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Abstract

The identity, sexual identity and sexual decisions of young women have been explored
from a social constructionist perspective in this text. Social constructionism acknowledges
multiple realities by recognising that one's understanding of a concept is constructed in
terms of where and how one lives. The three concepts are therefore explored in terms-of
the reality of each of the participants.

The writer has focused on the work of Gilligan in describing the possible psychological
processes that might be involved in the development of the identity of a young woman,
The work of Bowen has also been acknowledged in terms of identity development in family
systems. Other research has been explored regarding the social construction of young
‘women's identity, sexual identity and their sexual decisions. Certain research in which
information on the experiences of women has been shared in terms of sexuality has also
been explored. Previous studies regarding the sexuality and sexual behaviour of young
people (male and female) have been consulted in order to gain a better understanding of
-the sexual lives of young people.

The participants, who were all students at a South African higher education institution,
-were gathered by means of a volunteering system to participate in two focus groups. The.
focus group discussions included creative or artistic expressions as well as an application
of the nominal group technique. The stories of the young women were recorded. The
researcher obtained some understanding of these by means of the feminist poststructural
discourse analysis. -

The participants reported that a relationship context is essential for the social construction
of the identity of young women. It appeared, from their reports, that connectedness is
important in defining identity as a young woman. Furthermore, the participants indicated
that a communal artifact, or processes whereby knowledge is interchanged and concepts
are negotiated and debated, facilitates the social construction of female sexual identity.
They finally reported that one's intrapersonal script appears to inform the sexual decisions
of young women. They seemed to hold the view that the intrapersonal script is informed by
socialisation, context (family, friends, religion, beliefs etcetera), as well as past experience,
among other factors. A concept which may be related or identical to the ethic of care as
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discussed in Gilligan's work seems to play an important role in facilitating and informing
the sexual decisions of a young woman.



Main characters

The researcher refers to the individual who facilitated the research process. She took part
in this process as part of the requirements of the completion of an M.Sc {Counselling
Psychology) degree. The researcher originated the topic, facilitated the process of
gathering the participants and undertook the gathering and writing of the information in this
text.

Supervisor refers to the lecturer who provided the researcher with guidance with regards
to her successfully meeting the requirements of completing the research component of the

M.Sc (Counselling Psychology) degree.-

Thé participants refer to the groups of individuals who have participated in the research
process. The individuals were actively involved in gathering information pertaining to the
topic of interest by sharing their stories regarding the topic.

Social constructionism is regarded as constituting a theoretical approach of accounting
for a phenomenon by constructing its nature and existence as a product of social
relationships, practices and discourses (Friedman, 2008).

Our counterparts

¢ Female identity
" Sexual identity
* Sexuality
* Female sexuality
o Sex
¢ -Sexual decision
¢ Dominant narrative
¢ Scripts
e Sexual scripts
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CHAPTER 1: SETTING THE SCENE

1.1 The ushering

The social construction of young women’s identity, sexual identity and sexual
decisions are at the focus of this research process. The researcher explores
these issues by referring to previous literature as well as by gathering
descriptions of young women'’s stories regarding the three points of interest. In
this chapter, the researcher furnishes a brief overview of the purpose and
necessity of the study, the theoretical framework which informs it, as well as
the aims of the research. Furtherm_ore, the researcher also furnishes a brief
overview of the guidelines of facilitating the research inquiry together with
guidelines for studying the information obtained from the inquiry. In addition,
the researcher whets the appetite of the reader by providing a brief outline of
the chaptefs to follow so as to make her or him aware of what to expect in the
rest of the document. '

1.2 Purpose and necessity of research

The purpose of this research is three pronged. Firstiy, the researcher is
interested in exploring the. social construction of young women's identity.
Secondly, to explore the social construction of young women’s sexual identity
and in turn how the social construction of identity and sexual identity informs
the sexual decisions of young women. This triple aim proves to be of
importance in the context of South Africa as previous studies have impiied
that young women will be more at risk in facing challenges associated with

sexual activity such as sexually transmitted diseases and infections,
unwanted pregnancies and HIV/AIDS (Campbell, Foulis, Maimane & Sibiya,
2005; London, 2005; Maxwell, 20086). ‘

The researcher advances the suggestion that the exploration and insights that

may be obtained from this research process may inform relevant fields in



terms of a deeper understanding of young women’s identity and young
women's sexuality as well as of factors that contribute to their sexual
decisions. If these fields are informed by this research, this could facilitate the
creation of effective mechanisms to assist young women with the possible
challenges -they may confront in terms of the social construction of their
identity, sexual identity and the making of sexual decisions. The success of
the latter facilitation to create effective mechanisms to assist young women
may therefore also indirectly have value in managing and / or reducing the
risks and challenges associated with engagement in sexual activity by young
women (London, 2005). These effective mechanisms may moreover indirectly
have value in assisting young women in terms of challenges involved in the
developmental tasks of identity (Maxwell, 2006).

As found in previous research, the normal development of thé young women
of interest to this research process includes their decisions to engage in
sexual activity, as well as exploring their definition of identity (Maxwell, 2006;
Gilligan, 1982). This decision brings about numerous questions involving
morality, the meaning of being a woman and various expectations of society,
including the family and the social context in which one finds oneself (Gilligan,
1982, Kigozi, 2006; Maxwell, 2006). These questions are explored in a later
chapter discussing young women and sexuality, so as to inform this study
about the various possible processes occurring in the decision of a young
woman to engage in sexual activity. Issues such as society and the family are
also discussed on the bases of family system theory and systems theory as
well as community psychology. The researcher regards these discussions as
important because they inform the research in as holistic a sense as possible
regarding the different factors that contribute to the topic under discussion.

The decision to engage in sexual activity appears more challenging for young
women as the overall gender norm results in young women experiencing
sexual pressure (Maxwell, 2006). The pressure seems to be made evident by
the feelings of obligation the young women experience when having to make

the romantic relationship work. Young women also take emotional



responsibility for the relationship, which may result in guilt feelings when not
satisfying the male (Maxwell, 2006). The female is taught by socialisation to
postpone sex until marriage (Berns, 2001). In contrast to this, she is also
taught to be submissive and care for the male (Kigozi, 2008). This
contradictory information might perpetuate the obligation and guilt feelings of
the young woman in satisfying the male while also intensifying the struggle, as
addressed by Gilligan. The issues of identity and intimacy pose an additional
challenge. These issues seem to interact in this decision making process,
since, as Gilligan suggests, a woman finds her identity in relation to the
iniimacy in her life (Gilligan, 1982).

"While exploring previous research in terms of the aims of the current study,
the researcher only discovered limited resources regarding the said topic. She
found that previous researchers had discussed her three main interest areas
separately. Some researchers have aiso discussed topics relating to this
research study in relation to the local context of South Africa (Campbell,
Foulis, Maimane & Sibiya, 2005; Eaton, Flisher & Aaro, 2003; Lesch & Kruger,
2004, Nicholas, 2008 & Pattman, 2005): The researcher is of the opinion that
more research in the area of young women’s identity, their sexuality and the
sexual decision making of young women is worth undertaking. She therefore-
takes interest in the social construction of young women's identity and their
sexual decision making in the context of their specific community, in an
attempt to thicken existin'g knowledge regarding the issues in the current
research.

1.3 Theoretical framework

Social constructionism, which will be used as the theoretical framework
guiding the research process, can be defined as the shared meaning of a
concept in the midst of multiple realities (Beyer, Du Preez & Blokland, 2007).
This meaning arises from a group of people putting words together to refer to
a specific action or means of doing something. The way a group of people



experience something and how it is communicated gives rise to the meaning.
The researcher is thus interested in the meaning that yﬁur{g women share in
terms of how they understand themselves and their sex&z}aiéty (sexual identity).
E
Social constructionism provides the reader with the::areﬁ%;a% lenses for reading
the text and the writer, lenses through which to view fo ;wri‘te. The theoretical
framework gives direction to explain concepts that appear to be important to
this research process, for example, language, corm]:nunai artifact, social
constructs, eicetera. Furthermore, social constructionism assists the writer
and the reader 1o tap into certain processes which mat/ be important to the
research process including socialisation, connecte# knowing and the
importance of relationships. The ideas of social aaﬁstrué:ﬁ{}nésm also seem to
be related o processes that are important in the research process, such as
the narrative approach and discourse, communal artefact and language. The
framework may also be instrumental in providing a link between systems
functioning and community interaction which both appear to be important
concepts in the current research. By nature, social constructionism may assist
the researcher in gaining understanding of the processes involved in the
construction- of young women's identity, sexual idenﬁity and their sexual

decisions as informed by thelr social contexts.

H
1.4 Research aims |

The researcher“aims to firstly understand the soclal con%tructien of the identity
of young women. She furthermore seeks to explore ﬂ‘ﬁair sexual identity. In
achieving ﬂ'le former, she aims to gain an understahding of what young
women understand sex to- be and what processes are elicited in' making
sexual decisions. To achieve these, the researcher poses the following
questions:

s What is the social construction of young women’s identity?

* What is the social construction of young women's sexual identity?

* How do young women make sexual decisiens?



1.5 Research method and participants |

The meta-paradigm guiding this research process is thfe narrative approach
because it will best facilitate the ‘capturing of the sexual’experience stories of
the participants (Dalton, Elias & Wandersman, 2001). The approach allows for
the attainment of rich, thick and deep descriptions of 'such stories (Dalton,
Elias & Wandersman, 2001). Two groups of ten to fifteen undergraduate

university students were gathered by means of calling fo‘( volunteers.

1.5.1 Research inquiry i

|
The inquiry was planned to take place in two phases. THe first phase included
introducing the participants to each other, buildind group -rapport and
intfroducing the research question. The second phase included a creative or
artistic representation of the participants’ sexual stories, which included a
written narrative of the creative or artistic representatior% of the young women
in the second group. Furthermore, the second phaseJincIuded the nominal
group technique (Sample, 1984; Dunham, 1998) which was used to pick up
themes stimulated by the creative or artistic representatlgon activity. The group

thereafter engaged in a discussion concerning the themes obtained.

' 1.5.2 Data ‘analysis

was utilised to create_reality (Schiffrin, Tannen & Hamilton, 2001). It offers a

method with which to study meaning (guiding metaph(Trs) and to investigate

Discourse analysis was used as a method to study hoT the use of language

how meaning informs everyday life (Wetherell, Taylor 8'1' Yates, 2001). For the
purpose of this research. process, Feminist Poststructuralist Discourse
Analysis has been employed (Baxter, 2003). -

1.6  Outline of chapters

In this chapter, the reader was furnished with an ovejiew of the document,

giving a brief discussion of its contents. Chapter 2 provides a detailed

|
discussion of the theoretical framework used to guide hhe research process.



Chapter 3 furnishes the reader with accounts of previous research which may

be relevant to answering the questions that have been Ie.sked in the research
process. These accounts include information about identity, sexual identity
and sexual decision making. The social constructionist view of identity, sexual
identity and sexual decision making is also discussed in this chapter. The
guidelines used to facilitate the inquiry are discussed in chapter 4. The same
chapter also includes details about how the young vLomen's stories were
obtained and how they would be analysed. Chapter 5 pr:bvides the reader with
a report of the research inquiry, including comments of the different activities,
as well as the researcher's understanding of and suggestions regarding the
young women's stories. The final chapter, chapter 6, closes the curtain.
Chapter 6 includes the researcher's reflections and fina‘l thoughts concerning

the research process.

|
1.7 In a nutshell i

in the quest to obtain understanding of the social éonstruction of young
-women's identity and sexual decisions, the researcherihopes fo enthuse the
reader from the outset, when the theoretical spectacles Iare donned in chapter
2, until the curtain closes in chapter 6. The researcher also hopes that each
chapter will equip the reader to peruse the subsequent éhapters. Furthermore,
the writer aims to build the chapters on each other as well as inform each
chapter along the journey until the final chapter (6). "rhe following chapter,
chapter 2, is intended to orientate the reader to the genlre of the text as it sets
the tone for the rest of the document. The writer therefo'[e invites the reader to
journey with the main characters and their counterpartsiin exploring the social
construction of young women'’s identity and their sexual decisions.

|
|
!
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CHAPTER 2: THEORETICAL GL&SS‘ES

21 The ushering

g
The writer acknowledges that every piece of writing Eis performed fr{;m a
certain standpoint {Creswell, 2007). By this she ref@s to the theoretical
framework informing the piece of writing, one's own views regarding the topic,
experiences regarding the topic and so on (Creswe‘[ll, 2007, Freeman &
Combs, 1997). The brand name of the spectacles that the writer / researcher
wears guides the writing style and becomes the genre:with which the text is
written. Hence, this fext is informed by social saﬁsttftmﬁ{}ﬁism, Communal
artifacts and Eaﬁéuaga are significant concepts in soclal %ssnstrﬁﬁiéniﬁ theory.
These two concepts play an important role in this text, The researcher thus
esteems and is interested in reflecting on the process:through which young
women consiruct their identity and sexual decisions. |

2.2 The genre

|

The t{eord ‘theory’ suggests an explanation based on th(éught, observation and
reasoning, especially one that has been tested and ccinﬁ;'med as containing
general principles explaining a large number of facts (K?tze & Kotze, 1897). In
view of the stance of this text, the use of ‘theory” would feem contradictory as
the researcher seeks to facilitate the writing of this text in a space receptive of
unfixed and open ideas {Gergen, 1991). In search of options to satisfy the
desired stance, an awareness of epistemology, appears atiractive.
Epistemology refers to a particular way of thinking, which drives the process
of how we know and understand the world {Datlion, Fiias & Wandermans,
2001). Following the considerations of the different par%digms, the researcher
infroduces social constructionism as being the most sui?abie genre with which
to pursue the desired plot for this text.



2,3 The backdrop

The backdrop of social constructionism is postmoderfism. Postmodernism
presents a challenge to the ideas that are conventionally accepted in
psychology and in the rest of the world; together with the schools of thought
that result in those ideas (Burr, 2003). 1t further Qi}ﬁi ions the schools of
thought that have paved the way for its existence as well as those that exist
alongside it (Burr, 2003). Postmodemism also raise;gebate and argument
about existing knowledge by questioning existing knowledge, therefore
encouraging conversation about existing concepts (Beyer, du Preez &
Blokland, 2007). Further conversation about existéng concepts may drive

language to evolve alternative views.

Somewhat more traditional ;daas are termed mcésrrlssn’; {Kotze & Kotzse,
1997). According to modernism there is a clear éét netion between the
obiective world which represents the ‘real’ world and theimentai world which is
viewed as being subjective (Burr, 2003). Modernism furthermore detects a
hierarchical relationship between tf'ue researcher and the researched (Lowe,
1991). The researched thus practices passive involvement, responding to
experimental conditions while possessing no knéwtadgaf pertaining to the topic -
of interest (Burr, 2003).

Postmodernism, on the other hand, decenstructs the power relations where
" the researcher becomes part of the research proces{t (Van Viaenderer; &
Neves, 2004). The participants play active roles in the process and their
experiences seem to be of value to it (Beyer, du Preez & Blokland, 2007). The
world is viewed from different perspectives and sharir{g seems important to
postmodernism (Gergen, 1991). It thus becomes clear that postmodernism (in

particular, social constructionism) offers a radical move ltz: research and social
enquiry (Burr, 2003)

t
i

2.4  Social constructionism on stage

As the reader of any story at any given time, one s inclined to want to
|
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become acquainted with the style in which the story |is written in order to
experience the story being conveyed. Having annouched its differences to
other theoretical frameworks, there appears to be no absolute description or
explanation of social constructionism although there are characteristics that
can imply one's affiliation to the approach. Social conltructionism seems to
invite the person to question the traditional prescripti#;ns of the world and
psychology along with a critical evaluation of ideas théﬁt are widely accepted
(Burr, 2003). It meets normality head-on as it is experienced by those living it
(Freedman & Combs, 1996). This is pursued by welt!;oming greyness and
granting an opportunity to the possibility of the non-elxistence of absolutes

(Beyer, du Preez & Blokland, 2007).

The perspective.also recognises that one’s understanding of a particular
concept occurs in terms of when and where in the I\Norld one lives (Van
Vlaenderen & Neves, 2004). In essence, one's undefstanding is therefore
culturally and historically relative (Dalton, Elias & LNandermans, 2001).
Although social constructionism presents a critical stance towards the existing
schools of thought, it is important to note that it does not operate on a clean
slate but rather offers a broader piece of paper on wrich to function (Burr,
2003). : - |
|
Thinking wider than traditional ideas, the stance of %ocial constructionism
expands dualism (Burr, 2003). The position that it adchts here includes the
idea that the development of knowledge emerges from sl.ocial interaction (Burr,
2003). Traditional researchers’ stances, such as positivism, hold the belief that
knowledge is a representation of facts and events in theﬁ' ‘real’ world (Hoffman,
1890). In its aim to be critical and- in the questioning of norms, social
constructionism is moved by meanings that emerge in |cons:tant exchange of
narratives which create new knowledge each time (Lou\Jle, 1991). Hence, from
a social constructionist perspective, the descriptive caoncepts referred to as
dualities such as subject / object, masculine / feminije, mind / body, self /

other, eicetera, are socially constructed rather than real (Kotze & Kotze,
1997).
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Hence, it can be said that social constructionism consid}lers how phenomena
develop in a particular social context (Freedman & Combs, 1996). Social
constructionism is therefore advanced as a theoretical approach of accounting
for something by constructing its nature and existence as a product of social
relationships, practices and discourses (Friedman, 2006). The approach
recognises that most, if not all, aspects of human behaviour and experiences
are constructed by the culture in which these exist (Giles, 2006). Therefore,
social constructionism can be assigned a suggested c%efinition such as the

shared meaning of a concept in the midst of multiple realities (Beyer, Du
Preez & Blokland, 2007). A definition of social constructionism is offered, while

acknowledging multiple realities, to create commorr ground or shared

meaning when reading this text. i

Pertaining to this research process, social constructioq’ism is acknowledged
for the dialogue it will allow and the process in which thé meanings of interest
are constructed. It is the desire of the researcher, therefbre, to participate in a

. . \ . L ,
" social context in order te experience the social construct’on of young women’s

identity and sexual decisions so as to reflect on the realjty existing in the said
context. Although the reflection(s) will not account for'trJe absolute truth, they

. represent some knowledge of the social context of co cern and may inform

other contexts. The latter is acknowledged since conversations seem to be
continuous and realities also possess the ability to co-exist (Beyer, Du Preez

& Blokland, 2007).

In the following sections, various aspects of social constructionism will be
explored. These aspecis may provide greater detail concerning social
constructionism and how the aspects may be related to the research process.

2.4.1 Multiple realities

According to social constructionist viewpoints, there are limits to the ability of
people to measure, describe or explain the world in a precise, absolute and
measurable manner (Freedman & Combs, 1996), whichi implies the existence
of multiple ways of viewing the world. Social constructi%mism therefore refers

\
|
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to multiple realities where each individual, culture or .society gives rise to
meanings of the world where their experiences differ bﬁcause of the different
tools with which they measure, describe and explain these (Hoffman, 1990).
These tools appear to be socially agreed upon by means of mechanisms
constructed by the particular social context (Burr, 2003). The idea of multiple
realities therefore alludes to the concept of 'no essential truth’, which suggests
that reality cannot be objectively known because it is relevant to a particular
context (Van Vlaenderen & Neves, 2004). While seeking to create meaning,
we can only interpret experience while considering many possibilities of
interpretation as viable with none of them being ‘really’ true (Gergen, 1985).
Social constructionism hence offers a no truth method/ where there are no
foundational rules, thus making truth relativistic (Burr,'2003). “Truth’ in this

sense is relative to the context in which it is experienced|(Hoffman, 1990).

Recognising ‘truth’ as being relative, does not mean that anything goes
(Freedman & Combs, 1996). Relativism, however, oﬁerf the context in which
to accept what is real to it (the context) (Burr, 2003). In the same breath,
social constructionism also affords an opportunity td the researcher, the
individual, society or culture to be critical and view norr+s as being subject to
transformation (Gergen 1985). Here is an opportthmty for the radical
questioning of foundationalism and absolutism (Gergen 1991). According to
available research, any attempt to gain knowledge involves a continual
reflexivity (Lowe, 1991).

!
f

)
This research text therefore acknowledges that the paréicipants may possess
different realities in terms of the construction of younglwomen’s identity and
sexual identity. The researcher expects that the realities; W|th which they come
into the research dlscu33|on are informed by their upbrmglng, their experience
in university, their experience of the construction of their own individual
identity, their own experience of sexuality and sexual decisions as well as their
_ previous experiences of being in discussions regar[ding the said topic.
Therefore, it is desired to identify the shared meaning in the midst of the
multiple realities that are expected to be |ntrodu¢ed in the research
discussion.
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" 2.4.2 The script: The language of interaction |

Mechanisms constructed by a particular social contéxﬁl to socially agree on
acc;eptable behaviour, rules, etcetera, with regards to the particular context or
to create contextual reality may be called scripts (Simon & Gagnon, 2003).
The researcher has adopted the word scripts from the scripting theory of
Simon and Gagnon (1988). Their work has been heavily informed by a writer
who has been widely acknowledged for his exter%sive work in social
constructionism: Michel Foucault. He is said to believel that language is an
instrument of power (Freedman & Combs, 1996). A'bcording to Foucault
(1978), people easily tend to internalise socially acceptiable behaviour, rules,
etcetera, specific to a particular context since they take that as the truth of
their contextual identity. These socially acceptable behaviours, rules, and so
forth, seem to be formed by those who have the ability to participate in an

-interaction through language; hence this gives thesg persons power to

persuade one of the truth of a belief in a particular context.
j

The researcher therefore interprets these beliefs as sif:ripts in line with the
definition of Simon & Gagnon. Therefore, according to the scripting theory,
scripts may be viewed as metaphors for conceptualising the production of
behaviour within a social context (Giles, 2006). The wnte*r is of the opinion that
script writing or the construction of the scripts is medlat?d and / or dependent
on language (Lowe, 1991), also in accordance with assumpt:ons made with
reference to Michel Foucault's work. Language, furthefmore, appears to be
essential to the process of negotiation in order to create.a ‘code of interaction'

‘(Gergen, 1985). The following processes, including typification,

institutionalisation, legitimation and reification, which will be discussed later,
appear to be important in the negotiation process me iated by language to
create scripts (Freedman & Combs, 1896). This section therefore discusses
Ianguag_e as used by people and as a medium for in}eraction including its
products, such as discourses and social constructs. The discussion is later
taken further so as to inform the manner in which language centres the social
interaction. i

12
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a) Language as a communication tool

The heart of social constructionism is characterised by language (Burr, 2003).

- Language is a communication tool exclusive to hur1|‘1an beings which is

therefore worth appreciating. Language as a communicgation tool tends to be
used by people as a measuring, describing and ex laining instrument to
facilitate processes that reflect meanings and give risg to the according of
meanings to experiences (Hoffman, 1990). It therefore, provides parameters
for our understanding and experience (Kotze & Kotze, ‘i997). Language thus
mediates and constitutes reality rather than reflecting ¢r representing reality
(Lowe, 1991). Language as a communication tool is intended to be employed

in this research process as a means to identify the Txperiences of young
" women as they communicate these. As a communication tool, the researcher

hopes to use language to obtain a glimpse of the yJ)ung women’s reality
pertaining to their meaning regarding the topic of interest.

b) Language: A social process
. |

Social constructionism consequently perceives people| existing in language
more than it merely being a form of human connection (Kotze & Kotze, 1997).
In addition, to be in language describes a dynamic, social operation rather
than a simple linguistic activity (Freedman & Combs; 1996). Language is
therefore a means to verbalise social processes so |as to render human
interaction a reality. According to Foucault (1 990), therpfore, the meaning of
sexuality, which is the interest of this research pro#ess, is derived from
language. Foucault (1990) furthermore contends that language facilitates the
process of defining sexuality by means of interaction ;between people. Our

experience of the world as welt as our internal states therefore appears to be

enmeshed with the parameters of language in order td|> give the experience
meaning (Burr, 2003}. The social process experienced during the research
process is hence expected to propose a reality to be reflected upon as shared
meaning for the individuals participating in this research process. ‘Truth’ as it

exists for the participants of this research process is thﬁrefore expected to be

_brought to the fore by means of Ianguage in the social cq:ntext

13
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_sexual identity.

¢) Social constructs

A social construct is a concept or practice which may appear to be natural and
obvious to those who accept it (Burr, 2003). In effecti' it appears to be an
invention of a particular culture since, as people talk wit  each other; a view is
constructed {Van Videnderen & Neves, 2004). The construction of a view
demands thought processing that occurs while or ?fter the process of
language does (Hoffman, 1991). This implies that onp cannot think about
something which, people have not yet heard being spd(ken about (Beyer, du
Preez & Blokland, 2007). As human beings use !dnguage, they create
categories and concepts that provide a framework for meaning (Freedman &
Combs, 1996). '

Certain social constructs relating to the participants' experiences, as well as
other social constructs being created, as facilitated by the social conversation,
are thus expected to be utilised. As participants use language, the shared
meaning will prevail and be carried in the social chnstructs used in the
discourse among them. As participants engage in the cionversation about the
topic of interest they may develop their own language urjique to the respective
groups in order to describe their reality as regards the topic. Furthermore, this
language might be reflected in the participants’ use df the same words to
describe different experiences. The experiences mlghtlalso be described by
employing common themes. The use of the same words, as well as the
themes derived from the conversation, might be taken as the social constructs
in the participants' conversation that relate to the said topic. Moreover the use
of the same words to describe different experiences js well as the themes
might also form a common reality amongst the respective conversations.
These conversations might be unique to the paﬂlcrpantﬁ, relating to the social

construction of young women's identity and sexual dec:suons as well as their

d) Discourse

The use of language or the product of language is termed discourse. This

includes sets of meanings, metaphors, images, stories, statements, etcetera



(Burr, 2003). The term discourse can be explored ﬂn a twofold manner

(Freedman & Combs, 1996). In the one sense it refers to a process of
conversation through which meanings are progressi\%ely and dynamically
achieved (Lowe, 1991). These conversations would imply public interactions
such as the everyday conversations of laypeople (Kbtzi & Kotze, 1997). On
the other hand, discourse can also refer to systemati¢ and institutionalised
ways of speaking and writing or even meaning / sense:-making by means of
the use of language (Burr, 2003). However, the focus ofj this study falls on the
everyday conversation of the layperson while noting tha{ the latter might be of
great effect in this conversation.

As people live together or interact in the same context tI{ey use language as a
communication tool to build a discourse. The.discourel‘,e presented within a
context facilitates the construction of scripts so as to produce behaviour.
Discourses that are real to the participants in the current research process
may therefore be referred to in the inquiry to be held'F in which discourses

‘embedded in the scripts guiding the behaviour that the participants will speak

of could also be highlighted.
!

|

e) Narrative ' |

Various discourses might occur in a context, each with ia different story to tell
or a different way of understanding, of knowledge apd of meaning (Burr,
2003). The various stories imply multiple narratives which constitute the
stories that we tell. Brooks and Edwards (1997) have been able to identify
four classes of narratives. ]1

|

The dominant narrative is used to refer to the most: commonly accepted
narrative in a system (Beyer, Du Preez & Blokland, 2007). It also includes the
ideas and points of view that are usually called the nor:m (Van Vlaenderen &
Neves, 2004). The norm is achieved by the constructior‘1 of a shared meaning
(Visser & Moleko, 2003). This construction seems to be substantially
influenced by the guiding metaphor (Beyer, Du Preez & Blokland, 2007). A

|

!
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includes the dominant symbols of society used to guide jn understanding of a
concept amongst a group of people. A description of th 2se symbols suggests
the creation of a vocabulary to refer to the actions, olbjects and means of

carrying out activities as described above (Van Vlaender%n & Neves, 2004).

While the dominant narrative receives an opportunity to be storied, there
appears to be many other events that are not storiled as loudly as the
dominant narrative (Gergen, 1991). These narrativesthich might not be
storied seem to include the silent narrative, counter and| shadow narratives. A
silent narrative is experienced as an unstoried expressidln (Beyer, Du Preez &
Blokland, 2007). It is a private narrative that consists of the condensed
versions of a system’s experience, so much that it remains formless (Brooks &
Edwards, 1997). Secondly, fn opposition to the dominant narrative lies a
counter narrative (Brooks & Edwards, 1997). Unlike the silent narrative, the
counter narrative is well-storied, enabling those identifyif-ug with it to detail the
narrative concerned with it. On the dark side of the dorpinant narrative is the
shadow narrative. Instead of it being located on the opposite end, it is a well-
storied private narrative of the dominant narrative (Broo:ks & Edwards, 1997).
The shadow narrative is usually whispered, if it is at ,L:lll spoken (Brooks &
Edwards, 1997). !

Discourses or narratives in the context of this text appear to concern that
which can be said and thought, as well as who can speak and with what
authority (Lowe, 1991). This might imply that language could pose as an
instrument of power (Freedman & Combs, 1996). In a system of language, the
dominant narrative is expected to constitute that which centres the system
conversation to such an extent that the dominant na,!rrative is internqlised
(Burr, 2003). As such it becomes gasy to believe that the dominant narrative
speaks truth about our identities. The dominant narrative then forms the ‘take
for granted ideas' (Gergen, 1985), hence forming the king pin of socialisation.
In this way the societal expectations are formed al{nd certain roles are
internalised. '

The aim of this research process is thus to hear the| stories of the young
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women and to identify the narratives pertaining to their }ealities regarding the
social construction of their identity and ;exuél decisions. It can be expected
that the dominant narrative might be louder. This is: not to say that the
dominant narrative represents truth, but as described Iabove, the dominant
narrative tends to speak with more power where otI‘Ler narratives remain
unstoried. The sharing of stories of the young wojmen could help the
researcher to uncover the unstoried so as to undersfland their realities as

young women pertaining-to the topic under discussion.

2.4.3 Social interaction

In this section of the text, the writer seeks to hi.ghlig'ht how the language
centres social interaction. First, systems theory will be discussed. This is
anticipated to help to conceptualise the functioning of a} group of people and
the aspects that facilitate effective functioning. Since the participants are
‘viewed as a community by the researcher, the researchier discusses systems
theory in order to highlight ways in which the grou!P may function. The
following discussion also highlights how the group might operate in terms of
being in constant communication and interaction. Lastly, the writer discusses
the topic of a communal artifact. This section attempt# to demonstrate how
language and communities function together and how communal artifact may
be applied to the research process.

a) Systems theory ;
\

According to the systems theory, a system is an organii ed whole comprising
various interlinked subsystems that are related and are in interaction with one
another (Prochaska & Norcross, 2007). Systemé' ‘a'pp!)ear to be organised
according to function, in such a manner that the relaﬁonships between the
subsystems create boundaries around the system as well as around the
subsystems themselves (Visser & Moleko, 2003). Boundaries denote what
appears 1o be acceptable with regards to entering and exiting the system and

travelling between subsystems (Beyer, Du Preez & Blokland, 2007).
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In an extreme view, a system may either be closed or open (Prochaska &
-Norcross, 2007). A closed system is characterised be an impermeable
boundary because no exchange of information occurs! between the system
and the environment (Prochaska & Norcross, 2007). TILis sort of functioning
may seemingly prevent interaction between individuals in.the system and / or
subsystems (Visser & Moleko, 2003). An open system, :however, is identified
by continuous interaction with the environment by way of permeable
boundaries (Visser & Moleko, 2003). These boundarifas open the door to
growth and change and facilitate the view of multipl% realities (Beyer, Du
Preez & Blokland, 2007). I

Systems function optimally when in homeostasis. Horpeostasis suggests_a
system that is in balance and is stable (Visser & Moleko, 2003). A system in
homeostasis is able to engage in functional conversation that will facilitate the
constructive local knowledge process of a system (Beyer, Du Preez &

conversation to be in homeostasis. If a system is in ho

Blokland, 2007). As a system, it may be beneficial for the groups in
eostasis, this implies

that the participants are likely to function effectively urider the following two
circumstances. Firstly, effective functioning may ber] encouraged by ‘the
participants’ acceptance of new forms of interactidn brought by. other
participants within the group. These new forms of interaﬁtion may be different
from the forms with which the participants are familiar. Secondly, the
participants could function effectively by retaining their individual forms of

i
interaction with which they are familiar. i
i

b) Community

The writer considers the participants of this research process to be a
community, as viewed through the lenses of social cgnstruction. Borrowing
from the systems theory, this community could be called a system (Visser &
Moleko, 2003). The participants therefore come togethe#' with a common goal
in mind to participate in the conversation of interest, and therefore could be
considered to be a system or community (Daiton, Elias & Wandermans,
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2001). They carry with them thoughts, feelings and conYersations of previous
engagements in other contexts outside the context of cohcern (Dalton, Elias &
Wandermans, 2001).

The participants could therefore derive guidelines of interaction which might
be informed by other systems so that as a community ihey might be able to
function as a focus group. The boundaries they establis:h could imply that, as
participants negotiate guidelines of interaction with| one another, their
openness to each other's thoughts, feelings and previbus knowledge could
create a group discussion that is beneficial to the current study. However, it is
wise to be aware that a too permeable boundary suggests instability because
it might invite information that is unclear, as well as h"aving the capacity to
invite conflict that could be dysfunctional for the system (Prochaska &
Norcross, 2007). At the same time, too rigid boundarigs might limit effective
and efficient group interaction which might limit or thip out the information
shared by the participants. The community (participants) as a system or group
of people in the same context (research context) may therefore negotiate
principles which will guide their interaction, which may be called a communal
artifact. In the next section the researcher discusses, how the community
could enter the process of creating a communal artifact] and how the process
facilitates the functioning of the groups as systems so a\!s to facilitate effective
and efficient functioning. |

- -¢) Communal artifact
|
In the view of social constructionism, discourse with 'regards to the world
occurs as an artifact of communal interchange (Gergen, 1985). This
interchange presents itself as an active cooperation of People in relationsh_ip.
The social processes include communication, negotiation, and conflict
(Gergen, 1985), which all seem to be centred by languaé;e.

‘Communal artifact’ therefore refers to a social progess whereby people
engage in a process of knowledge interchange, and negotiation of concepts,
to approve them as reality for the concerned community and conflict in order



to reach homeostasis (Burr, 2003; Gergen, 1985 & Hdffman, 1990). In the
process of constructing the communal artifact; there apd'ears to be processes
that occur that maintain the dominant narratives. These processes suggest
and guide the norms to be lived by within a context / culture (Lips, 2006).
These norms seem to facilitate the balance and stabilisation of systems,
namely their homeostasis (Visser & Moleko, 2003). When challenged, these
processes may alter, depending on the openness of the !gsystem to change, as
well as the negotiation processes entered into (Prochaska & Norcross, 2007).
|
Systems, or rather in this case the research communities, therefore enter into
a process of devising a communal artifact in ordfe-r to describe their
experiences (Van Vlaenderen & Neves., 2004). The said process includes a
procedure to build vocabulary and words pertaining to the system'’s reality in
order to describe their experiences (Van Vlaenderen § Neves, 2004). The
process entered into appears to include four different stops along the path,
namely typification, institutionalization, legitimation and reification. These four
stops will be discussed below. |
|
(’{[‘ygi—figgt_ig@ refers to a process through which particilbants could set their
perceptions about the research questions into typq—:-sI or rather categories
(Freedman & Combs, 1996). According to some writers, people most likely
accept the types that their family, friends, community, and so forth, perceive
as being real, which the participants might also do (Gergen, 1985). As -
perceptions are typified, the sets of typifications bring about institutions in a
process of institutionalisation (Freedman & Combs, 1996).

<.Institutionéliéétic;ﬁ helps systems to maintain and distriéoute the knowledge of
.typification (Freedman & Combs, 1996). Institutions |c-an refer to political
institutions, cultural frames and family systems (Freedman & Combs, 1996).
According to Foucault (1990), each institution employs 3 discourse about sex,
which becomes evident in the way its members think about it, talk about it,
efcetera. Therefore, institutionalisation could include the participants'
descriptions of their experiences according to that which they had learnt from
family, their cultural beliefs, etcetera, prior to the current conversation.
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Foucault (1990) also suggests that during the unfolding of history, sexuality
became the responsibility of the family.

The family, as-a system, therefore defined sexuality and; confined it within the
boundaries of reproduction. The researcher mentions th¢ latter as an example
of how the family as a system may be able to construct a script about a
certain social construct by means of institutionalisation. From this example,
one would expect the participants to be embarrassed tqla talk about sex or to
define their identfty according to the definition given by their family. On the
other hand, since this research is aimed at consideringl multiple realities the
reader is encouraged to keep an open mind and consider the reality or
different realities held by the participants. While the participant may have-a
need to maintain homeostasis in terms of the view she inherits from her family
system, she may also be involved in a process of securing homeostasis in the
system involved in the research process (i.e. focus group and university
context). ’ i

\Legitimation :is the next step, the third step in the process of evolving a
communal artifact or procedure to build vocabulary so as to describe
experiences. Legitimation seems to afford merit to institutionalisation
(Freedman & Combs, 1996). Legitimation seems to therefore allows societies
or groups of -people to take possession of their own reallity by creating words
to describe their experiences (Van Vlaenderen & Neves, 2004) The
participants might therefore raise and bring institution§l knowledge into the
current conversation since the knowledge would have been endorsed by the
systems which they regard as being important and siiniﬂcant in their lives
(Freedman & Combs, 1996). |

A group of people then construct a meaning by defining the words from the
aforementioned processes into a specific concept by; means of reification
(Gergen, 1985). The participants would therefore listen to one another’s
description of his / her experiences.and make sense of the words used in the
current conversation in a manner that is specific to the current context (Burr,
2003). ) '
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Social constructionism is therefore interested in uncoyering ways in which
individuals and / or groups participate in creating their pgrceived social reality
(Lowe,. 1991). The reality is viewed as an ongoing, dynamic process
(Hoffman, 1990). The reproduction of reality is achieved by people acting on
their interpretations and their knowledge of reality (Vanllt/iaenderen & Neves,
2004). Therefore, reality or the manner in which peopIF view the world and
that which is in it, as well as what happens in it, is constructed by culture and /

~ or society-(Beyer, du Preez & Blokland, 2007).

2.5 Inanutshell

Social constructionism as a genre assists this rese_archmprocess to
acknowledge multiple realities as well as the importange of language in the
construction of meaning and reality. This text thus recognises the importance
of the communal artifact where discourse is central in the formation of
knowledge. Language is appreciated as a tool in a;social process. The
dominant narrative of social contexts is therefore takerlp into account by this
text. The social construction of young women's identity! and sexual decisions
is therefore acknowledged to occur in multiple realitie:s in the midst of the
discourses that occur in the culture and context in which they live. Sexual

young woman, while a dominant narrative could exist for the young women.

decision making may therefore represent a different 'experience for each
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CHAPTER 3: YOUNG WOMEN AND SEXPALITY

3.1 The ushering
|

The three questions of this research include question# regarding the social
construction of young women's identity, young women’:s sexual identity and
the sexual decisions young women make. This cha;')ter addresses these
three areas of interest while also highlighting the discussions of existing

literature relevant to this research.

The literature consulted mostly relates to the field of behavioural studies,
mainly psychology. Studies in other fields in the humalinities such as social
work, sociology, philosophy and political sciences have' also been consulted.
The writer encourages the reader to read these accounts of previous research
contained in this chapter bearing in mind the theoretical lenses guiding the
current research process. These social constructionist lenses were discussed
in the previous chapter. Congruent with social constructionist ideas, the writer
reminds the reader that the accounts contained in this chapter pose as that
which the researcher found to be apparently relevant rciasources that suggest
answers to the questions asked. l

The theorists' work as well as the concepts of previous studies discussed in
this chapter represent different voices existing in the world of research which
speak to the research topic. Since social constructionism is open to multiple
realities, as noted in the previous chapter, the researcher listens to the
different views of other researchers concerning the topio{

!

The conversation of this text begins by providing ai focus on the social
construction of young women'’s identity, where identity refers to the manner in
which they understand themselves. The first section of this chapter discusses
their socialisation and formation of identity as part of the discussion on social
construction of their identity. Socialisation is discussed in terms of primary and
secondary socialisation and how this informs the formation of identity. In order
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to take hold of the theoretical concepts discussed in thelprevious chapter, the
researcher discusses identity development from tlhe systems theory-
perspective by exploring such development according to Bowen's family
systems theory with a specific focus on self-differentiation. Bowen (1913-
1990) is a family therapist who developed a theory by making interventions in
his family of origin (Prochaska & Norcross, 2007). IHis study has been
recognised as a multi-generational study / theory which highlights the
importance of individuals differentiating themselves from their family of origin
(Prochaska & Norcross, 2007). This theory exhibits a h%)iistic nature because
it considers the functioning of the individual in relation to the system, as well
as her / his emotional and intellectual functioning (Carter & McGoldrick, 1999;

Levant, 1984). . |

!
The second section of the chapter includes a discusision on gender and
gender roles. Gilligan (1982) and Judith Butler (1999)|facilitate most of the
conversation on gender and gender roles. The researcher acknowledges both
Butler (1999) and Gilligan (1982) as they have both succeeded in imparting

focus to women's issues in research.

Judith Butler (1999) is.a feminist who has written aboutisexuality and gender
from a social constructionist point of view. The researcher wishes to point out
to the reader that although Judith Butler seems to be committed to feminism
and her views may be labelled as coming from a feminist paint of view, the
researcher by no means takes the feminist positéon. The researcher
acknowledges the work of Judith Butler (1999) as she seems to be a writer
who has somehow been able to explore the interests of this study to a degree
that warrants her acknowledgement in it. She assists this researcrE to position
itself and its interest in the frame of social constructionism in terms of
sexuality and gender. The work of Judith Butler is also worth
acknowledgement as it has been informed by Michel Foucault. Other
researchers such as Friedman (2006), Lips (2005) and Matlin (2000) who
accord a keen focus to sexuality from a social constructionist point of view are
also consulted.
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Gilligan (1982) ‘on the other hand is a female regearcher who further
linvestigated moral development in order to render it relévant to the voice of a
female. Her position is considered to be gender-sensitive rather than feminist
(Gilligan, 1982) and therefore seems to be a preferred position for the current
ressearch. Gilligan’s work (1982) appears to constitute a dominant narrative in
the research of women concerning the bringing of the voice of a woman into
psychological theory (Prochaska & Norcross, 2007). Gilligan's contribution to
such theory provides a more focused description of the: different experiences
of females by highlighting and suggesting the unique w;ays in which females
might experience moral development. She offers a description of the possible
psychological process which may be involved in the development of identity of
young women. The description furmished by Gilligan's Tnlork may also inform
the current study as to how the possible psychological ;Frocesses may inform
or effect young women in their gender roles within society or a social context.
|

The conversation is taken a step further by exploring se%ual identity where the
interest is focused on how young women understand tl"femselves in terms of
sexuality. Previous studies carried out on sexuality by| various researchers,
including both males and females, such as Giles 20d6) Simon & Gagnon
(2003) as well as Halperin (1999), ‘Lear (1995) Campbell Foulis, Maimane &
Sibiya (2005), are explored. The views found in the Iaﬁer mentioned previous
studies are those which the researcher has been ahle to find during the
research process and which were able to inform her study. These views are
therefore by no means preferred over others except in situations where the
researcher felt that they would add the most value to this study. These
accounts also therefore do not pose as the absolute truth.

The understanding gained previous research explored during the research
process was further used to investigate the sexual decisions young women
make. Issues such as the sexual script (Giles, 2006; Simon & Gagnon, 2003),
acculturation, socialisation as it informs sexual decisions, sex negotiation and
so forth are explored in this final section.
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3.2 Socialisation and the formation of identity

Socialisation, according to the literature, is a processi by which individuals
acquire the knowledge, skills and charactﬂer traits 1hat enable them j[o
participate as effective members of a group (Berns, 2001). Socialisation
allows an individual to exist harmoniously within a social group (Beyer, Du
Preez & Blokland, 2007). This is pursued by the acquisition of relevant values,
attitudes and habits (Van Vlaenderen & Neves, 2004). Processes such as
typification, institutionalisation, legitimation and reificatibn, which have been
discussed in the previous chapter, serve as red flags for the acceptance or
rejection of ways in which to behave in a_particular bontext (Freedman &
- (a@mbs, 1996). The existence of shared metaphors i%1 a system therefore
implies the acceptance of certain ideas among a group of people as well as
the rejection of others so as to maintain homeostasis (Van Vlaenderen &
Neves, 2004; Visser & Moleko, 2003).

!
3.2.1 Primary and secondary socialisation !
|
The process of socialisation begins in childhood ar%d is termed primary,
socialisation (Berger & Luckmaﬁn, 1966; Lips, 2006). During this time,
significant others (parents or guardians) impose themselves on the child and
appear to be in charge of the child’s socialisation (Baron & Byrne, 2003).
Significant others furthermo_re mediate the world and s?lect aspects of it that
pertain to their social structure {Berns, 2001). During primary socialisation the
child creates an emotional attachment that allows for thL internalisation of the
roles and attitudes of significant others, such that the ‘fgemale role’ is acquired
for girls and the ‘male role for boys (Lips, 2006). Through the process of
internalisation, behaviour that has been controlled externally shifts to become
internally or self controlled behaviour (Berns, 2001). The latter implies that the
chiid obeys that which she is told by significant othefs (people external to
herself) repeatedly to the point where the repeateq behaviour becomes
conduct that the child will exercise of her own free-will. Successful
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.3.2.2 Bowen's family system theory

!
!
I
P

internalisation of the system’s appropriate behaviour,L, contributes to the
maintenance of the system’s homeostasis and narrative (Matlin, 2000).

-Following primary socialisation, secondary socialisatic:f occurs (Sternberg,

1997). Secondary socialisation is expected to occur-during the adolescent

years (during high school and university) (Berger & Luc!<mann, 1966). During

_secondary socialisation, a conversation occurs amongst}the peer group of the

adolescent (Sternberg, 1997). During this conversation, the adolescent
evaluates and explores which of the internalised values and beliefs seem to
appeal to the peer system (school or university community). The exploration
and evaluation of internalised values and beliefs also ;facilitates a sense of
belonging for the adolescent (Berns, 2001). In this process the adolescent is
faced with acquiring his / her own values and beliefsjbecause the process
challenges the adolescent to find that which works in thef individual system, as
well as being able to maintain interactional homeostasis within the peer group
(Bartle-Haring, 1997).

|

Bowen's (1978) family system' theory provides a wlay of thinking about
emotional and social functioning with reference beyond ;the individual taking a
position.that is inclusive of the family of origin (Carter.& McGlodrick, 2005).
This model is used to examine ways that individuals might project emotional
difficulties’ onto others (Bartle-Haring, 1997; Charles, 2001). The "central
premise of the theory is that it is important for individuals to resolve all
emotional issues with the family of origin before they caL become mature and
healthy people (Charles, 2001). Furthermore, accordil')g to Bowen's family
system theory, resolving all emotional issues with tr'?e family of origin is
recognised as being important, rather than rejecting the emotional issues or
passively accepting them (Charles, 2001).

The researcher prefers to focus on self-differentiation in the discussion of
Bowen's work in this text. Exploring the concept coul%j assist in gaining an
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understanding of an individual male or female within a System, that is, in the
family and in society. The writer takes a keen interest in Bowen's work,
working from the assumption that, following socialisation, one might feel a
need to self-differentiate. The need to self-differentiate gould be motivated by
the need to resolve the family of origin's emotional issues so as to reach
homeostasis on the individual system level. This need could occur and be
catered for during the social construction of identity.

Differentiation, as described by Bowen, refers to the extent to which an
individual can distinguish between emotional and intellectual functioning
(Carter & McGoldrick, 2005). Previous research has | described emotional
functioning-as being regulated by the emotional system (Levant, 1984). This
system includes emotions, behavioural patterns that;are associated with
emotions, as well as the automatic functions that e:lre governed by the
autonomic nervous system, such as the fight / flight reaction. The intellectual
system is described as consisting of cognitive processes that have to do with
planning. Intellectual functioning is also associated with actions based on
what feels right or comfortable in response to the reactions of others (Carter,
19889). According to other researchers, the feeling system is finally described
as the link between the emotional system and the int{s-llectuai one (Levant,
' 1984). The feeling system includes the emotional states that are in conscious
awareness (Levant, 1984). Bowen's theory therefore epcourages individuals
not to be driven by emotions that they do not understjwd but rather to allow
an interaction between their emotional and intellectual functioning as
respective systems (Goldenberg & Goldenberg, 2004). |

The lesser the degree to which an individual is entangled with the emotional
processes of the family of origin, the more successful she or he will be in
reaching differentiation (Levant, 1984). Bowen believes, that the achievement
of balance between connectedness to the family, as well as that of gaining
autonomy, is essential for the successful functioning of| an individual outside
the family (Goldenberg & Goldenberg, 2004). This homéostasis allows one to
victoriously voice one’s views without causing a dysfuictional conflict in the

system in which one is operating. One is therefore able f,o remain true to one's
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own desires, goals and views without putting in effort to avoid disapproval or
gain acceptance (Carter & McGoldrick, 1999).

In the same breath, Bowen'’s description of differentiation alludes to a sense of
self-knowledge and self-definition which does not depend on the acceptance
or approval of others (Carter, 1989; Charles, 2001). Thi% situation is exhibited
by the ability to balance thinking and feeling where on% adheres to personal
convictions as well as expressing emotions that are initiated by individuals
themselves (Goldenberg & Goldenberg, 2004). Ot}'per research further
suggests that the ability of the family to accommodate intimacy and difference
is essential in the interpersonal functioning of the famih:/ member outside the
family (Bartle-Haring, 1997). The level of family differentiation (i.e. tolerance
of difference or openness) determines the level of differentiation of self
(Bartle-Haring, 1997; Carter, 1989; Charles, 2001). The extent to which this
differentiation is being mastered plays arole as a gatekeeper for individuation,
as well as the materialisation of identity and intimacy (Bartie-Haring, 1997).
This is where one is able to balance the sense of self as a separate entity and
also as being connected with the relational context! (Carter, 1989). The
balance seems to be necessary for change (growth) to decur in the self and in
the larger system, that is, the family system and community or context in
which one lives (Charles, 2001; Visser & Moieko, 2003),:

Having said all this, the researcher notes that Bowen's concept of
differentiation does not describe a destination at which the individuals arrive,
but rather, a process of growth and maturity that is journeyed through (Carter,
1989). The researcher furthermore notes that Bowen’s work could also mean
something different for females. This point is congruent with other research
that has identified that women could possess a tendency to be more
emotionél than men because they tend to be guidec? by factors such as

socialisation (Goldenberg & Goldenberg, 2004).
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3.3 Gender and gender roles :

3.3.1 Exploring the terms

‘Gender’ is said to speak to an individual’s attributes as normed by the.
communal artifact (Matlin, 2000). These attributes are il'egarded as including
psychological characteristics which refer to gender role$, gender stereotypes
and other social categories constructed by communities (Butler, 1999). The
definition of gender according to the interest of this study is opposed to using
the term gender to describe factors that explain the physiological make-up of
an individual, such as those of reproduction (Matlin, 2000). According to Butler
(1999), gender stems from performativity. Butler (1999) suggests, by means of
this concept, that attributed or social constructs suchl as the ability to fall
pregnant or child-bearing should not reflect a definition of femininity. She
therefore rejects norms of society which distinguish betvyeen male and female

(Butler, 1999). This text however, adopts a less rigid stance in this respect.

" Although the researcher recognises that child bearing is not necessarily the
definer of one's gender and that gender is constructed by means of social
processes, her perspective also acknowledges-possibl ] scripts within society
or communities which rhay seek to define male and f;male in the particular

community, such as gender stereotypes. ‘Gender stereotype’ therefore refers

to traits that are expected to be attributed to a male or tiemale and that would
distinguish the one from the other (Matlin, 2000). Lastly, ‘gender role’
characterises a position that a gender stereotype assigns to the behaviour of

a male or female (Baron & Byrne, 2003).

3.3.2 Socialisation in terms of gender roles

Research has established that men and women are. socialised differently
(Bartle-Haring, 1997; Carter & McGlodrick, 2005). According to Gilligan
(1982), the difference in males and females stems from factors such as social
status and power. These factors, in combination with perspectives constructed
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on reproductive biology principles, seem to shape the experiences of males

Fers (Gilligan, 1982).
Males and females seem to be socialised differently by means of gender role
and stereotype assignment (Butler, 1999; Lips, 2006). The researcher

and females as well as the relation between the gen

therefore takes an interest in discussing the development of females
according to the theory that has explored development from a gender
sensitive perspective. Gilligan's theory is discussed below in order to orientate
the reader to the development of females, particulatly discussing female
identity and how it is conceptualised according to this théory.

3.3.3 Gilligan's theory of moral development

Gilligan (1982) explored identity and moral development in early adulthood
years. She studied the latter by relating the view of s?lf and thinking about
morality to experiencing moral conflict and making life choices. Some of
Gilligan’s input into psychology, regarding female identify, is referred to in the
text to offer a theoretical perspective on the topic of interest, as well as to
provide insight in terms of writing the text and relating to.the participants of the
research process. Gilligan's (1982) research involved -college students and '
therefore seems relevant to the young women with which this researcher
seeks to engage.
I

In Gilligan's work the dominant narrative is also fount:d to be that men and
women employ different approaches to forming a world yiew (Lacombe & Gay,
1998). While men base their decision making on respecting the rights of
others, women seem to prioritise responsibility towards others (Carter, 1989).
According to Gilligan (1982), it appears that the principle of an ethic of justice *
is primarily preferred by men while women prefer the principle of an ethic of
care. The former ethic is concerned with the morall choice derived from
weighing the rights of the people involved (Kroeger!-Mappés, 1994). The
decision that results in the least damage, to the least humber of people, will
be preferred. The ethic of justice appreciates that rejationships stem from
one's being a separate entity; therefore individuals are viewed as being
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separate from each other and individualised (Kroeger-qupes, 1884).

The principle of the ethic of care, on the other hand, is concerned with
deciding on right and / or wrong actions based on a responsibility and loyalty
towards individuals with whom close, solid and meaningful relationships exist
{Gilligan, 1982). This principle is rooted in sustaining relationships where the
individual acquires identity in being connected (Krogger-Mappes, 1994).
Gilligan suggests that young women have & tendency 1 think of their identity
in terms of relationships (Gilligan, 1982). Therefore,:the ethic of care is
primarily concerned with responsibility within relationships, as well as the
nurturing of refationships (Bukler, 2005). '

Gilligan's (1982}: work derived from the work of Erikson (1858). Erikson
explores the developmental tasks of individuals and categorised the tasks
according to ranges in age or life stages {Sadock & Sadock, 2003). For the
adolescent and the early adult, in whom this researchiis interested, Erikson
identified identity formation vs confusion, and intimacy fesolution vs isolation,
as being primary tasks respectively (Sadock & Sadock, 2003). According to
Erikson (1956}, an individual facing the identity format:ien vs confusion task
explores who they are (or their identity) with the -opportunity of either
concluding or mastering the task or of conforming to the environment and
being confused about their own identity. Furthermore, fEriksdn suggests that
during the intimacy resolution vs isolation phase the individuals task is to
define relationships, including romantic or Enti;:nate relationships, family and
work relationships (Sadock & Sadock, 2003). |

Previous research accounts likelihood of girl children to identify with the
mother during socialisation the mother as the mother is the E::rimary care giver
and represents the preferred gender role 1o be iremalised by the female child
(Bartle-Haring, 1997, Matlin, 2000). The likelihood c{f the identification of
females with the mother might therefore cause girls to éxperience intimacy as
a task fused with the process of identity formation, wfliie men are prong to
adopt the tasks of identity formation and intimacy resolution as separate
{Bartle-Haring, 1997, Lacombe & Gay, 1998; Matlin, 2000). The process of
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self-differentiation could therefore be more tomplex for young women than
young men (Prochaska & Norcross, 2007). According 1o previous research,
intimacy accompanies identity for the female (Bukler,| 2005; Carter, 1989,
Lacombe & Gay, 1998). Gilligan further describes a female as knowing hersieif
as she is known through her relationships- with others (Gilligan, 1982). In
other words, the identity of a female is conceived in relationship and intimacy
(Buckler, 2005).

t
Gilligan inspires to unshadow the voice of the female, ps she has noted the
different voices with which men and women speak in their deveiopment
(Gilligan, 1982). Gilligan has hence established thf‘ee stages of moral
development, namely,. the pre-conventional, conventional and post
" conventional stages, in her discussion of the development of the female
{Gilligan, 1982). According to Gilligan, the female child starts out by solely
taking care of her own needs (Gilligan, 1982). This stage is termed the pre-
conventional stage (Gilligan, 1982). The female thereafter progresses to the
- conventional stage (Gilligan, 1982). The transitions, akcwding to literature,
are fuelled by the changes in her sense of self {Kroeder-Mappes, 1994). In
the conventional stage, the female child leams to act ajccorﬁing to the needs
. of others, so much so that she is capable of disregarding her own interests in
order o satisfy others (Carter & McGoldrick, 2005). The goal of the
conventionat stage is to reach a point where self-sacrifice is perceived as
goodness (Gilligan, 1982). |

|
Later, in the post-conventional stage, the female leams about the
dysfunctional outcomes of disregarding her own needs (Gilligan, 1982). As
she experiences differentiation (Charles, 2001), she acquires the
understanding that connection in reia?%unships is distorted when she
disregards her own needs (Lacombe & Gay, 1998). During the third stage, tﬁis
awareness is brought into existence stemming from th? desire to be intimate
with or close 1o another persen (Bukler, 2005). The latter occurs while the
female experiences a transition from the idea of goodn:ess to the idea that is
the truth is that she too is a person.
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A female in the pest-ccnventieéai stage of moral devefapmeﬂt seems o be
aware that one is still left with conflict regardleés of the choice one makes
(Gilligan, 1982). During the last phase of Gilligan's moral development theory;
the post conventional sltage, the individual is encouraged to accept
responsibility for her own decisions (Gilligan, 1982). In{this stage, the young
woman realises that she does not necessarily have to be the one who is hurt
after making the decision to be moral (Charles, 2001). j{‘he essence of moral
decision making, according to Gilligan, is to exercise choice and willingness to
accept responsibility for that choice (Gilligan, 1882).

Gilligan (1982) identifies the conflict that a female experiences as the
challenge to disentangle her voice from others and to find language that
represents her experiences of relationships and her s&rjse of herself. Gilligan
terms this challenge as the crisis of identity vs. the icﬁsis of moral belief
(Gilligan, 1982). This crisis is characterised by the ‘struggle to decide what is
right for her (women making choices) and what is right for the other person
(Gilligan, 1982). According to Gilligan, the concept of 'care’ for females ténds
to be a concept that suggests self-criticism rather than self protection.

i
The crisis of identity vs. moral belief may be experianc%aﬁ as being tricky for-
the young woman because she tends to judge herself jn terms of being able -
fo care. She may therefore perceive herself as not having a choice, therefore )
excusing herself from the responsibility that choice -entails (Gilligan, 1982).
The female’s predicament appears to be a paradox. On the one hand she is
socialised in the ethic of care where resolution of conflict is communication
aimed at sustaining the relationship (Charles, 2001; Kroeger-Mappes, 1994;
Matlin, 2000). On the o{her hand she is taught to be sébmissive and care for
the male (Kigozi, 2006; Maxwell, 2006).

3.4 Young women's identity

3.4.1 Identity through social constructionist lenses

According to social constructionism, identity seems to ble acquired through the
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exploration of inherited quality such as genetic and physiological attributes,
the influence of family and community, as wéll as the embracing of the
individual quality of the person (Halperin, 1989). The inqividual possesses the
freedom-to conduct a dialogue about the prescriptions ¢6f the traditional norm
(DelLamater & Hyde, 1998). Social-constructionism therefore opens a door to
multiple realities and allows the individual to explore outside that which
appears to be essentially natural in terms of the traditional norm (Butler, 1999;
Halperin, 1989; Matlin, 2000). Social constructionist ideas therefore allow the
individual to debate and question the teachings of her socialisation. The
multiple realities, moreover, allow the individual room 40 explore the gender
role further than that given by socialisation, within thé limits of maintaining
homeostasis in the system in which the individual lives, The work of Gilligan
also indicates the expected processes of development which, according to
social constructionism, could occur as facilitated by the discourse and social
interaction within which the female lives.
;

Social constructionism, therefore, opens a door to diyersity by recognising
that, although women are similar, they are different (Matlin, 2000). The latter
point thus represents the value of exploring the similarities and differences in
women'’s experiences in the endeavour to understand the social construction
of women's identity and sexual decisions.

According to various resources the dominant narrative recites. that women
appear to be different from one another (Lips, 2005). This diversity stems from
life choices, personalities, their upbringing and their r!esponse to biological
events (Baron & Byrne, 2003). The differences women experience in
response to biological events appear to be particularly interesting since
expectations of women as ‘women’ have been placed on ther.n according to
their biological constitution (Matlin, 20‘00). The latter continues to affirm the
challenge women face in being linked to the conﬁﬁement constructed by the
traditional norm. Furthermore, the expected behaviof;r placed on women
could be informed by processes discussed above, SUCP as socialisation and
gender role assignment.
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3.4.2 Young women’s identity and socialisation
|

Since the primary caregivef in the eérly years ' of development is
predominantly a female, girls tend to identify with the mcéther and expectations
placed on her development appear to be narrowed into the norm of female
behaviour (Butler, 1999; Carter & McGoldrick, 2005, Gilligan, 1982). Although
autonomy and attachment are functional goals in adulthood, each gender
seems to be taught to pursue a specific goal according to its gender, such as
men who pursue identity in self-expression where |wo‘men seem to be
socialised to pursue self-sacrifice in resolving identity jssues (Bartle-Haring,
1997, Carter & McGoldrick, 2005). Gilligan (1982) thus '?mphasises that there
is not necessarily a single mould of social experience and interpretation that
follows. Social experience and interpretation of social experience might rather
involve a more complex endeavour of ongoing separation and attachment in
the lives of men and women since they pursue difterent social goals in their
achievement of developmental tasks (Gilligan, 1982). *

Furthermore, 'it seems that society views females as being selfish when
defining their own values or viewpoints that differ from their association with
the community within which they live (Carter & McGoldrick, 1999). It appears
that it is anticipated that females endure their needs at the expense of the
needs of other (Lacombe & Gay, 1998). It seems that females are thus
predominantly socialised to emphasise solidarity, community and caring about
relationships which are experienced as being solid and distinct (Gilligan,
1982).

3.5 Young women’s sexual identity (sexuality)

3.5.1 Sexuality through lenses of social constructionism

Social constructionism perceives a multiplicity in the so called definition of
sexuality. Because the present text is written with a view through social
constructionism lenses, one should imagine the indefiniteness of the word
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sexuality. As social constructionism embraces multiple realities, the
differences found in the meanings of the word sexuality iare dependent on the
degree to which culture is perceived to produce sexualfty (Blackwood, 2000;
Breakwell & Millward, 1997). The meaning of this word is reliant on the
context in which it is used and experienced (Simon & Gagnon, 2003) since it
takes its shape from its social character (Butler, 1999; Giles, 2006).

Michel Foucault (1990) has suggested in his famous work History of Sexuality
that sexuality seems to be a means of producing povrer relations between
people such as men and women, young people and oldl and so on. He further
views sexuality as a historical construct rather than a natural one. According
to Foucault (1990), sexuality would hence be constructed in the context of the,
history and society within which one exists. The construction may be
characterised by the relations of power produced by sexuality. The position
that one adopts in terms of the relations of power produced by sexuality may
therefore facilitate a construction of identity and especjally of sexual identity
(Foucault, 1990). I

According to Butler (1999), sexuality concerns power in a society. She
therefore rejects all sexual norms of any society and proposes that one's-
sexuality cannot be taken for granted according to what seems to be natural.
She feels strongly that one is not born a woman or man but grows into being
one, because the behaviour that defines their maleness or femaleness is
produced by their social context. Simon & Gagnon i(1986) fundamentally
concur with Butler {1999) and use the concept of a slexual script stemming
from scripting theory which has been discussed in the previous chapter to
offer their perspective on sexuality.

Séxual scripts elaborate on how sexuality is directed by the social context and
indicate how that direction therefore produces sexual behaviour (Giles 2006).
The latter is discussed at a later stage in this text when the researcher seeks
to thicken the story of sexuality. Simon & Gagnon (1986) make use of the
scripting theory to explain that a social context utilises institutionalisation,
legitimation and reification to compose metaphors that would hold as
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representations of acceptable perceptions to define sexuality. These
perceptions will in turn give direction in terms of permitte}d or forbidden sexual
acts, which will thereby speak of one's understanding of self as a sexual being
or of one’s sexual identity (Giles, 2006). )

The central concept of social constructionism regarding sexual identity and
behaviour, therefore, is that these are culturally produced phenomena or
socially constructed constructs (Butler, 1999; Giles, 20()6; Simon & Gagnon,
2003). This suggestion seeks to regard sexuality as{ being more than a
biological construct which focuses only on the physical development of young
women (Butler, 1999; Giles, 2006). Social constructionism therefore
acknowledges sexuality to be a product of social interaction with particular
desires, meanings and behaviour constructed by culture (Blackwdod, 2006). It
is furthermore acknowledged that a culturally produced / socially constructed
meaning of sexuality could prescribe how people ought to feel and behave
(Halperin, 1989; Sternberg, 1997). The latter therefore endorses power

relations and inequalities (Halperin, 1989), which the rJrsearcher is interested

in investigating. On the other hand, social constructionis:,m also acknowledges

that, while cuiture tends to shape sexuality, it considers 'the ‘natural’ desire for

_ sex as the baseline of the cultural shaping process (Blackwood, 2006; Giles,
- 2006). It is therefore safe to say that, since meaning is fluid and continually

open to change through the medium of language, different manifestations of
sexuality are evident in the different eras of culture as well as in different
contexts (Giles, 2006, Haperin, 1989). '

|
Previous research also concurs that sexual identity re:fers to an individual's
view of themselves in terms of their sexuality, or rather, as a sexual being
(Breakwéll & Millward, 1997). This view takes its shape in accordance with the
socially shared construction of reality (Friedman, 2006). The experience of
females found in previous research accounts suggests that the sexual identity
of women seems to go hand in hand with traditional ideas of femininity (Lips,
2006). These traditional ideas represent relationship-cer'ﬁtredness and ideas of
romance and passion as being important aspects of sex,uality (Hoggard, 2006;
Maxwell, 2006). These ideas further include the responsibility for, initiative
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regarding and control of preventative and protective ieasures involved in
sexual engagement as being the duty of the woman (Leigh, 1989).

The socialisation of the female in terms of sexuality is thought not to
necessarily be about sexuality but, rather, focused ¢n the boundaries of
femininity (Breakwell & Millward, 1997), suggesting the interrelatedness of
femininity, sexuality and sexual orientation (Hyde & Jaﬁ:ee, 2000). The female
thus incorporates female identity into sexual identity, '‘which could limit the
exploration of her sexual identity {Lear, 1995). According to that which the
writer has been able to identify in the literature, the dominant discourse in
literature concerning perceptions of sexuality includes the idea that to be
feminine and sexual is a con?radiction in many cultures f_BreakwelI & Millward,
1997). l

3.5.2 Accounts of previous research on the meaning of sexuality to
young women

The female sexual identity appears to be informed by the meaning of sex and
sexuality that the woman possesses (Blackwood, 2([)00; Halperin, 1989).
Researchers have documented that the meaning of sexi may be closely finked
to the young women’s first experience of sexual intercourse (Hyde & Jaffee,
2000). Furthermore, the narrative composed at this first encounter seems to
carry significance for the meaning given to sex by young women. The
experience may be a planned event, an out of the blue encounter, anticipated
but not wanted, amongst others (Mitchell & Wellings, 1998). Depending on the
meaning acquired at the initial sexual experience together with the scripts with
which one is in contact, the young woman creates[ her meaning of sex
(Halperin, 1989; Lacasse & Mendelson, 2007).

Previous research indicates that sexuality is closely linked with identity
resolution (Bancroft, 2008). Since females may associate sexuality or the
expression of themselves as sexual beings with the act of sex, which they
may further associate with giving care or intimacy, isexual exploration or
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sexual identity may be fused with intimacy (Blackwood, 2000; Gilligan, 1982;
Hyde & Jaffee, 2000). As suggested by Gilligan, the possibility of the fused
relationship between identity and intimacy for females could cause the
development of identity and intimacy to occur simultaneously (Gilligan, 1982).
The latter could cause conflict within the young woman when faced with a

sexual decisian.
f

3.6 Sexual decisions 1

3.6.1 Sex in the context of this text

|

Sex is described as a physical act that has symbolic,

meaning manifesting
through verbal and non-verbal communication (Lear, 1995). Sex could also

|
i
as those which are involved in reproduction (DeLamte'r & Hyde, 1998). Sex

describe factors that refer to the physiological make upiof an individual, such

is furthermore also used as a term to refer to sexual intércourse (Lear, 1995),
.which is mostly how it is used in this text, while considering that previous
research might also refer to aiﬁectior]gte_}_acts such ias hugging, kissing,
holding hands etcetera as sex (Rostosky, Galliher, Welsh & Kawaguchi,
2000). '

3.6.2 Sexual script

As indicated above, sexual scripts (Simon & Gagnon, 1986), stemming from
scripting theory, seem to inform sexual decisions. Sexual scripts appear to
elaborate on how culture (social context) informs sexual behaviour (Simon &
Gagnon, 2003). As indicated earlier, as people commuhe together, they use
language to provide an understanding and creation of reality (Van Vlaenderen,
2004). Therefore, according to social constructionism, sexual decision making
might involve communal interaction and conversation. Language functions as
a means to communicate the reality experienced and to Esift out behaviour that
is acceptable in the specific context and that which is n'pt (Beyer, du Preez &
Blokland, 2007).
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According to Simon and Gagnon (1986), sexual scripts are said to be a
repertoire of acts and statutes that are recogniseﬁ by thei social group (Laws &
Schwartz, 1977). These also include rules, expectations and sanctions
according to the boundaries of social roles (Irvine, 2003; Laws & Schwarlz,
1977). Sexual scripts therefore offer vocabulary and language to refer to
terms related to sexuality and provide a means to; communicate about
sexuality {Giles, 2006; Laws & Schwartz, 1877). Soripj writing occurs in the

integration and interplay of cultural scenarios, interpersonal and intrapersonal

scripts (Irvine, 2003) which a young woman might use ito construct a sexual
decision. Cultural scenarios, interpersonal scripts and infrapersonal scripts will
be discussed below to communicate some ways in which a sexual script

might inform sexual decisions.

!
a) Cultural scenarios i
H

According to écripting theory, cultural scenarios are cpllective patterns that
specily appropriate sexual goals, objects and relatioﬁships (Giles, 2006).
These sexuai goals, objects and relationships are culturally specific guidelines
regarding how, when, where, why and with whom to be sexual {Irvine, 2003).
Cultural scenarios are thus instifutional guides that exist at the level of
collective life (Giles, 2006) which could include the micre and mesosystems of
community systems.,

Cultural scenarios in the microsystem, for example, could correspond with the
suggestions of certain research studies. These suggestions include that the
family dynamics, family structure, ‘ieveis of education and income, family
values, amongst cthers, seem prone to influence the young person in terms of
the symbolic context (Kirby, 2001). ‘Symbolic context’ pértiaiiy refers to young
people's understanding of age and gender apprepi‘ata sexual behavior
{Campbell, Foulis, Maimane & Sibiya, 2005). With;regards to symbolic
context, previous research suggests that single~par;ent families seem fo
experience difficulty in providing pe}rentai guidance where sexuality is
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concerned (Meekers & Ahmed, 2002). Furthermoére, the researcher infers that
the young person's emotional stability, characteristics of the relationship with
the boyfriend, their hormone levels, perceptions of sexual behaviour, skills,
motivation to have or not have sex appear to play a ro'e in the sexual script
pertaining to the symbolic contexti (Rostosky, Galliher; Welsh & Kawaguchi,
2000). |

!
Furthermore, cultural scenarios can exist as orggnisaﬁonal networks
(Campbell, Foulis, Maimane & Sibiya, 2005; Giles, 2006). These networks
include non-governmental organisations, heaith, welfaré and education
representatives as well as local and community leaders and groups
(Freegman & Combs, 1996). Organisational networks, as part of the macro,
meso and exosystems, are able to debate issues while making an impression
on the individual (Proschaska & Norcross, 2007). Thesg debates, depending
on the system of influence, are able to shape the redlities experienced by
individuals to varying degrees (Beyer, du Preez &I Blokland, 2007). At
community level, research has suggested that levels of' income, employment
rate, crime levels, the organisation or disorganisation of the community,
etcetera, seem to be key persuasions as regards sexual behaviour (Kirby,
2001). According to previous research, conversations concerning women's
sexual desire, engagement, pleasure, and so forth, are excluded from the sex
education curricula while, on the other hand, this conversation is included in
the reality of the women’s life (Lear, 1995). Furthermore, according to
research, the missing discourse from the health, welfare and education
networks, as well as the experience of sexual convelrsations with parents,
seem to encourage the fear and shame approach to sc;exuality for the female
(Boyd, 19889; Lear., 1995; Richer, Norris, Ginsburg, 2006):.

b) Interpersonal scripts

Since cultural scenarios provide guidelines, the individual might find it
necessary to compose decision making guidelines which would seem
individually specific at any given time. Such guidelines are termed
interpersonal scripts by scripting theory (Simon & Gagnon, 2003).
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Interpersonal scripts pertaining to sexual activity ch.afracterise patterns of
integration that allow people to function in sexual situations (Irvine, 2003).
Individual scripts of sexual situations are constructed from the compositions
people create as they apply their knowledge to the different situations
presented to them (Giles, 2006). These compositions -are created as
individuals ineorporate the guidelines of cultural scenarios to their specific
situations (Giles, 2006).

c) Intrapersonal scripts

It however remains possible that interpersonal scripts might not be sufficient
to resolve a certain sexual situation; 4n this instance, an individual turns to
intfrapersonal scripts (Giles, 2006). Such a script includes the internal
conversation that gives rise to the clearly differentiated personal description of
the self, as well as one’s own private world of wishes, fantasies and desires
(Giles, 2008). These are experienced as originating in the deepest self which
is bound to social life (Simon & Gargon, 2003). In terms 1of the text concerned,
the intrapersonal script might serve as a script of intertl'-:-st since the writer is
interested in the individual experience and private ,conversations which
individual females have with themselves that shape thein| sexual decisions.
. | "

The intrapersonal script manifests itself in a variety of wéllys. Young women, at
times, might depend on sexual partners for gifts, money or clothing (Richter,
Norris &Ginsburg, 2006). This might occur in the case of someone
experiencing poverty or also as a means to gain approval or worth from peers
and sexual partners (Meekers & Ahmed, 2002). The latter is taken into
consideration because it is acknowledged that the young women being
considered in this research experience peer approval, ?-s well as intimacy as
an important task in development (Goldenberg &I Goldenberg, 2004).
Therefore, the young women might be drawn to sexual engagement as a
means to maintain homeostasts in the individual system!as well as in the peer
group (Maxwell, 2006). '
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Previous research acknowledges that the sexual exploration which takes
place in the developmental period of the young women in which the
researcher is interested, can be considered beneficial for growth, including the
resolution of identity formation and intimacy (Rostosky, Galliher, Welsh &
Kawaguchi, 2000). These researchers continue to describe the idea-that the
integration of intimacy and sexual expression has beé}n noted as a central
developmental task in an adolescent and young adult's life (Rostosky,
Galliher, Welsh & Kawaguchi, 2000). Other researchefs have further noted
that sexual exploration by girls is essential for the formation and / or the
exploration of identity (Bartle-Haring, 1997; Lacombe & Gay, 1998; Matlin,
- 2000).
| .

In addition, the scripted refusal represents the narrafive that expects the
female to initially turn sex down yet agree at a later stage (Lear, 1995).
Hence, the man takes the refusal of sex as a scripted fotmality and is prone to
not taking her seriously (Eaton, Flisher, Aaro, 2003). The woman is hence
confronted with pressure to make the sexual decision until she agrees to the
expectation to please the man (Maxwell, 2006).

3.6.3 Socialisation and sexual decision making

While sexual exploration taking place in the context of a romantic relationship
is regarded as being normative, young women seem to experience double-
bound scripts or conflicting information from systems around them regarding
sex. It has been noted earlier in the text that the social construction of sex is
theorized as beginning in primary socialisation (Maxwell, 2006). Young
women in most cultures during childhood in the process of primary
socialisation are taught that what the man says is definite (Breakwell &
Millward, 1997). Young men are socialised to prioritise sexual engagement
and hence tend to require sex in romantic relationships with young women
(Breakwell & Millward, 1997). The traditional sexual script assigns men the
role of initiatinge sex, while women are given the role Eto be gatekeepers of
sexual intimacy (Krahe, Bieneck & Scheinberger-Olwig,2007). Some authors
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refer to this role of women as virgin protectors (Lear, 1395). The discourse of
‘virgin protector’ eﬁcourages young women to be deci ion makers regarding
whether sex will occur or not (Lear, 1995). Sexual exploration, or rather the
expe‘rience of young women as sexual beings, is thus limited since they are

socialised to be gatekeepers and virgin protecfors (Lear, 1995).

Young girls are furthermore taught, particularly by their mothers, that sex is an
act of shame and danger (Campbell, Foulis, Maimane & Sibiya, 2005). The
focus of this narrative is mostly placed on avoiding pregnancy in adolescence
and early adulthood (Hyde & Jafee, 2000; Leigh, 198?). In addition, young
women are socialised to be submissive and caring fowards men (Kigozi,
2006). The overall gender norm therefore leaves youngl‘ women experiencing
sexual pressure, as well as feelings of obligation to ens re‘the success of the
romantic relationship (Maxwell, 2006). Furthermorei they take on the
emotional responsibility of the relationship, for example, by holding guilt
feelings when not having satisfied the man (Campbell, Foulis, Maimane &
Sibiya, 2005). Young women may moreover assign greater importance to the
partner's needs than their own and are therefore drawn to unwanted sexual
activity (Maxwell, 2006). Women are furthermore perceived to have sexual
encounters function as a means to establish the relationship as well as a way
to retain the relationship with the man (Brooks & Edwards, 1997; Hoggart,
2006). Consequently, the virgin protector narrative cou;ld raise conflict within
the young woman in a dating context when confronted with issues of being
submissive and caring for the male.

Furthermore, included in the double-bound script is the narrative that sexuality
promotes love and romance, possibly pleasure and freedom (Hyde & Jaffee,
2000). Ambivalently,- this narrative also communicates that sexuality is the
ticket to unwanted pregnancy, loss of reputation, the bo1 dage of caring for an
infant, etcetera (Hyde & Jaffee, 2000). The writer therefore deduces that the
latter might therefore confuse young women while attt?'mpting to establish a
relatively stable sexual identity. ,

|
With the beliefs that are anchored in socialisation, the young women could
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face further struggles in making sexual decisions. The female’s sexual
decision seems to be linked to her identity, intimacy issues, morality as well as
to issues of feeling included and accepted by the peer group (Gilligan, 1982;
Kigozi, 2006; Maxwell, 2008).

3.6.4 Acculturation and sexual decisions

Acculturation is described as a process incorporatiring ‘the interaction of
different cultures as they are in contact with each other (Schwartz &
Montgomery, 2002). The cultures experience adaptatioh to each other while
also experiencing change (Rosenberg, 2002). The young people discussed in
this study with regards to this topic, experience accult'uréltion since they spend
a significant amount of time at university. They are thus:exposed to people of
different cultures, necessarily holding various ideas ant constructions about
identity as a young woman and about sexuality. The yc'iung person therefore
enters a process of adaptation to the new culture of university and might
experience some anxiety or ambivalence concerning the current topic
(Meekers & Ahmed, 2000). This becomes apparent ag the ideas of family,
peers, media may conflict with her own perceptions (Meekers & Ahmed,
2000). '

. Previous research conducted in the Tswana community in Botswana suggests
an alteration in female sexual behaviour following contact with the western
culture (Meekers & Ahmed, 2000). The same research speaks of an increase
of permissiveness as regards sex by females (Meekers & Ahmed, 2000). The
alterations spoken of testify to an adapted concept of sexuality. The
alterations in the concept of sexuality, theorised as being constructed in the
experience of acculturation, define sex in the context iof romantic love and
regard a sexual decision as an individual challenge. The latter appears to be
opposed to waiting for a marriage to be arranged by thé family of the female,
which would render the sexual decision a communitiy endeavour (Eaton,
Flisher & Aaro, 2003). Acculturation could also play partiin the young person’s
need to experience open communication with her parents about sexuality
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(Richer, Norris & Ginsburg, 2006). Since talking about gexuality is perceived
to be a cultural taboo, the young person could be left with difficulties in sexual

decision making (Eaton, Flisher & Aaro, 2003). ,

3.6.5 Sexual negotiation |

Sexual negotiation as discussed in this text includes communication about the
expectations partners have of each other regarding sexvhality, the liberty of an
individual to experience themselves as sexual beings, as well as
communication pertaining to the comfort level of one’s experience of one’s
own sexuality. This communication furthermore includes openness about
one's readiness to participate in sexual activity and freedom to make
decisions in terms of protection and preventative measures.

As previously mentioned, communication plays an important role in the writing
of the sexual script, as well as in the role that the actors and actresses are
playing in the productién of a desired narrative of the sexual experience (Lear,
1995; Mitchell & Wellings, 1998). The researcher, in agreement with previous
publications, acknowledges that silence (a silent narrative) qualifies as
communication and that sex can be experienced as a purely non-verbally
communicated event (Brooks & Edwards 1997; Lear, 1995).

Sex education at school as well as sexual discussion irh the home seems to
be discussed at a superficial level (Lear, 1995). In accdrdance to the gender
power discourse, the legitimacy of women negotiating c1|r discussing sexuality
in a romantic relationship or any context that involves sexual encounters is
trivialised (Lear, 1995). Talking about sexuality in the context in. which it is
central is scripted to deny its passion and spoﬁta‘neity'r {Mitchell & Welling,
1998). The script therefore conflicts with the sexual ’negotiation and may
perpetuate the gender power discourse, the double bound narratives as well
as the ambivalence and anxiety experienced by women (Campbell, Foulis,
Maimane & Sibiya, 2005; Giles, 2006; Maxwell, 20086).
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Previous research narrates that women have found it difficult to express their
need for sex to their pariners (Lear, 1995). The difficulty seems to be
associated with the physical and emotional scripts gbout the appropriate
behaviour of young women (Eaton, Flisher & Aaro, 2005). It seems desirable
for young women to maintain their virginity (Lear, 1995). It is furthermore
expected of a young woman not to enter into sexual negptiation as the cuitural
script considers it unacceptable (Mitchell & Welling, 1998). It is worth adding
though, that, according to previous research, sexual negotiation depends.on
the level of trust established in the relationship and the level of intimacy
associated with the sexuality (Lear, 1995).

3.6.6 Discourses associated with sexual decisions 4

According to previous literature, it appears to be an e:lccepted behavior for
young men to explore their sexuality from an early age, while on the other
hand it seems to be unacceptable for women to partiq’ipate in a process of
sexual exploration (Mitchell & Wellings, 1998). The:: dominant narrative
pertaining to young women’s sexuality seems to include the fact that the
females’ earliest experiences of sexual encounters are likely to take place in a
dating situation {Hyde & Jaffee, 2000).

Furthermore, previous research appears to have reached a consensus that
the context (where sexual decision is neceséary) in which sex is most likely to
occur seems to. be in a romantic relationship (Montgdmery & Sorell, 1998;
Rostosky, Galliher, Welsh & Kawaguchi, 2000). Certain research publications
discuss the ‘have / hold’ discourse where sexuality is lonly appropriate in a
committed romantic relationship (Rostosky, Galliher, Welsh & Kawaguchi,
2000). In this case, sexuality serves as a means to holdithe partners together,
so that engaging in sexual activity might also help to encourage maintaining a
relationship that is deteriorating (Leigh, 1989).

In addition, sexual coercion appears to be acceptable in a dating relationship
while it is not acceptable in other circumstances (Lacasse & Mendelson,
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2007). The narrative of preceding research moraove[ communicates that -
coercive sex might be perceived as an indication ¢f passion and thus
acceptable (Eaton, Flisher & Aaro, 2003). Fuﬁhefmar;% previous research
reports that girls tended to testify that it was acceptable for a male to force sex
on a female who had played a role in increasing his sexual arousal (Lacasse
& Mendelson, 2007; Leigh, 1989). This narrative seems to be encouraged by
the discourse of rights where young men claim ownership of the;‘a; sexual
partners .(Eaton, Flisher & Aaro, 2003). The discourse of rights appears to be
supported by the social norm that the man has a right 'to sexual intercourse
within the romantic relationship (Eaton, Flisher & Aaro, 2003).

|
_ Lastly, it is suggested in literature that there is a lack of Janguage that.speaks
to women's experience of sexuality (Lear, 1995). Exisling language (or the

dominant narrative) of women's experience of sexuaiitygappaars to be limited
to the descriptions of the traditional female role (Eaton, Flisher & Aaro, 2003;
Hyde & Jaffee, 2000; Lear, 1995). Therefore, women who view themselves as
being feminine .are more likely to accept and identify with the social
representation of sexuaiity prescribed by the traditional female role since
deviation from the norm might not be readily explored (Brooks & Edwards,
1997). This dominant discourse of women's experience of sexuality focuses
on women’s disinterest in it as well as on womeni experiencing sexual
passivity {(Breakwell & Millward, 1987). The latier may §§¥Ep§}’ that the initiation
or desire by women to negotiate sexual engagement ‘év’é%h their partners, as
well as the practice of sexual assertiveness by women, could be limited
(Breakwell & Miliward, 1997; Hoggart, 2006).

3.7 Inanutshell .

According to theorist Michel Foucault (1990), identity anci sexuglity are
produced in terms of power relations in society. Previous research suggests
that men and women seem to_be differently socialised, which could cause
males and females to enter into different prezessés in their quest to
understand themselves. According to Gilligan (1582), f%males tend to acquire
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their identity in terms of the relationships they have with others. Social
constructionism seems 1o . nevertheless acknow!eégefthe similarities and
- differences of females within themselves as women (Lips 20085, Matlin, 2000).
Prevzous research also recognises that males and fema[es may be socialised
d:ﬁerenﬂy in terms of sexual identity. As -indicated Eariger Butler (1999)
believes that one is not born a man or woman but grows into her or his
gender, gender role and sexuality. Since sexuality is perceived to be a
culturally produced construct, it could hold a different meaning from female to
female (Giles, 2008). The sexual script appears to play an important role in
the construction of sexuai identity and behaviour (Sim%rs & Gagnon, 2003).
Previous research suggests that men and women engage in sex for different
reasons {Leigh, 1989). The dominant discourse in rssef'arch reports that men
commonly do so for physical gratification while women are said to-engage in
sexuality for emotional expression (Rostosky, Galliher, Welsh & Kawaguchi,
2000). The difference could occur following cultural scripts that describe and
prescribe sexual activity for men and for women differently (Maxwell, 2006).

b

f
The next chapter discusses how we will hear two partiﬁular groups of young

women experience the above mentioned detail. It examihes the group’s reality
in terms of the detail discussed in this chapter as well as of the researcher’s
mterpratatmn of their story. Much has been said about the topic of interest in
relation to previous research. However, at this stage, the researcher would
like to -explore the themes identified in previous iitegature relating. to the
particutar context of the participants of the current research. Having explored
previous research, the researcher found no specific gudies of this nature
which where facilitated in the specific context of the said participants.

The resear.cher suggests therefore that research of this nature rﬁay firstly
increase insight and knowledge of the 5;00&&1 construction of young women's
identity, sexual identity and sexual decisions within this specific context. The
latter therefore could facilitate greater insight in either sexual or sexuality
related programmes currently running on the campus g‘so as to render them
more context specific. In addition, research of this nature may assist 'in
guiding the process of implementing initiatives to empower young women in
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this context with regards to issues of interest to this research process.
Furthermore, this research process might stimulate fc:onversation in this
research context i.e. the higher institution context, among young people which
may promole enhanced informed sexual decision makir?lg with regards 1o the
particular context.
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CHAPTER 4: GUIDELINES OF INQUIRY

4,1 The ushering

This chapter provides the reader with a detailed dis&ussicn of what was
undertaken to obtain, capture, record and understand the stories the young
women shared regarding the research topic. The discussion encompasses the
aims and purpose of the research, its design, as well as a consideration of
processes undertaken to facilitate the research process. These include
gathering of the participants, obtaining information thrqsﬁgh various activities
such as artistic expressions and focus group discussions, as well as
meanings made, through discourse analysis. Furthej factors deployed to
facilitate the research process include the ethical prscédures and guidslines
of the higher education institutions, the American Psychological Association
and the Professional Board for Psychology (HPCSA).

4.2 Research purpose and aims

The purpose of this study is to explore the social construction of young
women’s identity, sexual identity and sexual decisions. The research therefore
aims to answer the following research questions:

» What is the social construction of young women's identity?
» What is the social construction of young womén's sexual identity?

. How do young women make sexual decisions?

The research aims include gaining an understanding of processes that may
be involved in the defining / making up of young women’s identity and sexual
identity. Furthermore, the researcher would like to acqai;e an understanding of
what these women understand sex to be. In ad'gition, she hopes to
understand the processes which may be elicited in the making of a sexual
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decision by a young woman. Moreover, the goal of the research ineludes
exploring the reality that may be dominant when such women are confronted

with sexual decisions.

4.3 Research design and method

4.3.1 Qualitative research approach

The interest in carrying out this research process is centred on capturing and-
understanding the stories of young women pertaining to the social
construction of their identity and sexual decisions. Talﬁing these factors into
consideration, the research approach that offers the best opportunity to
optimally achieve the goals seemed to be that of qealitative research. Such
research approaches allow for intensive contact with the participants,
providing an in-depth account of the experiences of |fhe individuals in the
current research process (Dalton, Elias & Wandersman, 2001). The size of
the group used in the application of the qualitative research approach,
facilitated the level of detail needed in terms of information gathering (Dalton,
Elias & Wandersman, 2001} since the group was small (Flick, 2007). As
allowed for by qualitative research approach principles, :in some instances the
researcher relied on her own experience as a source :of information as well
(Flick, 2007).

Social research can be viewed as either hypothesis-testing or hypothesis-
generating research (De Vos, Strydom, Fouche & Delport, 2002). For the
purpose of this study, hypothesis generating was preferred since such
research is valuable when the research is performed ih an under - explored
area (Campbell, Foulis, Maimane & Sibiya, 2005).lln the hypothesis -

generating research approach, one does not exactly knew what one is looking

|
for or how best to define the variables of interest (De Vgs, Strydom, Fouche &
Delport, 2002). It therefore was difficult and subjective to define the variables
referred to in this research process. The variables did, however, include

processes involving social construction and social conversations.

In research where the sample of interest is small,'it is not feasible to
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generalise information obtained from the pariciparts (Dalton, Elias &
Wandersman, 2001). Generalisation was thus regarded %,-13 not necessarily the
goal of this research process (Van Vlaenderen & Nevesi 2004). Furthermore,
this text or current research did not aim to represent%fixed knowledge but
rather desired to open a door to further conversation. In addressing issues
equivalent to concepts such as reliability and validity in this research, the
writer prefers to use the terms trustworthiness and authenticity to speak of its

i

credibility (Dalton, Elias & Wandersman, 2001, Creswell] 1994).

'‘Credibility of research’ refers to the extent to which the researcher’s
interpretations of the narrative obtained are congruent with the realities
constructed by the participants (Babbie & Mouton, 2001). Some researchers
also refer to credibility as the extent to which the research outcome is
consistently found to be a relatively true and raase;nabie observation or
interpretation by the researcher, the participants and the reader respectively
(Creswell, 1994). The researcher attempted to ascertain; the above mentioned
by keeping the following in mind: Firstly, during the :#ctivities that involved
spoken narrative, the researcher actively listened to 'the participants. She
probed, reflected and clarified what the participants said where necessary.
The researcher was also transparent about her understanding of the
conversations and checked her accuracy in this respect with the participants
during and after the discussion. In addition, she also recorded the detalls of
the focus group discussion by using a voice recorder. A transcription of the
recorded dialogue was typed out by the researcher. Thfé transcription and the
voice recorder audio file are valuable for the verification of information at any
stage of the process, as well as at a later stage if necessary.

Although the outcomes of this research would have benefited from tha.
participanis’ evaluation of the researcher's wriiten  interpretation of the
convefsation, which is presented in the following chapter, there was no
opportunity for such an evaluation, which therefore represents a limitation to
the credibility of the study. However, in another attempt to ensure credibility,
the researcher read previous literature to deepen her k;zswiedge of this topic.
The accounts of what the researcher has read and what she found are
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reported in the previous chapter. She used previous research to guide ‘hef

thoughts about the conversations held in respect of this research, in order to
|

be able to select themes from these.

</ 4.3.2 Narrative approach in research

The meta-paradigm which guided this research process_is the narrative
approach (Creswell, 2007): a qualitative research method which is rooted in
social constructionism (Hiles & Cermék, 2008). In narrative research the
primary data source is a narrative or a story (Dalton, Flias & Wandersman,
2001). The research strategigs used to collect the datq- obtained in narrative
research are therefore employed to tell a story or a nar|fative (Dalton, Elias &
Wandersman, 2001). A narrative may refer to any piece of writing that is used
in a qualitative research context (Creswell, 2007). The pieces of writing,
employed in this research, included the sharing and / or exploration of the
participants about themselves, their lives or experiences / particular
experiences regarding the research topic (Hiles & Cermak, 2008).
I .

In research language, narrative is a term given to a discourse in a research -
inquiry (Cresweil, 2007). The narrative approach as a research instrument
has been applied as a method of approaching the inquiry (Creswell, 2007). It
seemed that the narrative approach as a tool to guide the research process
would best facilitate the capturing of the stories of the participants regarding
sexual experience, since it allowed for the attainment of rich, thick and deep
descriptions of the their stories (Dalton, Elias & Wanc?lersman, 2001). The
narrative research approach facilitated the gathering of!information as stories
by means of three strategies: a creative / artistic representation; the
application of the nominal group technique and lastly the facilitation of the
focus groups. All were used to capture parts of the stories of the two
participating groups with regards to the research questions. In essence,
throughout the facilitation of all three strategies the researcher was interested
in the stories being told.

According to other writers, there are various ways in which the narrative
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approach can be used as & research tool {Creswell, gOO?; Dalton, Elias &
Wandersman, 2001; Hiles & Cerméak, 2008). The researcher’s interest in this
particular research process lay in the stories of the personal experiences of
the participants with regards to the social construction of their identity and
sexual identity as mentioned above. The aim of this method was to
understand the phenomenon being investigated from the inside, that is, from
the perspective of the individuals parficipating in the siuq?ly {Coyle, 2007). This
involves grasping the meaning of the processes of inter#s’t as the participants
experience them, >

4.3.3 Language in research

‘ 'Having realised that the meaning of a word Is rooted in the relationship of the
context in which the word exists (Freedman & Combs, 1?96), it is important to
note the similarity and the differences in the meanings that the young women
would apply to the social construct / s in which this f‘asearch is interested
. (Friedman, 2006). This was based on the premise that ias a group, the young
women may have shared similar experiences in terms of these constructs and
may have employed simiiar language concerning them.... . ..

" On the other hand, since these young women were involved in different
conversations in their everyday life, it seemed fair r} consider that their

involvement in these may have accounted for the! creation of different

meanings they might have had or applied 1o the saciaE constructs. As any
meaning of g word is based on the context in which It exists, and because no
two contexts are the same (Freedman & Combs, 1998), it seemed legitimate
to say that the meaning of a word in two contexts was expected to be
different. The latter implies that the résearcher had an expectation for
meanings of words or concepts of interest to thisé research to not be
necessarily the same for the two focus groups which participated in this
research process. Furthermore, the meanings of wor%!s or the concepts of
interst fo this research may also be different from the details of previous
research.
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4.3.4 Roles and refationships

In order to obtain rich, deep and thick description from the participants, the
researcher recognised that collaborating with them seemed to be important
{Dalton, Elias & Wandersman, 2001). This included actively involving them in
the process of the focus group facilitation (Creswell, 2007). This involvement
encompassed negotiation regarding the researcher-pdrticipant relationship,
and discussing the role of the researcher, as well as thaf role of the participant
(Flick, 2007), which were done at the beginning of the inquiry.

The information pertaining to the aims, goals and con@ent of the study was
made available to the paricipants by means of an iafofmatiqn letter {Appendix
A). The participants received the letter before pardicipating in the research
process so that their ownership could be facilitat:ad {Dalton, Elias &
Wandersman, 2001). The researcher's sugges’fijﬁs concerning  how
participant ownership was to be achieved included the participants’
consideration of the letter's contents and the individual :decisim to participate
in the anuiry. The letter also included information regal:rding the participants’
roles in the research process so that they were aware of the expectations
placed on them (Van Viaenderen & Neves, 2004). Together with the said
letter, a consent letter (Appendix B) was made available where the
participants indicated their voluntary ;}articipatior?' (Dalton, Elias &
Wandersman, 2001) and their understanding of and agreement to the
information letter (Creswell, 2007). |

The role of the researcher was informed by the researcher’s own individual
stance about the research topic, the research approach used, as well as the
theoretical framework Under girding the research process (Creswell, 2007;
.Daitcn, Elias & Wandermans, 2001). The role of the rlesearcher in this case
consists of both a participatory role and acting as primary research instrument
(Dalton, Elias & Wandermans, 2001). In terms:of having played a
participatory role the researcher was part of the researth situation as she did
not hold an expert role, but participated in the researcb process equally with
the participants (Hiles & Cermak, 2008; Van Vlaenderen & Neves, 2004). Her
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role as a primary research instrument included her mésonal interest in and
assumptions made pertaining to the research questions and topic (Coyle,

- 2007; Creswell, 2007). This role furthermore included ﬁef reflections on the
research process and its outcomes, and the encouraging of group interaction
during the facilitation of the activities as well as of the researcher's self-
reflectivity (Barbour, 2007, Creswell, 2007, Elliot, %{}85). Self-reflectivity
includes the researcher's awareness of self within the ;%rocess, including the
influence she might exert on the process and on the research outcomes
{Eliiot, 2005; Hiles & Cermak, 2008). ;

The role of the participants was embedded in their knowledge and
" understanding of the details contained in the information letter .and consent
form. Participants could feel free to request further detalls in cases where the

H

letter did not satisfactorily offer sufficient information.

4.4 Research inquiry

4.4.1 Participants and sampling

i
To facilitate the research inquiry for this research ;zré}cess, two groups of

young women wete needed. Ten to fifteen undergraduate university students
per group were gathered by means of a system of cﬁ%ii&g for volunteers. A
small sample was appropriate as it allowed for the achievement of the
greatest potential in this kind of research (Dalton, Elias & Wandersman, 2001)
which included participating in focus groups. Volunteering participants were
thought fo accelerate the process by having had a keen interest in the topic
{De ¥os, Strydom, Fouche & Delport, 2002). It ats? appeared easy for
volunteers to gain ownership of the research process (Dalton, Elias &
Wandersman, 2001). Participant ownership was impontant to capture the gist
of the research’s aims. "

The participants of this research were students at a South African higher
education institution. The participants were young women from various
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backgrounds of culture, beliefs; community contexts suc:h as some were from
urban areas, others from semi urban and others frorr? the townships. The
participants age groups range between 18 and 20.!The cultural groups
represented in this research process were composed of !White (5 participants;
3 participants in group 1 and 2 participants in group 2}, English (3 participants;
1 in group 1 and 2 in group 2) and Afrikaans speaking (|2 participants; both in
group 1}; Black (15 participants; 11 in grou;ﬁ 1 and 4 in group 2 }, SeTswana (3
participants; 1 in group 1 and 3 in group 2},. Zulu (2 partijcipants; both in group
1), Venda (1 participant; in group 1}, SePedi (6 participants; all 6 in group 1)}
and Sotho (2 participanté; 1 in group 1 and 1 in group 2} speaking groups.

The table below shows Group 1 and Group 2 part%cipants' cultural and
language groups.

Group 1 Group2
White 3 f 2
¢ English 1 2
o Afrikaans 2 0
Black 11 4
¢ SeTswana . 1 3
e Zulu 2 0
s Venda 1 \ 0
e SePedi 6 ) 0
s Sotho 1 | 1

The young women followed various study -directions as well. Some of the
participants were in the law field, while some were in accounting and finance,
medical field including MBChB and physiotherapy, teaching as well as sport
psychology. Two groups of participants were gathered. Group 1 was
composed of 13 participants while Group 2 had 6 participants. The
composition of the groups of participants is shared with the reader to assist in
acknowledging where the participants come from in theilr backgrounds and in
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their views. The researcher therefore acknowledges t}we diversity of these
groups and takes it into account when facilitating the research process as well
as in the writing of the research.

In order to maximise the functioning of the focus groups, it was thought
beneficial that the members share at least one important characteristic. The |
characteristics shared could potentially have been that t‘hey are facing similar
developmental processes,they are university students aitt the same university
and are females. The members of the groups dispiayed more potential to
identify with each other, as well as to share mutual unddrstanding, than if they
had not been homogeneous at the suggested levels (Dalton, Elias &
Wandersman, 2001). It was however useful to assign homogeneity in terms of
background rather than attitude or point of view regarding a certéin concept or
concepts related to the topic of the research (Barbour, 2p07). The main factor
concerning the sampling method seemed to be the insights advanced by the
participants, rather than a concern with the number of geople obtained (Flick,
2007).

Participants became interested in the research after reading the information
letter (Appendix A) which they received from the researcher. The prospective
participants would have known of the proposed research by means of word of
mouth. Before becoming part of the focus group, a prospective participant
needed to submit a consent form (Appendix B) to rlhe researcher as an

acknowledgement of the research expectations listed on the information letter.

A prospective participant would also have to be available for the scheduled
two hours of the inquiry situation.

4.4.2 Activities designed for obtaining information

To obtain information that would supply guidance and :insight into answering
the questions asked in this research process, various aEtivities were included.
Previous research has acknowledged the benefit of including an appropriate

variety of material in an inquiry process (Flick, 2007). It has been suggested
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that a variety of material is helpful when it is different enj:ugh to cover a range

of experiences or attitudes to the issue of interest (Flick, 2007). The inquiry
took place in two phases. The first phase includediicebreakers and an
introduction, while the second incorporated a Icreative or artistic
representation of the participants’ sex stories, a nomjnal group -technique
exercise as well as a focus group discussion. The researcher met with each

group once for two hours respectively to facilitate the two phases of the
inquiry.

Group 1 provided valuable information that furnished an idea of possible
answers to the questions the inquiry posed. To obtain thicker, richer and
deeper descriptions of the reality of young women, th(ls researcher took the
decision to facilitate another focus group. Facilitatir?wg a second group,
seemed to offer more potential to assist the researcher and the reader to gain
further understanding of a young woman's life with reg%rd to the issues being
investigated. Group 2 also had the potential to echo or disagree with the first
group, therefore advancing suggestions that might open up a reality of which
the researcher and / or the reader had not been aware, or possibly had been
aware of, but which could then been brought to the foreground for the first
time.

Group 2 was facilitated in a similar way to Group 1, wi;th some adjustments.
Group 2 undertook the same activities with the same aims as Group 1. In
Group 2, however, participants included a written n:rjlrrative with their art
expression. The aim of these narratives was to obtain a ;deeper understanding
of the symbols and expressions which the participants had used than had
been achieved in Group 1. The discussion below gives the reader a detailed
description of the activities, which includes an explanation of what the
activities entailed, the aim and rationale of the various activities and how the
activities were facilitated.

a) lcebreaker ‘

|
The first phase of the inquiry was aimed at introducing the researcher, the
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topic and the research context, as well as allowing the qarticipants to become
acquainted with each other and with the research situiation. The researcher
therefore introduced herself at the beginning of the ihquiry sessions, and
communicated her research stance. The pariicipaatg were afforded an
opportunity to introduce themselves to each other by sharing about
themselves with each other, for example, telling each other where they were
living, what they were studying, and so forth. The researcher also shared her
expectations of the sessions and invited the participants to share their
expectations. The process was briefly introduced as well. Participants were
encouraged to share their views. and ideas about the qbestions asked in the
research process. i
Z 3

During this phase consent forms were collected; partécipéan‘ts were welcome 10
ask questions in order to clarify what they did not understand in the
information letter and in the researcher's infroduction. Parficipants were also
welcome to add or adjust aspects of the inquiry's preliminary plans as
communicated by the researcher in the introduction. T,he participants held a
conversation with each other about topics which were urilrelated to the topic of
this research, such as discussing their upcoming tagts, hostel food, and
" etcetera. The random conversations were helpful in t:;uiidirag group rapport
and assisting the group members to become comfortable with each other
before moving into the activities related {o the research questions,

b) The creative / art expression
‘ !
The second phase included a creative or artistic jrepresentation of the
participants’ identity, sexual identity and / or sex stories. This activity in¢luded
the use of paper and / or pens, crayons or koki pens either to make a drawing,
write 2 song or poem or make / construct something with paper which would
represent the young woman's story (Oaklander, 1988). In both groups of
participanis, the creative or artistic expression served as a thought provoker
for the participants. In the second group the creative br artistic expressions
also formed part of the written narrative. These furthermore facilitated rapport

3
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building, as well as group cohesion processes in both gréups.

The probe provided in order to stimulate participants to engage in the creative

/ artistic expression took the form of a statement. This sought to engage the

participants' thoughts in terms of representing the social construction of, and /

or factors that contribute to this construction of identit{r, sexual identity and

sexual decisions, but without hoiding- any discussions ;with each other. The
probe was therefore communicated as follows: ‘ .

|
¢ Please pick up a sheet of paper and together with the art material in
front of you to create a creative / artistic q*xpression that would

&

St TR

represent how you understand yourself, mc]udmgﬂ h@u!{ d‘?u“ :
understand yourself as a sexual being. The créa "!f ic.,

expression could also include factors that contribute to the sexuai
decisions you would make. The creative / attistic representaticn can
be a drawing, a writing of any form or even using the paper to build
anything that may be representing how you understand yourseff,
your sexual idehfity and / or how you make or would make sexual
decisions. . . |

¢} The nominal group technique (NGT) ;

The NGT is a simple but structured technique used to f}aciiitate discussion by
eliciting individual input, stimulating group discussion and also developing
group awareness {Moon, 1999). lt seemed advantageous to use the NGT in a
setting where a focus group would occur, as it prevented a single person from
dominating the discussion {Delbecq & Vande Ven, 1971). Furthermore, the
use of the NGT may have also encouraged pass‘ivga group members to
participate (Delbecq & Vande Ven, 1971) in the focus group later on. The
principies of the NGT were consequently used to fa%!itate the process of
discourse among participants (Dobbie, Rhodes, Tysingef & Freeman, 2004),

The NGT (Sample, 1984; Dunham, 1998) was used during the second phase
to explore themes stimulated by the creative or artistic representation activity.



Without engaging in discussion, the principles of the N JT were applied in the
group activity, for participants to identify the group narrative pertaining to the
topic of discussion. Although it did not constitute a stfong conversationally
expressive activity in itself, the NGT supportively! facilitated sufficient
openness for the participants to share their stories verba‘,ly.

The NGT was facilitated in the same way in each group of participants. The
researcher posed the three research questions which are stated earlier in this
chapter. In the event that the participants requested the researcher to clarify
the quﬂestions or to elaborate on them, the researcher expressed the

|
questions in the following manner:

¢ What is the social construction of young womq'n's identity?
|
What particularly in your social environment constitutes your identity or may
be factors which play a role in your identity as a woman, that is, how you
understand yourself as a woman?

* What is the social construction of young women'’s sexual identity?

What particularly in your social environment constitutes your sexual identity or
may be factors which play a role in your sexual identit); as a woman, that is,

how you view yourself in terms of your sexuality or as a %exual being?
¢ How do young women make sexual decisions?

. . ' . . l "y
What particularly in your social environment constitutes your sexual decisions
or may be factors which play a role in your sexual decisions?

Each group member was accorded an opportunity to reflect on her creative or
art expression in answering the questions above. Thg main ideas / factors
were written on a sheet of paper so that the whole group could see (Sample,
1984). The facilitator (the researcher) read out the ideas on the sheet, after
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which the group was afforded an opportunity to ask queﬁ‘tions about what had
been captured. The participants therefore were given a chance to explain their
ideas further, while still avoiding a discussion. The participants thereafter each
respectively wrote down ideas that seemed important fo them in rank-order
(Dunham, 1998). After the group members had expresised their ideas while
working alone, the views of the group weré represented in rank-order of
priorities (Sample, 1984). The views were placed. in thisj order by means of a
voting system (Dobbie, Rhodes, Tysinger & Freema{n, 2004). The NGT - -
therefore assisted in identifying the guiding metaphor, the dominant narrative

of the group, as well as in facilitating a communal artifact.

|
d) Focus group - l
|

Since the researcher’s interest centered on hearing the participants' stories,
focus groups were facilitated after the NGT to permitifurther discussion of
these. The faciltation of the focus groups assisted in gaining fuller
descriptions of the said stories (Dalton, Elias & Wande'rsman, 2001). Focus
groups in the research world are formed for the pumpose of conducting a
discussion (Barbour, 2007). Such a group in this research inquiry was
preferred, in order to aim for interaction amongst the group members, as
opposed to gathering information by means of an inter‘iview. In conducting a
focus group, .the researcher was more interested in gWoup consensus while
listening to the respective narratives of individuals (Flick; 2007). The dominant
narrative is important to the aim of a focus group because common
knowledge is elicited in the process (Van Vlaenderen &J Neves, 2004). Focus
groups assist one in aiming to provide descriptions ofl the making of social
situations (Flick, 2007). The views of individuals are, however, not viewed. as
unimportant since social constructionism considers multiple realities (Beyer,
- du Preez & Blokland, 2007). The aim of facilitating a focus group was to
identify the common voice amongst the participants. This would be regarded
as the dominant narrative: Other voices such as views differing from the
dominant narrative are also considered as they may finrm part of either the

. . |
silent, shadow and / or counter narratives.
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The researcher acknowledged that the narratives i‘re told in the form
determined by the participants and not in one guided by the researcher's
questions or interest (Dalton, Elias & Wandersman, 2@01). The researcher
however provided a probe to the participants as a means of getting the focus

group started. It was worded as follows:

. So we have done the creative / artistic expression to break the ice
and provoke our thoughts in terms of the topic we are discussing
today. We have also, without much talking to! each other, explored
the topic a little further by using the activity we have just done now
(referring to the NGT). So, at this point, we !will take the process
further and talk to each other about the top:ic we are discussing
today. | would like for us to share our thoughts on the factors that
play a role in how we understand ourselves as young women, as
sexual beings, and in how we make sexual d¢cisions or things that

contribute to the sexual decisions we make.

The participanté then engaged in the focus group discussion. At some points
of the focus group discussions, particularly at the beginning of group 2, the
discussion contained an exploring of the meaning of the words, 'social
construction’, ‘identity’ and 'sexual identity' within the context of each group
specifically. These explorations I'ed to and formed part of the discussion about
the topic of this research.

4,5 Meaning making

.4.5.1 Discourse analysis (DA)

From a social constructionist point of view, data is not split or reduced but is
used to understand and create reality (De Vos, Strydom, Fouche & Delport,
2002). Discourse analysis {DA) seemed to be the most relevant method of
analysis for the current research as it is a method used|to study how the use
of language is utilised to create reality (Schiffrin, Tannen & Hamilton, 2001).
DA offers a way to investigate meaning (guiding metaphors) and to show how
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meaning constructs everyday life (Wetherell, Taylor & Yaftes, 2001). Discourse
analysis therefore presents a stratégy to deconstruct st:ories and open them
up (Creswell, 2007). The latter can be achieved by exposing dichotomies,
examining silences, attending to disruptions and contradictions, hearing the
most frequently told stories, and so on. For the purpose-of this research
process Feminist Poststructuralist Discourse f’tﬁaf}"si; (FPDA) was used
{Baxter, 2003).

v |

4.5.2 Feminist poststructuralist-discourse analysis i

The feminist position is focused on the stance pertaining} to issues that women
, face in a way ihg’s seems relevant fo them and the spectacles they wear
(Fonow & Cook, 2005). Feminism is viewed as offering a perspective to stud;f
the social construction of gender (Lear, 1995). Poststructuralism approaches
meaning as being context-dependent and fluid, implying continuous change
(Coyle, 2007). Furthermore, the poststructuralist ;ﬁo?iﬁen is insistent on
viewing the meaning of experience as constituted in lanpuage (Gavey, 1989).
Discourse comprises conversations held within a groqp of people in which
meaning specific to the group is constituted (Fiick, 2?073. FPDA therefore
provides a way to study the information gathered ae%;ez‘ding to the above
mentioned assumptions.

Since the research sought fo understand the experiences of young women,
FPDA was the method chosen to facilitate this process. The language of
' young women was studied in this case since it is thought to transparently
reflect their unique experiences (Gavey, 1989). From a theoretical
perspective, the FPDA thus offered a specific method to study the language of
women as it also took the ?eminist' position into account. To obtain the
meaning of the conversations held in the research inquiry, the researcher
needed fo do the following, according to FPDA: ngrstiy, she identified
discourses and, secondly, presented a synchronic-diachronic discussion
which refers to issues of power in the discussion. In aédition, the researcher
presentéd a denotative-connotative discussion which includes concrete
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descriptions and institutional / social discourses in the discussion. Thirdly, she
assessed intertextuality and fastly provided a FPDA commentary (Baxter,
2003). -~ ' :

The researcher identified discourses by considering which werds,~terms o~
phrases were used repeatedly in the focus group discussion as obtained from
the transcript. The researcher also looked at themes and issues which were
common in the transcript. Furthermore, the researcher examined viewpoints
which seemed to be contradictory to or in opposition with each other.

To present her discussion in terms of the synchrcn%c{ftachrcnic dimension,
the researcher identified, and demonstrated by maans of quoting, the
moments where speakers experienced shifting pcsi%i{}és of power. ’l:he
speakers negotiated power by what they said, how they said it and when they
said it. The participants also negotiated peweriuinesﬁ or powerlessness by
encouraging discourses or shifting between discourses, Also included in the
synchronic-diachronic discussion was the researcher’s noting which speaker
may have been considered as ‘powerful’ in terms of the responses to the
speaker in given moments. These include moments; where the ‘powerful’
speaker spoke, remarked verbally or non-verbally Jangi also used facial
expressions to respond to the other speakers' reséssnses or comments
etcetera. The researcher also noted the verbal and nori-verbal ways in which
speakers interacted with each other and observed how the two ways of

interaction positioned speakers in terms of power.

In presenting the discussion of the denotative-connotative dimension the
researcher took note of concrete descriptions of what was occurring in the text
by making reference to verbal and non-verbal interactions of participants. She
turthermore actively sought to identify institutional or social discourses that
seemed to appear in the transcripts and in the research context.

The researcher looked for dominant discourses c*{.mtaineei in the two
transcripts obtained from the focus groups and for how these were reflected
differently or similarly in the respeclive texts. She therefore assessed
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intertextuality by foregrounding and highlighting ways iT which the dominant
discourses in any spoken narrative were reflected in other discourses such as
in the silent, shadow and counter narratives. !

!
Finally, in producing a FPDA commentary, the researq'her investigated how
social construction of gender had been placed in the centre of the inquiry. This
was done by considering gender to be a significant discourse in terms of
understanding the practices of the group of speakers. The researcher
proceeded from the assumption that various sources may have contributed to
the story of the young women. She therefore basically wove together the
voices of the participants by hearing a common voice. The latter may be
considered to represent the story of a young woman which may be contained
in the contributions made by society; the participagts, the researcher's
previous knowledge and the literature read in order tq inform this research

process.

4.6 Ethical considerétions

According to the ethical principles and code of conduct of the American
Psychological Association, such principles provide a guideline for
psychologists as regards attaining the highest ideals |of psychology (APA,
2002). One of the purposes of such a code is thatiit forms a dominant
narrative among psychologists, as a way of conductflng themselves when -
interacting with people outside the profession (APA, 2002). According to the
aim of this text, the setting to be applied to the above nlwentioned principles is
a research context. The ethical principles of the Arr?erican Psychological
Association, the Professional Board for Psychology's (HPCSA's) ethical code
of- professional conduct, as well as the Health Professions Act of 1974, were
followed to ascertain good ethical practice during this research process.
Furthermore, research principles as laid down by the respective higher
education institutions involved in this research were also followed.

It is important that the ethical implications regarding ihis research process

69



have been verified by the universities concerned. The Jprocess of obtaining
permission from the university where participants arﬁ registered for their
undergraduate degrees was followed so as to ensure| that the participants
were respected and not taken advantage of. The necessary applications-te-
have the participants partake in the research process were approved by the
higher education institutions concerned. The Ethics. Committee of the said
institution approved the application and communicated its expectations to the
researcher. The supervisor of this research process was also requested to
verify the legitimacy of the research process.

One of the trends that have become evident in the curreht research process is
the issue of transparency. Adequate information as well as opportunities to
ask guestions about tﬁe process was also provided to the participants. While
participants were involved in the process of sharing their stories,
confidentiality and privacy were highly prized (Fliqk, 2007). Clauses
pertaining to confidentiality, the use of a pseudonym at the request of a
participant and information about informed consent v;vere included on the

consent form.
' .

The researcher was .also aware that the details of the research process,
especially in the focus group discussions, could potentially impact' on the
participants in some way or another. Debriefing was therefore offered to the
participants and referrals to the phone numbers of [upport services were
made available to participants (Barbour, 2007). Partici;?ants could also have
access to the material obtained in the research process. They could
furthermore avail themselves of the opportunity to be in:volved in the process
of confirming the accuracy of the transcription of the recording and the
reflections of the researcher on the information obtained (Creswell., 2007).

Lastly, the researcher took responsibility for beneficence. This refers to
protecting the wellbeing of the participants by seeing To it that unnecessary
harm is not wrought through the research process (Flick, 2007). It was also
important that the participants were aware of the benefit and the burdens

placed on them by the research process so as to ensure justice in the
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research process (Barbour, 2007).

4.7 In anutshell

The aim of this research was to capture the stori

|
?s of young women

pertaining to the social construction of their identity and sexual decisions. A

qualitative research approach seemed fitting as it offered room for intensive

contact and discussion with the participants. The meta-

paradigm guiding the

research inquiry was the narrative approach. The emppasis of the research

inquiry was placed on becoming acquainted with the various narratives in the

lives of the participants, including identifying the dominant narrative and the

existence of possible silent narratives. These narrativ
encouraging discourse and using discourse analysis
conversations that had been held in the focus group.

were used to capture the stories of the young women in

6s were identified by
(FPDA) to study the
A variety of activities

|
terms of the research

questions, including a creative / art expression, and NGT as wel! as a focus

group discussion. The information gathered in the process using the above

mentioned activities will be discussed in the next chapte

the research questions are also considered in chapter 5.

r. Possible answers to
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CHAPTER 5: INQUIRY FINDINGS AND DISLUSSION

5.1 The ushering '

The aim of writing this chapter is to communicate to the reader the information
gathered during the research inquiry. Furthermore a discussion and
interpretation of the information gathered will be provided in this chapter. The
first part of the chapter will summarise information gathered during the various
activities mentioned earlier in chapter 4. The second pas -includes an
interpretation of the information according to FPDA. Lastly, the threads are
tied together as a summary, in an attempt to furnish aniswers to the research

" questions. o

The researcher notes that, while writing this chapter, reflections of her own
interpretations, founded and grounded on cultural, | social, gender and
personal politics brought to the research process, may: have been played a
role in the thought process and they are provided (Creswell, 2007). The
writing of this research therefore reflects a point of view within a social
constructionist stance and in. terms of the assumptions that the researcher
has made pertaining to the researph questions and the tppic (Beyer, du Preez
& Blokland, 2007, Creswell, 2007). It is therefore cons;‘ructive and beneficial
for the researcher to engage in self-disclosure since shé is considered to be a
participant in the study. Self-disclosure, according ito previous writers,
provides opportunity for transparency and acknowledges the role of the
researcher as an active participant in the research (Hiles & Cermék, 2008).

5.2 Creative or art expression

The creative or art expression activity was used to allow participants to
represent their stories stemming from the research questions in a creative or
artistic manner. The assumption of the researcher was that the young women
would project their stories onto their creative or artistic expression (Oaklander,
1988), which might provoke their thoughts and warm them up regarding the
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research questions for the purpose of the discussion.

|
5.2.1 Group 1 |
Most participants produced drawings. Of those who did so, most included a
heart on their drawings. The rest made drawings using p;atches of colour on a
page or represented their stories by symbols such as aistoye, a cup, a book
and flowers. Some of the participants described their stories by drawing a
path with some depicting a hand. The participants iwho did not create
drawings told their stories by making mind-maps and ulsed paper to make a

bird as a description of their story.

5.2.2 Group2

All participants preferred to make drawings. There was' a common theme in
the form ofa drawing depicting a sun. The participants used the sun to refer to
light because they saw themselves as a shining light in some way or another.
Other participants employed the colour pink to symbolise femininity,
gentleness .and softness. Most drawings had a story to tell about the
participants' roles as those who provide nurturance. ‘Most drawings also

depicted relatiohships and connectedness.

5.2.3 Integrative remarks

1

1

It is interesting for the researcher that there was a patt?rn in the participants’
producing a drawing according to a common theme in the respective groups.
While Group 1 participants created a drawing of a heartl Group 2 participants
drew a sun. The acknowledgment of this pattern compels the researcher to
assume that connectedness (Gilligan, 1982) had constituted an important
aspect of the research situation from the begimEng of the inquiry.
Connectedness showed itself even before the participar‘ts had an opportunity

to speak to each other. .
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5.3 The nominal group technique (NGT) l

Adhering to the three research questions, the NGT aime:d to obtain prioritised
themes related to the three topics of interest. The discussion below wili furnish
an outline of the themes obtained in ranked order accorﬁing to e_al-ch _qLJestion
asked. Themes which participants considered to play the same role in their
identity, sexual identity and / or sexual decisions, or fagtors that participants
could not necessarily rank one higher than the other, are grouped together in
the list below. The following discussion will also explore and elaborate on the
themes identified, according to the participants’ interpretation of the themes
listed. The themes will first be discussed for every group and each research
question separately. The researcher will thereafter provide integrated
1

remarks.

5.3.1 Themes related to identity

a) Group 1

Themes obtained listed in prioritised order

e Parents . L

¢ Need to be wanted, and confidence

¢ Friends (peer pressure) oo

* Independence, and expectation referring to so_fbial norms
. Social- acceptance

s |ooks

* To be different, and role of emotional being

The researcher acknowledges that all of the above themes relate to other
people than group members as individuals in some way or another. The group
however prioritised parents, the need to be wanted and confidence, as well as
friends, as factors that play a significant role in the} construction of their
identity. The meaning that the group attached to theiri parents involved the
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norms and grooming that the latter had taught them in previous years,
-gspecially during primary socialisation. The meaning of parents also included
the expectations of the parents regarding them jas- females. These
expectations seemed to be informed by the cultures and traditions as well as
religions with which the parents affiliate themselves.

t
According lo previous literature, socialisation is a process whereby individuals

acquire the knowledge, skills and character fraits that enable them to
participate as effective membsrs of a group (Berns, ﬁGOT). in the group's
discussion of the theme of parents, the latter reference is evident.
Furthermore, according to the literature such as Gi!?gan, 1982 men and
women seem to be socialised differently. The group segemed to be aware of
this factor. The acknowledgment of differences in ‘s&aii’aﬁsaﬁen appeéred to
give rise to the next prioritised theme. s

The second such theme, according to Group 1, was the need to be wanted
and to feel confidence. The group attached the need for acceptance -/ {o be
wanted, or rather the need to fit into their groups of affiliation and groups with
which they are associated, to the theme of confidence. The group reported
experiencing a need to be wanted, which they fulfilled by adhering to the
norms taught by their parents and significant others, which in tum gave them
confidence. The group therefore felt that it was important fo them to pursue
self-sacrifice so that they could fulfill their need to be wanted and therefore
feel confident about themselves. This is congruent with the findings of
previous literature which suggest that women may not b(i-a as accepted by their
immediate environment when they hold views ind'bpendent from their
significant others (Carter & McGoldrick, 2005).

Thirdly, members of Group 1 considered peer pressure és a factor that played
an important role in their identity or social construction; of their identity. Peer
pressure, according to the group, included how well they fit into friendship
relationships, opposite-sex relationships, how well they perform academically,
as well as how well they are accepted by the university, environment in terms
of fashion, varsity life, and so forth. The more the young women felt that they
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fitted in the various contexts, the better they felt about themselves. When the
participants felt confident about themselves they identified themselves as
good, successful and as people who are able to achieve. The theme of peer
pressure may be linked with the proposal of Gilligan (1 %82) that women may
be likely to know themselves in terms of the connections they have with
others. The researcher infers that it seemed important for the group to be
connected with their friends. She furthermore infers that the group may have
felt as though they fit into their peer groups according to the above mentioned

factors.

b) Group 2

Themes obtained, listed in prioritised order

e Beliefs
¢ Parents
.® Values
¢ Being a child
e Family
e Love

¢ Self-knowledge

e Friendships
s Society

e Norms

¢ Stereotypes

e Bravery

According to Group 2, beliefs, parents and values were prioritised as factors
that play a- role in the construction of their identity. According to this group,
beliefs included the rules by which one lives, whether th:ese were informed by
culture and / or religion. The group reported that they had acquired their
beliefs by means of socialisation and that they seemed t]o modify them as they
grew older. The latter appears to the researcher as congruent with Butler's
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(1999) suggestion that one is not born a woman but tgrows into one. The
young women participating in this research expressed the reality of growing
into women as they grew older within their respective cultures and
communities as well as in their interaction with-other peoPIe.
|

According to literature, communitic_as ‘ent.e‘r a process of;negotiation as to the
rules by which they will live in order to maintain homeostasis in the community
(Burr, 2003). Freedman and Combs (1996) suggest a process of typification,
institutionlisation, legitimation as well as of reification to'achieve the latter. As
the individual grows up she or he may eﬁter into further ]negotiation with other
contexts to which they are exposed and acquire an adjusted or new reality
(Delamater & Hyde, 1998, Halperin, 1989). This may itivolve the process of
secondary socialisation as discussed in chapter 3.The process of secondary
socialisation may also therefore somewhat inform the process of self-
differentiation as defined by Bowen (1978).

Similar to Group.1, Group 2 identified the role of parents as an important
theme in the construction of their identities. The theme of parents involved the
norms and teaching of their parents as informed by socialisation. The theme
also included the expectation of parents regarding the participants as women,
according to the gender role that has been assigned to them. ‘

Group 2 prioritised values as a third factor in their identitiy construction. Values
also included processes of socialisation, particularly sel ondary socialisation.
According to previous literature, secondary social?sation includes the
exploration and evaluation of internalised values which were learned during
primary socialisation (Berns, 2001). The individual in the|process of secondary
socialisation may therefore acquire her own values pertaining to a certain.
matter, which may or may not be related to the values learned in primary
socialisation (Bartle-Haring, 1997). The researcher therefore infers that the
individual may therefore master a certain level of gri‘owth in their view of
themselves or understanding of themselves. 1
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¢} Integrative remarks ) |
4 . |
According to the theory of social constructionism, identﬁty is acquired by the

exploration of inherited quality such as genetic and physiological attributes,
the influence of family and community, as well as t})e embracing of the
individual characteristics of the person (Halperin, ?983}. According to the
themes that were identified in thé groups, the latter suggestion would appear
to be confirmed. It seems that processes of socialisatibn, both primary and
secondary, may be important in the social cafzg,trucﬁcn of identity.
Furthermore, it appears that these processes may havejto be taken further to
explore self-differentiation. It moreover seems as fif, v{ihile these processes
occur and may seem to be important, females may nee%i to feel connected to
the people with whom they are in relationship. Accarég_ng to Gilligan (1982)
females know themselves as they are known through their relationships with
others.

5.3.2 Themes related to sexual identity

a) Group 1

Themes obftained listed in prioritised order

¢ Values, and experiences

* Parents and upbringing, peer relationships an'c; mental state
+ Culture and religion |

+ Expectations as in social norms

s Media ;

H

* Friends (Peer pressure) o
With regards to themes related to sexual identity, Grz;zép 1 prioritised values
and experiences, parents and upbringing, peer relationships and mental state,
as well as culture and religion, as impertant factors that play a role in their
view of themselves as sexual beings. The meaning that the group attached to
values is similar to that of Group 2, as discussed abgve regarding the first




question. The group defined values as the rules one lives by to assess'”
behaviour that would seem acceptable or not to oneself.jAs mentioned above,
the process of secondary socialisation as well as self—di'ﬁerentiation may play
a role in informing the values one would have. !

Experiences, according to the group, referred to previous encounters, such as
sexual experiences with the opposite sex, conversation with parents and / or
peers, as well as the previous experiences of those close to them. The group
related their experiences to their values because they felt that the values they
held would be strongly informed by their experiences. The young women
reported that they viewed themselves as sexual be"ngs. The researcher
suggests that the latter may be informed by Gilligan!si (1982) idea of 'what
would be right for me and right for the other person’ ifn terms of the values
they held as informed by their experiences. The crisiﬁ of identity vs. moral
belief (Gilligan, 1982) therefore seemed to be apparent here.

- With regards to sexual identity, the theme of parents seemed to be defined as
the group defined the theme of parents for the first question response. The
group furthermore added the theme of upbringing and .separated this theme
from the theme of parents as they viewed them to possess different
meanings. The group defined upbringing as the paients’ own views on
parenting, excluding the expectations of culture arld other factors as
discussed above. Upbringing, as defined by the group, made provision for the
acceptance of people being socialised differently, depelnding on the specific
family in which they were raised. Previous research may concur with this point
as it suggests that although women are the same they are also different (Lips,
2005; Matlin, 2000). Women differ in a number of ways, ranging from the life
choices they make, their personalities an;:i upbripging as$ well as responses to
biological events (Lips, 2005; Matlin, 2000). Van Vlaederen (2004), as well as
Beyer, Du Preez and Blokland (2007), reinforce this viewpoint in suggesting
that a family, as a system level, may create a local knowledge for itself which

may accord it a different reality from the bigger system ilil which they exist.
i

|
Group 1 furthermore defined peer relationships as the relationships of its
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members with their friends. These include the people véith whom they live in
communes or residences at the university, people witfh whom they attend
classes, as well as people with whom they engagei on a regular basis
including parties, church, social clubs, sports and clubs. According to the
group, their relationships with their friends were important in their
understanding of themselves as sexual beings, since these relationships
affirm them and fulfill a need for acceptance and belonging. This theme also
appears to be congruent with the findings of Gilligan's work where she
highlights the importance of connectedness in the life of: females with regards
to their identity. Furthermore, the thoughts behind the théme are evident in the
previous literature which suggests that sexuality may ‘ibe a concept that is
produced in social interaction (Blackwood, 2006; Fouca ,*It, 1990; Giles, 2006).
The young women therefore acquire the view of their oiwn sexuality from the

3
i

social interaction in which they are involved.
The group furthermore referred to one's mental state a:s an important theme
informing sexual identity. The group related the theme Ibf mental state.to the
themes of parents and upbringing, as well as the therrﬁ'e of friends, because
they thought that the themes informed each other. Th? participants felt that
one’s own thoughts and feelings about sexuality may be constructed or
informed by the information one receives from parents and one’s upbringing,
as well as from friends. The group therefore defined mental state as the way
one feels about oneself in relation to sexuality. The [inking of the themes
makes the crisis of identity and moral belief evident for the researcher.
Accordiﬁg to Gilligan (1982), this crisis is characterised by a woman's struggle
to disentangle her voice from the voices of others so alg to discover her own
language. The researcher therefore suggests that the social construction of
young women's sexualtidentity, according to Group 1, inyo|ves the conflict that

young women may experience inside themselves.

Group 1 referred to culture and religion as the rules and norms by which
society lives. These communicate behaviour which is acceptable to society
and behaviour which is not. Group 1 therefore reported culture and religion
and the related ruies and norms as informing their views of themselves as
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sexual beings. The participants reported holding diﬁeJ nt rules and norms
from each other. They also reported that this diﬁererE:e was informed by
various cultures and religions, including religious ideas or beliefs which they
held. According to previous literature, from a Jocial constructionist
perspective, sexuality appears to be a product- of social interaction with
particular desires, meanings and behaviour constructed by cuiture
(Blackwood, 2008); therefore sexuality may be regarded as a socially or

culturally produced construct (Foucault, 1990; Giles, 2006).

b) Group 2

Themes obtained, listed in prioritised order

¢ Beliefs

¢ Internal conflict’
s Self-knowiedge
¢ Parents

* Values

_®  Self-esteem

e Norms _
» Peer pressure - !

e Fear

[

According to Group 2 beliefs, internal conflict and self-knowledge are key role
players in the social construction of theirmsexual identityT These are discussed
in further detail below.
|

The .group defined beliefs as they did in response to the prévious question.
These also included beliefs about sex and sexuality, which were reported as
being informed by significant others, as well as culture and religion.
Furthermore the said beliefs were reported to be informed by one's own
processes of forming independent ideas, including rprocesses such as

secondary socialisation and self-differentiation. e
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Internal conflict, according to the group, included view, ]oints that one would
hold which are different from those informed by significant institutions-such as
parents, family, friends, culture and religion, According to the researcher's
understanding of the group's meaning of internal conflict, it seemed to be
closely related to the crisis of identity and moral belief as.! described by Gilligan
(1982). The young women appeared to experience al challenge in feeling
satisfied with the acceptance of their own voices by thﬁlemselves and others.

because this would make them feel like individuals. This opinion also sounds

However, they expressed a need to speak in a differe!t voice from others,
somewhat like the concept of self-differentiation as Eescribed by Bowen
(1978). As -Gilligan has described, females experience this conflict: while
desiring to be self-differentiated, they also have the neéd to be connected to
others and have also been socialised in the ethic of careg. The reference to the
theme of internal conflict may also identify the women’ls moral development

stage.

lnferriﬁg from Gilligan's work, the researcher proposes that the young women
of this group may be situated between the conventional and the post-
conventional stages of moral development. Females in the conventional stage
seem to be concerned with the needs of others, so much that they may
disregard their own (Carter & McGoldrick, 2005). Females in the post-
conventional stage, however, are aware of the dysfunctional outcomes of
disregarding their own needs. She, therefore, recognises that connection may
be distorted when she disregards her needs. It seems therefore that the
“internal conflict to which Group 2 is referring to may; have to do with the
managing of the needs which the women have in relation to other people's
needs. Group 2 may therefore find the constitution of their sexual identity in
the midst of the internal conflict or, in Gllllgans words, . |in the crisis of identity

vs. moral belief.

Group 2 also identified self-knowledge as a factor in thr—.%ir view of themselves
in terms of their sexuality. The group defined self-k Iowledge as the way
people know themselves and how comfortable they are Ln the knowledge they

have of themselves. According to Bowen (1978), self-differentiation also
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includes a sense of self-knowledge which does not depend on the acceptance -

- or approval of others "(Carter, 1989; Charles, 2001). iThe group therefore

reported-themselves as referring to self-knowledge to obtain information about
their own sexuality. According to the literature, females fnay engage in sexual
expression as a means of bringing affection or intimacy to the relationship
(Hyde & Jaffee, 2000). The researcher therefore infers that the group may be
concurring with Gilligan's suggestion that females may experience identity
exploration as fused with developmental tasks concerning intimacy {(Gilligan,
1982).

i

1
c) Integrative remarks ;
’ H

The researcher finds that in both groups, the paricipants’ regard self-

differentiation as an important aspect in their views of themselves as sexual
beings. The latter seems also to be heavily informed by, scripts written by the
process of socialisation. These appear to be received from significant others
and the social context. Considering self-differentiation and socjalisation, the
researcher proposes that the crisis of identity vs. moral belief is central. The
females may therefore experience a tug of war between self-differentiation

and socialisation in the social construction of their sexual identity.
- I N

5.3.3 Themes related to sexual decision making

a) Group 1 ' |

Themes obtained listed in prioritised order

e Perceptions of love relationships

o Experiences

e Values, religion, and mental state

* Responding to natural desires

* Acceptance, insecurities, issues, and social acceptance
* Loneliness

e Boredom
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In terms of sexual decision making, Group 1 priori!tised the themes of
perceptions of love, experiences, as well as values, reli?ion and mental state
as important factors that inform their sexual decisions, The group regarded
values, religion and mental state as a-third priority, as they.feit that the three
factors seem to inform one another-regarding sexual declision making.

Group 1 defined the theme of perceptions of love as the ideas or views they
i

have about what love is, how it is expressed and th? thoughts they have

about love in relation to sex. Part of their concepts about love, as related to

lof love. According to

sex, included the notion that sex was an expression
previous research, the experience of sex for females includes ideas of
passion and romance (Hoggart, 2006; Maxwell, 2008). According to this
group, sexual decisions are therefore made with the aim of giving care and
nurturance to the partner. This thought is also expressed by Gilligan (1982)
who considers that women are more prone to act in a way that will provide

care to another person, in terms of the ethic of care. !

Furthermore, according to previous literature women mlpy view sex as a way
to love a man because they may have been socialised {to prioritise his needs
by being submissive and providing for his ngeds from a young age (Kigozi,
- 2008). Since men are socialised to priontise sex in romantic relationships
(Breakwell & Millward, 1997), women may feel the obligation to meet that
priority (Maxwell, 2006) by perceiving it as being IoJe. Previous research
" seems to suggest that the context in which sex is most likely to occur is in the
. romantic relationship (Monfgomery & Sorell, 1998; Roq'tosky, Galliher, Welsh
& Kawaguchi, 2000). The researcher therefore infe:rs that the romantic
relationship may be the context in which the theme of p'erception of love may
be mos‘EIy evident.

.'Group 1 furthermore prioritised the theme of experier!ices regarding sexual
decision making, as they did with regards to sexual identity. Here, previous
sexual experiences also played a role for this group. According to previous
research the meaning one accords to sex, which ma)J relate to subsequent
sexual decisions, may be informed by previous encom,:mters, particularly the
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first sexual encounter (Hyde & Jaffgée, 2000). Depending on the meaning
acquired at the initial sexual experience together with the scripts with which
one is in contact, the young woman may create a meanjing of sex which may
inform the sexual decisions she makes at a later stage (Halperin, -1989;
Lacasse & Mendelson, 2007). The researcher therefgre suggests that the
young women in Group 1 may have been proceeding from a similar point of
view as that identified in the research mentioned.
|

Group 1 furthermore prioritised values, religion and mel'ltal state, as they did
when considering previous research questions. The grOt!Up felt that values and
religion both inform an individual as to what the approlpriate behaviours are
with regards to sexual behaviour. The group, in additionf, regarded the mental
state of an individual as imbonant in accepting the scripts written by values
and religion. The mental state of the individual included the amount of conflict
in so doing. The latter may also refer to the crisis of identity vs. moral belief as
discussed by Gilligan (1982). Furthermore, the mentalistate that Group 1 is
referring to may be related to one’s intrapersonal scriptﬁ‘ about sex. According
to the scripting theory (Simon & Gagnon, 1986) with reference to sexual
scripts, intrapersonal scripts inciude internal conversatio}\s that give rise to the
clearly differentiated personal description of self, as well as one’s own private
world of wishes, fantasies and desires. The researcher therefore infers that
where females’ scripts, written by values and religion, are more aligned with

the latter case, the sexual decision may therefore be a less conflicted one.

the intrapersonal script, the less conflicted they will be ii their mental state. In

b) Group 2

Themes obtained, listed in prioritised order
* Personal vision
¢ Beliefs
¢ Perception of love !
¢ Parents
e Peer pressure
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» Depandency / neediness (fear of losing the relationship)
» Acceptance

» Affirmation

« Maturnty

* ‘Fear

« Curiosity

¢ Status

* Loneliness

According to Group 2, personal vision, beliefs and perception of love play a
significant role in affecting a sexual decision. Furthermore, according to Group
2, personal vision, beliefs and perception of love may inform each other in this
respect. The group however placéd them in order of priority as iie how they
would go about making the decision.

According to Group 2, the tﬁeme of personal vision referred to one's own
desires and goals for life and romantic relationships. The personal vision for
the group included prioritising gaining their degrees, building meaningful
relationships with other females, as well as developing themselves to be
better people and avoiding pregnancy.

According to Group 2, beliefs included scripts written by different sources. The
meaning the group accorded to beliefs was similar to the sexual script
according 1o the scréptingv theory. Cultural scenarios as informed by various
factors were discussed. These scenarios include institutional guides as set by
family, family dynamics and values. In addition the cultural scenarios
discussed include symbolic contexts, such as the young person's
understanding of age- and gender-appropriate sexual behaviour. These
various factors include the young person's emotional stability, characteristics
of the relationship with the boyfriend, sexual behaviours of peers and so on.
interpersonal scripts according to different situations were also discussed.
Group 2 felt that beliefs could be negotiated to reach a consensus with the
partner about a sexual decision. Intrapersonal scripts particularly pertaining to
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avoiding pregnancy and not engaging in sex constituted part of the discussion
of this group.

Group 2 defined perception of love as did Group 1. Group 2 also felt that the
ideas one holds about love in relation.to sex would inform the person’s sexual
decision. Group 2, like Group 1, linked the sexual decision with a romantic

" relationship.

c) Integrative remarks

It seems clear from the two groups that a romantic relationship sets the tone
for a sexuai decision. The young women therefore refer to the sexual scripts
in order to be informed about the decision they will be making. It seems that
the factors constituting a sexual decision for them are also surrounded by the
double bind script, as the young women are on the one hand taught that sex
is an act of shame and danger while on the other hand they are taught to be
submissive to males and meet the needs of the young men. Because the
young men are scocialised to prioritise sex in the romantic relationship, the
young women are therefore faced with making a $exual decision should the
young man require sex in the romantic relationship. The young women may
therefore pose as gatekeepers or virgin-protectors and the young men as
initiators of sexual intimacy (Lear, 1995). A sexual decision may therefore be
met with ambivalence and anxiety by the young woman.

Other scenarios such as acculturation and the like create a different picture
from the one depicted above. When young women have been exposed to
other cultures and social setting, the meaning of sex may be adjusted and be
met with léss conflict in terms of .the above suggested double bind script.
Acculturation may assist the young women to deviate from the .norms of
viewing sex as a culturat taboo. The deviation may move the young women to
openness to talking about sex, to negotiation regarding sex and possibly
opening doors to an adequate vocabulary to express the sexual expression
and experience of young women
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54 Feminist poststructuralist discourse analysis (FPDA)

The focus group conversation transcripts will be considered in the discussion
below. The dominant, silent, counter and shadow narratives will be considered
so as to identify the discourses in the focus group. A consideration of the

synchronic-diachronic and denotative-connotative dimensions will follow.

“Intertextuality will thereafter be assessed and a FPDA-commentary will be

provided.

a) ldentified discourses

The identified discourses included the stories of the young women, both heard
and unheard. The researcher wished to acknowledge the stories of the young

" women on various levels and thus identified discourses so as to communicate

the stories she recognised as part of the discussion. The researcher includes
a discussion of the words of the participants related to the identified discourse
together with the supporting theory as discussed by her in chapters 2 and 3.
She also includes evidence of her inferences according to the words of the
participants. The latter is supplied by discussing particular words or parts of
sentences from the transcription of the focus group so as to to illustrate these
identity discourses. The words of the participants are denoted’in quotations
and are taken verbatim from the transcription. The quotations are therefore
not edited by the researcher although the researcher may select portions of
guotation to illustrate the respective discourse that is being discussed. '

¢ Dominant narratives

Narrative of parents as primary constitutes of social construction of young
women's identity, sexual identity and sexual decisions.

According to the focus group discussion held amongst the two groups parents
seem to form part of the dominant narrative. They are viewed by both groups
as important factors in constituting identity, sexual identity and sexual
decisions. The young women's socialisation by their parents as well as
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parents’ expectations of them appear to dominate the social construction of
these young women's identity, sexual identity and sexual decisions in both
groups. The latter inference is derived from the following quotations:

Quotation 1

[ think it’s interesting that actually everybody agrees with the whole social
construction, uhm, your parents, your family relation, that your family was
number one for everybody

Quotation 2

When you make a sexual decision, ehm, lots of things come to mind, like what
are peoples’ exceptions of you, my parents expectations and religion. and.all.
that kinda thing~ B

‘Quotation 3
My parents will kill me if | have sex with you but ooh! My goodness, that man
there in front of me.

_ Quotation 4
But then especially the perception of love and relationships we got them from
our parents

According to the above quotations, the opinions and expectations of parents
seem to be important in the decisions of the participants, and also in the
thought process leading to the decision. In quotation 1 the participants are
agreeing that parents are “number one” for everyone in terms of the topic of
discussion. The quotation seems to relay that, when the participants consider
sexual decisions or the way in which they understand themselves, their
parents will be regarded as priﬁlary. Quotations 2, 3 and 4 seem {o support
quotation 1. In quotation 2, the participant puts her point across in the very
words that when a sexual decision is to be made, then parents’ expectations
are accorded importance. Quotation 4 relates that the perceptions held by
women are communicated by parents. In the same quotation the word
“especially” s used to convey the primary role that the parents are playing in
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constituting the ideas the participants have regarding the discussed topic.
Quotation 3 contains the word “kill” to illustrate the depth of expectation
displayed by parents that their adolescent and young adult children will not -
engage on sexual activity.

As suggested by the process of typification in chapter 2, the participants
seemad fo have accepted the reality which their parents and society have
adhered fo regarding the topic of interest. The gender norm of expected
female behaviour suggested by Carter & McGoldrick (2005) and referred to
earlier in the text seems {o be illustrated here. Carter & McGoldrick (2005)
have proposed that since the primary caregiver in the early years of
development is the mother, who is female, girl children tend to identify with
her. Furthermore, because of the latter, the expectation placed on the girl
child's development seems to have been narrowed into female norms such as
having to display self-sacrifice and being viewed as selfish when defining her
own values or viewpoints. The researcher infers that this point seems to be
clearly illustrated, particularly in quotations 2 and 3.

In guotation 2, the participant communicates that “lots of things come to her

mind” when she is thinking about the topic of discussion and parents seem to

be one of these. This remark suggests fo the researcher that the participant's
mentioning that Tots of things come to her mind” emphasises that parental
expectations are important as a theme. The lafter is evidenced by
acknowledging that the participant has isolated “parents” from the “lots of
things” that she could have been thinking about. In guotation 3, it is clear that
in experiencing conflict when she has to make a sexual decision, the
participant is faced with the expectations of her parents, to the point that she
feels that she will be strongly peﬁalised if she decided against these
expections. Tﬁe latter is demonstrated by the use of the word kil

Narrative of self-differentiation and crisis of identity vs. moral belief

Personal insight with regard to self-knowledge and value systems, as well as
the need to seif-differentiate, also seem to play a large role in this regard for
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the two groups. Related to the latter, the crisis of identity vs. moral belief
seems to dominate the social construction of the young women's identity,
sexual identity and sexual decisions. The young women appear to live in the
reality of the struggle to disentangle their voices from other voices in their
contexts, They therefore apparently five in the reality of conflict when
considering factors that constitute their identity, sexual identity and sexual
decisions. These inferences made by the researcher are based on the
following quotations:

Quotation 5

So 1 think it's about who you are, | would fike stress on the point that it is who
you are and how far you take things; and ! think it's not only about the
‘environment you are in but it's about who you kniow as yéu:se!f, who do you
Know as yourself; if you love yourself then you will be able to;(pause) if you
fove, abcepf and know yourself,

Quiotation 6

So where do we get to the point where we can actually say, | know who [ am?
{pause), 'cause | think like with a lot of decisions like I still like | dont know, so
then I then | think of what my parents would say and then I go to my belfefs

- and then that's what my beliefs say but when is it ever me making the K
decision?

Quotation 7
Wanna be the housewife you know but a CA...... I wanna be a CA

in quotation 5, the participant uses the words " would fike stress on the point
that it is who you af:e’; which demonstrates the need to know oneself separate
from other people. The researcher wishes to emphasise the word “stress” to
illustrate this point. Furthermore, the participant speaking in quotation 6
makes the same point by asking the question "but when is it ever me making
the decision?” To the researcher it feels that when the factors to make a
sexual decision are considered, the participant or young woman may
experience a sense of being disempowered possibly by social pressures and /
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or expectations. Such pressures and the like are evident in findings by
previous researchers where young women are encouraged not to engage in
sexual activity as a means to avoid pregnancy or as a way to possibly
maintain the perception that sex is a shameful act (Campbell, Foulis,
Maimane & Sibiya, 2005; Hyde & Jaffee, 2000; Leigh, 19889).

Young women are furthermore taught by their mothers to be submissive to
men and be caring towards them by looking after their needs (Kigozi, 2006).
These conflicting inputs may leave one in conflict, hence experiencing what
the participant speaking in quotation 6 may be referring to. The needs for self-
knowledge and self-differentiation seem to be important for the participants in
terms of making decisions about their lives, for example, career choices, as
well as owning the choices that they make. Another contlict referred to in
quotation 7 may furnish evidence for the latter. While the latter may be true
the participant speaking in quotation 6 expresses a sense of powerlessness in
the phrase “Idon't know".

In a nutshell, having parents as the dominant narrative of the discussion
suggested inferences about the participants' experiences of self-differentiation
~as discussed by Bowen's family system theory. As observed by Gilligan
(1982), women find their identity in being connected with others, which made
itself apparent in this discussion. Parents, experiences, values and norms all
refer to relationships the participants have with others. Being content with -
those relationships seemed important to the participants which was to be
expected according to Gilligan's work. The dominant narrative therefore
prioritised responsibility to others.

* Silent narratives

Narrative of anxiety around discussing sex and sexuality

The researcher suggests that the silent narrative of both of the focus groups is
contained in the silences, giggles, laughs and pauses in the discussion. She
adds that these could represent an anxiety that may be attached to the topic
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of discussion. Considering that talking about sexuality may be a cultural
taboo, participants might h;ave been uncomfortable with the topic and
thersfore held back. In addition, the researcher suggests that these responses
may have been linked {0 the shortage of words to express the participants’
views. According to Lear (1995), -there seems to be fmited words or
vocabulary to express the sexual and related experiences of women in
society. The following quotation contains words such as “uhm, ehm, sho, ya®
which may allude to the anxiety being discussed.

Quotation 8

| mean when you are sitting by yourself and maybe John has just left and has
asked you to like ehm think about it and we might do it next time you might
think but at the exact same time you might think sho! my mommy would kil
me but | love John so much, we have been ftogether for so long so you
personal raasoni}vg and your personal desires come forth and could possibly
override what your family up bringing has taught you

In the above quotation the speaker uses “ehm” as a break to finish her
sentence at the place where she would have referred to engaging in sexual
activity. She referred to sexual activity as “it” which may further confirm the
possible discomfort she may have experienced in talking about sex.

Quotation 9

! think, ehm, it is a very important, ehm, because for example | have a friend
that, who with her parents they talk about sex often and they are very
comfortable with it, and she can share with her mom her sexual experiences,
like very openly and ehm whereas in some famifies ehm you know up right up
bringing as you said you are not in a such a a relationship an.d you kinda
perceive sex as a more ehm ehm like a ya a big thing to overcome and uhm
ya something to be careful about

The researcher suggests that in this above quotation, the use of “ehm”is also
used as a break to possibly shift the focus away from sex. Although the
participant is referring to her friend who is comfortable in talking with her
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mother about sex, the participant also seems to be expressing a discomfort by
referring to sex as " and also using “ehm”in her sentences.

The use of “ehm” as well as referring to sex as “it"in the above quotes may be.
relafing a silent narrative as regards talking about sex- or issues referring to
sexuality or of a sexual nature. The researcher notes that the discomfort or
anxiety in this regard is not blatantly referred to by the participants but can be
infarred from the use of grammar or words by the participants, Words such as
“ehm, it, uhm” seem to be used particularly in response to referring to sex and
related issues.

¢ Shadow narrative ‘ ] .

Narrative of relationship of sexual intimacy with emotional intimacy

The shadow narrative may be characterised by the themes of sexual intimacy
being finked to emotional intimacy. The focus groups did refer to the theme
but it was unexplored. The researcher feels that the participants did not offer a
thick enough indication of how they experience this theme. Previous research,
however, suggests that women may experience sexual intimacy as a task
fused with that of emotional intimacy (Breakwell & Millward, 1997) which
provides the legitimacy of the identified theme.

Part of quotation 8
But I love John so much, we have been together for so Jong

In quotation 8, the participant relates her decision to have sexual intercourse
with John to how long they have been togetherf The researcher infers that the
reference to the length of the relationship may refer to an emotional intimacy.
In turn, the researcher suggests that the paricipant's decision to have sex,
that is, sexual intimacy, may be linked with emotional intimacy. The researcher
is aware that this inference may be farfetched. However, she refers to the fact
that this idea has not been explored in the discussions; hence it may be
referred to as a shadow narrative. The participants also explored the idea of
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being married as the context of having intercourse which may support the
inference that the researcher makes. The following quotes refer to the
participants’ exploration of marriage as a context for sexual activity:

Quotation 10 )

It got to 21 and that was the aim, get fo 21, without gelling into it and then
she is alright, she’s greal, then she is a woman whalaver but when you , or for
me it was getting 1o marriage

Quotation 11
Let's say | am going to keep my virginity untit 21 or | should keep my virginity
. untill am married you

After the participants were asked to comment specifically with respect to
sexual decisions, they replied using the quotations below, amongst others.

Quotation 12
Beihg in a relationship for the first time you don't know anything about it you
are not really clear on what is expected of you in the relationship

Quotation 13
Relationships are important in our lives

The researcher consequently uses these two quotations (12 and 13 above) to
support her inference that the narrative speaks of a relationship between
sexual intimacy and emotional intimacy. The inference is made based on the
heavy weight that the participants accord to the importance of being in a
relationship, that is, emeﬁe}tai intimacy, as a context necessary to have
intercourse or making a decision to do so. This heavy weight is assumed as
the participants only refer to a relationship context as a context for sexual
intercourse, not to any other.
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Narrative within the internal conversations

in addition, the researcher posits that the shadow narrative may also be
contained in the pauses occurring in the focus group conversations. These
pauses may reflect unexplored stories as they appear frequently in the
transcript yet remain uncharted. Often the pauses occur in a moment when
the speakers are seemingly uncomfortable with what they are saying or are
. about to say, or when what they are talking about seems to be socially
unacceptable, The pauses may contain a narrative of the intemnal
conversations that participants had with themselves during the discussion.
Similar to the reasons for the pauses, the researcher argues that there may
be a use of other words that appear to be general when they are most
probably used 10 refer to ‘something spécific. These words are for example
‘hmm, wow, okay, ya’ elcetera. The silences and the uncomforiable nature of
some moments in the conversation may suggest reference to the topic of
discussion being a cultural taboo.

Consistent with the theme of the narrative of internal conversation was a
recurring pattern of participants deviating from the topic. The researcher
suggests that, since women seem to identify with each other in the context of
connectedness, they may have preserved the pattern as a means of their way
of maintaining homeostasis in the focus group. The pattern may have a story
to tell in terms of the questions asked, but one which remains private to the
group of participants. Also consistent with this kind of narrative, there seem to
be no quotations to evidence this narrative as the participants seem to have
not voiced anything in connection with it. The internal conversation would
furthermore be a non-verbal conversation that the participants may have held
with thems:eives and is therefore without words. )

Narrative of not trusting self: decisions made in connectedness

Finally, the researcher infers that one of the stories told as a shadow narrative
is the narrative of the participants’ not trusting their own experiences or
judgments to make decisions suitable for themselves. This may possibly be

96



consistent with the notion that young women make decisions that are
appropriate to the ethic of care or in terms of prioritising a relation or a
connectedness (Gilligan, 1982). This story is highlighted in the following:

Quotation 14

So where do we get to the point where we can actually say, | know who [ am?(
pause), -'cause ! think like with a lot of decisions like | still like | don't know, so
then | then | think of what my parents would say and then | go to my beliefs
and then that's what my beliefs say but when is it ever me making the

decision?

Quotation 15

! have some moments where | don't trust my own experiences, like I'd rather
ask, I'd rather call my mom first or sometimes | even, like even with dumb
things like what to wear, | still ask my sister do | look good in this because |
don't know like (long pause), ya, I'd rather learn from what | have been told
than from my own experiences and | am not saying it's a good thing or a bad
thing I'm just saying.

In quotation 15, the participant firstly refers to not trusting self by employing
those very words. The participants speaking in both quotations explain the

. process they follow in making decisions which involve ensuring a homeostasis

in a relationship. This homeostasis is ensured by consulting people with whom
the participants are in relationship with such as friends, family and so on. 1t
seems to the researcher that the participants are communicating that when
they make a decision without consulting with others in their lives then the
decisions may not have been adequately thought through. In both groups the
participants. have alluded to the importance of other people's involvement in
their decision making. Aithough the latter may highlight the importance of
connection to these young women, it may also tell the story of not trusting
self, as one participant explicitly stated above. The researcher recognises this
narrative as a shadow narrative, particularly because the participants
communicate their need to be connected as a dominant story which at the
same time is unexplored.
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¢ Counter narratives

Narrative of the story of acculturation

The counter narrative is categorised as the story of acculturation. Instead of
falling into the expected female norm behaviours, the participants expressed
their exercising of choice. The career options, such as qualifying as a CA,
. seemed to be appealing to the young women particularly in Group 1. In Group
2, the young women were occupied with ideas suggesting the need to
individualise, which appear to be deviating from the traditional norm. The
researcher posits- that the wish of the participants to individualise may be
informed by interacting with contexts and cultures which are different from the
environments in which the young women have been traditionally broﬁght up.
The young woman may therefore not only have her own culture and norms to
consider when constructing her identity and sexual decision, she may also
conduct a conversation with other stories outside of her culture and norms.
The young women furthermore expressed a need for communication about
sex with their parents, particularly their mothers. The latter need also moves
away from the traditional strategy for handling sexuality (Eaton, Flisher &
Aaro, 2003; Richer, Norris & Ginsburg, 2006). The quotations below indicate
how the participants may have told the story of acculturation.

Quotation 7
Wanna be the housewife you know but a CA...... | wanna be a CA

In quotation 7, the participant seems to be experiencing a conflict which may
be a resuit of input from two different sources. The one source may be the
cuiture from which the participant stems, while the other could be the
envelopment to which the participant may have been exposed during
secondary socialisation. The use of the word but gives evidence of the conflict
between the two priorities that the participant seems to be exploring. The
pauses in between the sentences also offer proof of this conflict. Particularly
in the context of the university, the participants are necessarily exposed to
different ways of doing things from those in the culture within which they had
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experienced their primary socialisation. By referring to the desire to be a
housewife together with the desire to be a CA, the participant seems {0 be
expériencing conflicting priorities, which may be a by-product of acculturation.

Quotation 16

in this time where they are preaching independence and you know you don't
have to be housewife, you don't have lo, do the coocking and cleaning and
looking after your man and like if you want to do it then you-know.... its great,
cos before it was just a matter of that's who you are, thal you were, that you
would be defined as that, that you 9 month footed in the kitchen but now if's a
matter of you want to do that and it's not everyone who wanis to do that, | am
sure that in the past even if they didn’t want to they had to do it but now it's a
matter of living the way that you want to, do you want to take care of your
kids, do you want to take care of your husband but | think now if you were in a
situation that you were forced to do i, it might have been a different story,
where it wasn't coming from yourself, and the fact that your mother, seeing
your mother doing it and the role that she played in taking care of you and
feeding you and nurturing you, you want to fulfill that role in some, and it's it's
natural but in some way if you were forced to do #, it would have been a
different story, you know

The above quotation (16) further affirms the deviation from the traditional
norm. The participant shares the view that one no longer seems to be
expected to fulfil the traditional definition of femininity such as cool(ingg
cleaning , caring for one’s husband and so forth. This quotation therefore
thickens the narrative of the story of acculturation by challenging the
traditional norm.

Quotation 17

So 1 think it's about who you are, | would like stress on the point that it is who
you are and how far you take things; and ! think it's not only about the
environment you are in but il's about who you know as yourself, who do you
know as yourself, if you love yourself then you will be able to;{pause) if you
love, accept and know yourself,
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In addition, the above quotation (17} further affirms the story of acculturation.
In it a challenge is posed to the traditional norms of the environment one has
comes from as important {o affirm one'’s decision. This challenge is uttered by
placing the focus on the person making the decision and on what is important
to that person. The words yourself and you are used numerous times fo
highlight the importance of this focus.

In the three quotations (7, 16 and 17) above, the traditional norm seems to be
challenged. The researcher suggests this fakes the form of the story of
acculturation. As participants come in contact with influences different from
their traditional norms, they in turn chalienge these norms. The latter is
evident in the radical difference from the domipant narrative and contradiction
to the traditional norm found in the above three qudtations.

b} Synchronic - diachronic dimension

The participants’ negotiation for power with each other, the researcher and
other conversations to which they ‘may have been exposed (Baxter, 2003), will
now be discussed as part of the synchronic - diachronic dimension of textual
analysis. The researcher discusses the latter by providing her reflections on
the ways in which the negotiation of power may have occurred and supporis
her views with extracts from quotations or full quotations from the respective
focus group discussions. She furthermore comments on these exiracts or
compiete quotations by offering a justification for her reflections. This
justification may for example inciude a discussion of a certain word or a
phrase in the quotation.

Firstly, the researcher acknowledges the groups’ need to agree. The group
used the word “ya” to demostate agreement. This word is ccmmeni{/
employed in day to day conversations in order to agree or comrmunicate
agreement within a group of people. The word *ya" is used ten times
throughaout the whole discussion in Group 1.The participants’ need to agree is
congruent with Gilligan's (1982} work where she suggests that females find
connected learning 1o be important. Noting the need women have for
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connected learning, it appeared fikely that they would spend most of the
conversation negotiating to agree. Agreeing may have made them feel
connected and might therefore have been fruitful for them.

Furthermore, the young women did thus undertake a constant negotiation for
power so that they could agree. Several of the participants stated their
individual views about what was being asked, while also at times arguing what
the person or people who spoke before them had been {alking about. They
ulimately reached their main themes and stuck to therm. The participants’
negotiation of power to agree may have been faking place in the following
statements:

Quotation 18

| think it's interesting that actually everybody agrees with the whole social
construction, uhm, that your parents, your family relations, that your family
was number one for everybody and | believe that is true

Quotation 19
{ agree with, um, what L(participant’s name), was saying about parents being
absolutely crucial in the social construction of women's identity

Quotation 20
Group quarrels.

in quotation 18 the participant argues that “everybody agrees” while in the
next quotation (19) the participant states that “she agrees” with another
participant. The latter implies to the researcher the great importance accorded
to agreement. In addition, in the last quotation (20) the par‘técipants quarrelled
as soon as they experienced much difference of opinion. The researcher
regards the group quarrel as still firmer evidence of how necessary it was for
the participants to agree. The participants seemed to have quarrelled to show
each other where the other was coming from, so that the other participants
could accept their views; this rnay have served as a means of agreement.
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According.to the researcher's observations, some participants were aillowed to
talk more than others even if this may have felt uncomfortable for some
participants. The participants non-verbally agreed on who amongst
themselves exercised the most power. The young weman silently nominated
as possessing the most power had the opportunity 1o speak more than others
in both groups. She had a longer period to talk; her comments were almost all
the time lengthy. She was the first person tr; talk and was referred to by other
participants in their comments, particularly in Group 1. The main themes
included comments made by the person who spoke first and the person who
spoke the most, as well as the one who was accorded the most floor time in
both groups. The participants furthermore negotiated power by commenting
on each aothers’ views and / or deviating from the previous point of view and
starting a discussion about a different point, particularly in Group 2. T

Moreover, the participants negotiated power with previous conversations in
their lives that had been related to the topic under discussion. These moments
could have taken place in the silences, in the laughs, pauses and quarrels that
occurrad in the focus group discussion. These could have also occurred in
some of the comments expressed, for example:

Quiotation 21

You don't have to, do the cooking and cleaning and looking after your man
and like if you want to do if then you know (hesitation) it's great, cos before it
was just a matter of that's who you are, that you were, that you would be
defined as that

The use of the hesitation in the above quotation (21) in the researcher’s view
seems to imply an internal conversation. This might have taken the place of a

%3
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previous conversation that the participant may have conducted prior to this

focus group discussion. The words of the participant also seem to suggest
that the participant is neither for nor against the cooking, cleaning etcetera
and may be debating this in the internal conversation while expressing her
conflict verbally. The researcher thereiore reflects on the latter as a
negotiation of power between the participants in the focus group discussion
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and the viewpoints established in previous conversation.

During the focus group discussion of Group 2 terms such as ‘easy girl were

used fo refer to a girl who is not perceived fo be assertive or who is

promiscuous, as perceived by the participants. The use of this term-may have

been involved in the process of negotiating power. The researcher infers that

had there been a young woman in the group of participants, who had been

termed an 'easy girl’ at a conversation outside this conversation (or a young

woman who perceived herself as an ‘easy girl), she would have possibly

adopted a position of powerlessness, influenced by the use of the word. 'Easy’

“'might have confirmed what previous conversations would have said to the

young woman. The story of being an ‘easy girl' may have been thickened by

v the group discussion where she may have not had the power to defend
- herself, even had she desired to, since she could have been outnumbered.

These terms are contained in the following extracts:

Quotation 22

But maybe | don't know about the experiences, because if for example learn
from your experiences ’é&ﬁd you are sleeping with a guy and it makes you feel
terrible then you are not going to do it agéin, but then girls who (paa}se) are
(pause) 'sluts’ (pause) ehm, then do they just ehm, obviously they learn but do
they just keep doing it because that's what their pricrity or becatse that's the
role they've been put into in thelr littie (pause) group like, at the party, like they
are put in a box like she's the (pause) like

Cluotation 23

Well | feel because everyone wanits acceptance they want to be or they need
to be dependent but it's a choice where you are going to put that dependence
and | think once you have made that choice, it will be hard to, to change
especially for those people who maybe make the wrong choice (long pause).
Cause ! also think fike the, the ‘'easy girl’ whatever {some participants laugh)
are like, if she decides this is not what she wants then she suddenly like,
starts acting ke no she doesn't want to what what what then (pause) I think
then people then don't know how to treat her, ya, and 1 think it's really difficut
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‘cause people now think she is a hypocrite or she just changing her mind all
the time, | think it's (pause) mmm, hard.

The researcher claimed her power in both groups by occupying the
researcher’s position and being the one who knew the procedures of the
inquiry. She possessed the power to begin and end the discussion. She did,
however, present herself as being liberal and open to patiicipants’ ownership
of the process.

The use of an audio recorder played a role in the process of shifting and
negotiating power amongst the participants. [n addition, its use performed the
Jole of negotiating power between the researcher and participants, particularly
in their interaction. lts employment facilitated the process of denying the
researcher the expert role because it acted as a tangible instrument to show
who dominated the conversation at different moments in the conversation.
The researcher was therefore able to facilitate the conversation rather than
dominate it as an expert or the person who spoke the most.

¢) Denotative-connolative dimension

In this section, the researcher will discuss how institutional and / or social
discourses were operating in the research process by means of the
denotative-connotative dimension of FPDA (Baxter, 2003). As in the
discussian of the synchronic ~ diachronic dimension above, the researcher
will offer an indication of her reflections while supporting them with quotations
and / or exiracts from quotations. Some of the researcher’'s comments will
likewise include cbservations that she has made.

According to some previous studies discussed throughout this text, there may
be cerain discourses that are tied into the fopic of interest. One of these
discourses has been discussed in the wark of Maxwell (20086} and Campbell,
Foulis, Maimane and Sibiya (2005). These researchers have included in their
work what the current researcher refers 10 as the double bind seript. This
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social discourse has been evident in the current conversation of this research

.process as noted under the NGT discussion earlier, as well as in the

discourses identifiad above.

As elaborated earlier.in this text in reference to the double bound script,
young women seem to be, on the one hand, socialised to please the man and
be submissive while on the other hand they are taught that sex is a shameful
act from which a young woman needs to stay away. This social discourse
appeared to form part of the giis{:ussécn as highlighted in the following quotes:

Quotation 24

You know up right up bringing as you said you are not in a such a relationship
and you kinda’perceive sex as a more ehm ehm like a ya @ big thing to
overcome

In the above quotation (24) the participant seems to be demonstrating a
perception congruent with the above mentioned socialisation as in being
taught that sex is a shameful act. The researcher infers this based on the
words the pariicipant uses, expressing the view that sex is "a big thing to
overcome”. The “upright upbringing” she mentions seems to refer to traditional
cultural / societal views, which are likely to represent the environment where
the view that sex is a shameful act is to be found.

Part of Quotation 8

My mommy would kill me but | love John so much, we have been together for
50 long so your personal reasoning and your personal desires come forth and
could possibly override what your family up bringing has taught you

Here the participant expresses her conflict,'whera she wishes to please John
though she is aware that her mother would “kill her” if she went through with
the sexual act. This appears 1o be a classic example of the double bound
script. The researcher infers that the participant communicates to the group
what her mother’s reaction wsuld be if she engaged in sex with John bacause
of the teaching she had received that sex is a shameful and act and an
activity she should stay away from. However, she seems {0 experience a
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fieed to please John &s they have been togsther for a long time.

The discourse of desiring to adhere to the traditional norm while being
exposed to acculturation was also highlighted in the discussion. The following
extracts may serve as an example for this kind of discourse. These quotes
may also suggest the conflict the young women may be experiencing in terms
of the crisis of identity v§. moral belief. While acculturation may suggest that
the young women can be independent and make decisions that are not
necessarily linked fo others, the cultural norm may be telling the young
women to be relationally driven. In addition to the quotations below the reader
is advised to refer to quotation 16

Quotation 25 ‘ ,

Oh! Okay. 1 think that ehm, women (pause) do know themselves (giggle), we
all have certain values that we believe in but sometimes because of society,
peer pressure ehrn, it makes issues like sexual-activity seem okay and if you
are not involved you feel flike you are not conforming to society, so 1 feel that
we all have as women we have self-knowledge ehm, manners in which we
take things but sometimes ehm peér pressure from society makes us ehm
make certain decisions

Quotation 7

As you will soon be in the corporate world, so how you soon as you going to
view yourself as a woman of a household, that is what I thought as sexual
identity cos for me (pause} | grew up with a mom who was like you know
house wife, you know she was there all the time at home, cooking, doing all
that stuff so my sexual identity 1 think, 1 fell like I'd wanna like do that, you
know | wanna be the housewife you know but a CA (laugh) , (group laughs), |
wanna be a CA, I wanna do that stuff, | wanna, 1 feel like that part of me, that's
part of my sexual identity, that's part of me being a woman, that’s part of my
femininity, doing that stuff, cooking for my husband, cleaning, providing a
good (pause) household of warm loving place, | don't know, you know, ya
that's how I feel, that is sexual identity

The quotation (25) above seems to demonstrate the participant's statement
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that although women may know what they wani, they may be greatly
influenced by the expectations of society. The words “so / feel that we all have
as women we have self-knowledge ehm, manners in which we lake things but
somelimes ehm peer pressure from society makes us ehm make certain
decisions”, may serve as evidence of the latter. Furthermore, in the above
quotation, the participant giggles after she mentions that young ‘women know
themselves, which may suggest an intermnal conversation that might be
questioning the legitimacy or agreement of her suggestion with institutional
expectations.

The young women speaking in guotations 7 and 16 may be expressing the
same conflicts as the participant speaking in the above quotation. The person
in quotation 7-seems to wonder how to balance the ‘den:lar}ds of the corporate
world with the expectations of her culture and society which may define her
female identity, such as cooking, or her own view of being a woman in a
household. The participant speaking in quotation 18 seems to be experiencing
conflict with herself while speaking, as to whether she wants to fulfil the role
she had seen her mother fulfill. Her considering the evolution of life's
demands, and societal norms, expresses the view that women must adhere to
the traditional expectations of women in her society. She seems to hightight
the evolution of norms by making an entrance using the word independernce.
She furthermore remarks that females are no longer forced to do things the
way traditional norms expect them to. The researcher consequently hears the
voices of these participants expressing the social discourse relating to the
impact of acculturation on traditional discourses.

in addition the participants speaking in quotation 7 and 16 seem to be
expressing the conflict arising from questioning whether they should please
themselves of others. They seem to acknowledge what others, or socisty, saym
while at the same time wanting a different outcome for themselves. The young
woman speaking in quotation 25 expresses the view that although she knows'
what she wants she may feel cast out by society or as if she is not conforming
to it. The participant speaking in quotation 18, expresses her awareness of
learning new ways of doing things. It seems to the researcher that she
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consequently attempts to make sense of how to adhere to the expectation of
being a housewife or playing the traditional female role at the same time. The
researcher hence identifies the lafter as possibly a demonstration of Gilligan's
suggestion that women may struggle with either pleasing themselves or
others, that,is, asking “what Is right for me and what is right for others?”
(Gilligan, 1882). She terms this the crisis of identity vs. moral belief (Gilligan,
1982). ‘

Secondly, the scripted refusal discourse was alluded to in the discussion. This
discourse seemed to be congruent with the discourse in previous literature
where it is suggested that women may feel obligated to initially tell their
partner that they do not want sex when / while they may agree at a later stage
{Lear,1995; Maxwell, EOOS).““Men‘ therefore apparently do nat regard the
refusal as definite because they may expect the woman 1o tell them
something different at a later stage. The following extracts offer an indication
of how the scripted refusal discourse may have been discussed in the two
groups:

Quotation 26 )

It's also like, he says let's go on.a date and you say yes then 1o a kiss then
you got to like next step you say yes and say yes and you can't turn around
on it now (laugh), 1 think that influences a lot 'cause that that's what they think
is who you are and that's who you act and it might not be who you are, but

It seems to the researcher that, according o quotation 286, there is a certain
expected way to behave in a romantic situation. The participant remarks,
“that's what they think is who you are and that's who you act and it might not
be who you are” as though a certain response in a romantic relationsh;p may
accord one definition in terms of identity or sexual identity. The researcher
therefare infers that a script may oceur in communities in terms of responding
to romantic relationship situations relating to sex. The researcher also infers
from the quotation that to say 'no' rather than ‘yes' may be acceptable. A
scripted refusal is therefore implied.
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Quotation 8

{ mean when you are sitting by yourself and maybe John has just left and has
asked you to like ehm think about it and we might do it next time you might
think but at the exact-same time you might think sho! my mommy would Kill
me but I love John so much, we have been together for so long so you
personal reasoning and your personal desires come forth and could possibly
override what your family up bringing has taught you.

This speaker alludes to a situation where she may have been sitting with John
and he might have asked her to think about it and they would be engaging in
sex next time as a hypothetical situation. The researcher infers that the
participant's speech as well as the group acceptance of it may seem to be
common scénario to propose. The way-in- which the speaker refers to this
possibly common situation, gives the researcher the impression that it may
seem to be normal first to Mre‘fuse, be asked to think about it and iatér agree.
The speaker alsc communicates a possible "yes” next time which she poses
as most -likely to happen as she thinks about her mother's reaction. The
researcher therefore gains the impression that if this is a common situation
and common process, then a scripted refusal is implied.

d) Intertextuality

The aim of engaging in a consideration of intertextuality is to foreground and
highlight the ways in which the dominant discourse had been contained in the

other discourses. Earlier in this chapter it was pointed out that the dominant

- discourse included parents, the need for self-differentiation or to individualise,
as well as the crisis of identity vs. moral belief. )

The researcher is of the opinion that the silent narrative may have been
loaded with the dominant narrative. The silent narrative, as observed eatlier,
may contain the discourse that sex is a cultural taboo not subject to
discussion. Since parents are the people who communicate andvdecide what
is taboo or not (Gavey, 1989), participants may have conveyed the dominant
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narrative into this silent narrative. The need to self-differentiate may however
motivate the participants to engage in this kind of conversation, since it may
be important to them at the time according to the environment they find
themselves in, for example, that of romantic relationships. The crisis of identity
vs. moral belief may therefore raise anxiety during the discussions which may
have displayed itself in the form of giggles and other gestures.

The discourse of missing vocabulary or words to express women's sexual
experiences and / or related experiences (Lear, 1995), may also be conveyed
by the dominant narrative, again particularly that of parents. The researcher
suggests that during the processes of typification, institutionalisation,
legitimation and / or reification certain words may or may not be allowed in the
vocabulary of women. The latter may also occur or form part of the
socialisation in which parents are involved. On the other hand, as the female
grows up and seeks to express herself, she may experience the need for
these words.

The researcher posits that the amount of acculturation which women allow in
their lives may be regulated by their parental input, their success in self-
differentiation, as well as by how the female copes with the crisis of identity
'vs. moral belief. She further suggests that the latter, together with the change
that acculturation may bring, may inform the extent to which young women
are prepared either 1o be closed or open to acculturation.

e} Feminist poststructuralist discourse analysis (FPDA) commentary

The above discussion in this chapter may have-the potential to tell a story
about the experience of being a young woman in South Africa, where issues
of young women's identity and sexuality were previously and may still be
taboo topics. The limited vocabulary in this regard may be fostered by the
previous position in which women found themselves in our country. However,
in the liberated environment that South Africa aspires to be, where freedom of
speech is advocated, these taboo topics may begin to expand, and the
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hitherto limited vocabulary could be enlarged.

This silent narrative may have told a tale about the psycho-political experience
of young -South African women which possibly has not been narrated
previously. It may convey the theme that 2 communal artifact amongst young
women may be necessary to enrich the vocabulary and create the platform to
discuss their story.

5.5 Ina nutshell

The researcher has taken advantage of this section of the text to summarise
the oygrall ideas that have been threaded through the two focus group
‘ convas:f;ations. Firstly, the young women have suggested that the social
construction of their identity is achieved in a relationship context. The young
women find connectedness to be important in gaining a definition of their
identity. In both conversations or groups, the researcher argues, thé young
women felt that a communal artifact is essential to the social construction of
their sexual identity. She arrives at this interpretation because the young
women in both groups mentioned contexts that involve or are sources of
communal artifacts, such as parents, beliefs, peer relationships etcetera. The
factors the young women identified as playing a role in constituting their
sexual identity also included the crisis of identity vs. moral belief. Lastly, they
felt that the intrapersonal script narrates one's sexual decision. The ethics of
care also informs the decision making process.
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CHAPTER 6: CLOSING THE CURTAIN

6.1 The ushering

This chapter concludes the text by furnishing a brief discussion of how future
research could build upon the current study. The writer will offer an indication
of what could have been of benefit for this study in the hope that other
researchers can use her observations 1o thicken and broaden the story of
young women pertaining to the social construction of identity and sexual
decisions. The writer also shares. her final thoughts about this text and her
stance pertaining to this text.

R “n iy R

6.2 Inquiry findings

In the previous chapter the researcher has noted the findings of this research
process. The topic was explored in this study in terms of a three-pronged
purpose that, firstly, sought to understand the factors that contribute to the
social construction of young women's identity. Secondly, the researcher
. sought to understand the factors that constitute the social construction of the
sexual identity of young women. Thirdly, and finally, she sought to understand
how young women make sexual decisions as informed by the social
construction of the identity and sexual identity of young women. This section
therefore includes a summary and integration of information obtained in the
. research process, as well as its application and integration to relevant
previous research that has been discussed earlier in this document.

The participants in this research process seemed to be clear about the
dominant character of their socialisation by their parents as well as the input
they had received from parents, particularly mothers, in the process of the
construction of their identity. As discussed earlier in the text, socialisation
allows an individual to exist harmoniously within a social group (Beyer, Du
Preez & Blokland, 2007). The existence of a shared metaphor in a community
is therefore shown to be important in the social construction of young
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women's identity. The latter is therefore thoroughly understood from a
systems theory point of view, which has been discussed in chapter 2. The
participants suggest that it is essential for them to achieve a form of
separatedness from their family, which the researcher formulates as a form of
- self-differentiation, as discussed by Bowen in chapter 3.

This need to self-differentiate, according to the participants, is motivated by a
need for self-knowledge and self-definition that is not dependent on others.
Carter (1989) and Charles (2001) have established the same finding in their
previous work. While the participants felt a need to self-differentiate to come
to know themseives, they have also highlighted the significance of
connectednesg to othgrs by means of relatiopships in thelr lives, in relation to
how they come 1o understand themselves. The latter suggestion is regarded
by the researcher as congruent with the views of Gilligan (1982). The
participants reported that a réEationshE;:s context is essential for the social
. construction of the identity of young women. It appeared, from their reports,
that connectedness is important in.defining identity as a young woman. Also,
as ermphasised earlier in the text, Gilligan (1882) suggests that women get to
know themselves in terms of the relationships they have’in their lives.
According to other researchers (such as Bukler, 2005; Carter, 1989;
Lamcombe & Gay, 19398), intimacy accompanies the identity of females, which
further theoretically grounds the findings of this research.

The participants have aiso found conversations to be significant in their
decisions and construction of meaning, pertaining to how they understand
themselves as well as their sexual identity, The latter seems to echo the
suggestions of Burr (2003) that the heart of social constructionism is language
and, in turn, discourse since peoplé use language to discourse (talk) and
construct meanings. The position adopted by the participants, that
conversations are important, suggests to the researcher that this position is
consistent with the concepts of social construction, that is, discourse is
significant in the processes involved in meaning construction.

The researcher therefore accepts the participants' position as not only

ez &
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acceptable in social construction theory but also one that could be firmly

. established in such theory. Conversation may occur during primary

socialisation with parents and / or authority figures as well as in secondary
socialition with peers (Sternberg, 1997). This conversation may also include
the . questioning of the teachings of socialisation that the participants' may
enter into because of various factors (Burr, 2003) which may .include self-
differéntiation, processes of acculturation and the like. The existence of
multiple realities therefore allows room for the individual to explore the gender
role further than that which was acquired during socialisation. This
exploration, according to systems theory, is likely to occur within the limits of
maintaining homeostasis in the system or community and context within which
each individual lives. The researcher finds the latter also congrugnt with
Bartle-Haring (1997). '

The conversation that may occur during the social construction of sexual
identity and which may inform the social construction of identity and of sexual
decistons may include various items discussed in chapter 3: some of these
have been referred to by the participants. They may include the socialisation
of females within the boundaries of femininity according to the specific context’
rather than allowing any exploration of sexuality by young womien. As
mentioned, young women are taught that sex is a shameful and dangerous
act {Campbell, Foulis, Maimane & Sibiya, 2005) with the focus on the
avoidance of pregnancy in adolscent and early aduthood years (Hyde &
Jaffee, 2000, Leigh, 1989). Young women are also socialised to be
submissive and caring towards men (Kigozi, 2008). Such caring is defined by
satisfying the man's needs and obeying his instructions (Campbell, Foulis,
Maimane & Sibiya, 2005; Maxwell, 2006).

These items may also furthermore include the role of the gatekeeper of sexual
intimacy (Krahé, Bieneck & Scheinberger-Olwig, 2007) or the discourse of the
virgin pratector as it is termed by other authors (Lear, 1995). These items, as
also described by the participants, tend 1o shape how the young women see
themselves as sexual beings. This view also tends to inform the sexual
decisions that they make. Since, according to Gilligan, women seem 1o judge

114



themselves in terms of their ability to care, a crisis of identity and moral belief
may be experienced in the case of making a sexual decision following the
socialisation process discussed above. This crisis is characterised by the
struggle to decide what is right for the female while the ability to care is
characterised by prioritising responsibility and loyalty towards the other.

The participants took the above mentioned proc;ss furthéf by expressing the
need to self-differentiate. They felt that in a situation where they would have
gained adequate self-knowledge and were able to find approval from sources,
excluding other people, they would be able to make sexual decisions that
might leave them satisfied. The latter confirmed for the researcher that the
ideas of Bowen (1876) remained important to acknowledge for the purpose of -
this study. The latter confirmation stems from Bowen's discussion of self-
differentiaiton which prioritises the same aspects as do the participants.

The participants finally reported that one's intrapersonal script appears to
inform the sexual decisions of young women. They seemed 1o hold the view
that such a script is informed by socialisation, context (family, friends, religion,
beliefs and so forth), as well as by past experiénce, among other factors, This
view is congruent with the suggestions made by Giles (2006}, as well as
Simon & Gagnon (2003), when discussing sexual scripts. According to the
researcher the participants categorised family and religion and beliefs as their
cultural scenarios. Romantic relationships “séemed to be important to the -
participants for a sexual decision to occur. The researcher is of the opinion
that the romantic relationship seems to constitute the interpersonal script for
the participants. The paricipants confirmed that personal insights, self-
knowledge, would comprise what the researcher would term the intrapersonal
s:crip‘t informing the sexual decisions they would make.

In conclusion, while acknowledging the dominant narrative of this study, the
researcher also acknowledges the differences between women. These may
stem from and might include differences about life choices, personalities,
upbringing, the responses of women to biological concepts as well as the
thoughts that the participants might have had about the inquiry (Baron &
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Byrne, 2003; Butler, 1999). The researcher therefore acknowledges that if the
questions of this research were to be posed o the same participants at
another time, different answers might be obtained.

63 V Strengths and weaknesses of the inquiry

The research process reflected a few strengths and weaknesses which the
researcher would like 1o discuss. This discussion.may serve as a means for
the reader to acquire ‘inside information’ so as to understand the inquiry and
its outcomes better.

The limitations in the process as a whole included the fact that the research
project was registered at a higher education institution different from the one
where the participants in the inquiry were registered. This implied that both the
higher education institutions needed to give permission for conducting the
research. The process of obitaining permission prolonged the planned
schedule, which caused frustration for the researcher. The expected
completion time was also prolenged. The latter resulted in having the inquiry
take place at a pressured time of the year for the participants of Group 1. The
researcher and the participants of Group 1 were therefore fatigued, which may
have affected their concentration during the inquiry. This may have limited the
potential information that might have been gathered.

On the other hand an advantage of selecting students from a different higher
education institution is that the participants may have felt more comfortable
and open to discuss their stories. The contents of their stories could have
represented delicate and private information. The participants may have been
reassured by the fact that individuals who would have access to the material
were not from the same university, and hence were camfortabie.and open to
discuss their stories for the purpose of this study. The researcher was familiar
with the environment in which the -students were living as she had been a
previous student at the same university and had been working at the
particular campus at that time. She therefore formed part of the same
community as the participants, which made gatekeeper(s) unnecessary as the
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participants should have felt safe. A possible increased openness to the
researcher and the inquiry could therefore have yielded thick descriptions of
the participants’ stories.

Cne of the most valuable strengths of the research process on the whole
included the establishment of a strong researcher-participant relationship. As
was discussed in previous chapters, the establishment of such a relationship
offers numerous advantages. In short; the participants were accorded room to
own the process and were therefore free 1o share as much as they were
comfortable with. A strong relationship of this kind was expected to encourage
thick descriptions, which were indeed obtained. Furthermore, the researcher
was young, unmarried and still studying, with which the participants could
ideﬁtify. This created a comfortable, nonthreatening environment which also
facilitated thick descriptions of the participants’ stories. Furthermore,
participants volunteered to be part of the research inquiry, which likewise
fostered thick descriptions.

The participants’ life stories were not considered during the inquiry. The
researcher was. only interested in hearing the narratives of the participants’ -
staries regarding the topic. However, her not having taken their life stories into .
account may have restricted the scope of the stoties perfaining to the topic of
discussion. Moreover, while the art expression served as an icebreaker and
thought provoker in the inquiry the resulting narrative was not explored in
depth, which might have thickened the stories.

The decision to extend the inquiry by facilitating a second group seemed to be
valuable to the research process as it appeared to thicken the narrative found
in group 1 pertaining to the topic of interest. The researcher was more fully
equipped and empowered as she had been through an inquiry process ‘
previously: that of focus group 1. The new group of participants brought
freshness to the inquiry with different group dynamics. The inquiry occurred
over the weekend, which the participants appreciated. Their activities after the
inquiry were fewer, they were therefore more relaxed than if the focus group
discussion had occurred in the week.
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The participants of Group 2 seemed awkward to talk about the questions
-posed, which therefore limited the thickness and richness of the narrative.
They were also a smaller group than had been expected. Therefore, they may
have not experienced enough debate and / or heard-a sufficient variety of

views to exchange and bounce off each other.

The researcher however acknowledges that sexually experienced women
may have a different story than the participants of this research process. The
inquiry findings are therefore discussed from the point of view of the
participants of this research process. The researcher would like to highlight for
the reader that information about how sexually experienced or not
experienced the participants were, was not requested. The researcher viewed
the social construction of sexual identity and sexual decisions as a more
important focus than sexual experience. However, it may have been valuable
to consider the participants’ sexual experience as it may have given the
information obtained a sharper focus.

The literature or previous research that has been explored to inform this
research was appreciated from various sources and authors or researchers
from diverse cultural context as well as research facilitated in various cultural
contexts. The researcher acknowledges that although it remains beneficial to
explore South African specific literature to inform this research, Western
literature has had a dominant voice in informing this research process. Efforts
have been made to acquire South African sources to inform this research
hence the work of Kigozi (2008), Campbell, Foulis, Maimane & Sibiya (2005),
Meekers & Ahmed (2000), Rosenberg (2002) as well as Richter, Norris &
Ginsburg (2008) has been used. The.researcher therefore acknowledges the
limitations of the South Afric:':m, cultural and context relevant literature used in
this research process as compared to previous studies consulted in this study
carried out by researchers from other countries, such as the American
context. The researcher furthermore hopes that this research text can be
included in increasing the existing knowledge in the field of psychology and
sexual related studies in this country. Culturally, context specific and relevant
"research may assist the particular communities to be informed about their
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own functioning so as to be more empowered and achieve a sense of growth.

The interpretation‘of the information obtained in the research inquiry was done
by the researcher. As a primary research instrument the researcher’s own
experiences -and motivations of choosing the topic of interest- need to be
acknowledged as having played a roie in the interpretation process. The role
of the researcher in interpreting the information obtained included obtaining
clarity form the participants about words they used, reflecting and probing
when necessary during the inquiry. The researcher also used her own
experiences whether personal or related to her experience in working with
young people in the sexual related field to do the interpretation. The
researcher’s background in psychology training and knowledge of psychology
theory'also played a role in the interpretation of the information obtained. The
researcher would like to highlight to the reader that the participants did
however have the opportunity to contribute to the interpretation of the
information as invited by the researcher during the inguiry introduction. The
researcher is not particularly aware of the reasons of the participants not

contributing to the interpretation of the information. The researcher therefore

refrains from makihg assumptions of possible reasons for the participants not
contributing to the intérpretation.

6.4 Looking ahead

A brief discussion of the strengths and weaknesses of the inquiry has been
furnished above. At this point the researcher examines how the research
could be improved and how other researchers could build on the current

research. .

She suggests that more focus groups may be helpful to research of this kind.
The thicker, deeper and wider the stories obtained from the participants, the
more the researcher should be able fo gain a clear picture of the experiences
of the young women (Dalton, Elias & Wandermans, 2001). It may also be
beneficial for future research processes to invest in time to run focus groups

R
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in more than one setting. Other environments may include more than one
-- higher education institution or settings that are not higher education
institutions. Furthermore, young women who are not in higher education
institutions could be involved in the research process. The benefit of exploring
more than one context may be that context specific meaning could be
obtained and assessed. Moreover, an exploration of other settings could also
include holding a focus group or groups with males of the age of interest.

Although focus groups are useful for considering the individual participants'
voices, as well as for obtaining a group meaning, the researcher suggests
one-on-one interviews for future research processes. Such interviews may
assist in thickening the voice of the individual and also in identifying the
individual experience of each young woman {De Vos, Strydom, Fouche &
Delport, 2002). While the researcher attempted to hear the stories of
individual young women .by means of art and creative expressions she
considers that one-on-one interviews might help to capture more of the stories
of the young women. In addition, the person’s life story, otherwise termed her
life history (Creswell, 2007, Hiles & Cermak, 2008), may constitute another
avenue to explore in terms of obtaining thicker and deeper individual stories.

The definition of sexual in this text also needs to be considered. Future
researchers may wish to use the word ‘sexual’ to mean something else. Such
researchers may also wish to empioy the definition used in this text, while also
building in other réferences'to the meaning or definition of sex. Other writers
have already indicated the use of ‘sex’ to refer to hugging, kissing or other
affectionate actions (Rostosky, Galliher, Welsh & Kawaguchi, 2000). In a
similar manner, identity and sexual identity may be given another definition
according to what the research may be aiming to achieve.

6.5 Theend

The researcher acknowledges the insights gained in this process and hopes
to have contributed to the academic world and other sectors of society that
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may be interested in the topic. She hopes that, through engaging in
conversation, those who have partaken in the research process may have
developed new meanings about the social constructs discussed. it is her hope
that, by means of this research, the young women who participated in the
process, including the researcher, will have expanded their reality as regards
the social constructs under discussion. The researcher anticipates that further
conversations might be sparked in the contexts where the young women live.
.-.nthe event that this occurs, she hopes that unchallenged aspects in the lives -
of young women pertaining to the interests of this researcher may be
questioned. This may further empoWer yoang women pertaining to the
interests of the research. Furthermore, the researcher hopes to spark
conversation in the given contexts so as to further equip young women to

make.more informed decisions.

. The interest of the researcher regarding this research process lay in obtaining
the reality or 'truth’ pertaining to the social constructs discussed and explored.
In conclusion, the researcher wishes to pose this question: Who.determines
the truth, what is the truth, where does truth come from, why is there truth at
all? The researcher leaves the reader to answer the question in the reality of
her or his contexts. Since research is humanly made or facilitated and written,
the researcher concludes this document knowing that no research brings us
closer the “the truth”, but that it represents a part of the reality and a truth
amongst other truths. This research gives us a glimpse of the truth for this
group of women. Others may experience similar truths, while others may
construct their worlds differently. Other researchers are welcome to explore
this text and to build on the work done. They are also welcome to disagree
with the contents of this text and are aiso welcome to add to the work
pertaining to this text. The researcher suggests that alf truth may make up one

Truth, where we are all similar.
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- APPENDIX A

UUNIVERSITY OF THE FREE STATE

UNIVERSITEIT VAN DIE VHYSTAAT
Faculty of the Humanities

~“The social construction of young women identity and sexual decisions

INFORMATION LETTER FOR PARTICIPATING YOUNG WOMEN
Dear participant

Thank you for your opennegs to participating in this research regarding the social
construction of young women idéntity and sexual didsions. As the researchér, T hope that
this is as exciting for you as it is for me. I also hope that it will be an insightful learning
process for you as I anticipate it to be for me. I hope that the process will offer an added
oppottunity for you to be empowered and also offer resources to empower other young
women oufside of this process. This letter is to ask you 1o be part of this research process. It
also serves to inform you about the aims of the research as well as providing an outline of
your role in the research. This information is provided so that you can make an informed
decision to be part of the research process,

Goals of the research

This research project is part of the requirements for a qualification in MSc (Counselling
Psychology) at the University of the Free State. The following are the aims of the research
process. According to the research approach the goals may be adapted as considered by the
researcher and the participants during the research process:

« To understand the social construction {processes that are involved in the
defining/making up) of young women’s idenfity

s To explore young women's sexual identity

+ To gain an understanding of what young women understand sex to be

« o understand what processes are elicited in making sexual decisions

+ To explore the reality that dominates when confronted with sexual decisions
The role of the particpant -

The participant that is needed for this process is a young woman in undergraduate study at
the University of Pretoria. The parlicipant input is seen as equally important as the researcher
participation in this research process, The latter rises from the acknowledgement that both
the researcher and the participant have experience and knowledge to bring fo the table. The
experience of each young woman is essential in making the research process fruitful.

The participant is inforrmed about the confidential nature of the information shared during the
research process. It is however important for the participant to note that since the research
process is part of academnic study requirements, the researcher’s supervisor and assessors will
have access to some information. It is therefore expected that the participant will make the
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researcher aware of information that the participant seeks to keep from the supervisor and
assessors. Furthermore, it is important to note that the researcher is also bound by
psychology ethics. Participants therefore are willing to participate in the research process with
the knowledge that the information shared will be included in the writing-of a dissertation as
a form of a report of the process undertaken.

Furthermore, it is the participants’ choice whether they want their real names or a
pseudoname to be used in the writing of the dissertation. All information regarding the
participation of the participants will be available to participants and is subject to adjustment
as,regarded by the participant so as to present a more accurate reflection, of the proceedings.
The participants are also welcome to possess as copy of the material shared as well as the
outcome of the process. Finally participants are free to withdraw from the research process at
any time without any consequences. Since the participants are involved in the research
process as volunteers; no monetary remuneration will be awarded.

The research process will take place in two phases. The first phase serves as an introduction
to the research topic and a space for relationship building amongst the researcher and the
participants as well as amongst the participants. The second phase involves the sharing of
our stories as young women. These stories are those that will add value to the research
process. As being involved .in the research process indudes the sharing of your story,
participants are encouraged to note that they will not be expected to go deeper that-they are
prepared to do in their sharing. The participant is furthermore encouraged to take note that
the research activities do not include therapy.

Participants can feel free to request for more information in cases where this letter does riot
satisfactorily offer enough information. It is the desire of the researcher that participants feel
knowledgeable and have understanding of their role and the proceedings of this research.
The latter will assist in the participants’ informed consent and will allow the research proeess
to reach its potential.

Contact information

For further information or questions, please feel free to contact Neo Pule at Student Support
or at 0821759703. If necessary; participants can contact the supervisor of this research at

naudel.hum@ufs.ac.za.

Thank you for taking time to read this. I hope that this will i)e a matter of interest to you.

Yours sincerely
Neo Piile
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UNIVERSITY OF THE FREE STATE
YUNIVESITH! YA FREISTATA
UNIVERSITEIT VAN DIE VRYSTAAT

Facully of the Humanities

The social construction of young women identity and sexual decisions

-

Consent form for participants

I hereby dedare that I have read the information letter. I agree with the contents of the
letter. All information concerning the research process has been satisfactorily communicated.
I am aware that I am free to request any further information at any stage. In acceptance to
the following, I volunteer myself to be part of the research process:

I know that:

» My participation in the research is voluntary.
I am free to withdraw from the research at any point.

» [ am aware that some of my personal information may be used at the conclusion of
the process in writing the dissertation.
I am free to select my own name or pseudoname to be used in the activity.
I will nat receive any monetary compensation for my participation as my participation
is voluntary.

» The supervisor and assessors of this research will have access to the information
shared if the research process.

s The information shared during the research process as well as the name of the
tertiary institution the participants are registered with will be held confidential.

» The research process does not serve as therapy.

Name of participant

Signature of participant Date
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