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Figure 2.1: The various roles of the parent 

           

                                                   THE PARENT  

2.2.1 The concept of parenting 

“Parents” is a widespread term usually referred to as a collective term, yet not everyone 

shares the same understanding of it.  Some think of parents as “those entitled to 

educate”, others think of parents as employees and, lastly, as parents who love and care 

for children and who foster all aspects of their child’s development. Parents are people 

who provide their children with basic care, guidance, support, protection, and direction.  

A parent is furthermore a person from any race or ethnic groups and demonstrates all 

kinds of interests, skills and attitudes (Dekker 1993a:153). A parent can be married, 

single, heterosexual, homosexual, an uncle or an aunt, a grandparent, a guardian 

appointed by a court, a sister or a brother, an employee, a surrogate and a foster 

parent, or a group like in a community setting (Morrison 1993:440).  One fact that 

cannot be emphasised enough is that parents remain the first teacher, mentor, coach 

and primary influence on their children’s emotional, social and intellectual development 

(Dryden & Vos 1994:247; Goleman 1995:189).  
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Concrete 
active 

“What if?” 
(Accomoda-

tor)

Figure 3.1:  Kolb’s experiential learning style 

Adapted from Clark (2000); Kolb, Rubin and Osland (1995); Shiue (2002-2003:397, 34). 

The potential for learning to learn requires a special kind of self-knowledge, namely 

knowing the way in which you are learning. Adults, like children, develop through 

various learning experiences a preference for a particular style. Kolb developed the 

Experiential Learning Style Inventory, which involves a continuous cyclical process for 

determining which of the four learning styles (i.e. Diverger, Assimilator, Converger, or 

Accommodator) was most descriptive of an individual’s learning preferences (Shiue 

2002-2003:397).    
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Refocused learning
To fulfil purpose

                                 
                                               
                                        (E)
                                         

Figure 3.2:  Hidden mission and learning 

               LIFE MISSION                                               SELF-DIRECTED LEARNING

                                                                                                                               

                                                     Learning choices 

                                                

                                                 Level of motivation 

                          

                                                                                     

                                                      

                                                          Reinforces 

Adapted from Krothe and Boverie (2000). 

The conditions that lead to transformative learning begin with an event that happens to 

change an adult’s life or life role.  It can also happen because of an adult’s education 

experience.  What happens next is that the assumptions about life purposes are 

examined, either tacitly or explicitly (spoken or unspoken). Then these assumptions are 

validated or revised, which leads to a refocused or similar core or working mission.  This 

life mission that adults have may be clear or hidden and, furthermore, provide a source 

of self-direction for learning choices and motivation.  When the mission is revised, so is 

the adult learner’s self-direction.    

Refocused mission        

                                      

                                       
(D)

Revise/confirm 
assumptions 

about purposes, 
parenthood, 

college, work, 

 culture

              
               (C)

New or revised 
life role or event 

               
                      (A)

Learning choices 
and motivation to 

learn to fulfil 
 purpose

Assumptions 
about life’s 
purposes 

challenged 
unspoken or 

spoken) 

                        
               (B)

Working mission

                                    
                                 

Core mission
Hidden or 

Known purposes







































98

Figure 3.3:  The Demonstration Mountain 

TRANSFORMATIONAL 

               ZONE 

TRANSITIONAL 

          ZONE 

TRADITIONAL

        ZONE 

Source:  Spady (1994:20). 

The Traditional Zone of the mountain, which is the discrete content skills, refers to the 

narrow subject content which eventually serves as enabling outcomes. The skills 

demonstrated are basically inseparable from the structured subject content.  This zone 

is also known as the “content-dominated zone”.  The Transitional Zone, also referred to 

as the “competent-dominated” zone, requires various degrees of higher cognitive 

abilities such as analysing concept and its relationships to other concepts.  These 

complex unstructured task performances are found in higher degrees of independent 

research and applied projects. The application of problem-solving skills would be 

another outcome of  this  zone.   The Transformational Zone, alternatively known as the 
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Figure 4.1:  Phases of curriculum development 

Source:  Carl (1995:48). 

The curriculum design phase consists of the planning of a new curriculum or the review 

and replanning of an existing curriculum.   The review and replanning of a curriculum 

only takes place once a full re-evaluation has been carried out.  This phase includes 

aspects such as contents, methods, experiential learning, evaluation and 

purposefulness.  

During the next phase, i.e. curriculum dissemination, the group for which the 

programme is intended is prepared and informed of the proposed curriculum by means 

of the publication or distribution of thoughts, information and  concepts.  Processes  and  

Design Dissemination 

Evaluation    Implementation 
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Figure 4.2:  Parents’ participation in the activities of the training 

programme  

Adapted from:  IAG (Joint Inter Agency Group on Young People’s Health Development 

and Protection In Europe and Central Asia) (2003:17). 

PARTICIPATION

Parents participate in: 

• Brainstorming 
• Role-play and story-

telling 

• Small-group discussion 

• Case studies 
• Games and drawing 

pictures 

APPLICATION 

Next steps 
(Trainer gives suggestions) 

Parents discuss: 

• How the knowledge/skills can
be useful in their lives 

• How to overcome difficulties 
in using knowledge/skills 

• Plain follow-up to use the 
Knowledge/skills

ASSESSMENT  

Thoughts/feelings 
(Trainer guides discussion) 

Parents: 

• Answer questions 
• Complete surveys 
• Share reactions to activity 
• Identify key results 

GENERALISATION/REFLECTION

Lessons learned 
(Trainer gives information: 
draws out similarities and differences, 
summarises) 

Parents participate in: 
• Presenting their results and 
• Drawing general conclusions 
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Figure 4.4: Formative and summative assessment 

                                                      

Adapted from Geyser (2004a:94).

The above table illustrates both the differences and the similarities between summative 

and formative assessment. Both are equally important, but one can be applied more 

often depending on the learning situation. Although both assessment procedures are a 

continuous process, the summative assessment takes place at the end of the 

instructional learning process while formative assessment takes place mostly on an 

ongoing basis.  Formative assessment ensures relevancy and is a form of 

encouragement to learners because potential errors may be identified and corrected 

early in the learning process (Carl 1995:121). 

To help home schooling parents achieve the necessary outcomes during the training 

programme, they will engage in various formative assessment activities to demonstrate 

necessary outcomes related to their experiences as a home schooling parent(vide 

Appendix G).  

FORMATIVE 

ASSESSMENT 

• The purpose is to 

help learners 
identify weak and 
strong points, 
redirect the 
learner, give them 
another 
opportunity to try 
again, without 
judging them. 

• Feedback is often 
informal, usually 

consisting of 
qualitative 
comments and 
advice on how to 
improve the 

performance.

• Takes place continuously 

during teaching and learning. 
• Gathering of evidence of the 

learner’s competency. 

• Require various kinds of 
feedback. 

• Inform   further teaching and 

programme development. 

SUMMATIVE 

ASSESSMENT 

• The purpose is to 

decide how a 
learner performs 
in terms of pass 
or fail – that is, 
what the 
allocated mark 
communicates to 
the learner. Often 
in the form of 
tests and 

examinations. 

• Feedback is

formal and 
usually consists of 
marks and some

comments. 

SIMILARITIES
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