthereisagapbetweenwhatthe

principalsenvisageastheirrolesandresponsibilitiesandtherolestheyactually

enactastheyimplementthenew curriculum intheirschools.Thediscrepancy

betweentheperceivedandenactedrolesiscausedby,amongotherthings,alackof

preparationandtheinadequatedevelopmentofprincipals.Inthisregard,Hallinger

andLee(2013)foundthatalackofleadershipskillsandknowledgecanimpacton

theircapacityasprincipalstoleadandsupporttheimplementationofeducational

reforms.Thefindingssuggestthatin-serviceprogramswereseeminglynotaligned

withtheaim ofdevelopingthecurriculum reform leadershipcapacityofthe

principalsbecausethein-serviceprogramsthattheprincipalsattendedapparently

didnotsupporttheirenactmentofthereformleadershiprole.Leadershipcapacityis

seenasakeyleverandaprerequisiteconditionforthesustainableimplementation

ofreformsinschools(Hallinger&Heck,2010;Fullan,2001).Asaresult,thefindings

ofthisstudysuggestthatthereisinsufficientleadershipcapacityamongtheprimary

schoolprincipalsinLesothotoleadthecurrentcurriculumreform.

Thefindingsshowthattheprincipalsfacechallenges,suchashavinginsufficient

curriculuminformation.Thischallengecanalsobeattributedtothetypeofin-service

trainingthattheprincipalsreceived.Theprincipalsreportedthattheirtrainingwas

ineffective.Thisfindingisconsistentwithpriorfindings,whichindicatedthatthe

‘workshop’modelforprofessionaldevelopmentoftheprincipalsisineffective

(Piggot-Irvine,Howse&Richard,2013).Thefindingsofthisstudyalsoresonatewith

theresearchinSouthAfrica,whichshowedthatmanyprincipalslackedawareness

oftherequirementsoftheNewCurriculumStatement,andtheyhadaweakgraspof

thenewclassroompedagogies,whichconfinedthemtojustcheckingtheteachers’

workratherthanmakinginformeddecisionsaboutthequalityoftheirteaching(Bush,

Joubert,Kiggundu&VanRooyen,2010).
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5.3.4Contributionofthestudy

Thefindingsofthisstudyaretimelyandcontributetotheexistingbodyof

knowledgeonreform implementationintwoways.Firstly,theyconfirm previous

studiesoncurriculum reform leadershipandsecondly,thefindingsofthisstudy

raisequestionsabouttheprincipals’sense-makingtheoryadoptedasatheoretical

frameworkforthisstudy.

Thesefindingsconcurredwithpreviousstudiesbyshowingthatprincipalsareoften

confrontedwithincomprehensiblecurriculum reformsandexperiencecomplex

challengeswhenleadingsuchreforms.Forinstance,thefindingsofthisstudy

showedthattheprincipalshavelimitedinformationaboutthenewcurriculum and

theyencounterothernumerouschallengesthatimpingeontheirleadership.

Thefindingsraisedquestionsonthesense-makingtheoryadoptedinthisstudyby

demonstratingthattheprincipalsinthisstudydonotnecessarilyprovidean

interpretiveframeworkfortheteachers’sense-making,andthattheteachers,

because ofhaving superiorinformation ofthe new curriculum,directits

implementation.

Thisstudy’sfindingshavealsoillustratedthatlimitedattentionhasbeengiventothe

preparationanddevelopmentofprincipalsfortheirleadershipofcurriculumreform

inLesotho.Theprincipalsinthisstudyreportedthattheyweretrainedafterthe

teachershadbeentrainedandthattheirtrainingwasinadequate.Theybelievedthat

theirknowledgeofthenewcurriculumwasinferiortothatoftheteachers.Hence,

theprincipalstendedtorelyontheirteachersforcurriculuminformation.

5.4Conclusion

Asindicatedearlier,theprincipalsinthisstudyperceivethemselvesasthelegitimate

leadersofthecurrentreform andtheyfeelboundtoadheretoit.However,while

leadingthisreform,theychoosethepedagogicalaspectsofthereformthatmatch

theircapabilities,suchaslessonplanningandteachingtheprescribedcontent.

Whenfacedwithcurriculum reform,theprincipalsmakesenseoftheirrolebyre-

constructingtheirbehavioursinrelationtothecontexttheyfindthemselvesin.
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Interestingly,theyaspiredtoplayanactiverolebysupervisingtheimplementationof

curriculum reform.However,theirlocalcapacitiesfallshortofthisenvisagedrole,

hencetheyoptedtocreatetheirownwaysinconsiderationoftheircurrentcontexts.

Thereform broughtaboutradicalchangesthatchallengedtheextantbehaviours

withintheschools.Thesechanges,coupledwiththelackofinformationand

contextualchallenges,wereinconsistentwiththeprincipals’priorknowledgeand

experiences,andasaresult,thereformcreatedroleambiguityandconfusionforthe

principals.Incontrasttopriorstudies(Coburn,2005;Spillane,Reiser&Reimer,2002),

theprincipalsinthisstudyadjustedtheirrolesinresponsetothereform,andin

considerationtotheirlocalcontextsortherealityintheirschools.Inthisregard,

SchechterandShaked(2017)claim thattheschoolrealityplaysacriticalrolein

shapingtheimplementationofmandatedreforms.

AccordingtoCoburn(2005),theprincipalsinfluencetheirteacherstoactincertain

waysinresponsetoreforms.Sheclaimsthattheprincipalsmayemphasisecertain

aspectsofthereformtoteachersandignoreotheraspects.Shemaintainsfurther

thattheprincipalsmaysupportorgiveteachersaccesstoonlythosepolicy

messagesthattheybelieveareappropriatefortheirteachersandschools,while

shuttingoutpolicymessagesthatcontradicttheirbeliefs.However,thefindingsof

thisstudyshowthattheprincipalsinthisstudyarenotactingtosabotageorreject

thereforminitiative.Asthegatekeepersormiddlemanagers,theyhaveallowedthe

reformintotheirschool(thereformseemedtohavetargetedtheteachersbutnot

theprincipals),butduetotheirlackofinformationandothercontextualfactorson

thecurrentreform,theyarestrugglingtoestablishthemselvesasleadersofthis

reform.Thereislittleroomfortheprincipalstotakethedirectleadershiproleofthe

currentreform,hencethereislittlepossibilityalsoforthemtoprovideaninterpretive

structurefortheteachers’sense-making.

Theargumentraisedbythisstudyisthat,thesense-makingbytheprincipals

seeminglydoesnotdrivetheimplementationofthecurrentcurriculum reform in

Lesotho,giventhecontextinwhichtheprincipalsfindthemselves(inadequate

trainingandinsufficientinformationonthenewcurriculumreform).Coburn’s(2005)

theorythatprincipalsprovideaninterpretiveframeworkforteachers’sense-making

seemstobebasedonassumptionsthatprincipalshaveorhadfullinformation
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abouttheproposedreform.Havingfulldetailsofthereformwouldputprincipalsina

betterpositiontochooseaspectsofthereformthatalignwiththeirbeliefs,andthen

beingabletoemphasisethoseaspectstotheirteachers.

Theprincipalsinthisstudyreportedthattheyhavelimitedinformationregardingthe

curriculum reform becausetheywereeithernottrainedorfeltthattheywere

inadequatelytrained.Assuch,theprincipalstendedtorelyontheirteachersfor

information aboutthe curriculum reform,and theyused indirectleadership

strategies.Giventhissituation,thisstudyarguesthattheseprincipalsmaynot

providetheinterpretiveframeworkforteachersbyselectingsomereformmessages

overothers.

Itcanotherwisebearguedthattheindirectleadershipstrategiesemployedbythe

principalsinthisstudyareenoughtobeaninterpretiveframeworkwithinwhich

teachersmakesenseofthecurriculumreform.Byallowingteachersthefreedomto

decideonwhichreform aspectstheyimplement,theprincipalsare,inaway,

providingtheframeworkforteachers’sense-making.Theprincipalsseem toallow

implementationdiscretionfrom theirteachers.Thecasepresentedbythisstudy

showsthattheprincipals,togetherwiththeirteachers,arelearningaboutthereform.

Asaresult,theprincipalsadoptedcollaborativestrategieswherebytheprincipals

andtheteachersinfluenceeachother’ssense-makingaboutthecurriculumreform.

However,itisimportanttonotethattheprincipalscollaboratewithinferior

informationwhiletheirteachershavesuperiorinformationaboutthecurriculum

reform.Hencetheteachershaveanaddedadvantagetoinfluencethedirectionof

theimplementation.

Inshort,Coburn’s(2005)theory,ascitedbelow,assumedthatprincipalshavehad

fullaccesstopolicymessages.Also,itassumedthattheygainedthisaccessbefore

theirteachers.Also,itassumedthatthepolicymessagesreachtheteachersthrough

theprincipals.Thetheoryalsoassumedthattheprincipalshavecontroloverthe

teachers’professionaldevelopmentandtheprocurementofcurriculum materials

throughwhichtheycaninfluenceanddirecttheteachers’sense-making.

Principalshavegreateraccesstopolicymessagesthanmostclassroom

teachers.Theyaretheoneswhoattenddistrictmeetings,receivestate
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anddistrictdirectives,andparticipateinnetworkingeventsassociated

withreformefforts,learningaboutnewmaterials,approaches,andideas

associatedwithchangingpolicy.Astheyinteractwiththesepolicy

messages,principalsmakekeydecisionsthatshapewhichmessages

theybringin,whichmessagestheyemphasizewiththestaff,andwhich

theyfilterout.(Coburn,2005,p.499).

However,thefindingsofthisstudyrevealedotherwise.Theprincipalsinthisstudy

showedthattheywereonlytrainedaboutthenewcurriculumaftertheirteachershad

beenfamiliarisedwithit.Moreimportantly,theyreportedthattheyweretrainedfor

severaldaysyettheirteachersweretrainedforseveralweeks.(Theydescribedtheir

trainingas‘half-baked’or‘inadequate’).Thisstudyfoundthattheprincipals’believe

thattheyhaveinferiorcurriculuminformationcomparedtotheirteachers.Hence,the

principalsgetmostofthecurriculuminformationfromtheteachers.Assuch,they

usesubtlestrategies,likepeer-influenceandschool-basedworkshops,inwhich

teachersseeminglyusetheirdiscretionandunderstandingstoimplementthenew

curriculum.Accordingtothefindingsofthisstudy,theprincipalsseemingly‘rubber-

stamp’theteachers’implementationdecisions.

5.5Limitationsofthestudy

HallingerandLee(2013)warnthattheprincipals’self-reportratingsaresubjectto

inflation.Thisquantitativedatareliedsolelyontheprincipals’self-reportabouttheir

viewsontheirleadership.Therefore,cautionshouldbeexercisedwheninterpreting

questionnaireresults.Again,self-reportbyprincipalscannotbetrustedbecauseofa

tendencycalledSociallyDesirableResponding.Peopleoftenrespondinawaythat

presentstheminamorefavourablelight,eveniftheseresponsesdonotreflecthow

theyactuallythinkorbehave(McDonald,2008).Thequestionnairedatawas

triangulatedwithinterviewdatatomaximisethevalidityofthefindings(Creswell,

2014).Theinterviewdatawasfromasmallsample(N=6)becausetheaimwasto

gatherin-depthdata,eventhoughthequestionnairedatawasgeneratedfrom a

relativelysmallsample(N=82).Duetothesmallsamplesize,thefindingsofthis

studycannotbegeneralised.Rather,thefindingsshouldbetreatedasillustrativebut

perhapsnotrepresentative.Thisstudyprovidesapictureofprincipals’leadershipof
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curriculumreforminLesotho.Importantly,thisstudyshouldnotberegardedasan

evaluationofprincipals’leadershipofthenewcurriculum,butitshouldbeframedas

anexplorationoftheirleadership.

5.6Recommendations

5.6.1Instructionalleadershiptraining

Thefindingssuggestedthatprincipalsinthisstudymaynothaveinstructional

leadershipskillstosupporttheenvisagedchangesinteachingandlearning.These

findingsimplythatprincipalsfallshortofprovidingpedagogicalguidanceto

teachers.Therefore,Irecommendthatthereshouldbeintensiveleadershiptraining

forschoolprincipals.Thistrainingshouldalsobedesignedtoincludecapacitating

principalswithskillsforinstructionalleadership.Havingtheinstructionalleadership

skillswillcapacitatetheprincipalstosupportteachingandlearningprocesses.

Literatureindicatesthattheskillsandcapacityofschoolleadersisvitalforthe

successofreforms(Lai,2015;Hourani&Stringer,2015).

5.6.2Redesignin-servicetrainingprogram

Theresultsindicatedthatprincipalsindirectlyleadtheimplementationofthenew

curriculum duetohavinginsufficientinformationaboutit.Assuch,Irecommend

thoroughnewcurriculum trainingforprincipalsthatencompassesitstheoretical

underpinnings.Thistrainingshouldempowerprincipalswithknowledgeaboutthe

new curriculum,whichwillimprovetheirexpertiseandreducetheirrelianceon

teachers.AccordingtoJansen(1998),itisimportanttomakeagentsawareofthe

reasonsforbringingeducationalreformsintoschools.Moreover,principalsneed

traininginchangemanagement.Thiswouldenablethem toleadthisreform

strategically.Thistrainingshouldputgreateremphasisonchangetheoriesthat

principalscanadoptintheirschools.Havingtheknowledgeandskillsformanaging

changewouldcapacitateprincipalstobeeffectiveleaderswhoworktoensure

qualityteachingandlearning.

5.6.3Situationanalysisofschoolcontext

Giventhenumerouschallengesthatprincipalsencounter,Irecommendthatthe

MoETshouldundertakeasituationanalysisoftheschoolcontextsinwhichthe
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principalswork.Conductingasituationanalysisoftheschoolcontextswouldhelp

theMoETtoestablishthechallengesthatprincipalsencounterandmitigatethem.In

thiscase,thesituationanalysisoftheschoolcontextswouldhelptoshedlighton

theamountofresourcesandfundsneededfortheeffectiveimplementationofthe

newcurriculum.Tomitigatethesechallenges,theMoETshouldtakedecisivesteps

toallocateresourcesandfundstoschoolstomeettheneedsofthenewcurriculum

inschools.

5.6.4Reviewofpolicies

ThisstudyfurtherrecommendsthattheMoETshouldreviewordeveloppolicies,

whichtargetthesupportoftheprincipals.Thisstudyfoundthattheimplementation

ofthenewcurriculum ishamperedbytheunavailabilityofresourcesandfundsin

schools.Therefore,existingprocurementpoliciesshouldbereviewedtomakethe

supplyofschoolresources,relatedtothenewcurriculum,easyfortheprincipals.

Moreover,theMoETshouldreviewschoolfundingpoliciesinordertotimelyavail

enoughfundstoschoolstomeetthefinancialdemandsofthenewcurriculum.The

timelyprocurementofschoolresourcesandadequatefinancialsupporttoschools

wouldaidthesmoothimplementationofthenewcurriculum.

Thefindingssuggestedthatprincipalsreceivedinadequatetrainingonthenew

curriculum.Therefore,thisstudyrecommendsthattheMoET shoulddevelop

policiesforthestrategicprofessionaldevelopmentofprincipals.Suchprofessional

developmentpoliciesshouldensurethattrainingforprincipalsisongoing,needs

specificandcontext-specific.Havingpoliciesinplaceforprofessionaldevelopment

wouldmeanthatdeliberateeffortsaregearedtowardstheimprovementofschool

leadership.Theaimofsuchprofessionaldevelopmentpoliciesshouldbetobuildthe

principals’capacityasleadersofcurriculumreform.

5.6.5Focusoffutureresearch

Tosupportthisstudy,futureresearchshouldfocusonhow principalsfacilitate

curriculumreformbyincorporatingthesurveysofteachers’perspectives,aswellas

principals'perspectives.Suchsurveyswouldofferresearchersanopportunityto

comparebetweentheteachers'perspectivesandtheprincipals'self-reports.Other

futurestudiesshouldfocusonincludingobservationsofprincipalsinaction–witha
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largersample,inordertomakeempiricalclaims.
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APPENDIXC:MINISTRYLETTER

PrivateBagA197

Maseru100

02October2017

SeniorEducationOfficer

TheMinistryofEducationandTraining

Maseru100

Lesotho

REQUESTFORPERMISSIONTOCONDUCTRESEARCH

DearSir/Madam

Iherebyrequestpermissiontoconductresearchwithselectedprimaryschool

principalswithinyourdistrict.

MynameisMoeketsiDavidRalebese,andIam presentlystudyingforaMasters

degreewiththeUniversityoftheFreeState.AspartofmyMastersprogramme,Iam

requiredtoconductresearchonanaspectofinterestwithaviewtomakinga

contributiontoourknowledgeandunderstandingoftheissuesunderstudy.Thetitle

ofmyresearchprojectis:

Principals’perspectivesregardingtheirrolesasleadersofcurriculum reform in

Lesotho.

ThepurposeofthestudyistoexploretheperspectivesofLesothoprimaryschool

principalsontheirrolesandresponsibilitiesintheimplementationandleadershipof

thenewintegratedprimaryschoolcurriculum.Iam particularlyinterestedinhow

principalsview theirrolesasleadersofcurriculum reform inLesothoandthe
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challengesandopportunitiestheyencounterinfulfillingtheirroles.Thestudyhasthe

potentialtobenefitprincipals,teachersandcurriculum developersbypointingout

challenges,thesuccessesand theneedsforsupporting and improving the

curriculumleadershipinLesothoThisstudywillenableparticipantsinthisprojectto

reflectontheirleadershippractices.Theprincipalsfromthefivecentreswillbenefit

fromthisprojectsincetheyaredirectlyinvolvedintheprojectandresearchfindings

willbesharedwiththem.TheLesothoministryofeducationwillalsobenefitasthe

findingswillbesharedwithitsauthoritiesforpossiblepolicyamendments.

.

Thestudywillinvolvedistributingquestionnairestoonehundredprincipalsto

exploretheirviewsandbeliefsregardingtheirrolesasleadersofcurriculumreform

andinterviewswithtenprincipalstoexplorethechallengesandopportunitiesthey

encounterintheirleadership.Theinterviewsareexpectedtolastnomorethan60

minutespersession.

Iundertaketoobserveconfidentialityandtoprotectparticipantsfrom physical

and/orpsychologicalharm.Nonamesoftheschoolsand/orpersonsshallbeused

inanyreportsoftheresearch.Allparticipantswillbeaskedtoparticipatevoluntarily

inthestudyandmaywithdrawatanytimeshouldtheysowish.Uponthecompletion

ofthestudy,IundertaketoprovidetheMinistryofEducationandTrainingwitha

copyoftheresearchreportandtosharemyfindingswithprincipalsinMaseru(and

possiblyotherdistrictsasnecessary).

Ifyouneedanyfurtherinformationand/orhavesuggestions,pleasecontactme

and/ormyresearchsupervisorProf.L.JitaatJitaLC@ufs.ac.zaor+27514017522

Ihopemyrequestwillreachyourfavourableconsideration.

Yourssincerely

MoeketsiD.RalebeseCell:+26659000678(E-mail:dmralebese@gmail.com)
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APPENDIXD:PRINCIPALS’LETTER

PrivateBagA197

Maseru100

Date.................

ThePrincipal

XXprimaryschool

Maseru100

INVITATIONTOPARTICIPATEINARESEARCHSTUDY

DearSir/Madam

IampresentlystudyingforaMastersdegreewiththeUniversityoftheFreeState.As

partofmyprogramme,Iamconductingaresearchstudyentitled:

Principals’perspectivesontheirrolesasleadersofcurriculumreforminLesotho.

ThepurposeofthestudyistoexploretheperspectivesofLesothoprimaryschool

principalsontheirrolesandresponsibilitiesintheimplementationandleadershipof

thenewintegratedprimaryschoolcurriculum.

Youhavebeenidentifiedasoneoftheprincipals,alsoknownascurriculumleaders

andwhoseviewsandleadershippracticesIwouldliketolearnfromandthencome

upwithstrategiesforimprovement.Thestudyhasthepotentialtobenefitprincipals,

teachersandcurriculumdevelopersbypointingoutchallenges,thesuccessesand

theneedsforsupportingandimprovingtherolesofcurriculumleadersinLesotho.

Thestudywillinvolve:1)fillingaquestionnaire,whichmaytakeaboutthirtyminutes,

toexploreyourviewsandbeliefsregardingyourrolesasaleaderofcurriculum

reform;2)ifneedbe,aninterviewwillbeconductedtoexplorethechallengesand

opportunitiesyouencounterinyourleadership.Theinterviewisexpectedtolastno

morethan60minutes.
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IundertaketoobserveconfidentialityandtoprovidetheMinistryofEducationand

Trainingwithacopyoftheresearchreportandtosharemyfindingswithprincipals

inMaseru(andpossiblyotherdistrictsasnecessary).

Ifyouneedanyfurtherinformationand/orhavesuggestions,pleasecontactme

and/ormyresearchsupervisorProf.L.JitaatJitaLC@ufs.ac.zaor+27514017522

Ihopemyrequestwillreachyourfavourableconsideration.

Yourssincerely

MoeketsiD.RalebeseCell:+26659000678(E-mail:dmralebese@gmail.com)
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APPENDIXE:CONSENTFORM

Ifyouagreetoparticipateinthestudypleasecompletetheattachedtheconsent

form

Studytitle:Principals’perspectivesregardingtheirrolesasleadersofcurriculum

reforminLesotho.

 Iherebygivefreeandinformedconsenttoparticipateintheabovementioned

researchstudy.

 Iunderstandwhatthestudyisabout,whyIamparticipatingandwhattherisks

andbenefitsare.

 Igivetheresearcherpermissiontouserecordingdevice.

 Igivetheresearcherpermissiontomakeuseofthedatagatheredfrom my

participation,subjecttothestipulationshehasindicatedintheaboveletter.

Participant’sSignature:..........................................Date:...................

Researcher’sSignature:........................................Date:....................
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APPENDIXF:PRINCIPALINTERVIEW

1.Howdidyoucometoknowaboutthenewcurriculum?

2.Whydidtheministryofeducationimplementthisnewcurriculum?

3.Whatisexpectedfromyouasaprincipalinthisnewcurriculum?Whatareyour

foremosttasksinimplementingthenewcurriculuminyourschool?

4.Whatpositivethingshasthenewcurriculumbroughtforyouasaprincipal?Ifyou

areinvitedtosharewithotherprincipalsyoursuccessexperiencesinthe

implementationofthenewcurriculum,whataccomplishmentswouldyoutalk

about?

5.Whatproblemshasthiscurriculum broughtforyouasaprincipal?Arethere

factorsthathinderyourleadershipofthisnewcurriculum?Howdoyoudealwith

suchissues?

6.Howdoyouassistteacherswhoencounterproblemswiththenewcurriculum?

Givepracticalexamples.

7.How doyoupointoutteachers'strengthsandweaknessesafterclassroom

observations?

8.Whatareyourcommentsaboutthetrainingthatyoureceivedregardingthisnew

curriculum?Inwhichareasdoyouneedfurtherassistance/training?Why?

9.How doyouensurethatteachersactuallyimplementthenew curriculum

effectively?Probeforprogramstoempowerteachers.

10.Howwoulddescribeyourfeelingsregardingyourleadershipinimplementingthe

newcurriculum?Howdoyougenerallyfeelduringthistimeofimplementingthe

newcurriculum?
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11.Whatsuggestionscanyoumakeregardingprincipalleadershipinschoolsduring

thistimeofimplementingthenewcurriculum?
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APPENDIXG:PRINCIPALS’QUESTIONNAIRE

DearParticipant

IamMoeketsiD.RalebeseandIamdoingMastersinEducationattheUniversityof

theFreeState.Iamcurrentlyconductingaresearchtitled:Principals’perspectives

regardingtheirroleasleadersofcurriculum reform inLesotho.Youhavebeen

selectedtotakepartinthisstudythatcollectsinformationaboutPrincipals’

perspectivesregardingtheirrolesandresponsibilitiesintheimplementationof

curriculum reform inLesotho.Youranswerswillbehelpfulinrevealingchallenges

andopportunitiesintheleadershipofcurriculumreform.Theinformationobtained

throughthisquestionnairewillremainconfidentialandbeusedforthepurposeof

thisstudyonly.

SectionA:Biographicalinformation

PleaseindicatethebestoptionwithXintheappropriatebox

GENDER

Male

Female

AGE

26-30

31-40

41-50
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51-60

61-65

>65

EXPERIENCEASTEACHER

1-3years

4-6years

7-10years

11-15years

>16years

EXPERIENCEASPRINCIPAL

1-3years

4-6years

7-10years

11-15years

>16

ACADEMICQUALIFICATIONS

Certificate

Diploma

Degree

Post graduate

degree
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ADDITIONALTRAINING

Leadership/ management

training

Yes No

SectionB

MarkthemostsuitableresponsewithanX.(1=never;2=seldom;3=moderately;4=

mostly).

I.UNDERSTANDINGCURRICULUMREQUIREMENTS 1 2 3 4

5 Iknowtherequirementsofthenewcurriculum

6 Ileadtheteacherstounderstandtherequirementsofthenew

curriculum

7 Iusethenew curriculum requirementsasaguidewhenI

observeandassessteachingandlearningprocesses

8 Iencourageteacherstochangetheirteachingstrategiesto

meetthenewcurriculumrequirements

9 Iexplaintotheteacherswhatisexpectedfromtheminthenew

curriculum

J.UNDERSTANDING NEW METHODS OF TEACHING AND

LEARNING

1 2 3 4

4.Iunderstandnewteachingmethodsthatteachershavetousein

thenewcurriculum

5.Iknowthenewlearningstylesbroughtbythenewcurriculum
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6.Isharemyknowledgeofthenewcurriculumwiththeteachers

K.ORGANISINGTHEDELIVERYOFNEWCURRICULUM 1 2 3 4

3.Iprepareaclearplantoimplementthenewcurriculum

4.Iensurethattheschoolpoliciesandsystemsaligntothenew

curriculum

L.PLANNINGANDIMPLEMENTINGCHANGE 1 2 3 4

4.Iencourageteacherstobeinnovativewhenimplementingnew

curriculum

5.Ieffectivelypromotechangeintheschoolcommunity

6.Iactivelycommunicateinformationaboutthenewcurriculum

M.ENSURINGTHATCHANGEISUNDERSTOODANDACCEPTED 1 2 3 4

5.Imakeprofessionaldevelopmentplansforindividualteacherson

thenewcurriculum

6.Iensurethatallteachersareactivelyinvolvedintheprofessional

developmentprograms

7.Iensurethatprofessionaldevelopmentison-goingandbasedon

theneedsofthenewcurriculum

8.Iensurethatteachersunderstandthechange,theneedfor

changeandthechangeprocessbroughtbythenewcurriculum
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N.FOSTERING COLLABORATION WITH COMMUNITY

STAKEHOLDERS

1 2 3 4

4.Iestablishopencommunicationwiththewidercommunityabout

thenewcurriculum

5.I involve parents in school programs that facilitate

implementationofthenewcurriculum

6.Iintroducenew curriculum tothewidercommunitythrough

regularmeetingsandothercommunicationchannels/platforms

O.MONITORINGANDEVALUATINGTEACHERPERFORMANCE 1 2 3 4

5.Iconductregularclassroom observationsandgivefeedback

aboutteachingtheNewCurriculum

6.Ievaluateandreviewclassroompracticesofteacherstoensure

thattheyaligntoNewcurriculum

7.Idevelopacurriculumimplementationplanfortheschool

8.Iguide the teaching and learning processes ofthe New

Curriculum

P.LEADANDMANAGECHANGE 1 2 3 4

5.Imakeuseofchangetheorytomanagecurriculumreforminthe

school

6.IbelieveinchangeandIamabletoguideteacherstoimplement

changes
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7.Iam abletodealwithobstaclesanduncertaintiesbroughtby

curriculumreform

8.Iam responsibleformakingsurethatcurriculum changestake

place

Thankyoufortakingtimetofillthisquestionnaire!!!!


