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ABSTRACT 

The educa t ion  env i ronmen t  in  Sou th  A f r ica  i s  charac te r i sed  by  

d i ve rse  layers  o f  complex i t y  and  the re  i s  recogn i t i on  by  educa t ion  

p rac t i t ione rs ,  scho la rs ,  and  researchers  wor ld -w ide tha t  schoo ls  

requ i re  e f f ec t i ve  leade rs  and  manage rs  i f  they  a re  to  p rov ide  the  

bes t  poss ib le  educa t ion  fo r  the i r  lea rne rs .  The  te rm lea rn ing 

suppo r t  i s  commonp lace  in  the  educa t ion  p rov is ion  o f  lea rne rs  

w i th  spec ia l  educa t ion  needs and  ba r r ie rs  to  lea rn ing.  In  t h is  

rega rd ,  lea rn ing suppo r t  i s  c r i t i ca l  to  these  lea rners  to  ach ieve  

academ ica l l y .  The  South  A f r ican  M in is t r y  o f  Educa t ion  recogn ised  

tha t  the  success  to  the  app roach  to  address  ba r r ie rs  to  lea rn ing 

e f fec t i ve l y  l ies  w i th  educa t ion  manage rs  and  educa t ion  cadre  

(EPW  6  2001 :29 ) .  

E f fec t i ve  schoo ls  a re  educa t iona l l y  i nc lus i ve  schoo ls  i n  wh ich  the  

teach ing  and  lea rn ing,  ach ievements ,  a t t i t udes  and  we l l -be ing o f  

eve ry  pe rson  ma t te r .  Th is  is  shown  no t  on ly  in  the i r  pe r fo rmance ,  

bu t  a lso  in  the i r  e thos  and  w i l l i ngness  to  o f f e r  new oppor tun i t ies  

to  lea rne rs  who may have  expe r ienced  p rev ious  d i f f i cu l t ies .   Th is  

s tudy  a ims  a t  h igh l i gh t ing  the  cha l lenges  tha t  SMTs o f  c lus te r ing 

p r imary  schoo ls  face  as  we l l  as  the i r  ro les  in  render ing e f fec t i ve  

inc lus i ve  lea rn ing suppo r t  to  SEN lea rne rs .  

The  theo ry  unde rp inn ing  th is  resea rch  i s  the  ecosys tem theory 

wh ich  the  resea rche r  regarded  as  the  most  su i t ab le  to  address  

lea rne rs  w i th  ba r r ie rs  to  lea rn ing  and  deve lopment .  In  an  

educa t ion  sys tem cha rac te r i sed  by  inc lus ion ,  the  ecosys tem 

pe rspec t i ve  suggests  tha t  inc lus i ve  lea rn ing suppor t  shou ld  no t  

on ly  be  d i rec ted  a t  an  ind iv idua l  lea rner  bu t  tha t  i t  shou ld  be  

ex tended to  a l l  sys tems tha t  su r round  the  lea rne r .  Emp loy ing a  

qua l i ta t i ve  in te rp re t i ve  des ign ,  t he  s tudy  u t i l i sed  a  case  s tudy 

whe re  o f  f ou r  c lus te r ing schoo ls  i n  the  Mo theo  schoo ls  d i s t r i c t  
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were  pu rpose fu l ly  se lec ted .  Ut i l i s ing focus  g roup  in te rv iews,  

g roup  d iscuss ion  and  sem i -s t ruc tu red  in te rv iews  as  the  research  

too ls ,  the  ta rge t  popu la t ion  compr i s ing o f  SMTs ,  SBSTs,  SGBs 

and  educa to rs ,  the  s tudy  y ie lded  the  da ta  fo r  th is  s tudy .  

A  key f i nd ing  o f  th i s  s tudy revea led  tha t  SMTs o f  the  pub l ic  

p r imary  schoo ls  resea rched  in  the  Motheo  Dis t r i c t  c lus te r  a re  no t  

f u l l y  a t t en t i ve  to  the  va lue  o f  the i r  ro les  as  mange rs  in  rende r ing 

o f  e f f ec t i ve  ILS.    

Th is  s tudy  recommends tha t  i t  i s  c ruc ia l  f o r  SMTs in  con junc t ion  

w i th  re levan t  s takeho lde rs  (D is t r i c t  Based  Suppo r t  Teams,  Schoo l  

Based  Suppo r t  Teams,  Schoo l  Gove rn ing  Bod ies  and  educa to rs  

and  Gove rnment  depa r tments )  to  c rea te  a  conduc ive  env i ronment  

f o r  the  p romo t ion  o f  ILS .   

Key te rms:  Inc lus i ve  Educa t ion ,  Schoo l  Management  Team,  

Inc lus i ve  Lea rn ing  Suppo r t ,  Management  Tasks ,  C lus te r ing pub l ic  

p r imary  schoo ls .   
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CHAPTER 1  

BACKGROUND AND ORIENTATION 
 
 

1.1 .  INTRODUCTION 
 

L i te ra tu re  abounds h igh l i gh t ing the  impo r tance  o f  educa t ion  

managemen t  and  leade rsh ip  i n  the  21 s t  cen tu ry.  Bush  (2007 :391)  

ment ions  tha t  the  concep t  o f  management  over laps  w i th  tha t  o f  

l eade rsh ip ,  a  no t ion  o f  g rea t  con temporary  in te res t  in  mos t  

coun t r ies  in  the  deve loped  wor ld .  B rauckmann  and  Pash ia rd i sas  

c i ted  in  (Grob le r,  B ischo f f  and  Beeka  2012 :42)  advoca te  the  use  

o f  va r ious  leade rsh ip  s t y les  w i th in  a  ho l i s t i c  l eade rsh ip  f ramework  

and  conc lude  tha t  leade rsh ip  is  a  comp lex m ix tu re  o f  the  f i ve  

s t y les  they  exp lo red .  Fu r thermore ,  t he  au thors  con tend  tha t  the  

va r ious  se ts  o f  leade rsh ip  percep t ions ,  behav iours  and  p rac t i ces  

in f luence  the  ma in  pu rpose  o f  a  schoo l ’s  m iss ion ,  wh ich  is  

enhanc ing lea rne r  ach ievement .  

 

Con tempora ry  Sou th  A f r ican  d iscou rse  re f lec ts  the  impo r tance  o f  

sound  leade rsh ip  p rac t ices  w i th  the  es tab l ishmen t  o f  the  Mat thew 

Gon iwe Schoo l  o f  Leade rsh ip  and  Gove rnance  (MGSLG)  in  2003  

and  in  the  t i t le  o f  the  Advanced  Cer t i f i ca te  in  Educa t ion :  Schoo l  

Leadersh ip ,  a  na t iona l  qua l i f i ca t ion  fo r  schoo l  p r inc ipa ls ,  p i lo ted  

in  2007 .  Desp i te  these  deve lopments  managemen t ,  howeve r,  

rema ins  the  dom inan t  te rm in  t he  deba te  abou t  aspec ts  o f  schoo l  

o rgan isa t ion  (Bush  2007 :391) .  Moreove r,  the  educa t iona l  leader  

has  a  mu l t i tude  o f  goa ls  tha t  he  o r  she  has  to  s t r i ve  towards  w i th  

the  p r imary  goa l  be ing  tha t  o f  “ teach ing  and  lea rn ing”  (Grob le r  et  

a l .  2012 :42 ) .  

In  t rans fo rm ing Sou th  A f r i can  schoo ls ,  the  ques t  f o r  a t ta in ing 

qua l i t y  in  teach ing  and  lea rn ing  and  the  s ign i f i cance  o f  Schoo l  

Managemen t  Team members  (SMTs)  i s  h igh l i gh ted  as  impe ra t i ve  in  
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improv ing lea rne r  ach ievement .   Acco rd ing to  Rayne r  (2007 :43)  

the  ro le  o f  SMTs is  l inked  to  the  po ten t ia l  f o r  inc lus i ve ,  

t rans fo rmat i ve  deve lopment ,  wh ich  imp l ies  tha t  the re  is  po ten t ia l  

f o r  SMT to  engage in  inc lus i ve  and  enab l ing t rans fo rmat i ve  

deve lopment .  The  SMT members  shou ld  a im a t  improv ing the  

qua l i t y  o f  teach ing  and  lea rn ing  and  c rea t ing  conduc ive  cond i t ions  

fo r  a l l  lea rne rs  (Mo jak i  2009 :43  and  Tondeu r  2008 :5 ) .  The  SMT i s  

respons ib le  f o r  the  on -go ing eva lua t ion  o f  a  schoo l ’s  pe r fo rmance  

and  fo r  i t s  con t inu ing  deve lopment  and  improvement ,  the  c rea t ion  

o f  sa fe  nu r tu r ing  and  suppo r t i ve  lea rn ing  env i ronmen t ,  wh ich  

enab les  e f fec t i ve  teach ing  and  lea rn ing  (RSA DoE 2007 :162 ) .  The  

wo rd  e f fec t i ve  means be ing  success fu l  o r  p roduc t i ve  in  p roduc ing 

des i red  in tended resu l ts ,  p rov id ing f ru i t f u l  o r  f unc t iona l  so lu t ions  

to  env i ronmen ta l  p rob lems  (Oxfo rd  D ic t iona ry  2014) .  Teach ing  and  

lea rn ing  the re fo re  requ i re  e f f ec t i ve  execu t ion  o f  the  management  

tasks  and  sk i l l s  o f  p lann ing ,  p rob lem so lv ing,  dec is ion  mak ing ,  

po l icy  mak ing,  o rgan is ing ,  coord ina t ing ,  de lega t ing,  lead ing and  

con t ro l l ing  o f  schoo l  ac t i v i t ies  o r  even ts  (Pugh 1980 :3 ;  Van  de r  

Merwe,  P r ins loo  and  S te inmann  2005 :66 ) .   

 

E f fec t i ve  managers  a re  capab le  ins t ruc t iona l  leaders  and  sk i l led  

s i te  based  manage rs ,  who  take  respons ib i l i t y  f o r  ensu r ing tha t  

each  ind iv idua l  w i th in  h i s  o r  her  depa r tmen t  succeeds and  tha t  the  

team o r  bus iness  un i t  ach ieves  resu l ts  (Tu lgan  2014 :5 ;  Haney 

2014 :4 ;  Thomas and  D ipao la   2003 :6 ) .  In  o ther  wo rds ,  the i r  

l eade rsh ip  i s  p i vo ta l  f o r  the  improvemen t  o f  educa t iona l  

oppo r tun i t ies  f o r  a l l  lea rne rs ,  espec ia l l y  those  w i th  un ique  

lea rn ing needs.  Leadersh ip  is ,  howeve r,  a  c ruc ia l  a t t r ibu te  tha t  

many manage rs  lack ,  desp i te  the i r  job  t i t le  (Tu lgan  2014 :5 ) .  

 

Sound leade rsh ip  and  managemen t  p rac t i ce  is  essen t ia l  f o r  

i nc lus i ve  educa t ion  as  SMTs ensu re  tha t  schoo ls  a re  we l l  

suppo r ted  and  deve lop  ne two rks  be tween schoo ls  and  o the r  

sec to rs  o r  depa r tments  (RSA DoE 2002 :51 ) .  
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The  ba lance  be tween ins t ruc t iona l  leade rsh ip  and  management  

respons ib i l i t ies  p resen t  cha l l enges  fo r  SMTs and  because  

managemen t  tasks  a re  more  exp l ic i t  and  p rocedu ra l ,  comp l iance  

i s  a  p r io r i t y  f o r  the  d i s t r i c t ,  ins t ruc t iona l  leadersh ip  may be  

neg lec ted  (Rua i rc ,  O t tesen  and  P recey 2013 :16 ) .  These  tasks  a re  

pe r fo rmed  in  re la t i on  to  peop le ,  ou tcomes  and  resou rces  ava i lab le  

a t  a  schoo l  and  they  a l low SMTs  to  f u l f i l  the  p r imary  need  o f  

educa t ion  (Van  de r  Merwe et  a l .  2005 :75 ) .  The  SMT members  o f  

ce r ta in  pub l ic  schoo ls  do  no t  pe r fo rm the  essen t ia l  leade rsh ip  

tasks  e f fec t i ve l y  f o r  the  success  o f  ILS,  because  a lmost  a l l  Schoo l  

Based  Suppor t  Team (SBST)  func t ions ,  inc lud ing those  wh ich  have  

to  be  per fo rmed by  SMT members ,  a re  pe r fo rmed by  Remed ia l  o r  

ILS educa to rs  a lone .  The  SBST is  t he  compu lsory  suppo r t  

s t ruc tu re  tha t  shou ld  suppo r t  lea rne rs  and  educa to rs  w i th  phys ica l  

resources ,  mate r ia l  resou rces  and  p ro fess iona l  deve lopment  a t  

schoo l  l eve l  (RSA DoE 2001:26 ) .SBST shou ld  compr i se  o f  schoo l  

manage rs ,  spec ia l i s t  educa to rs  and  o the r  s ta f f  members  who 

m igh t  be  he lp fu l  to  the  p rocess  (  RSA DoE 2002:74  &  G ibson  

2004 :9 ) .  In  t he  case  o f  SMT members  the re  must  be  a  co -

o rd ina to r,  known as  a  Spec ia l  Needs Co -o rd ina to r  (SENCO)  o r  

Inc lus ion  Manager  in  the  Un i ted  K ingdom (UK DoE 2013 :2 ) .  The  

co-o rd ina to r  shou ld  take  day- to -day  respons ib i l i t y  f o r  the  

ope ra t ion  o f  the  Spec ia l  Needs Po l i cy  (SEN)  wh ich  t rans la tes  in to  

EW P 6  in  S .A .  The  SENCO shou ld  co-o rd ina te  the  p rov is ion  made 

fo r  ind iv idua l  ch i l d ren  w i th  SEN,  wo rk ing c lose ly  w i th  s ta f f ,  

pa ren ts  and  o the r  agenc ies .  The  SENCO shou ld  p rov ide  

p ro fess iona l  gu idance  to  co l leagues ,  w i th  the  a im o f  secu r ing h igh  

qua l i t y  teach ing fo r  ch i ld ren  w i th  SEN (G ibson  2004 :2 ) .  

 

SMTs  as  ins t ruc t iona l  leade rs  need  to  be  the  educa t iona l  

v i s iona r ies ,  o f f e r ing  d i rec t ion  and  exper t i se  to  ensu re  tha t  

l ea rne rs  lea rn  and  teache rs  teach  (Hoe r  2007 :84 -85) .  In  add i t ion ,  

the  onus  i s  on  the  p r inc ipa l  as  ins t ruc t iona l  leade r  to  bu i ld  and  
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gu ide  educa to rs  on  how to  teach ,  a  compe tency  wh ich  w i l l  s tand  

them in  good  s tead  in  an  inc lus i ve  c lass room se t t i ng.  

 

The  Educa t ion  W h i te  Pape r  6  (EW P 6) ,  the  most  recen t in i t ia t i ve  

fo r  the  t rans fo rmat ion  o f  the  educa t ion  sys tem to  ensu re  qua l i t y  

educa t ion  fo r  a l l  lea rne rs ,  ra t i f i ed  Sou th  A f r ica ’s  answer  to  the  

g loba l  ca l l  f o r  inc lus ion  in  educa t ion  (Depa r tmen t  o f  Educa t ion  

[DoE ] ,  2001 ) .  Inc lus ion  i s  no t  on ly  a  spec ia l  educa t ion  issue ,  bu t  

has  b roade r  imp l i ca t ions .  Inc lus i ve  schoo l ing i s  pa r t  o f  schoo l  

change and  e f fec t i ve  schoo l  leade rsh ip  p rogrammes .  Inc lus i ve  

schoo ls  t r y  to  p rov ide  comp le te  educa t ion  to  a l l  s tuden ts  who  a re  

en ro l led  (D ixon  and  Ve ren ik ina  2007 :193 ) .   

 

The  resea rche r  is  an  inc lus ive  lea rn ing suppo r t  educa to r  

suppo r t ing lea rners  f rom Grades 1  to  7  and  a l so  SMT member  

head ing two  lea rn ing a reas ,  name ly,Se tswana and  Natu ra l  

Sc iences .The  learn ing suppo r t  educa to r  i s  emp loyed  to  ensu re  

tha t  l ea rne rs  w i th  m i ld  lea rn ing d isab i l i t ies  ach ieve  maximum 

p ro f i c ienc ies  in  l i te racy  and  numeracy  be fo re  leav ing  the  p r imary  

schoo l  (Sco tens  2008 :12 ) .  In  add i t ion ,  accord ing  to  the  New South  

Wales  (NSW ) Depa r tmen t  o f  Educa t ion ,  the  ro le  o f  the  lea rn ing 

suppo r t  educa to r  w i th in  the  schoo l ’s  in i t ia t i ves  is  to  imp rove  

ou tcomes fo r  lea rne rs  w i th  add i t iona l  lea rn ing and  suppo r t  needs  

(NSW  DoE 2014:1 ) .    

 

Acco rd ing to  S i t te r t  (2011 :7 )  con t ro l  in  ILS i s  an  impo r tan t  aspec t  

o f  to ta l  qua l i t y  managemen t .  I t  i s  done  fo r  qua l i t y  assu rance  

whe re  resources  and  o the r  ass is t i ve  dev ices ,  i f  any,  a re  con t ro l led  

to  ensu re  tha t  l ea rne rs  w i th  lea rn ing  ba r r ie rs  and  deve lopment  

u t i l i se  them op t ima l l y.  In  ILS ,  con t ro l  has  to  be  done  by  the  co-

o rd ina to r,  who  shou ld  be  an  SMT member  (DoE 2010 :28  &  S i t te r t  

2011 :5 ) .  Th is  i s  suppo r ted  by  theDoE (UK) ,  wh ich  ind ica tes  tha t  

the  SENCO,  w i th  suppo r t  o f  the  head  teache r  and  co l leagues,  

shou ld  seek  to  deve lop  e f fec t i ve  ways  o f  ove rcom ing  ba r r ie rs  to  
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l ea rn ing and  sus ta in ing e f fec t i ve  teach ing  and  lea rn ing.  Th is  

shou ld  be  done  by  ana lys is  o f  and  assessmen t  o f  l ea rne rs ’ needs ,  

by  mon i to r ing the  qua l i t y  o f  teach ing and  s tandards  o f  pup i l ’s  

ach ievemen ts  and  by  se t t ing ta rge ts  f o r  imp rovement  (DoE 

2011:17 ;  Un i ted  K ingdom DoE 2013:2 ;Thomas &  D ipao la  2003 :18 ) .  

The re fo re ,  to  ach ieve  a l l  o f  the  above ,  the  de ta i led  con t ro l  

p rocess  shou ld  be  fo l lowed  (Bane r jee  2012 :4 ) .  

 

1.2 .  THEORETICAL FRAMEWORK 

Th is  s tudy  was  grounded in the  ecosys tem theo ry.  The  ecosys tem 

theory  is  a  way o f  see ing  case  phenomena ( the  pe rson  and  the  

env i ronment )  in  the i r  in te rconnected  and  mu l t i - layered  rea l i t y,  to  

o rde r  and  comprehend comp lex i t y  and  avo id  ove r  s imp l i f i ca t i on  

and  reduc t ion ism (Mat ta in i  and  Meyer  2008 :1 ) .  I t  i s  a  way o f  

p lac ing  concep tua l  bounda r ies  a round  cases  to  p rov ide  l im i t s  and  

de f ine  pa ramete rs  o f  p rac t ice  w i th  ind iv idua ls ,  f am i l ies ,  g roups  

and  communi t ies .  The  ecosys tem theory  a lso  shows how the  

ind iv idua l  and  g roups  a t  d i f f e ren t  l eve ls  o f  t he  soc ia l  con text  a re  

l i nked  in  dynam ic ,  in te rdependen t  and  in te rac t ing  re la t ionsh ips ,  

such  as  tha t  what  happens on  one  leve l  o f  the  soc ia l  con tex t  

a f f ec ts  a l l  o the r  leve ls .   

Th is  resea rch ,  by  means  o f  a  l i te ra tu re  rev iew,  add ressed  the  

pa rad igm sh i f t  in  inc lus i ve  educa t ion in te rna t iona l l y  and  in  Sou th  

A f r i ca  inpar t i cu la r.  The  emp i r i ca l  research  inves t iga ted  the  eco-

sys tem managemen t  ro le  o f  SMT members  and  the  cha l lenges  

they face  in  rende r ing ILS to  lea rne rs  exper ienc ing ba r r ie rs  to  

l ea rn ing.  The  eco -sys tem used  is  Bron fenbrenner ’s  eco log ica l  

sys tems ,  inc lud ing  the  m ic ro -sys tem,  the  meso-sys tem and  the  

exo -sys tem (Ryan  2006 :3 )  and  d iscussed  in  chap te r  f ou r.  Th is  

theory  l ooks  a t  the  lea rner ’s  deve lopment  w i th in  the  con tex t  o f  the  

re la t ionsh ips  tha t  f o rm  h is  o r  her  env i ronment .  I t  i s  aga ins t  th is  
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background  tha t  the  ILS rendered  by  SMT members  as  inc lus i ve  

leade rs  was  inves t iga ted .   The  ro le  o f  the  SMT i s ,  howeve r,  a lso  

in f luenced  by  the  ro les  o f  o ther  s takeho lde rs  f rom d i f f e ren t  

s t ruc tu res  l i ke  theSBST,  SGB and  educa to rs .  The i r  suppor t  ro les  

a re  ca tegor i sed  in to  f i ve  leve ls  o f  suppo r t  d iscussed  be low.   

The  learners ’ schoo l  env i ronmen t  was exp lo red  w i th  the  he lp  o f  

the  SMT members ,  SBST members ,  SGB members  and  educa to rs .  

Acco rd ing to  Ka lunga  (2010 :27 ) ,  the  resea rch  base  in  Sou th  A f r i ca  

i s  re la t i ve l y  sma l l  and  qu ie t  in  i t s  managemen t  and  leade rsh ip  o f  

i nc lus i ve  educa t ion .  I t  tends  to  suppo r t  the  con t inued  need  fo r  

spec ia l  educa t ion  and  i t s  pa r t i cu la r  f ocus  on  ind iv idua l i zed  

teach ing,  wh i le  showing the  pos i t i ve  bene f i t s  o f  inc lus ion .  

Inc lus ion  i s  ano the r  way tha t  lea rne rs  w i th  lea rn ing  bar r ie rs  can  

expe r ience  soc ia l  jus t ice  (Ryan  2006 :3 ) .  Those  who p romo te  

inc lus ion  be l ieve  tha t  soc ia l  jus t ice  can  be  ach ieved  i f  peop le  a re  

mean ingfu l l y  inc luded  in  ins t i tu t iona l  p rac t ices  and  p rocesses .  

Mode ls  o f  i nc lus i ve  leadersh ip ,  bo r rowed  f rom management  

s tud ies  by educa to rs ,  p romoted  and  adop ted  o rgan isa t iona l  

a r rangemen ts  tha t  inves ted  pa r t i cu la r  ind iv idua ls  w i th  power.  The  

reason  was tha t  the  la t te r  wou ld  be  ab le  to  f o rce ,  mot i va te  o r  

i nsp i re  o the rs  in  ways  tha t  wou ld  he lp  the  schoo ls  ach ieve  the  

compara t i ve l y  nar row ends  o f  e f f i c iency and  p roduc t i v i t y  (Ryan  

2006 :3 ) .  In  the  nex t  sec t ion  a  d i scuss ion  o f  the  p rob lem s ta temen t  

i s  p resen ted .  

 

1.3. PROBLEM STATEMENT  

Inc lus ion  can  on ly  be  success fu l l y  imp lemented  i f  i t  i s  seen  as  a  

who le  schoo l  endeavou r  in  wh ich  the  p r inc ipa l  and  management  

team o f  the  schoo l  p lay  a  cen t ra l  leade rsh ip  ro le  (RSA DoE 

2001 :46 ) .  The  SMTs  shou ld  take  a  lead  in  chang ing  the  a t t i tude  o f  

a l l  s takeho lde rs .  The  SMTs a lso  take  a  lead  in  encou rag ing ac t i ve  
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pa ren ta l  par t i c ipa t ion  in  the  schoo l  and  lea rne rs ’ educa t ion .  They 

a lso  need  to  take  a  lead  in  f orm ing  ne two rks  w i th  ex i s t ing 

commun i t y  resou rces ,  such  as  SGB,  ca reg ive rs ,  f ami l ies ,  

d isab i l i t y  o rgan isa t ions ,  hea l th  and  soc ia l  se rv ices ,  NGOs and  

H ighe r  Educa t ion  Ins t i tu t ions  (RSA DoE 2010:28 )  

In  o rde r  t o  pe r form few o f  the  la t te r  tasks ,  the  SBST shou ld  be  

es tab l ished  whe re  one  o f  the  SMT members  co -o rd ina tes  suppor t  

f o r  a l l  l ea rners  in  the  schoo l  by meet ing regu la r l y,  g iv ing gu idance  

to  teache rs  and  t rack ing  suppo r t .  The  fo rmer  M in i s te r  o f  

Educa t ion ,  Kade r  Asma l  (RSA DoE 2001 :4 ) ,  howeve r,  

acknowledged  tha t  bu i ld ing inc lus i ve  educa t ion  is  no t  an  easy  

task ,  bu t  wha t  w i l l  be  requ i red  is  pe rs is tence ,commi tment ,  co -

o rd ina t ion ,  suppo r t ,  mon i to r ing ,  eva lua t ion ,  f o l l ow-up  and  

leade rsh ip .  Leadersh ip  i s  a  c ruc ia l  a t t r ibu te  tha t  many manage rs  

lack  desp i te  the i r  job  t i t le  (Tu lgan  2014 :4 ) .  Fu r the rmore ,  i t  i s  a  

common prac t i ce  fo r  ins t i tu t ions  to  p romote  emp loyees  w i th  t he  

bes t  resu l ts ,  bu t  somet imes the  bes t  sa lesman does  no t  make  the  

bes t  manage r.  Kgo thu le  (2004 :2 )  acknowledges  tha t  t he re  i s  a  

l ack  o f  su i tab le  l eade rsh ip  sk i l l s ,  knowledge  and  unde rs tand ing o f  

manag ing  inc lus i ve  educa t ion  by  SMTs in  pub l i c  schoo ls .   

Acco rd ing  to  Rayne r  (2007 :49 )  manag ing  inc lus i ve  educa t ion  i s  

s t i l l  a  cha l lenge ,  i r respec t i ve  o f  the  loca t ion .  Mbe lu  (2011 :8 )  

ment ions  tha t  inc lus i ve  educa t ion  requ i res  the  chang ing o f  the  

cu l tu re  and  o rgan isa t ion  o f  the  schoo l  (W ho le  Schoo l  

deve lopment )  and  demands  tha t  schoo l  manage rs  possess  

knowledge  and  sk i l l s  in  educa t iona l  change  and  schoo l  re fo rm.  

Enge lb rech t  (2006 :257 )  iden t i f ied  a  need  fo r  SMTs  to  be  

capac i ta ted  on  inc lus i ve  educa t ion  to  imp rove  those  sk i l l s  and  

knowledge  wh ich  a re  lack ing  in  l ea rne r  suppo r t .  Acco rd ing  to  

Knest ing,  Hokanson  and  Wald ron  (2008 :266 )  m idd le  educa t iona l  

se t t ings  have  es tab l ished  p rac t ices  more  deve lopmenta l ly  

respons ive  to  the  un ique  needs o f  ea r l y  ado lescen ts .  W idespread  

7 
 



imp lementa t ion  and  management  o f  h igh  qua l i t y  p rac t i ces  has ,  

howeve r,  no t  been  rea l ised .  There fo re  add i t iona l  resea rch  i s  

necessa ry to  de te rm ine  how schoo ls  may meet  the  d i ve rse  needs 

o f  l ea rne rs .  

W hat  has  been  sa id  above  is  the  pe rce ived  s i tua t ion  w i th  rega rd  

to  rende r ing ILS by  SMT members  o f  Motheo  pub l ic  p r imary 

schoo ls .  Accord ing  to  the  resea rche r ’s  expe r ience ,  the re  seems to  

be  a  g rea t  need  fo r  sk i l l s  imp rovement  and  knowledge  

deve lopment  among SMT members  w i th  regard  to  ILS a t  ce r ta in  

pub l ic  p r imary  schoo ls .  In  o rde r  tha t ILSa t  these  schoo ls  may be  

e f fec t i ve ,  SMT members  need  to  be  consc ien t ised  abou t  the i r  ro le  

i n  th is  regard ,  because  even  those  fo rm ing the  SBST do  no t  seem 

to  pe r fo rm the i r  ro le  in  ILS as  they  do  in  no rma l  teach ing and  

lea rn ing.  The  reasons  fo r  th is  cou ld  be  the  a l leged  lack  o f  

knowledge  and  unde rs tand ing  o f  inc lus i ve  po l ic ies  and  app l i ca t ion  

o f  su i tab le  management  sk i l l s  i n  inc lus i ve  lea rn ing suppo r t .   

The  resea rche r  has  a lso  obse rved  th is  f rom o the r  SMT members  

o f  c lus te r ing schoo ls  du r ing the  SMT Pro fess iona l  W ork ing 

Groups ’ (PW Gs)  meet ings .  A schoo l  c lus te r  can  be  de f ined  as  a  

p rocess  o f  o rgan is ing  geograph ica l l y  con t iguous  schoo ls  in to  a  

mutua l  suppo r t  ne two rk  (G io rdano  2008 :2 ) .  F rom tha t  c lus te r  

abou t  ha l f  o f  t he  SMT members  were  ask ing  how they  can  suppo r t  

l ea rne rs  w i th  ba r r ie rs  to  l ea rn ing  and  deve lopment .  I t  s tands  to  

reason  f rom the  la t te r  expos i t ion  tha t  the re  seem to  be  conce rns  

re la ted  as  to  how SMTs  unde rs tand ,  in te rp re t  and  imp lement  

po l ic ies  and  sys tems tha t  guaran tee  success  o f  lea rne r  suppo r t .  

These  concerns  have  mo t i va ted  the  researche r  to  inves t iga te  the  

ro le  o f  SMTs in  manag ing ILSand sugges t  gu ide l i nes  tha t  can  

improve  sk i l l s ,  knowledge  and  unde rs tand ing  needed fo r  the  

e f fec t i ve  rende r ing  o f  ILS .  
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1.3 .1 .  Research  ques t ions 

Th is  s tudy  add resses  the  fo l lowing key ques t ions :  

•  W hat  does  inc lus i ve  lea rn ing  suppo r t  en ta i l  i n  the  Sou th  

A f r i can  schoo ls ’ con text?  

•  W hat  i s  the  ro le  o f  SMT members  in  f ac i l i t a t ing and  

rende r ing ILS? 

•  W hat  a re  the  i ssues  and  cha l lenges  fac ing SMT members  in  

manag ing  ILS in  p r imary  schoo ls?  

•  W hat  gu ide l ines  can  be  suggested  fo r  rende r ing ILS in  pub l ic  

p r imary  schoo ls?  

 

1.3 .2 .  Pr imar y object ive  

The p r imary  a im o f  th is  s tudy may be  ope ra t iona l i zed  as  fo l lows:  

To  inves t iga te  the  ro le  o f  the  Schoo l  Managemen t  Team (SMT)  in  

rende r ing Inc lus ive  Lea rn ing Suppo r t  ( I LS )  in  pub l ic  p r imary  

schoo ls .  

 

1.3 .3 .  Secondary ob jec t ives  

•  To  de f ine  inc lus ive  lea rn ing suppo r t  in  the  South  A f r i can  

con tex t .  

•  To  de te rm ine  the  ro le  o f  SMT members  in  f ac i l i ta t i ng  and  

rende r ing ILS.  

•  To  de te rm ine  the  i ssues  and  cha l lenges  faced  by  SMT 

members  in  render ing inc lus i ve  lea rn ing suppo r t .  

•  To  p ropose  gu ide l ines  fo r  rende r ing ILS in  pub l ic  p r imary 

schoo ls .  
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1.4 .  RESE ARCH DESIGN AND METHODOLOGY 

Th is  s tudy  was f ramed wi th in  an  in te rp re t i ve  resea rch  des ign ,  

wh ich  acco rd ing to  McMi l lan  and  Shumacher  (2001 :409 )  is  a  

he rmeneu t i c  cyc le  whe reby  what  i s  l ea rned  is  in fo rmed by  what  i s  

a l ready  known,  read ing  o f  l i te ra tu re ,  expe r ience  in  f ie ld ,  da ta  

f ram ing  and  ana lys i s  as  we l l  as  in te rp re ta t ions .  The  in te rp re t i v i sm 

pa rad igm uses  sub jec t i ve  mean ing w i th  the  a im o f  in te rp re t ing the  

rea l i t y  o f  the  phenomenon f rom o the rs  (Mc M i l lan  &  Schumacher  

2001 :398 ) .  There fo re ,  th rough  the  he rmeneu t i c  c i rc le  the  

researche r  was ab le  to  unde rs tand  and  in te rp re t  the  par ts  wh ich  

u l t imate ly  led  to  unde rs tand ing the  who le  (Creswe l l ,  Ebersohn ,  

Fe r re i ra ,  I vankova ,  Jansen ,  N iewenhu is ,  P ie te rson ,  P lano  and  Van 

de r  Westhu izen  2010 :59 ) .  The  in ten t ion  was to  sea rch  fo r  va l id  

and  re l iab le  ev idence  in  te rms o f  management  issues  in  lea rner  

suppo r t .  

  

1.4 .1 .  The  in terpret ive  des ign 

The in te rp re t i ve  pe rspec t i ve  a l lowed the  researcher  to  gene ra te  

an  unders tand ing and  ins igh t  in to  how the  pa r t i c ipan ts  re la ted  to  

and  in te rac ted  w i th  each  o the r  and  how they  der i ved  mean ing  f rom 

the  phenomena unde r  s tudy  (Creswe l l  et  a l .  2010 :75 ) .  

 

1.4 .2 .  Case s tudy 

In  th is  s tudy the  resea rche r  u t i l i sed  a  case  s tudy  des ign ,  wh ich  is  

usua l l y  used  in  qua l i ta t i ve  resea rch  in  o rde r  to  unde rs tand  the  

phenomenon in  dep th ,  rega rd less  o f  the  number  o f  s i tes  o r  

pa r t i c ipan ts  o f  the  s tudy  (McMi l lan  &  Schumache r  2001 :398 ) .  Ru le  

and  John  (2011 :14 )  ment ion  tha t  the  purpose  o f  a  case  s tudy  i s  a  

key fac to r  i n  de te rm in ing  the  case .  The re fo re  the  resea rche r  was 
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i n te res ted  in  the  app l ica t ion  o f  the  key  managemen t  tasks ,  i .e .  

p lann ing,  o rgan is ing ,  con t ro l l ing  and  lead ing  in  educa t iona l  

suppo r t .  A t temp ts  a t  rende r ing lea rn ing suppo r t  seemed no t  to  be  

as  e f fec t i ve  as  i t  shou ld  in  some  pub l ic  p r imary  schoo ls ,  because  

the  SMT members  d id  no t  cons ide r  i t  when pe r fo rm ing 

managemen t  t asks .  The re fo re ,  the  resea rcher  wanted  to  be t te r  

unde rs tand  the  reasons  why and  how th is  impacted  on  lea rn ing 

suppo r t .  Fo r  th is  reason ,  the  SMT o f  PW G of  se lec ted  schoo ls  

w i th in  the  c lus te r  we re  se lec ted  and  used  to  inves t iga te  the  case .  

The  c lus te r  o f  schoo ls  and  PW G prov ided  the  researcher  w i th  f ree  

access  to  conduct  he r  i nves t iga t ion .  By v i r tue  o f  be ing a  suppo r t  

educa to r,  the  resea rche r  has  expe r ience  o f  the  i ssues  and  

cha l lenges  in  es tab l i sh ing fo rums fo r  lea rn ing suppo r t .  The  

researche r  was  ab le  to  s tudy  the  phenomenon in  dep th  so  tha t  she  

cou ld  unde rs tand  the  issue  a t  hand  (Ru le  and  John  2011 :7 ) .   

The  qua l i t a t i ve  method  was fo l lowed  to  sea rch  fo r  ev idence  tha t  

was  va l id  and  re l iab le  and  to  p rove  the  ex is tence  o f  the  

phenomenon,  because  da ta  was  p resen ted  as  nar ra t ion  o f  wo rds  

f rom the  pa r t i c ipan ts  (Mc  Mi l lan  &  Schumacher  2001 :15 ) .  The  

qua l i ta t i ve  des ign  ass is ted  the  resea rche r  in  the  deve lopment  o f  

gu ide l ines  fo r  rende r ing ILS in  pub l i c  p r imary  schoo ls .  Mc Mi l lan  &  

Schumacher  (2001 :395 )  ment ion  tha t  the  qua l i ta t i ve  des ign  i s  

impo r tan t  in  t heory  gene ra t ion ,  po l i cy  deve lopmen t ,  educa t iona l  

p rac t ice  improvement ,  i l lum ina t ion  o f  soc ia l  i ssues  and  ac t ion  

s t imu lus .  Th is  method  was used  because  the  s t ra teg ies  we re  

f lex ib le .  The re fo re  the  resea rche r  cou ld  use  var ious  comb ina t ions  

o f  t echn iques  to  ob ta in  da ta .  The  researche r  a lso  immersed  

he rse l f  in  the  s i tua t ion  and  phenomenon  s tud ied  and  assumed 

in te rac t i ve  soc ia l  ro les  in  wh ich  she  was ab le  to  reco rd  

obse rva t ions .  The resea rche r  had  enough t ime to  co l lec t  da ta  a t  

the  s i tes .  The  in ten t ion  was to  use  con tex t  bound gene ra l isa t ions  

fo r  the  pa r t i c ipan ts ,  in te res ted  reade rs  o r  o ther  researche rs  in  

subsequent  research  (Mc Mil lan &Schumache r  2001 :396 ) .  
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1.4 .3 .  Sampl ing 

Purpos ive  samp l ing was used  in  th i s  s tudy,  because  the  

researche r  was search ing fo r  in fo rmat ion - r i ch  in fo rmants  o r  

g roups  f rom wh ich  to  se lec t  subun i t s  f o r  more  in -dep th  s tudy.  

Pu rpose fu l  samp l ing  i s  de f ined  as  the  s t ra tegy  used  to  choose  

sma l l  g roups  o r  i nd iv idua ls  l i ke l y  to  be  knowledgeab le  and  

in fo rmat i ve  abou t  phenomenon o f  in te res t  and  who a re  mos t  l i ke l y  

to  y ie ld  da ta  abou t  the  evo lv ing resea rch  ques t ions  ( (Mc Mi l lan  &  

Schumacher  2001 :433 ;  Ru le  &  John  2011 :63) .  Creswe l l  e t  a l .  

(2010 :79 )  s ta te  tha t  pa r t i c ipan ts  a re  se lec ted  because  o f  the i r  

cha rac te r i s t i cs  tha t  make  them ho lde rs  o f  t he  da ta  needed fo r  the  

s tudy.  The  focus  was  on  key  ro le  p laye rs  w i th in  the  g roups  

iden t i f ied ,  inc lud ing  bo th  ma les  and  fema les ,  above  18  yea rs  o f  

age .  

Pa r t i c ipan ts  were  d rawn f rom four  o f  the  e igh t  c lus te r ing schoo ls  

whe re  a  case  s tudy  was conduc ted .  A s ing le  case  i s  accep ted  as  

the  ob jec t  o f  the  s tudy  and  such  s ingu la r i t y  i s  charac te r i sed  as  

the  concen t ra t ion  o f  the  g loba l  in  t he  loca l  (Creswe l l  et  a l .  

2010 :76 ) .  A l l  those  schoo ls  we re  se lec ted  based  on  the  fac t  tha t  

they  rende red  ILS  suppo r t .  The  pa r t ic ipan ts  were  members  o f  the  

PW G o f  wh ich  f i ve  we re  SMT members ,  f i ve  educa to rs ,  f i ve  SBST 

members  and  th ree  members  o f  the  Schoo l  Govern ing  Body (SGB)  

f rom the  pa ren t  component .  The  SMT was purpose ly  se lec ted  

because  o f  the i r  management  and  teach ing  and  lea rn ing 

knowledge  and  expe r ience .  Educa to rs  we re  se lec ted  because  o f  

the i r  teach ing  and  lea rn ing  expe r ience  and  SBST members  

because  o f  the i r  lea rn ing  suppo r t  exper ience .  The  pa ren t  

component  was se lec ted  because  o f  the i r  in te res t  to  rep resen t  a l l  

pa ren ts  a t  schoo ls .  

The re fo re ,  as  de f ined  ea r l ie r,  the i r  charac te r is t i cs ,  re levan t  

knowledge ,  i n te res t  and  expe r ience  in  re la t ion  to  t he  case ,  

a l lowed them to  answer  ques t ions  and  p rov ide  more  in fo rmat ion  
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wi th  rega rd  to  lea rn ing suppo r t  a t  the i r  schoo l  and  how i t  i s  

managed.  Th rough  purpose fu l  samp l ing the  researche r  was ab le  to  

i nc rease  the  u t i l i t y  o f  in fo rma t ion  tha t  wou ld  be  ob ta ined  f rom 

sma l l  samples  ( (Mc  M i l lan  &  Schumacher  2001 :401 ) .  

 

1.4 .4 .  Da ta  Col lec t ion 

Focus g roup  in te rv iews  were  conducted  w i th  f i ve  SMT members  

( re fe r  to  Annexu re  E ) ,  f i ve  SBST members  ( re fe r  to  Annexu re  F)  

and  f i ve  educa to rs  ( re fe r  to  Annexu re  G)  f rom each  o f  the  four  

schoo ls .  Group  d iscuss ions  ( re fe r  to  Annexure  H)  were  conducted  

w i th  th ree  members  o f  SGB f rom the  paren t  componen t  o f  each  

schoo l .  In te rv iews  usua l l y  imp ly  one -on -one  d i scuss ions  be tween 

the  resea rche r  and  pa r t i c ipan ts ,  a  so r t  o f  gu ided  conve rsa t ion  

w i th  sem i -s t ruc tu red  in te rv iews  invo lved  a  se t  o f  p re -se t  

ques t ions ,  wh ich  in i t i a ted  the  d iscuss ion ,  f o l lowed by fu r the r  

ques t ions  wh ich  a rose  f rom d iscuss ion  (Ru le  &  John  2011 :64 ) .  

Sem i -s t ruc tu red  ques t ions  we re  used  to  co r robo ra te  da ta  

emerg ing f rom o ther  sou rces  (Creswe l l  e t  a l .  2010 :87 ) .  Th is  

p rocedu re  was fo l lowed,  because  i t  saves  t ime and  requ i res  

pa r t i c ipan ts  to  answer  p rede te rm ined  ques t ions ,  and  in  tha t  way 

cons is tency was ensu red .  The  resea rche r  was  ab le  to  iden t i f y,  

exp lo re ,  p robe  new emerg ing  l ines  o f  inqu i ry  tha t  were  re la ted  to  

the  phenomenon (Creswe l l  et  a l .  2010 :87 ) .  

Sem i -s t ruc tu red  ques t ions  were  used  fo r  f ocus  g roups  w i th  SMT 

members ,  SBST members  and  educa to rs  as  we l l  as  f o r  g roup  

d iscuss ion  in te rv iews  o f  the  SGB pa ren t  component  a t t ached  to  

f our  schoo ls .  The  researche r  engaged par t i c ipan ts  f rom the  same 

schoo l  w i th  the  use  o f  a  se t  o f  ques t ions  to  in i t ia te  d iscuss ion .  

Focus  g roups  and  g roup  d iscuss ion  we re  use fu l  fo r  ga in ing a  

sense  o f  the  range  and  d i ve rs i t y  o f  v iews ,  o f  whose  v iews were  

dom inan t  and  marg ina l  in  the  g roup  (Ru le  &  John  2011 :66 ) .  The  
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advantage  o f  us ing a  sma l l  g roup  o f  par t i c ipan ts  was tha t  they  

pe rce ived  each  o ther  as  be ing fundamenta l l y  s im i la r  and  they 

spen t  less  t ime d iscuss ing the  issues  (N iewenhu is  2007 :91 ) .   

They  were  ab le  to  bu i ld  on  each  o ther ’s  ideas  and  comments  to  

p rov ide  an  in  dep th  v iew no t  a t ta inab le  f rom ind iv idua l  in te rv iews .  

Unexpec ted  comments  and  new pe rspec t i ves  we re  exp lo red  added 

va lue  to  th is  s tudy  (Creswe l l  et  a l .  2010 :90 ) .  In  the  focus  g roups ,  

deba te  and  con f l i c t  was  encou raged  and  g roup  dynam ics  ass is ted  

in  da ta  genera t ion  (Creswe l l  e t  a l .  2010 :90 ) .  

The  resea rche r  was  the  resea rch  ins t rument ,  as  acco rd ing  to  

Creswe l l  et  a l .  (2010 :79 ) ,  qua l i ta t i ve  s tud ies  accep t  resea rcher  

sub jec t i v i t y  as  someth ing  tha t  canno t  be  e l im ina ted  and  see  h im 

o r  he r  as  the  resea rch  ins t rument  i n  the  da ta  ga ther ing p rocess .  

The  resea rcher  asked  pe rmiss ion  f rom the  p r inc ipa ls  t o  in te rv iew 

the  se lec ted  g roups  ( re fe r  t o  Annexu re  C) .  The  researche r  

es tab l ished  the i r  resea rch  ro les  in  the  f i r s t  con tac t  w i th  them 

when  request ing  an  appo in tment  and  exp la in ing  the  pu rpose  and  

con f iden t ia l i t y  o f  the  resea rch .  The  in te rv iewees se lec ted  the  t ime 

and  p lace  o f  the  in te rv iew,  as  suggested  by  (Mc M i l l an  &  

Schumacher  2001 :435) .  

 

1.4 .5 .  Da ta  ana lys is  

Data  was  ana lysed  in  cod ing  top ics  and  ca tego r ies  wh ich  Mc  

Mi l lan  &  Schumache r  (2001 :467)  de f ine  as  the  p rocess  o f  d i v id ing 

da ta  in to  par ts  by  a  c lass i f i ca t ion  sys tem.  The  resea rche r  log ica l l y  

g rouped codes  in to  ca tego r ies ,  wh ich  we re  g i ven  names as  

ana lys is  p roceeded  as  Ru le  &  John  (2011 :77 )  s ta te  tha t  codes  

emerge  f rom da ta  du r ing the  cod ing  p rocess .  Cod ing  p rov ided  the  

researche r  w i th  a  good  oppo r tun i t y  to  ge t  c lose  to  the  da ta  and  

enab led  her  to  gene ra te  f ind ings ,  deve lop  exp lana t ions  and  come 
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to  a  conc lus ion ,  theor i se  and  suggest  recommendat ions  (Ru le  &  

John  2011 :77 ) .  

A f te r  the  resea rche r  had  comp le ted  th i s  cod ing p rocess ,  she  then  

fo l lowed the  nex t  s tage ,  wh ich  invo lved  concep t  and  thema t i c  

ana lys is ,  wh ich  meant  wo rk ing wi th  codes  to  iden t i f y  pa t te rns ,  

such  as  s im i la r i t ies  and  d i f f e rences  (Ru le  &  John2011:78 ) .  As  th i s  

p rocess  i s  sa id  to  be  t ime consum ing (Ru le  &  John .2011 :77 ) ,  the  

researche r  co l lec ted  da ta  f rom ind iv idua ls  and  focus  g roups  on  

d i f f e ren t  days  and  o rgan ised  i t  in to  themes wi th  the  compu te r  

p rogramme invo lv ing load ing the  f i les  and  f i le  managemen t  (Ru le  

&  John  2011 :77 ) .  I t  was  a lso  impor tan t  to  so r t  da ta  in to  d i f f e ren t  

themes and  b reak  i t  in to  sma l l  chunks  tha t  we re  manageab le .  

 

1.5 .  S IGNIF ICANCE OF THE STUDY 

Th is  s tudy may con t r ibu te  by improv ing  the  pe rce ived  lack  o f  and  

ine f fec t i ve  management  o f  lea rn ing suppo r t  a t  Motheo  c lus te r ing 

schoo ls ,  whe re  inc lus i ve  educa t ion  i s  apparen t l y  p rac t ised .  I t  a lso  

a ims to  consc ien t ise  SMT members  o f  c lus te r ing schoo ls  and  PW G 

members  where  inc lus i ve  educa t ion  i s  no t  imp lemented  and  on  

the i r  ro le  w i th  rega rd  to  suppo r t i ng lea rne rs  w i th  bar r ie rs  to  

l ea rn ing and  to  s t imu la te  the  es tab l i shment  o f  suppor t  c lasses .  I t  

may a lso  be  an  eye  opene r  to  the  F ree  S ta te  Depa r tmen t  o f  

Educa t ion  tha t  the re  i s  a  g rea t  need  fo r  pub l i c  p r imary  schoo l  SMT 

members  to  be  t ra ined  and  capac i ta ted  on  how to  manage lea rne r  

suppo r t .  To  ach ieve  th i s ,  a  suggested  Managemen t  Framework  fo r  

Lea rne r  Suppo r t  w i l l  be  pu t  in  p lace .  

 
1.6 .  ETHICAL CONSIDERATIONS 

The resea rcher  ob ta ined  e th ica l  c lea rance  f rom the  Facu l t y  o f  

Educa t ion  a t  the  Un ive rs i t y  o f  the  F ree  S ta te  whe re  the  researche r  
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i s  s tudy ing ( re fe r  to  Annexu re  A ) ,  e th i ca l  c lea rance  number :  UFS-

EDU-2013 -064 .  The  resea rche r  a lso  asked  pe rmiss ion  f rom the  

p r inc ipa ls  o f  the  fou r  c lus te r ing schoo ls  to  conduct  in te rv iews wi th  

the  s t ruc tu res  inc lud ing SMT,  SBST,  SGB and  educa to rs  ( re fe r  to  

Annexu re  C) .  The  reason  fo r  ask ing perm iss ion  was because  

research  had  to  be  conducted  in  an  e th i ca l  manner  to  enhance  

va l id i t y  and  t rus two r th iness  (Ru le  &  John  2011 :111) .   

A f te r  ob ta in ing pe rm iss ion  f rom the  Depa r tment  o f  Educa t ion  

( re fe r  to  Annexure  B )  to  conduct  resea rch  in  the  f ie ld ,  the  

researche r  t r ied  to  a l lev ia te  o r  e rad ica te  fee l ings  o f  be t raya l  and  

decep t ion  by  assu r ing  the  p r inc ipa l ,  SMT members  and  educa to rs  

o f  con f iden t ia l i t y  and  anonymi t y  w i th  the  use  o f  cod ing as  

ment ioned  ea r l ie r  and  desc r ibed  the  pu rpose  o f  the  s tudy Mc 

Mi l lan  &  Schumache r  2001 :421) .  Ru le  &  John  (2011 :112 )  s ta te  tha t  

research  e th i cs ’ requ i rements  f low f rom th ree  p r inc ip les ,  wh ich  

a re  au tonomy,  non -ma le f icence  and  bene f i cence .  The re fo re  the  

researche r  ensu red  tha t  the  pa r t i c ipan ts ’ r i gh ts  we re  respec ted  

and  p ro tec ted ,  desc r ibed  the  in tended use  o f  the  da ta  and  

in fo rmed  them o f  the i r  cho ice  to  par t i c ipa te  and  to  w i thd raw f rom 

the  s tudy.   

 

1.7 .  KEY CONCEPTS 

•  INCLUSIVE EDUCATION:  Inc lus i ve  Educa t ion  and  t ra in ing is  

a  sys tem o rgan ised  so  tha t  i t  can  p rov ide  va r ious  leve ls  o f  

suppo r t  to  lea rne rs  and  educa to rs .  The  sys tem p rov ides  

oppo r tun i t ies  f o r  a l l  s tuden ts  to  become success fu l  s tuden ts  

i n  o rd ina ry  schoo ls  wh ich  se rve  the i r  commun i t y.  Inc lus ion  

means tha t  a l l  educa to rs  a re  respons ib le  f o r  the  educa t ion  o f  

a l l  lea rners  and  the  cu r r i cu lum mus t  be  adap ted  to  cope  wi th  

d i ve rs i t y,  bo th  in  ma ins t ream and  spec ia l i sed  schoo ls  (DoE 
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2001 :16 ;  Soodack  2013 :327 ;  Knes t ing e t  a l .  2008 :266  

Lomofsky  &  Lazarus  2010 :5 ) .  

 

•  SCHOOL MAN AG EMENT TE AM:  The  schoo l  manage r  may be  

the  p r inc ipa l ,  execu t i ve  d i rec to r,  ch ie f  o r  o the r  k ind  o f  

l eade r.  The  Schoo l  Managemen t  Team is  one  o f  the  teams 

fa l l ing  in to  the  ca tego ry  suggested  by  Van  W yk and  

Marumo loa  (2012 :101)  as  wo rk  g roup .  Acco rd ing to  the  

Bus iness  D ic t ionary  (2015)  the  Schoo l  Managemen t  Team is  

a  g roup  o f  adm in is t ra to rs  assemb led  to  wo rk  on  a  pa r t i cu la r  

p ro jec t  o r  to  pe r fo rm a  par t i cu la r  f unc t ion  w i th in  an  

o rgan iza t ion ,  i .e .  a  schoo l .  Team management  t yp ica l l y  

i nvo lves  se t t ing team p r io r i t ies  and  pe r fo rmance  ob jec t i ves ,  

rece iv ing pe r fo rmance  and  methods  employed  and  

spea rhead ing the  team’s  dec is ion  mak ing  p rocess .    

 
 

•  INCLUSIVE LEARNING SUPPORT ( ILS)  i s  a  spec ia l i sed  

ea r l y  in te rven t ion  p rogramme a imed a t  p rov id ing suppo r t  to  

l ea rne rs  w i th  spec ia l  educa t ion  needs (SEN)  tha t  i s ,  w i th  

weak l i te racy and  numeracy sk i l l s  (S ingapore  M in is t r y  o f  

Educa t ion  2013 :2 ) .  ILS i s  a lso  de f ined  as  a  spec ia l i sed  

suppo r t  wh ich  has  recen t l y  become a  g rowing need  fo r  SEN 

lea rne rs .  I t  invo lves  a l l  lea rn ing ac t i v i t ies  wh ich  inc rease  the  

capac i t y  o f  a  schoo l  t o  respond to  lea rne r  d i ve rs i t y  (B r iggs  

2005 :51 ;  Lacey &  Lomas1993:11 ;  Lomofsky  &Laza rus  

2010 :5 ) .  Rua i rc  et  a l .  (2013 :9 )  de f ine  ILS as  a  p rocess  o f  

add ress ing and  respond ing to  the  d i ve rs i t y  o f  needs  o f  a l l  

l ea rne rs  th rough  inc reas ing pa r t i c ipa t ion  in  lea rn ing,  cu l tu re  

and  commun i t ies  and  reduc ing exc lus ion  w i th in  and  f rom 

educa t ion .    

•  CLUSTERING SCHOOLS:  The  c lass ic  mode l  f o r  c lus te r ing 

invo lves  b r ing ing schoo ls  toge the r  to  f o rm a  c lus te r  o r  

ne two rk .  Usua l l y  a  la rge r  and  be t te r  equ ipped  cen t ra l  schoo l  
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acts  as  a  lead  schoo l  o r  ‘ co re ’ schoo l  o f  the  c lus te r.  

C lus te r ing  o r  ne ighbou r ing  schoo ls  can  fac i l i ta te  

adm in is t ra t ion  and  superv i s ion  o f  schoo ls  tha t  a re  spread  ou t  

ove r  a  la rge  te r r i to ry.  Schoo ls  maybe o rgan ised  in  c lus te rs ,  

c lus te rs  o rgan ised  in  d i s t r i c t s ,  and  so  on  (G iodano 2008 :23 ) .  

 

•  MAN AGEMENT TASKS:  Management  tasks  a re  s imp le  

ope ra t iona l  o r  rou t ine  p ieces  o f  wo rk  o r  cho res  tha t  

manage rs  can  do  o r  under take  in  m inu tes ,  hou rs ,  a  day  o r  

two  a t  t he  mos t  (Oxfo rd  D ic t i ona ry 2012 ) .  Managemen t  tasks  

can  a lso  be  de f ined  as  p rocesses  o f  managing a  task  

th rough  l i f e  cyc le  and  i t  invo lves  p lann ing,  tes t ing,  t rack ing 

and  repo r t ing.  Management  tasks  he lp  ind iv idua ls  ach ieve  

goa ls  o r  g roups  o f  ind iv idua ls  co l labo ra te  and  sha re  

knowledge  fo r  the  accompl ishment  o f  co l lec t i ve  goa ls   

 

1.8 .  DIV IS ION OF CHAPTERS 
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CHAPTER 2:  Inc lus i ve  lea rn ing suppo r t  in  the  Sou th  A f r ican  

con tex t  

CHAPTER 3:  The ro le  o f  Schoo l  Managemen t  Teams (SMTs)  in  

rende r ingInc lus i ve  Lea rn ing Suppor t  ( I LS )  

CHAPTER 4:   Resea rch  des ign  and  Methodo logy 

CHAPTER 5:   Data  ana lys i s ,  f ind ings  and  in te rp re ta t ions  

CHAPTER 6:   F ind ings ,  recommendat ions  and  conc lus ion  

CHAPTER 7:  Suggested  gu ide l ines  fo r  schoo l  management      
teams in  render ing  inc lus i ve  lea rn ing  suppor t  
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1.9 .  CONCLUSION 

Post -apa r the id  po l icy  was in tended to  t rans fo rm the  educa t ion  

sys tem to  a  cu l tu ra l  and  s t ruc tu ra l  leve l  f rom  one  tha t  was  

d isc r im ina to ry,  bu reauc ra t ic ,  conse rva t i ve ,  d isempower ing  w i th  a  

l ack  o f  ownersh ip  to  one  tha t  was  t rans fo rmat i ve ,  democra t ic ,  

empower ing w i th  member  ownersh ip ,  open  and  inc lus i ve  (Oswa ld  

&de  Vi l l ie rs  2013 :2 ) .  The  Sa lamanca  S ta tement  s igned  in  1994  by  

Sou th  A f r ican  represen ta t i ves  sh i f ted  the  focus  fo r  inc lus ion  to  the  

ma ins t ream schoo l  and  c lass room (Un i ted  Na t ions  Educa t iona l ,  

Sc ien t i f i c  and  Cu l tu ra l  O rgan iza t ion  (UNESCO 1994 ) .  The  

ma ins t ream schoo l  in  f u tu re  had  to  become an  inc lus i ve  s i te  f o r  

t rans fo rmat ion ,  wh ich  accommodates  the  d i ve rse  lea rn ing ab i l i t ies  

and  needs o f  a l l  lea rners .  Thus ,  i nc lus i ve  educa t ion  requ i res  a  

sys tem-wide  approach  ded ica ted  to  mak ing  schoo ls  access ib le  

and  amenab le  fo r  a l l  lea rne rs .  Th is  w i l l  requ i re  deep  changes  in  

what  goes  on  in  Sou th  A f r i can  c lass rooms ,  s ta f f rooms  and  

p laygrounds .  “ In  the  f ina l  ana lys is ,  po l icy  and  p rac t i ce  in  inc lus i ve  

educa t ion  requ i res  a  focus  on  an  enab l ing and  nu r tu r ing 

env i ronment  t ha t  suppo r t s  t he  lea rne r,  ra the r  than  on  a  lea rne r  

who  must  f i t  in to  an  exc lus ionary  env i ronmen t ”  (Pe te rs  et  a l .  2005  

as  c i t ed  in  Oswa ld  2010 :1 ) .  

Inc lus i ve  educa t ion  shou ld  be  es tab l ished  as  the  ma in  po l i cy  

impe ra t i ve  w i th  respec t  to  ch i ld ren  w i th  spec ia l  educa t ion  needs  

(SEN)  and  champ ioned  to  remove  ba r r ie rs  to  lea rn ing,  imp rove  

ou tcomes and  remove d isc r im ina t ion  o f  a l l  lea rne rs  (L indsay 

2003 :3 ;  Thomas & D ipao la  2003 :1 ) .  Lea rn ing suppo r t  shou ld  

enab le  the  schoo l  to  respond to  d i ve rs i t y  by us ing  resou rces  l i ke  

teach ing mater ia ls ,  spec ia l  equ ipment ,  add i t iona l  pe rsonne l  and  

teach ing approaches in  ma ins t ream schoo ls  and  c lass rooms  where  

lea rne rs  who requ i re  low in tens ive  leve l  o f  suppo r t  wou ld  rece ive  

i t  (Co l le ja  2006 :307 ;  Boo th  2007 :73 ;  DoE  2002 :72  &  Sarav ia -

Sho re  2008 :1 ) .  The  range  and  e f fec t i veness  o f  suppo r t  i n  th is  
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sense  i s  c ruc ia l  to  c rea te  schoo ls  i n  wh ich  a  d i ve rs i t y  o f  lea rne rs  

wou ld  be  enab led  to  lea rn .  

Fo r  lea rn ing suppo r t  in  Sou th  A f r ica  a  w ide  range  o f  educa t iona l  

suppo r t  se rv i ces  was  c rea ted  in  l ine  w i th  l ea rne rs  w i th  ba r r ie rs  to  

l ea rn ing and  o rgan ised  so  tha t  i t  cou ld  p rov ide  va r ious  leve ls  and  

k inds  o f  suppo r t  to  lea rners  and  educa to rs  (EW P 6  2001 :16  

&Mbengwa 2007:8 ) .  The  f i rs t  task  in  bu i ld ing e f fec t i ve  suppo r t  

shou ld  be  to  mob i l i se  the  resou rces  tha t  a l ready ex is t  in  and  

a round  the  schoo l  to  meet  the  needs o f  lea rners  w i th  bar r ie rs  to  

l ea rn ing.  In  pa r t i cu la r,  i t  cou ld  be  imposs ib le  to  dec ide  what  

add i t iona l  suppo r t  wou ld  be  needed un less  the  resou rces  a l ready  

ava i lab le  in  schoo l  a re  used  to  the i r  bes t  e f f ec t  (RSA DoE 

2002 :72 ) .  Bu i ld ing  e f fec t i ve  ILS invo lves  ensu r ing  tha t  a l l  suppo r t  

team members  have  sk i l l s  and  knowledge  to  pe r fo rm e f fec t i ve l y.  I t  

a lso  invo lves  ma in ta in ing  a  reasonab le  work load  and  work f low,  

se t t ing  app rop r ia te  expec ta t ion ,  ensur ing  knowledge  t rans fe r  and  

h i r ing  the  bes t  pe rsonne l  to  ge t  op t ima l  resu l ts .  Wa l te r  (2009 :1 )  

agrees  tha t  to  ach ieve  g rea tes t  resu l ts  in  ILS,  SMT members  need  

to  tap  the  knowledge ,  expe r ience  and  a l t e rna t i ve  pe rspec t i ves  o f  

co l leagues.   

The re fo re ,  as  the  focus  o f  th is  s tudy  was on  rende r ing  lea rner  

suppo r t ,  SMT members  a re  pe rce ived  as  resou rces  a l ready  the re  

to  be  used  to  the i r  bes t  e f f ec t .  Schoo ls  have  SMT members  who  

may have  t ime fo r  more  than  admin is t ra t ion .  They  may be  

counse l lo rs  o r  gu idance  s ta f f  who  may be  ab le  to  access  hea l th ,  

soc ia l  wo rkers ,  vo lun ta ry  and  o rd ina ry  commun i t y  wo rkers  to  o f f e r  

suppo r t  needed by  lea rne rs .  There fo re  the  commun ica t ion  and  

nego t ia t ing on  beha l f  o f  educa to rs  f o r  lea rners  w i th  SEN need ing 

ass is tance  f rom those  sec to rs  shou ld  be  ev iden t  (DoE ,  Open  F i le  

i n  Inc lus i ve  Educa t ion  2002 :28 ) .  Bu i ld ing o f  a  l eve l  o f  suppo r t  

f rom SMT members  and  educa to rs  has  s t rong e f fec t s  on  v i r tua l l y  

a l l  c r i t i ca l  aspec ts  o f  spec ia l  educa t ion  teache rs ’ work ing 

cond i t ions .  The  va lue  and  suppo r t ive  ac t ions  o f  SMTs  and  gene ra l  

20 
 



educa to rs  in f l uence  spec ia l  needs  educa to rs ’ sense  o f  co l l eg ia l  

suppo r t .   
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CHAPTER 2  

INCLUSIVE LE ARNING SUPPORT IN  THE SOUTH AFRICAN 
CONTEXT 

 

2 .1 .  INTRODUCTION 

Prov id ing  e f fec t ive  inc lus i ve  lea rn ing  suppo r t  i n  gene ra l  i s  a  

con ten t ious  issue  in  IE .  A lack  o f  suppo r t  f o r  educa to rs  and  

lea rne rs  in  IE  has  domina ted  d i scuss ions  on  educa t ion  (Mah lo  

2010 :5 ) .  A lack  o f  co l labo ra t ion  and  co -o rd ina ted  SBST 

invo lvement  a t  the  Mo theo  c lus te r ing schoo ls  is  one  o f  the  

reasons  wh ich  led  to  th is  s tudy.Th is  chap te r  w i l l  pe r t inen t l y  

add ress  the  h i s to r i ca l  deve lopment  o f  IE ,  ILS in  the  Sou th  A f r i can  

con tex t  inc lud ing suppo r t  f o r  inc lus ion  and  ba r r ie rs  to  e f f ec t i ve  

suppo r t  and  inc lus i ve  leg is la t ion  and  po l i c ies .   

Inc lus ion  i s  a  p rocess  wh ich  recogn ises  tha t  impa i rment  and  

d isab i l i t y  a re  common  to  a l l  and  va lues  the  ind iv idua l  as  a  pe rson ,  

enab l ing  access ,  equa l i t y  and  ach ievement  (Medn ick  2007 :142 ) .   

Inc lus ion  does ,  howeve r,  no t  s imp ly  mean the  p lacement  o f  

l ea rne rs  w i th  d isab i l i t ies  in  gene ra l  educa t ion ,  bu t  en ta i l s  a  

p rocess  tha t  shou ld  inco rpo ra te  fundamen ta l  change in  the  way a  

schoo l  commun i t y  suppo r t s  and  add resses  the  ind iv idua l  needs  o f  

each  ch i ld  (Schoo ls  f o r  A l l ,  RSA DoE 2002:5 ) .  Acco rd ing to  The  

Inc lus i ve  Schoo ls  Ne twork  ( ISN) ,  an  e f fec t i ve  mode l  o f  inc lus i ve  

educa t ion  bene f i t s  a l l  lea rne rs ,  inc lud ing lea rne rs  w i th  d isab i l i t ies  

and  those  who  do  no t  have  d isab i l i t i es  (Equ i t y  and  Inc lus i ve  

Educa t ion  S t ra tegy,  RSA DoE 2009 :5 ) .  The  Onta r io  Min i s t r y  o f  

Educa t ion  ou t l i ned  i t s  p lan  to  c rea te  the  bes t  pub l ic l y  f unded  

educa t ion  sys tem in  t he  wo r ld  in  wh ich  th ree  core  p r io r i t ies  we re  

iden t i f ied ,  name ly an  equ i tab le ,  inc lus i ve  educa t ion  sys tem wh ich  

i s  f undamenta l  to  ach iev ing these  p r io r i t ies  and  i s  recogn ised  

in te rna t iona l l y  as  c r i t i ca l  to  de l i ve r ing a  h igh  qua l i t y  educa t ion  fo r  

a l l  lea rne rs  (Equ i t y  and  Inc lus i ve  Educa t ion  S t ra tegy,  RSA DoE 
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2009 :5 ) .  Inev i tab ly,  th is  c rea tes  an  env i ronment  in  wh ich  a l l  the  

lea rne rs  have  the  oppor tun i t y  to  ach ieve  academ ica l l y,  espec ia l l y  

l ea rne rs  w i th  lea rn ing  and  deve lopment  ba r r ie rs ,  s ign i f y ing  tha t  a  

rad ica l  sh i f t  o f  emphas is  in  managemen t  and  po l i cy  must  idea l l y  

take  p lace  (Medn ick  2007 :142 ) .  The  reason  be ing  tha t  inc lus ion  i s  

abou t  a  who le  schoo l  po l icy  where  the  commun i ty  accep ts  and  

va lues  d i ve rs i t y.  I t  i s  a  who le  schoo l  i ssue ,  a imed a t  suppo r t ing 

the  deve lopmen t  o f  more  inc lus i ve  sys tems in  t he  schoo l  ra ther  

than  mere ly  he lp ing  ind iv idua l  lea rne rs  (B r iggs2005:51 ) .  There fo re  

the  need  to  inco rpo ra te  change in  t he  way the  schoo l  commun i t y  

suppo r t s  and  addresses  the  needs o f  spec ia l  educa t ion  lea rne rs  

(SEN)  i s  wha t  the  resea rcher  has  iden t i f ied  a t  the  Mo theo  

c lus te r ing schoo ls  w i th  regard  to  ILS.   

The  Na t iona l  Counc i l  f o r  Spec ia l  Educa t ion ,  NCSE (RSA DoE 

2001 :38 )  s ta tes  tha t  lea rners  shou ld  have  access  to  a  range  o f  

teach ing app roaches and  lea rn ing  p rogrammes to  meet  the i r  

i nd i v idua l  needs .  Educa to rs  p lay a  key ro le  in  th is  rega rd  as  they  

shou ld  assess ,  suppo r t  and  teach  lea rne rs  in  need  o f  spec ia l  

educa t ion  (RSA DoE 2011:34 ) .  G iv ing  suppo r t  to  bo th  lea rners  and  

educa to rs  can  be  done  by  o f fe r ing  adv ice  and  sk i l l s  to  a id  the  

in tegra t ion  and  gene ra l  educa t ion  o f  lea rne rs  w i th  lea rn ing and  

deve lopment  ba r r ie rs  (S ingapo re  M in is t r y  o f  Educa t ion ,  DoE 

2013 :2 ;  C lough  1991 :30 ;  Lacey  &  Lomas 1993 :11) .  Spec ia l  

educa t ion  (SE)  i s  a  spec ia l l y  des igned  ins t ruc t ion ,  a t  no  cos t  to  

pa ren ts ,  to  mee t  the  un ique  needs o f  a  ch i ld  w i th  a  d i sab i l i t y.  SE  

i s  in  p lace  to  p rov ide  add i t iona l  se rv i ces ,  suppo r t ,  p rogrammes,  

spec ia l i sed  p lacements  o r  env i ronment  to  ensu re  tha t  a l l  lea rne rs  

w i th  educa t iona l  needs  a re  p rov ided  fo r  (Webste r  2013 :1 ) .  Fo r  

educa to rs  to  be  success fu l  in  p rov id ing lea rne rs  w i th  spec ia l  

educa t ion ,  they shou ld  be  suppo r ted  and  ass is ted  in  the i r  wo rk ,  

f o r  ins tance  by  p rov id ing  necessa ry  resou rces  and  ILS  educa to rs  

i n  c rea t ing g rea te r  f lex ib i l i t y  in  t he i r  teach ing methods  and  

assessmen t .  They  shou ld  a lso  be  p rov ided  w i th  i l lus t ra t i ve  
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l ea rn ing p rogrammes ,  lea rn ing suppo r t  mate r ia ls  and  assessment  

methods .  

The  mot i va t ion  fo r  th i s  s tudy i s  p rec ise ly  the  lack  o f  suppor t  

expe r ienced  by  SEN lea rne rs  and  educa to rs  a t  the  Motheo  

c lus te r ing  schoo ls . I t  i s  the  resea rcher ’s  expe r ience ,  as  a  member  

o f  the  SMT a t  one  o f  the  Motheo  c lus te r ing schoo ls ,  tha t  the re  i s  

no  con t ro l  o f  the  wo rk  o f  bo th  lea rne rs  w i th  SEN and  ILS 

educa to rs  a t  p r imary  schoo ls .   I t  s tands  to  reason  tha t  con t ro l ,  as  

a  management  f unc t ion  o f  SMTs,  may be  cons ide red  as  c ruc ia l  to  

the  success fu l  execu t ion  o f  ILS  in  the  Motheo  c lus te r ing 

schoo ls .The  ra t iona le  fo r  under tak ing the  s tudy  is  to  p rov ide  a  

focus  on  the  ro le  o f  SMT members  in  rende r ing ILS  a t  pub l i c  

p r imary  schoo ls  wh ich  a re  ca tego r ised  as  ma ins t ream schoo ls .  

To  ensu re  tha t  Motheo  c lus te r ing schoo ls  expe r ience  we l l -  

managed suppo r t  f o r  the i r  re la ted  du t ies ,  the  SMT members  a re  

tasked  to  ensu re  tha t  the  suppo r t  se rv i ces  f i t  toge the r  and  se rv ice  

p rov iders  wo rk  w i th in  a  c lea r,  we l l  o rgan ised  p lan  o f  ac t ion .  W e l l -

co -o rd ina ted  ILS a t  the  Motheo  c lus te r ing schoo ls  shou ld  be  

ev idenced  by the  p rov is ion  o f  phys ica l  and  ma ter ia l  resources  as  

we l l  as  p ro fess iona l  deve lopment  by  SBST co -o rd ina to rs  to  

l ea rne rs  and  ILS educa to rs  (Bu i ld ing  D is t r i c t  Based  Suppor t  

Teams,  RSA DoE 2001 :26 ) .  G ibson  (2004 :2 )  concu rs  w i th  t h is  

s ta temen t  and  ind ica tes  tha t  in  the  UK,  the  Spec ia l  Educa t ion  

Needs Co -o rd ina to r  (SENCO)  o r  Inc lus ion  Manage r  shou ld  p rov ide  

p ro fess iona l  gu idance  to  co l leagues ,  w i th  the  a im o f  secu r ing h igh  

qua l i t y  teach ing fo r  lea rne rs  w i th  SEN (UK DoE 2013:2 ) .  The  nex t  

sec t ion  ou t l ines  the  theo re t i ca l  f ramework  fo r  th is  s tudy.  

 

2.2 .  THEORETICAL FRAMEWORK:  ECO-SYSTEM THEORY 

In  o rde r  to  unders tand  the  ro le  o f  t he  SMT in  rende r ing ILS in  

pub l ic  p r imary schoo ls ,  B ron fenb renne r ’s  eco -sys tem ic  f ramework  
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was adop ted .  Th is  f ramework  focuses  on  the  exp lana t ion  o f  

sys temic  in f luences  on  ch i ld  deve lopment .  The  deve lopment  o f  

l ea rne rs  is ,  howeve r,  in f luenced  by  va r ious  fea tu res ,  wh ich  

B ron fenb renne r  d i v ides  in to  f i ve  sys tems (Ge ldenhhuys  e t .a l .  

2013 :3 ) .  The  mic ro -sys tem wh ich  represen ts  an  ind iv idua l ’s  

immed ia te  con tex t  i s  cha rac te r ised  by d i rec t ,  in te rac t iona l  

p rocesses ,  such  as  fami l ia l  re la t ionsh ips  and  c lose  f r iendsh ips  

(Dueden and  W i t t  2010 ) .   

The  meso-sys tem compr i ses  the  in te r re la t ions  be tween two  o r  

more  se t t ings  in  wh ich  the  deve lop ing  pe rson  ac t i ve l y  

pa r t i c ipa tes .  In  t e rms  o f  lea rners ,  th is  re fe rs  to  re la t i ons  be tween 

se t t ings ,  such  as  the  home,  schoo l ,  ne ighbou rhood and  peer  

g roup ) .  The  meso-sys tem can  the re fo re  be  descr ibed  as  a  se t  o f  

m ic ro -sys tems tha t  con t inua l l y  in te rac t  w i th  one  ano the r.   

The  exo -sys tem inc ludes  those  env i ronmen ts  o r  con tex ts  in  wh ich  

the  lea rne r  i s  ind i rec t l y  invo lved  as  an  ac t i ve  pa r t i c ipan t ,  bu t  may 

in f luence ,  o r  be  in f luenced  by  con texts  hav ing  p rox ima l  con tac t  

w i th  he r /h im (Dona ld  2005 :52-53  &  Landsbe rg 2005 :11 ) .  The  exo -

sys tem invo lves  the  SMT members ,  the  SBST,  DBST and  the  SGB.  

I f  the re  i s  no  l i nk  o r  cha in  a t  th is  leve l ,  each  and  eve ry  s t ruc tu re  

i s  l i ke l y  to  expe r ience  cha l lenges .  The  eco -sys tem mode l  

emphas izes  the  impo r tance  o f  in te r re la ted  d i f f e ren t  leve ls  o f  the  

who le  soc ia l  con tex t  o r  env i ronment .  

The  macro -sys tem invo lves  dominan t  soc ia l  s t ruc tu res ,  as  we l l  as  

be l ie f s  and  va lues  tha t  in f luence  and  may be  in f luenced  by  a l l  

o ther  leve ls  o f  the  sys tem.  Macro -sys tems  a re  equ iva len t  to  t he  

soc ia l  sys tem as  a  who le  (Dona ld  2005 :53  &  Landsbe rg  2005 :12 ) .  

These  soc ia l  sys tems shou ld  be  gu ided  by po l ic ies  so  tha t  sound  

re la t ionsh ips  can  be  fo rmed and  e f fec t i ve  teach ing and  learn ing  a t  

schoo l  can  take  p lace .  Sou th  A f r ica ’s  educa t iona l  pas t  makes i t  

consequent l y  idea l  f o r  soc ia l  jus t i ce  teach ing w i th  i t s  f ocus  on  

improv ing  the  l i f e  chances  o f  a l l  ch i ld ren ,  teach ing  fo r  d i ve rs i t y,  
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mul t icu l tu ra l  educa t ion ,  an t i -oppress ive  educa t ion  and  add ress ing 

gene r i c  i ssues  in f l uenced  by  p r i v i lege  and  power  (Dona ld  2005 :52  

&  Landsbe rg,  2005 :11) .  Soc ia l  jus t ice  fo r  SEN lea rne rs  can  be  

p romoted  by  po l ic ies ,  i nc lud ing  the  Cons t i tu t ion  o f  Sou th  A f r i ca ,  

The  Sou th  A f r i can  Schoo l ’s  Ac t  (SASA) ,  EW P 6  and  Cu r r icu lum 

and  Assessmen t  Po l ic ies .  Lea rne rs  a re  l i ke l y  to  be  a f fec ted  by 

these  sys tems due  to  cha l lenges  ind ica ted  in  tab le  2 .1 .  

(Ge ldenhyus  et  a l .  2013:7 ) .   

The  chrono -sys tem rep resen ts  the  changes tha t  occu r  ove r  a  

pe r iod  o f  t ime in  any one  o f  the  sys tems  (Ge ldenhuys  et  a l .  

2013 :4 ) .  

B ron fenb renne r ’s  f ramework ,  (1979)  as  c i ted  in  Ge ldenhuys  e t  a l .  

2013 :4 )  t hus  a l lows  an  exp lo ra t ion  o f  IE  as  be ing  abou t  the  

deve lopment  o f  sys tems and  the  deve lopment  o f  ind iv idua ls  w i th in  

these  sys tems.  By  iden t i f y ing the i r  in te rconnectedness  w i th in  and  

be tween these  sys tems ,  i t  f ac i l i ta tes  a  be t te r  unde rs tand ing o f  IE  

Ge ldenhuys  e t  a l .  2013:4 ) .    

The  empi r ica l  resea rch  fo r  th i s  s tudy  exam ined ,  by  means o f  the  

l i te ra tu re  rev iew,  the  ro le  o f  SMT members  in  rende r ing  ILS  in  

pub l ic  p r imary  schoo ls .  The  unpack ing o f  the  sys tems  o f  th is  

theory  is  s ign i f i can t  as  these  sys tems con t r ibu te  to  a  deeper  

unde rs tand ing o f  the  cha l lenges  fac ing SMTs a t  these  schoo ls .A 

case  s tudy  a t  f ou r  c lus te r ing  schoo ls  w i l l  be  conduc ted  whe re  the  

lea rne rs ’ schoo l  env i ronment  w i l l  be  inves t iga ted .  Pa r t ic ipan ts  

i nc luded  a l l  the  schoo l  s t ruc tu res  tha t  shou ld  be  invo lved  to  

suppo r t  a l l  lea rners ,  espec ia l l y  lea rne rs  w i th  SEN.   

Tha t  means unders tand ing the  o r ig ins ,  ma in tenance  and  so lu t ions  

to  ba r r ie rs  to  lea rn ing and  deve lopment  canno t  be  sepa ra ted  f rom 

the  b roader  soc ia l  con tex t  and  the  sys tems,  i nc lud ing  the  

ind iv idua l  (Mbengwa  2007 :54 ) .  There fo re  w i th in  inc lus i ve  lea rn ing 

suppo r t  the  RSA DoE (2008 :14 )  ca l l s  f o r  SMT members  a t  schoo l  

l eve l  to  rea l i se  the i r  ro le  and  be  f i rm in  se t t ing  the  tone  fo r  the  
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imp lementa t ion  o f  inc lus i ve  p rac t ices ,  ensu re  tha t  dec is ions  a re  

made,  cha l lenges  me t  and  p rocesses  suppo r ted  in  l ine  w i th  the  

ph i losophy o f  inc lus ion .  In  the  next  sec t ion ,  the  h is to r i ca l  

deve lopment  o f  ILS i s  exp lo red .  

 

2.3 .  THE HISTORICAL DEVELOPMENT OF ILS 

Prov id ing  inc lus i ve  lea rn ing  suppo r t  in  o rder  to  address  ba r r ie rs  

to  lea rn ing in  the  Sou th  A f r ican  educa t ion  sys tem necess i ta ted  the  

imp lementa t ion  o f  re levan t  po l ic ies .  S ince  1994 ,  when  democracy  

was es tab l ished  in  the  coun t ry,  the re  has  been  a  rad ica l  

re fu rb ishment  o f  gove rnment  po l icy  f rom an  apar the id  f ramework  

to  p rov id ing se rv ices  to  a l l  Sou th  A f r i cans  on  an  equ i tab le  bas is  

(Da l ton ,  Mckenz ie  and  Kahonde 2012 :1 ) .  Accord ing to  t he  repo r t  

o f  the  Na t iona l  Educa t ion  Po l i cy  Inves t iga t ion  (NEPI  1992  as  in  

Enge lb rech t  2006 :253)   the  A f r i can  Na t iona l  Congress  in i t ia t i ve ,  

wh ich  i s  the  demand to  meet  spec ia l  needs  o f  a l l  ch i ld ren  w i th  

p rov is ion  o f  suppo r t  se rv i ces  on  an  equ i tab ly  bas is  was g rea t .  The  

reason  fo r  t h i s  demand was because  be tween 40  to  50% had  

needs tha t  requ i red  ILS beyond wh ich  was t rad i t i ona l l y  ava i lab le  

i n  the  c lassroom o f  o rd ina ry  Sou th  A f r ican  schoo ls  (Knes t ing,  

Hokanson  and  Wa ld ron  2008 :266 ) .  In  add i t ion ,  in  the  ma jo r i t y  o f  

cases ,  teache rs  have  had  to  cope  wi th  mu l t ip le  and  d i ve rse  

lea rn ing needs w i th  no  suppo r t  and  whe re  suppo r t  was  p rov ided ,  i t  

was  fo r  m ino r i t y  g roups ,  bu t  no t  fo r  the  ma jo r i t y  o f  b lack  lea rners  

(Lomofsky  and  Laza rus  2010 :307 ) .  The re fo re  then ,  the  need  fo r  

pa r i t y  in  a l l  aspec ts  o f  educa t ion  was thus  a  necessa ry  impe ra t i ve  

in  a  new democra t ic  educa t ion  sys tem.  Th is  deve lopment  was  

cap tu red  in  the  commi tment  t o  equ i t y  and  red ress  as  co rne rs tone  

p r inc ip les  o f  a l l  educa t ion  po l i c ies  and  the  commi tment  to  b r ing 

Sou th  A f r i ca  in  l ine  w i th  in te rna t iona l  s tandards  o f  the  recogn i t ion  

o f  human r igh ts  (Eng leb rech t  2006 :253)  
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The NEPI  was gu ided  by the  fo l lowing p r inc ip les :  the  p ro tec t ion  o f  

human r igh ts ;  va lues  and  soc ia l  jus t ice ;  a  un i ta ry  sys tem;  non -

d isc r im ina t ion ;  non - rac i sm and  non -  sex ism;  democracy,  red ress  

o f  educa t iona l  inequa l i t ies  and  cos t  e f f ec t i veness  o f  rende r ing 

lea rn ing suppo r t  (Enge lb rech t  2006 :253) .  W i th  the  imp lementa t ion  

o f  a  t rans fo rmat ive  pos t -apa r the id  po l i cy  in  the  Sou th  A f r i can  

educa t ion  sys tem,  an  empower ing,  open  and  inc lus i ve  agenda  was 

the  a im (Oswa ld  &  de  Vi l l ie rs  2013 :2 ) .   There fo re  in  an  ILS 

con tex t  Becke t te  (2008 :1 )  s ta tes  tha t  inc lus i ve  educa t ion  shou ld  

be  v iewed as  a  mora l  pos i t ion  wh ich  va lues  and  respec ts  eve ry 

i nd iv idua l  and  wh ich  we lcomes d ive rs i t y  as  a  r i ch  lea rn ing 

resource .The  f ramework  fo r  an  inc lus i ve  educa t ion  sys tem i s  l a id  

ou t  in  the  Educa t ion  W hi te  Pape r  6 :  Spec ia l  Needs  Educa t ion :  

Bu i ld ing an  Inc lus i ve  Educa t ion  and  Tra in ing  Sys tem (RSA DoE 

2001 ) .  The  po l icy  asse r ts  t ha t  in  o rde r  to  make  inc lus i ve  

educa t ion  a  rea l i t y,  the re  needs to  be  a  concep tua l  sh i f t  rega rd ing 

the  p rov is ion  o f  suppo r t  f o r  lea rne rs  who expe r ience  ba r r ie rs  to  

l ea rn ing (Da l ton  et  a l .  2012:2 ) .  The  ro le  o f  SMT members  in  

t rans fo rm ing the i r  schoo ls  to  inc lus ive  schoo ls  and  imp lementa t ion  

o f  inc lus i ve  po l i c ies  is  c r i t i ca l  (Co lv in  2007 :16 ) .S ign i f i can t l y,  the  

SMT members  o f  Motheo  c lus te r ing schoo ls  shou ld  unders tand  

tha t  the i r  schoo ls  need  to  be  conve rsan t  w i th  these  inc lus i ve  

po l ic ies  and  imp lement  them so  tha t  the i r  schoo ls  cou ld  be  

t rans fo rmed to  t hose  wh ich  a re  democra t i c ,  open  and  inc lus i ve .  

The  a im  is  to  enab le  the  SMT and  o the r  s takeho lde rs  t o  p ro tec t  

and  respec t  the  r igh ts  o f  SEN lea rne rs  to  ach ieve  the  ob jec t i ve  o f  

i nc lus i ve  educa t ion ,  wh ich  is  to  remove  d isc r im ina t ion  f rom a l l  

l ea rne rs  (L indsay  2003 :3  &  Rua i rc  e t  a l .  2013 :10 ) .   

Thus ,  to  p romote  soc ia l  jus t ice ,  democracy and  t rans fo rmat ion  a t  

schoo ls ,  the  leade rsh ip  ro le  i s  v i t a l ,  because  bu i ld ing leve l -

suppo r t  f rom the  SMT has  s t rong e f fec t s  on  v i r tua l l y  a l l  c r i t i ca l  

aspec ts  o f  educa to rs ’ wo rk ing  cond i t ions  (RSA DoE 2008:13  &  

Co lv in  2007 :16 ) . In  the  same way to le rance ,  respec t ,  l i s ten ing ,  

28 
 



c la r i f y ing language ,  be ing  comfo r tab le  w i th  d i f f e rences  and  

amb igu i t y  a re  key  aspec ts  o f  inc lus i ve  leadersh ip  (Rua i rc  e t  a l .  

2013 :2 ) .The  SMTs  leade rsh ip  w i l l  d i rec t  those  educa to rs ’ ac t ions  

to  render  equ i tab le  inc lus i ve  lea rn ing suppo r t  to  lea rne rs  and  

mot i va te  them to  rea l ise  the  schoo l ’s  s ta ted  ou tcomes (P r ins loo  

2005 :140 ) .  The  need  fo r  leade rs  as  inc lus ion  pe rsonne l  to  take  

fu l l  accoun t  f o r  the  soc io -cu l tu ra l  con text  w i th in  wh ich  inc lus ion  is  

f ramed  and  de l im i ted  w i l l  be  the  key  focus  fo r  t h i s  s tudy.  

Ove r  the  pas t  37  yea rs ,  the  Un i ted  S ta tes  has  expe r ienced  

s ign i f i can t  changes in  i t s  sys tem o f  educa t ion  fo r  l ea rne rs  w i th  

d isab i l i t ies .  P r io r  to  1975 ,  l i t t l e  a t ten t ion  was pa id  to  mee t ing the  

needs o f  lea rne rs  w i th  d isab i l i t ies  w i th in  a  genera l  educa t ion  

env i ronment  (Da l ton  et  a l .  2012 :2 ) .  Fo l l owing  the  imp lementa t ion  

o f  US  Pub l ic  Law 94 -142  (Educa t ion  fo r  A l l  Hand icapped  Ch i ld ren ,   

Ac t  1975 )  lea rne rs  have  been  inc luded  inc reas ing ly  in  t he  

educa t ion  sys tem,  bu t  no t  w i th  d i f f i cu l t y  as  the  sys tem came in to  

ques t ion  as  be ing  ins ign i f i can t l y  i nc lus i ve  (Reyno lds ,Wang and  

Walberg 1987  as  c i ted  in  Da l ton  et  a l .  2012 :2 ) .  W i th  the  s ign ing o f  

the  No  Ch i ld  Le f t  Beh ind  Ac t  9  (NCLB,  2002 :12 )  the  gove rnment  

dec la red  tha t  i t  wi l l ” judge  schoo ls  by  one  measu re  a lone :  whe the r  

eve ry boy  and  eve ry  g i r l  i s  lea rn ing-  rega rd less  o f  race ,  f ami l y  

background ,  o r  d isab i l i t y  s ta tus ”  (Bu rkhard t ,  Ob iako r  and  Rota to r i  

2004 :95 ) .  

One measu re  used  to  d i s t ingu ish  i f  l ea rne rs  w i th in  gene ra l  

educa t ion  a re  lea rn ing,  t he  cu r r i cu lum goa ls  and  ob jec t i ves  

ou t l ined  by  e i t he r  s ta te  depa r tments  o f  educa t ion  o r  loca l  

agenc ies ,  a re  the  focus .  In  add i t ion ,  the  USA,  in  recogn is ing the  

need  to  sa fegua rd  the  educa t iona l  r i gh ts  o f  a l l  lea rne rs ,  had  been  

add ressed  in  the  federa l  leg is la t ion  known  as  the  Ind iv idua ls  w i th  

D isab i l i t ies  Educa t ion  Ac t  ( IDEA)  o f  1997 ,  wh ich  spec i f ies  tha t  

l ea rne rs  w i th  d isab i l i t ies  mus t  have  access  to  the  genera l  

educa t ion  cur r i cu lum and  pa r t ic ipa te  in  assessment  (Thomas & 

D ipao la  2003 :5  &  Soodack  2010 :327 ) .  
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In  Bo tswana,  ILS had  been  the  respons ib i l i t y  o f  the  Non -

Gove rnmenta l  Organ isa t ions  (NGOs) ,  the  Red  Cross  and  donor  

agenc ies ,  p r io r  t o  and  pos t - independence  (Mbengwa 2007 :82) .The  

suppo r t  se rv ice  p rov ided  to  lea rne rs  w i th  d isab i l i t i es ,  ca l led  

Educa t ion  Suppo r t  Se rv i ces  (ESS) ,  can  be  t raced  back  to  1969  

when the  Dutch  Refo rmed Church  es tab l i shed  the  f i r s t  cen t re  f o r  

the  b l ind  a t  L ichwe Pr imary  Schoo l  in  Mochud i .  I t  was  then  

fo l lowed by the  found ing o f  schoo ls  f o r  lea rne rs  w i th  in te l lec tua l  

and  phys ica l  deve lopment  p rob lems .  The  Bo tswana gove rnment  

became more  invo lved  w i th  ESS in  the  ea r l y  1990s  a f te r  the  

UNESCO Pro jec t  Sem ina r  tha t  was  he ld  in  Gabo rone  in  1985 .  The  

ma in  a im  o f  the  sem ina r  was to  sens i t i ze  A f r ican  coun t r ies  on  the  

educa t iona l  needs  o f  lea rne rs  w i th  lea rn ing and  deve lopment  

ba r r ie rs .  The  UNESCO Pro jec t  p layed  a  p i vo ta l  ro le  i n  in f luenc ing 

the  gove rnment  towards  p rov is ion ing  fac i l i t ies  f o r  lea rne rs  w i th  

l ea rn ing and  deve lopment  ba r r ie rs .  The re fo re  the  resea rche r  

rega rds  invo lvemen t  o f  o the r  depa r tmen ts ,  such  as  NGOs as  

c ruc ia l ,  because  educa t ion  fo r  a l l  i s  t he  respons ib i l i t y  o f  eve ry  

c i t i zen  and  a l l  depa r tmen ts  (Ka lenga  and  Fou r ie  2011 :31) .  

In  the  Un i ted  K ingdom (UK) ,  the  deve lopment  o f  po l icy  towards  

inc lus ion  is  we l l  advanced ,  bu t  i s  no t  a l l  encompass ing ,  i f  t raced  

back  a t  leas t  th ree  qua r te rs  o f  a  cen tu ry  ago .  The  recen t  pos t -

1997  Labou r  Gove rnment  and  Emp loyment  Ac t  (1997 )  has  

howeve r,  acce le ra ted  the  po l icy  o f  i t s  Green  Paper  (Depa r tment  o f  

Educa t ion  and  Emp loyment  1997 )  and  Spec ia l  Needs Ac t  

P rogramme.  Th is  deve lopment  lead  to  the  Rev ised  Code o f  

P rac t ice  and  Gu idance ,  wh ich  exp la ins  the  po l icy  o f  inc lus ion  and  

how i t  m igh t  be  imp lemented  (L indsay  2003 :16) .Acco rd ing to  

Eng leb rech t  (as  c i ted  in  Mo jak i  2009 :12)  th is  co r responds w i th  the  

Sa lamanca  s ta tement  on  P r inc ip le ,  Po l icy  and  P rac t i ce ,  wh ich  was 

es tab l ished  by  92  coun t r ies .  

The  NCLB and  the  IDEA suppor t  the  be l ie f  tha t  SEN lea rne rs  

shou ld  have  access  to  a  genera l i zed  cu r r i cu lum (Bu rkha rds  e t  
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a l .2004:96 ) .  In  p rov ing  the  success  o f  th is  be l ie f  and  federa l  

l eg is la t ion ,  a  la rge  pe rcen tage  o r  number  o f  lea rners  w i th  lea rn ing 

ba r r ie rs  and  deve lopment  a re  be ing se rv iced  w i th in  genera l  

educa t ion  se t t ings  fo r  a  l a rge  percen tage  o f  schoo l  days .  The  

number  o f  lea rners  w i th  l ea rn ing  ba r r ie rs  and  deve lopment  a re  

be ing  se rved  by  pub l i c  schoo ls .  Du r ing  the  1999 -2000  schoo l  

yea rs  the  number  o f  a l l  l ea rne rs  was 5 ,666 ,415 .  Ove r  ha l f  o f  these  

(2 ,861 ,333 )  we re  se rved  unde r  the  d i sab i l i t y  ca tego ry  o f  spec i f i c  

l ea rn ing d i sab i l i t ies .  Th is  number  has  g rown by  300% s ince  1976  

(P res iden t ’s  Commiss ion  o f  Exce l lence  in  Spec ia l  Educa t ion  

2002 :16 )  &  RSA DoE 2001:17) .  

I t  i s  ev iden t  tha t  t he  move  towards  inc lus i ve  educa t ion ,  as  

suppo r ted  by  the  IDEA and  the  NCLB,  shows  the  soc ia l  and  

academ ic  bene f i t s  o f  i nc lus ion  fo r  lea rne rs  w i th  o r  w i thou t  

l ea rn ing ba r r ie rs  i n  gene ra l  o r  ma ins t ream c lass rooms (Soodack  

2010 :327  &  Knes t ing et  a l .  2008 :266 ) .The  in i t ia l  movement  

f ocused  on  reduc ing  segrega t ion  o f  lea rne rs  w i th  seve re  

d isab i l i t ies  and  has  g rown  to  inc lude  a l l  lea rne rs  (G ibson  2004 :5  

&  Knest ing e t  a l .  2008 :266 ) .  Oswa ld  et  a l .  (2013 :3 )  concu r  tha t  to  

rea l i se  the  va lue  o f  inc lus ion  the re  has  to  be  a  sh i f t  f rom  a  more  

segrega ted  app roach  to  an  enab l ing and  nur tu r ing env i ronment  

tha t  suppo r t s  the  lea rne r.  

In  Sou th  A f r i ca ,  a  sh i f t  f rom a  more  segrega ted  app roach  to  an  

enab l ing and  nu r tu r ing and  suppor t i ve  lea rn ing env i ronmen t  w i l l  

requ i re  deep  changes in  these  c lass rooms,  s ta f f rooms and  

p laygrounds .  Mbe lu  (2011 :8 )  s ta tes  tha t  inc lus ive  educa t ion  

requ i res  the  chang ing  o f  the  cu l tu re  and  o rgan isa t ion  o f  the  

schoo l  (W ho le  Schoo l  Deve lopment ) .  The  imp l ica t ion  i s  tha t  t he  

onus  i s  on  SMT members  to  possess  knowledge  and  sk i l l s  in  

educa t iona l  change  and  schoo l  re fo rm  in  o rde r  to  p rov ide  equa l  

p rom inence  to  leade rsh ip  and  managemen t  p rac t ices  (Bush  

2010 :391 -392 )  f o r  the i r  schoo ls  to  rende r  e f f ec t i ve  ILS suppo r t .  
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Sect ion  2 .4  ou t l i nes  inc lus i ve  lea rn ing suppo r t  in  the  South  

A f r i can  schoo ls  con text .  

 

2.4 .  INCLUSIVE LE ARNING SUPPORT IN THE SOUTH AFRICAN 
CONTEXT 

W ith in  the  South  A f r ican  con tex t ,  the  unde rs tand ing  o f  inc lus ion  

and  the  soc ia l  and  po l i t i ca l  s t ruc tu res  th rough  wh ich  i t  i s  

de l i ve red  must  be  seen  aga ins t  the  background  o f  the  h i s to r ica l  

an tecedents  tha t  have  shaped the  deve lopment  o f  pos t -apa r the id  

educa t ion  po l i cy  (Enge lb rech t  2006 :256) .  The  h i s to ry  o f  educa t ion  

re f lec ts  ex t reme neg lec t  and  lack  o f  p rov is ion  fo r  a  la rge  ma jo r i t y  

o f  l ea rne rs .  Spec ia l  needs  educa t ion  was f ragmen ted  by  

leg is la t ion  and  po l icy  t ha t  separa ted  o rd ina ry  “ lea rne rs ”  f rom 

lea rne rs  ca tego r ized  as  hav ing “spec ia l  needs ” .  Then  in  Sou th  

A f r i ca  came the  re lease  o f  Educa t ion  W hi te  Paper  6  (EW P 6)  on  

Spec ia l  Needs Educa t ion  (SEN) .  Bu i ld ing  an  Inc lus i ve  Educa t ion  

and  Tra in ing Sys tem (2001 )  has  hera lded  a  new approach  towards  

o rgan is ing  lea rner  suppo r t  w i th in  a  s ing le ,  in tegra ted  educa t ion  

sys tem (RSA DoE 2002 :1 ;  Lomofsky  &  Lazarus  2010 :305) .The  two  

cen t ra l  sh i f t s  o f  EW P 6  re la te  to  the  move  f rom us ing  ca tego r i z ing 

o f  lea rne rs  as  an  o rgan iz ing  p r inc ip le  to  suppo r t  and  

unde rs tand ing  o f  l ea rn ing  b reakdown  as  a  p roduc t  o f  sys tem ic  

ind iv idua l  ba r r ie rs  (RSA DoE 2002 :2 ;  Eng leb rech t  2006 :255 ;  Lacey 

&  Lomas 1993 :11 ) .  

The  suppo r t i ve  p r inc ip le  ca l l s  f or  the  remova l  o f  a l l  so r ts  o f  

ba r r ie rs  to  lea rn ing  ins tead  o f  remov ing  the  lea rne rs  themse lves  

and  es tab l ishes  the  leve l  o f  suppor t  they  requ i re  (C lough  1991 :1 ;  

Lomofsky  &  Laza rus  2010 :305 ) .  The  na tu re  and  fo rm o f  suppo r t  as  

we l l  as  the  leve ls  o f  suppo r t  lea rne rs  need  shou ld  a lso  be  

es tab l ished  to  add ress  ba r r ie rs  tha t  ex i s t ,  depend ing  on  va r ious  

fac to rs  and  resources  needed  (Thomas  &  D ipao la  2003 :6 ) .   Th is  is  
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because  ILS invo lves  changes and  mod i f i ca t ions  in  con ten t ,  

app roaches,  s t ruc tu res  and  s t ra teg ies ,  w i th  a  common  v is ion  

wh ich  cove rs  a l l  ch i ld ren  o f  app rop r ia te  age  range  (Rua i rc  et  a l .  

2013 :10 ) .The  imp l i ca t ion  is  tha t  lea rn ing  suppor t  comes  in  many 

d i f f e ren t  f o rms and  fo r  i t  to  be  most  e f f ec t i ve  i t  needs  to  pe rmeate  

a l l  a reas  o f  schoo l  l i f e  (Br iggs  2005 :51) .  The  idea l  i s  tha t  lea rn ing 

suppo r t  may come f rom teach ing  ass is tan ts  and  o the r  adu l ts ;  

o ther  l ea rne rs ;  educa to rs  o f f e r ing  a  va r ie t y  o f  teach ing s t y les ;  

v i sua l  and  o ther  sensory  suppo r t s ;  in fo rmat ion  techno logy;  

resources  and  ou ts ide  agenc ies  (B r iggs  2005 :51 ) .  A l though  the  

au tho r  i nc ludes  o the r  adu l ts  and  resou rces ,  he  i s  no t  exp l i c i t  as  to  

who th i s  ca tego ry  re fe rs  to  and  by  imp l i ca t ion  the  ro le  o f  SMT 

members  whose  suppo r t  i s  c ruc ia l  f o r  t he  success  o f  inc lus i ve  

lea rn ing suppo r t ,  i s  no t  men t ioned .   

A d iscuss ion  o f  suppo r t  f o r  inc lus ion  in  spec ia l  schoo ls  and  

ma ins t ream schoo ls  is  p resen ted  in  the  nex t  sec t ion .  As  the  ma in  

focus  i s  on  ma ins t ream schoo ls ,  the  d i scuss ion  w i l l  be  subd iv ided  

in to  leve ls  o f  suppo r t ,  t he  compos i t i ons  and  ro les  o f  the  SBST and  

DBST.   

 

2.4 .1 .  Suppor t  for  inc lus ion 

Suppor t  w i th in  the  inc lus i ve  sys tem does no t  con f ine  i t se l f  to  the  

lea rne r  on ly.  I t  i s  ex tended to  the  soc ia l  con text  and  th i s  i s  due  to  

the  no t ion  tha t  a  ch i ld  i s  no t  comp le te  w i thou t  h is /he r  soc ia l  

con tex t  (Mbenwga 2007 :53 ) .A lea rne r,  l i ke  a  teache r  a lso  

func t ions  w i th in  a  dynam ic  in te rconnected  cons te l la t ion  o f  m ic ro - ,  

meso-  and  macro  sys tem ic  re la t i onsh ips  and  th is  re la t i ona l  

con tex t  impacts  on  learners ’ ro les ,  iden t i t y  and  expe r iences .  

Thus ,  how lea rners  th ink ,  f ee l ,  behave  and  deve lop  as  pe rsons  

a re  l i nked  to  the  soc ia l  s t ruc tu res ,  f o rces  and  re la t ionsh ips  tha t  

make  up  the i r  env i ronmen t  (Leh lo la  2011 :2 ) .  In  an  ILS  con tex t  
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po l icy  and  p rac t ice  requ i re  a  f ocus  on  an  enab l ing and  nur tu r ing 

env i ronment  t ha t  suppo r t s  t he  lea rne r,  ra the r  than  on  a  lea rne r  

who  must  f i t  i n to  an  exc lus iona ry  env i ronment  (Oswa ld  2013 :1  e t  

a l . ) .  Inc lus i ve  educa t ion  requ i res  a  sys tem-wide  approach  

ded ica ted  to  mak ing schoo ls  access ib le  and  amenab le  fo r  a l l  

l ea rne rs .  P ro jec t  Fou r  o f  S t rengthen ing Spec ia l  Schoo ls  (RSA DoE 

2004 :4 I )  s ta tes  tha t  the  spec ia l  schoo ls  we re  s t reng thened and  

improved  wi th  the  pu rpose  o f  respond ing  to  the  p r inc ip le  o f  

equa l i za t ion  o f  oppo r tun i t i es  f o r  a l l  lea rne rs .  Add i t iona l l y,  spec ia l  

schoo ls  we re  improved  and  equ ipped  to  be  resource  cen t res  fo r  

ma ins t ream schoo ls ,  wh ich  shou ld  a l so  adm i t  a l l  lea rne rs ,  

i nc lud ing those  w i th  lea rn ing d i sab i l i t i es  o r  w i th   deve lopment  

ba r r ie rs .   

The  ro le  o f  SMT members  in  mak ing  the  Motheo  c lus te r ing schoo ls  

access ib le  and  amenab le  fo r  lea rne rs  w i th  lea rn ing  ba r r ie rs  is  

a lso  c r i t i ca l .  W i thou t  a  doub t ,  the  SMT members  o f  ma ins t ream 

schoo ls  shou ld  take  the  respons ib i l i t y  f o r  seek ing p ro fess iona l  

suppo r t  f rom spec ia l  schoo ls  on  beha l f  o f  educa to rs  and  

lea rne rs . In  th is  way the  p ro fess iona l  suppo r t  they  w i l l  rece ive  

f rom spec ia l  schoo ls  may ass is t  them to  manage ILS  e f fec t i ve l y  a t  

the i r  schoo ls .  Sec t ion  2 .4 .1 .1  o f f e rs  a  d iscuss ion  on  spec ia l  

schoo ls  and  ma ins t ream schoo ls  f ocus ing on  how and  why spec ia l  

schoo ls  we re  conve r ted  to  resou rce  cen t res  to  ma ins t ream 

schoo ls  in  Sou th  A f r i ca .  

 

2.4 .1 .1 .  The  specia l  schools  as  resource  centres  
 

The fo rmer  and  ex is t ing spec ia l  schoo ls  we re  improved  and  

in tegra ted  in to  the  d is t r i c t  based  suppo r t  teams so  tha t  they  can  

p rov ide  qua l i t y  suppo r t  to  t he  lea rne rs  they  se rve .  Improved  

qua l i t y  inc ludes  p rov is ion  o f  comprehens ive  educa t ion  

p rogrammes  tha t  p rov ide  l i f e -sk i l l s  t ra in ing and  p rogrammes  to  
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work  l inkages  (RSA DoE 2001 :21 ) ,  wh ich  we re  a l so  conve r ted  to  

resource  cen t res  tha t  p rov ide  p ro fess iona l  suppo r t  to  ma ins t ream 

ne ighbourhood schoo ls .  

The  ro le  o f  spec ia l  schoo ls  i s  to  p rov ide  c r i t i ca l  educa t ion  to  

l ea rne rs  who requ i re  in tens ive  leve ls  o f  suppor t  and  accommodate  

lea rne rs  who requ i re  less  suppo r t  and  shou ld  idea l l y  be  in  

ma ins t ream schoo ls  (RSA DoE 2001 :21 ) .  Add i t iona l  ro les  a re  to  

p rov ide  pa r t i cu la r  expe r t ise  and  suppo r t ,  espec ia l l y  p ro fess iona l  

suppo r t  in  cu r r icu lum,  assessment  and  ins t ruc t ion ,  as  par t  o f  the  

d is t r i c t  suppo r t  team to  ma ins t ream schoo ls ,  espec ia l l y  ‘ f u l l  

se rv i ce ’ schoo ls  (RSA DoE 2001 :21 ) .By  ope ra t ing as  resource  

cen t res ,  f o r  examp le  a  spec ia l  schoo l  has  spec ia l i sed  sk i l l s  

ava i lab le  among i t s  s ta f f  and  has  deve loped  learn ing  mate r ia l s  to  

spec i f i ca l l y  ass is t  lea rne rs  w i th  v i sua l  impa i rments ,  the re  maybe 

fac i l i t ies  f o r  B ra i l l e  and  p ro fess iona l  s ta f f  a t  th is  schoo l ,  can  

wo rkshop  ma ins t ream educa to rs  in  the  d i s t r i c t  on  how to  p rov ide  

add i t iona l  suppo r t  to  lea rne rs  w i th  v i sua l  impa i rments  (RSA DoE 

2001 :21 ) .  In  recen t  decades ,  in  te rms  o f  spec ia l  schoo ls  in  the  UK 

and  Aust ra l ia ,  (Knes t in  e t  a l .  2008 :266 )  m idd le  schoo ls  we re  

in t roduced  to  add ress  the  deve lopmenta l  needs  o f  ea r l y  

ado lescen t  lea rne rs ,  wh ich  the  h igh  schoo ls  were  unab le  to  

meet .These  m idd le  schoo ls  es tab l ished  the  deve lopmenta l  

respons ive  app roaches  wh ich  demonst ra ted  soc ia l  and  academic  

bene f i t s  f o r  lea rne rs ,  i nc lud ing in te rd i sc ip l i na ry  team teach ing;  

f lex ib le  schedu l ing ;  exp lo ra to ry  lea rn ing oppo r tun i t ies  and  teache r  

adv iso ry  pe r iods  (a  cons is ten t  t ime  tha t  a  g roup  o f  lea rne rs  mee ts  

w i th  an  ass igned  teache r ) .  P rov id ing  in tegra ted  suppo r t  to  schoo ls  

i s  to  suppo r t  the  deve lopment  o f  e f f ec t i ve  teach ing and  lea rn ing ,  

whe re  bar r ie rs  to  lea rn ing  a re  iden t i f ied  and  add ressed  in  t he  

loca l  con tex t  (Boo th  2000 :73  c i ted  in  Knest ing  et .a l ) .  The  ro le  

p layed  by ma ins t ream schoo ls  in  rende r ing lea rn ing suppo r t  

becomes  impor tan t  and  in  the  nex t  sec t ion  an  expos i t ion  the reo f  i s  

p rov ided .  
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2.4 .1 .2 .  Mains tream schools  
 

The  in t roduc t ion  o f  inc lus i ve  educa t ion  emerged  f rom a  dua l  

sys tem o f  ma ins t ream and  spec ia l  needs  educa t ion  whe re  suppor t  

has  been  p rov ided  on  the  bas is  o f  ca tego ry  o f  d i sab i l i t y  and  race  

(Da Costa  2003 :23  c i t ed  in  Mbe lu  2011 :4 ) .  Acco rd ing  to  Mbe lu  

(2011 :4 )  ma ins t ream ing  i s  abou t  ge t t ing  lea rne rs  to  f i t  in to  a  

pa r t i cu la r  k ind  o f  sys tem o r  in tegra t ing  them in to  th is  ex i s t ing 

sys tem:  (a )  g i v ing some lea rne rs  ex t ra  suppo r t  so  tha t  they can  f i t  

i n  o r  be  in te rg raded  in to  no rma l  c lass room rou t ine ,  (b )assessment  

o f  lea rne rs  by  spec ia l i s ts  who d iagnose  and  p resc r ibe  techn ica l  

i n te rven t ion ,  such  as  p lacement  o f  lea rne rs  in  a  p rogramme,  (c )  

educa to rs  p rac t is ing  d i f f e ren t  p r inc ip les ,  such  as  the  p r inc ip le  o f  

to ta l i t y,  wh ich  s ign i f ies  the  p rac t i ce  o f  deve lop ing the  lea rne r  as  a  

who le ,  tak ing in to  accoun t  h i s  o r  he r  po ten t ia l ,  l i f e  exper iences ,  

capab i l i t ies  as  we l l  as  background  (Mbe lu  2011 :4 ) . In  the  same  

ve in ,  the  focus  in  ma ins t ream educa t ion  i s  on  the  lea rner  w i th  

pa r t i cu la r  f ocuson  changes  tha t  need  to  take  p lace  w i th in  l ea rne rs  

so  tha t  they can  f i t  in to  t hese  schoo ls  (RSA DoE 2002:7 ) .   

Ma ins t ream schoo ls  a re  the  s i te  f o r  t rans fo rmat ion  to  

accommoda te  the  d i ve rse  lea rn ing ab i l i t ies  and  needs o f  a l l  

l ea rne rs  w i th  the  pu rpose  o f  ensur ing  tha t  the  lea rn ing 

env i ronment  i s  as  conduc ive  and  s t imu la t ing  fo r  a l l  lea rne rs ,  

pa r t i cu la r l y  SEN lea rne rs  (UK DoE 2013:11 ) .  C lause  5  o f  the  

Sa lamanca  S ta tement  s ta tes  tha t  ma ins t ream schoo ls  w i th  

i nc lus i ve  schoo ls  a re  the  most  e f fec t i ve  measu res  o f   combat ing  

d isc r im ina to ry  a t t i tudes ;  c rea t ing  we lcom ing  communi t ies ;  bu i ld ing  

an  inc lus i ve  soc ie t y  and  ach iev ing educa t ion  fo r  a l l ;  p rov id ing an  

e f fec t i ve  educa t ion  fo r  the  ma jo r i t y  o f  the  ch i ld ren  and  improv ing 

the  e f f i c iency  and  u l t imate ly  t he  cos t -e f f ec t i veness  o f  the  en t i re  

educa t ion  sys tem (UNESCO 1994 ) .Accord ing  to  Co lv in  (2007 :17)  

schoo l  imp rovemen t  w i l l  depend on  aschoo l ’s  SMT members  to  
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f os te r  the  cond i t ions  necessa ry  fo r  sus ta ined  educa t iona l  change 

in  a  comp lex ,  rap id l y  chang ing  soc ie t y.  

In  l ine  w i th  t he  sugges t ion  by Co lv in  (2007 :17 )  fo r  schoo ls  to  

t rans fo rm the i r  lea rn ing expe r iences  fo r  ILS,  t he  resea rche r  a lso  

deems SMTs  as  p lay ing  a  c r i t i ca l  ro le  in  c rea t ing the  lea rn ing 

env i ronment  tha t  i s  conduc ive  and  necessa ry  fo r  the  success fu l  

imp lementa t ion  o f  ILS in  ma ins t ream schoo ls .  Accord ing to  Mbe lu  

(2011 :8 ) ,  success fu l  imp lementa t ion  o f  ILS in  ma ins t ream schoo ls  

requ i res  the  chang ing  o f  the  cu l tu re  and  o rgan isa t ion  o f  the  

schoo l  (W ho le  Schoo l  Deve lopment )  and  demands tha t  SMT 

members  possess  knowledge  and  sk i l l s  i n  educa t iona l  change  and  

schoo l  re fo rm.  

Acco rd ing to  Medn ick  (2007 :146 ) ,  the  o rgan isa t ion  f ramework  o f  

ILS shou ld  be  c lea r  and  cons is ten t ,  because  the  way suppor t  i s  

o rgan ised  and  imp lemented  unde rp ins  whethe r  l ea rne rs  w i l l  

succeed  o r  f a i l .  I t  has  been  ment ioned  in  chap te r  one  tha t  the  

success  o f  ILS l i es  w i th  SMT members  (RSA DoE 2001:7 ) .  

The re fo re  then ,wi th in  the  ma ins t ream educa t ion ,  the  gene ra l  

o r ien ta t ion  to  the  inc lus ion  mode l  i s  on  the  in t roduc t ion  o f  

managemen t ,  gove rn ing bod ies  and  p ro fess iona l  s ta f f  and  

ta rge t ing ea r l y  iden t i f i ca t ion  o f  the  range  o f  lea rn ing  needs  and  

in te rven t ions .  In  pa r t i cu la r,  iden t i f i ca t ion  i s  s ign i f i can t  in  the  

Foundat ion  Phase ,  as  ear l y  as  g rade  R (Recep t ion ) ,  because  

Ea r l y  Ch i ldhood  In te rven t ion  is  one  o f  the  s t ra teg ies  w i th  wh ich  

ILS is  meant  to  p romo te  be t te r  educa t ion  fo r  a l l  lea rne rs ,  

p r inc ipa l l y  lea rn ing and  deve lopment  f o r  those  lea rne rs  w i th  

l ea rn ing ba r r ie rs  (Mbengwa 2007 :78 ) .  Ea r l y  ch i ldhood  in te rven t ion  

i s  a  b road  te rm tha t  re fe rs  to  the  p rocesses  o r ien ted  towards  

fac i l i ta t i ng op t ima l  ea r l y  ch i ldhood  deve lopment  (Landsbe rg 

2005 :46 ) .These  p rocesses  focus  on  p reven t ing deve lopmenta l  

p rob lems in  young  lea rne rs  as  we l l  as  m in im iz ing the  impac t  o r  

impa i rmen ts  once  they  a re  iden t i f ied .  Ea r l y  i den t i f i ca t ion  o f  the  

p rob lems a t  Grade  R leve l  i s  impera t i ve  because  learners ’ 

37 
 



p rob lems may beg in  ea r l y  o r  may emerge  ove r  a  per iod  o f  months  

(Sp ine l l i  2002  &  Landsbe rg 2005 :46) .  

Acco rd ing  to  Schoo ls  f o r  A l l  (RSA DoE 2002 :42 ) ,  app rop r ia te  ea r l y  

i n te rven t ion  w i l l  have  a  much  g rea te r  impac t  and  may be  more  

cos t -e f f ec t i ve  than  p ro longed in te rven t ions  la te r  in  l i f e .  The  

reason  is  to  p reven t  impa i rment  f rom becom ing more  seve re ,  

because  the  ea r l ie r  the  in te rven t ion ,  the  g rea te r  the  impac t  on  the  

ch i ld ’s  f u tu re  deve lopment .   

Sc reen ing is  the  f i r s t  in  the  ove ra l l  assessment  p rocess  w i th  the  

pu rpose  o f  co l lec t i ng da ta  to  de te rm ine  whethe r  more  in tens ive  o r  

add i t iona l  assessment  shou ld  be  conducted  by educa t iona l ,  

psycho log ica l  o r  med ica l  spec ia l i s ts  (Sp ine l l i  2002 :5 ;  Lacey  &  

Lomas 1993 :23) .  Th is  f o rm o f  assessmen t  cons is ts  o f  g roup  

tes t ing  tha t  i s  adm in is te red  to  an  en t i re  popu la t ion  o f  lea rne rs  to  

de te rm ine  the i r  bas ic  ab i l i t ies  and  sk i l l s  to  succeed in  a  gene ra l  

educa t ion  se t t ing .  Fo r  these  assessments ,  schoo l  d i s t r i c ts  usua l l y  

use  a  se t  o f  cu t -o f f  sco res  tha t  se rve  as  the  c r i te r ia  f o r  

qua l i f i ca t i on  fo r  suppo r t  se rv ices  o r  to  de te rm ine  whe the r  f u r ther  

more  comprehens ive  eva lua t ion  i s  needed (Sp ine l l i  2002 :5 ) .  The  

researche r ’s  expe r ience  re f lec ts  tha t  a l though  some  o f  the  SEN 

lea rne rs  a t  ce r ta in  o f  the  Motheo  c lus te r ing schoo ls  rece ive  

suppo r t  a f te r  t hese  assessments ,  t he  ma jo r i t y  o f  them are  jus t  

p laced  in  suppo r t  c lasses  w i thou t  be ing tes ted .  Acco rd ing to  the  

researche r,  the  reason  fo r  th is  cou ld  be  lack  o f  unde rs tand ing o f  

re fe r ra l  p rocedu re  by  bo th  educa to rs  and  SMT members .  

I t  i s  c ruc ia l  tha t  SMT members  o f  the  Motheo  c lus te r ing schoo ls  

rea l i se  the  impor tance  o f  the i r  ro les  w i th  rega rd  to  ILS .  Rea l is ing 

the i r  ro le  in  I LS wi l l  necess i ta te  them to  bu i ld  l eve l -suppor t  f rom 

SMT,  because  i t  w i l l  have  s t rong e f fec ts  on  v i r tua l l y  a l l  c r i t i ca l  

aspec ts  o f  spec ia l  educa t ion  and  teache rs ’ wo rk ing  cond i t ions .  

The  va lue  and  suppo r t i ve  ac t ions  o f  SMT and  genera l  educa to rs  

i n f luence  spec ia l  educa to rs ’ sense  o f  co l leg ia l  suppo r t  (Sp ine l l i  
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2002 :6  &  RSA DoE 2008 :5 ) .A foundat ion  fo r  a l l  lea rn ing and  

deve lopment  is  the  c rea t ion  o f  an inc lus i ve  va lue  sys tem in  t he  

schoo l :  a  secure ,  accep t ing,  co l labo ra t ing and  s t imu la t ing 

commun i t y  in  wh ich  everyone  i s  va lued  (RSA DoE 2008 :13 ) .  The  

inc lus i ve  p r inc ip les  gu ide  dec is ions  abou t  po l i c ies  and  moment - to -

moment  p rac t ice .  Th is  means tha t  inc lus ion  needs to  be  a t  the  

hea r t  o f  the  deve lopmen t  p rocess  and  shou ld  gu ide  a l l  po l ic ies  so  

tha t  the  lea rn ing and  par t i c ipa t ion  o f  eve ryone  in  the  schoo l  

commun i t y  i s  enhanced  (RSA DoE 2008 :14 ) .  G ibson  (2004 :3 )  

suppo r t s  th is  by  s ta t i ng tha t  the  s ign i f i cance  o f  the  1994  Code Of  

P rac t ice  (COP)  was to  enhance  the  ro le  o f  the  c lass room teache r,  

m idd le  and  sen io r  manage rs  in  assess ing,  document ing,  p rov id ing  

fo r  and  regu la r l y  eva lua t ing  the  needs o f  lea rne rs  w i th  lea rn ing  

ba r r ie rs .   

Po l ic ies  re la ted  to  behav iour  management ,  assessmen t  

p rocedu res ,  o rgan isa t ions  o f  suppo r t ,  p ro fess iona l  deve lopment  

need  to  re f lec t  the  schoo l ’s  respons ib i l i t y  toward  lea rn ing  and  

deve lopment  o f  lea rne rs  and  suppor t  f o r  teachers .  Fo r  the  success  

o f  ILS  a t  the  Motheo  c lus te r ing  schoo ls ,  the  SMT members  need  to  

ensu re  tha t  the  la t te r  ac t i v i t ies  f ea tu re  a t  the i r  schoo ls ,  because  

there  a re  some o f  ILS ac t i v i t ies  tha t  a re  cons idered  to  inc rease  

the  capac i t y  o f  the  schoo l  to  respond to  d i ve rs i t y  (RSA DoE 

2009 :1 ) .  Fo l lowing  th is  i s  the  d iscuss ion  o f  leve ls  o f  suppo r t  i n  

respond ing to  d i ve rs i t y  as  suggested  by the  Depa r tment  o f  

Educa t ion  (RSA DoE 2009:1 ) .  

 

2.4 .1 .3 .  Leve ls  o f  suppor t  

Eve ry  lea rne r  needs  suppo r t ,  bu t  some,  f o r  whatever  reason ,  may 

requ i re  add i t iona l  suppor t  f o r  lea rn ing.  Add i t iona l  suppo r t  needs  

can  a r ise  depend ing  on  bar r ie rs  to  lea rne rs  and  deve lopment  

expe r ienced  by  lea rne rs  (RSA DoE 2014:6 ) .  There fore ,  f o r  pub l ic  

schoo ls  to  add ress  these  learn ing ba r r ie rs  and  deve lopment  t he  
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S.A.  DoE p rov ides  d i f f e ren t  l eve ls  o f  suppor t  inc lud ing  leve l  1 -2 ,  

the  day  to  day  low leve l  o f  suppo r t  in  the  c lass room,  leve l  3  is  the  

modera te  o r  m idd le  leve l  o f  suppo r t ,  wh ich  invo lves  educa to rs ,  

SBST and  pa ren ts  and  leve l  4 -5  is  the  h igh  leve l  o f  suppo r t ,  wh ich  

invo lves  educa to rs ,  pa ren ts ,  SBST,  DBST o f f i c ia l s  and  spec ia l i s ts .  

The  reason  fo r  th is  d iscuss ion  i s  to  show the  impo r tance  o f  a l l  the  

ind iv idua ls  and  team members  invo lved  in  suppo r t ing  SEN 

lea rne rs  (Ge ldenhuys  e t  a l .  2013 :4 ) .  There  has  to  be  co l labo ra t ion  

among team members  f rom leve l  one  to  leve l  f i ve  a t  the  Motheo  

c lus te r ing schoo ls  in  add ress ing ba r r ie rs  to  lea rn ing (Mbengwa,  

2007 :76 ) .   

2.4 .1 .3 .1  Leve ls  1 -2  

The  day- to -day low leve l  o f  suppo r t  in  the  c lassroom is  whe re  

resources  w i l l  be  loca ted  and  co -o rd ina t ion  o f  suppo r t  i s  done  by 

the  SBST a t  schoo l  leve l .  Th is  leve l  comb ines  the  f i r s t  two  leve ls  

o f  the  S IAS  s t ra tegy.  The  c lass room educa to r  reques ts  f o r  

co l leg ia l  ass is tance  (p rob lem so lv ing in te rven t ion)  by b r ing ing 

fo rwa rd  ind iv idua l  lea rne rs ’ needs  to  the  SBST co -o rd ina to r  (RSA 

DoE 2014 :7 ) .The  in i t ia l  re fe r ra ls  a re  sc reened  by  the  who le  team,  

wh ich  shou ld  assess  the  d isc repancy be tween the  lea rne r ’s  

cu r ren t  pe r fo rmance  leve l  and  the  teache r ’s  expec ted  per fo rmance  

leve l  f o r  the  lea rne r.  Re levan t  c lass room va r iab les  a re  ana lysed  

as  they  a f fec t  th i s  d i sc repancy  be tween  ac tua l  and  des i red  lea rne r  

ach ievemen t .  Then  teach ing s t ra teg ies  a re  p roposed ,  resources  

sugges ted ,  a l te rna t i ves  p resen ted  and  th i s  i s  p ro fess iona l  and  

co l leg ia l  consu l ta t ion  whe re  in te rven t ion  i s  des igned  

co l labo ra t i ve l y  w i th  the  re fe r r ing educa to r  (  RSA DoE 2004:4 ) .The  

nex t  leve l  o f  suppo r t  i s  leve l  th ree ,  the  modera te  leve l  o f  suppor t .  
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2.4 .1 .3 .2  Leve l  3  

Mode ra te  leve ls  o f  suppo r t  ind i ca te  suppor t  whe re  the  ro le  p laye rs  

a re  the  SBST,  pa ren ts  and  the  DBST.  A t  h i s  l eve l  the  second  s tep  

o f  the  S IAS s t ra tegy ove r laps  to  the  th i rd  s tep ,  whe re  the  

Lea rn ing Suppo r t  Fac i l i ta to r  (LSF)  as  DBST member  is  consu l ted  

abou t  un respons ive  cases .  The  LSF eva lua tes  the  p rob lem and  the  

in i t ia l  in te rven t ion  s t ra teg ies ,  then  dec ides  whether  to  g i ve  

add i t iona l  sugges t ions  fo r  f u r the r  c lass room in te rven t ion  o r  

consu l t  w i th  o ther  members  o f  the  DBST,  based  on  the  na tu re  o f  

the  p rob lem.  The  ass igned  DBST member,  f o r  examp le  LSF o r  

Soc ia l  Worke r  w i l l  suppo r t  the  c lass room educa to r  and  p rogress  

w i l l  be  mon i to red . I f  success fu l  the  p rocess  ends  here ,  i f  no t  the  

nex t  s tage  fo l lows .  The  DBST i s  a  g roup  o f  depa r tmenta l  

emp loyees  whose  job  i s  to  p romo te  inc lus i ve  educa t ion  th rough  

t ra in ing,  cu r r icu lum de l i ve ry  d is t r ibu t ion  o f  resou rces ,  iden t i f y ing  

and  add ress ing ba r r ie rs  t o  l ea rn ing,  leade rsh ip  and  gene ra l  

managemen t  (DoE 2004:5 ) .  

To  p romo te  inc lus i ve  educa t ion  the  SBSTs  o f  the  Motheo  

c lus te r ing schoo l  w i l l  a lso  be  requ i red  to  co -o rd ina te  a l l  t he  ILS 

ac t i v i t ies  and  consu l t  w i th  t he  DBST where  the re  i s  a  need  fo r  

t ra in ing and  suppo r t  w i th  rega rd  to  cu r r i cu lum de l i ve ry,  

d is t r ibu t ion  o f  resou rces  and  the  S IAS  p rocess .  

 

2.4 .1 .3 .3 .  Leve l  4 -5  

High  leve ls  o f  suppo r t  inc lude  dec is ion  mak ing,  wh ich  w i l l  inc lude  

the  DBST,  the  SBST and  re fe r r ing  educa to r  and  pa ren ts  a f te r  

co l lec t ing  p rev ious  da ta  on  co l leg ia l  ass i s tance ,  consu l ta t ions  and  

e f fec t i veness  o f  in te rven t ions  have  been  sha red  th rough  a  

meet ing .  Feedback  w i l l  be  so l ic i ted  f rom team members  and  a  

dec is ion  made to  e i t her  con t inue  w i th  o r  mod i f y  i n te rven t ions ,  

re fe r  the  lea rne r  f o r  psycho -educa t iona l  assessment  o r  
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cons ide ra t ion  fo r  spec ia l  educa t ion  e l i g ib i l i t y  (DoE 2004:4 ) .  The  

assesso r  w i l l  then  use  the  da ta  co l lec ted  thus  fa r  and  i t  w i l l  ass is t  

i n  dec is ion  mak ing and  gu ide  the  se lec t ion  o f  assessmen t  

s t ra teg ies .  

The  imp l i ca t ion  o f  the  above  is  tha t ,  wha teve r  f ina l  dec is ion  is  

taken  abou t  the  lea rne r,  SMT members  need  to  ensu re  tha t  

pa ren ts  a re  be ing  invo lved  f rom the  in i t ia l  s tage ,  because  

invo lvement  o f  pa ren ts  a t  the  la t te r  two  leve ls  is  c ruc ia l  and  

bene f i c ia l  (Sage  2004 :14  &  Co lv in  2007 :154 ) .  Pa ren t  i nvo lvement  

i s  c ruc ia l  in  the  sense  tha t  i t  i s  the i r  democra t i c  r i gh t  to  be  

invo lved  in  the  educa t ion  o f  the i r  ch i ld ren .  Pa ren ta l  invo lvemen t  

rega rd ing the  educa t ion  o f  a  lea rne r  is  v i ta l  i n  schoo l  re la ted  

mat te rs ,  because  un invo lved  pa ren ts  a re  the  ma in  reason  fo r  poo r  

academ ic  pe r fo rmance  among lea rne rs  (Fon  2011 :56) .  Pa ren ta l  

i nvo lvement  and  pa r t i c ipa t ion  show accountab i l i t y  and  the i r  cho ice  

o f  educa t ion  to  meet  the i r  ch i ld ren ’s  needs  more  success fu l l y  

(DoE 2004:6 ;  Co lv in  2007 :154 ;  Joube r t  &  P r ins loo  2003 :173 ) .  In  

add i t ion ,  paren ta l  suppo r t  he lps  to  p rov ide  oppor tun i t ies  even  fo r  

those  lea rne rs  f rom the  most  d isadvan taged  backgrounds.  Be ing 

invo lved  in  schoo l - f ami l y  p rogrammes ,  l i ke  d rug and  a lcoho l  

abuse ,  teenage p regnancy,  c r ime,  e t c .  have  pos i t i ve  e f fec ts .  

F ina l l y,  as  resources ,  they p rov ide  unpa id  s ta f f ing and  funds  fo r  

schoo ls  (Co lv in  2007 :154 ) .  

S ince  the  focus  o f  th i s  s tudy is  on the  ro le  o f  SMT members  in  

manag ing ILS in  schoo ls ,  i t  w i l l  be  impo r tan t  to  re f lec t  f i rs t  on  the  

imp lementa t ion  o f  ILS po l icy.  The  po l i cy  imp lementa t ion  is  t he  

manne r  in  wh ich  po l icy  i s  ca r r ied  ou t ,  tha t  i s  a l l  ac t ions  by 

ind iv idua ls  o r  g roups  tha t  a re  d i rec ted  a t  ach iev ing  ob jec t i ves  

(Mbe lu  2011 :15 ) .A t  each  l ink  in  the  cha in ,  the  po l i cy  imp lemente r  

needs  to  asce r ta in  who  the  s takeho lde rs  a re  and  how long i t  w i l l  

take  those  s takeho lde rs  to  ac t .  Fau l t y  imp lementa t ion  occurs  

when  the  ob jec t i ves  be tween each  causa l  l ink  a re  no t  met  and  th is  
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cou ld  be  because  o f  t he  lack  o f  f unds ;  the  lack  o f  po l i t i ca l  w i l l ;  the  

lack  o f  capac i t y  to  ca r ry  ou t  po l i cy  asp i ra t ions ;  an  inapp rop r ia te  

po l icy  and  the  causa l  cha in  be ing too  long ,  wh ich  leads  to  

unp red ic tab i l i t y  in  imp lementa t ion  (Mbe lu  2011 :16 ) .   

Managemen t  o f  the  schoo l  w i th in  ma ins t ream educa t ion  p lays  a  

key ro le  in  the  inc lus ion  mode l  and  as  such ,  EW P 6  f i t s  in  w i th  

va r ious  app roaches to  schoo l  managemen t  and  cu r r i cu lum 

deve lopment .  In  pa r t i cu la r,  i t  f i t s  i n  w i th  t he  move towards  the  

schoo l  based  management  app roach  ou t l ined  in  the  Sou th  A f r ican  

Schoo ls  Ac t  (SASA)  whe re  the  capac i t y  o f  schoo ls  is  deve loped  so  

tha t  they  can  take  respons ib i l i t y  f o r  respond ing to  loca l  needs  

(RSA DoE 2002 ) .  The re fo re  the  M in is t r y  o f  Educa t ion  rea l ised  tha t  

the  success  to  the  app roach  to  add ress  ba r r ie rs  to  lea rn ing l ies  

w i th  educa t ion  manage rs  and  the  educa t ion  cad re  (RSA DoE 

2001 :29 ) .  Tab le  1  shows d i f f e ren t  f o rms o f  suppo r t  app l ied  in  

o ther  coun t r i es  to  suppo r t  educa to rs .  

Table  2 .1 .  Di f ferent  Forms of  support  in  Other  Countr ies  

Count r y  Type s  o f  p rof es s iona l  suppor t  ser v ic es  

Aus t ra l i a  S u p p o r t  i s  m a i n l y  p r o v i d e d  b y  s p e c i a l i s t  t e a c h e r s  f r o m  

s p e c i a l  s c h o o l s  o r  f r o m  v i s i t i n g  s e r v i c e s .  T h e y  s u p p o r t  

b o t h  t h e  c l a s s  t e a c h e r  a n d  t h e  l e a r n e r .  C l a s s r o o m  a n d  

s p e c i a l i s t  t e a c h e r s  w o r k  a s  a  t e a m ,  s h a r i n g  t h e  p l a n n i n g  

a n d  o r g a n i s a t i o n  o f  e d u c a t i o n a l  w o r k .  P r o f e s s i o n a l s  

f r o m  v i s i t i n g  s e r v i c e s  m a y  o f f e r  t e m p o r a r y  d i r e c t  

s u p p o r t  t o  i n c l u d e d  l e a r n e r s  w i t h  s p e c i f i c  d i s a b i l i t i e s .   

  Bel g ium S u p p o r t  i s  m a i n l y  p r o v i d e d  b y  s p e c i a l i s t  t e a c h e r s  f r o m  

s p e c i a l  s c h o o l s  a n d  f r o m  c e n t r e s  f o r  P u p i l  G u i d a n c e .  

T h e y  p r o v i d e  i n f o r m a t i o n ,  a d v i c e  a n d  s u p p o r t  t o  t h e  

c l a s s  t e a c h e r .  I t  i s  p o s s i b l e  t o  f i n d  r e m e d i a l  t e a c h e r s  

w o r k i n g  a s  a  s c h o o l  s t a f f  m e m b e r .  T h e y  m a i n l y  s u p p o r t  

l e a r n e r s  p r e s e n t i n g  s h o r t - t e r m  d i f f i c u l t i e s ,  b u t  m o r e  a n d  

p r o v i d e  d i r e c t  s u p p o r t  t o  c l a s s  t e a c h e r s  a n d  t h e  s c h o o l ,  

t r y i n g  t o  c o - o r d i n a t e  p r o v i s i o n  o f  s u p p o r t ,  w o r k i n g  w i t h  
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m e t h o d s  a n d  e d u c a t i o n a l  p r o g r a m m e s .  

Engla nd  A l l  s c h o o l s  h a v e  a  m e m b e r  o f  s t a f f  w h o  i s  t h e  

d e s i g n a t e d  s p e c i a l  e d u c a t i o n a l  n e e d s  c o - o r d i n a t o r ,  w i t h  

a  w i d e  r a n g e  o f  r e s p o n s i b i l i t i e s ,  a r t i c u l a t e d  i n  S p e c i a l  

E d u c a t i o n a l  N e e d s  C o d e  o f  p r a c t i c e s ,  i n c l u d i n g  

o v e r s e e i n g  o f  p r o v i s i o n ,  m o n i t o r i n g  p u p i l s ’  p r o g r e s s ,  

l i a i s i n g  w i t h  p a r e n t s  a n d  e x t e r n a l  a g e n c i e s  a n d  

s u p p o r t i n g  c o l l e a g u e s .  S u p p o r t  i s  a l s o  p r o v i d e d  b y  

e x t e r n a l  a g e n c i e s  ( s p e c i a l i s t  s u p p o r t  s e r v i c e s  f r o m  t h e  

e d u c a t i o n  d e p a r t m e n t  a n d  h e a l t h  a u t h o r i t y ) ,  c o l l e a g u e s  

i n  o t h e r  s c h o o l s  a n d  o t h e r  L E A  p e r s o n n e l .  P e r i p a t e t i c  

s t a f f  w o r k s  i n c r e a s i n g l y  w i t h  t e a c h e r s ,  i n  o r d e r  t o  

d e v e l o p  t e a c h i n g  a p p r o a c h e s  a n d  s t r a t e g i e s  w i t h i n  t h e  

s c h o o l ,  r a t h e r  t h a n  d i r e c t l y  w i t h  p u p i l s .  

France S u p p o r t  i s  m a i n l y  p r o v i d e d  b y  s p e c i a l i s t  p r o f e s s i o n a l s  

f r o m  v a r i o u s  s e r v i c e s .  T h e  s u p p o r t  i n c l u d e s  l e a r n e r s  o n  

a  s h o r t  o r  l o n g  t e r m  b a s i s .  T h e y  a l s o  h e l p  t h e  c l a s s  

t e a c h e r  a n d  t h e  s c h o o l  s t a f f .  S p e c i a l i s t  t e a c h e r s  f r o m  

s p e c i a l  s u p p o r t  n e t w o r k s  a l s o  p r o v i d e  s u p p o r t  t o  p u p i l s  

p r e s e n t i n g  t e m p o r a r y  o r  p e rm a n e n t  l e a r n i n g  d i f f i c u l t i e s  

Net her l ands  S u p p o r t  i s  m a i n l y  p r o v i d e d  b y  a  s u p p o r t  t e a c h e r  f r o m  a  

s p e c i a l  s c h o o l .  T h e y  w o r k  w i t h  t h e  c l a s s  t e a c h e r s  t o  

d e v e l o p  e d u c a t i o n a l  p r o g r a m m e s ,  t o  p r e p a r e  a n d  

p r o v i d e  a d d i t i o n a l  m a t e r i a l s  t o  w o r k  w i t h  l e a r n e r s  

i n d i v i d u a l l y  a n d  c o n t a c t  p a r e n t s .  S u p p o r t  m a y  a l s o  b e  

p r o v i d e d  t h r o u g h  m a i n s t r e a m  s c h o o l s  w i t h  e x p e r i e n c e  i n  

i n c l u s i o n ,  f o c u s i n g  o n  i n f o rm a t i o n  t o  t e a c h e r s ,  

a s s e s s m e n t  a n d  p r o v i d i n g  t e a c h i n g  m a t e r i a l s .   
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Spain  S u p p o r t  i s  m a i n l y  p r o v i d e d  b y  a  s p e c i a l i s t  s u p p o r t  

t e a c h e r  w o r k i n g  a s  a  s c h o o l  s t a f f  m e m b e r .  T h e y  w o r k  i n  

p r i m a r y  o r  s e c o n d a r y  s c h o o l  a n d  p l a y  a n  i m p o r t a n t  r o l e  

w i t h  t h e  l e a r n e r  a n d  t h e  t e a c h e r ,  p l a n n i n g  c u r r i c u l u m  

d i f f e r e n t i a t i o n  a n d  i m p l em e n t a t i o n  t o g e t h e r .  A n o t h e r  

t yp e  o f  s u p p o r t  i s  a  r e m e d i a l  t e a c h e r  f o r  l e a r n i n g  

s u p p o r t ,  p r e s e n t  i n  a l l  p r i m a r y  s c h o o l s .  S u p p o r t  c a n  

a l s o  b e  p r o v i d e d  b y  l o c a l  p s yc h o l o g i c a l  p e d a g o g i c a l  

s u p p o r t  t e am s ,  w h o  a r e  r e s p o n s i b l e  f o r  t h e  a s s e s s m e n t  

o f  l e a r n e r s  a n d  a d v i s i n g  t e a c h e r s  o n  m e a s u r e s  t o  b e  

t a k e n ,  f o l l o w i n g  l e a r n e r s ’  p r o g r e s s  a n d  i n v o l v i n g  

f am i l i e s .  

(Mbe lu  2007 :62 )  

Th is  tab le  p rov ides  ev idence  tha t  coun t r ies  d i f f e r  i n  te rms o f  

suppo r t ing educa to rs  so  tha t  they  may p rov ide  suppo r t  to  lea rne rs  

w i th  SEN.  W hen compar ing the  above  tab le  w i th  the  leve ls  o f  

suppo r t  d iscussed  i t  i s  s t i l l  ev iden t  tha t  co l labo ra t ion  be tween the  

d i f f e ren t  leve ls  is  t he  idea l  to  be  ach ieved  in  o rde r  f o r  ILS to  be  

success fu l .  

The  lack  o f  ILS,  espec ia l l y  a t  schoo l  l eve l  i s  one  o f  the  cha l lenges  

faced  by  the  resea rche r  a t  one  o f  the  c lus te r ing schoo ls  in  the  

Motheo  d is t r i c t .  W hat  w i l l  be  d iscussed  be low a re  the  func t ions  

and  compos i t i ons  o f  the  SBST and  the  DBST.  F rom the  S IAS 

s t ra tegy  (RSA DoE 2014:1 )  i s  ev iden t  tha t  e i t he r  the  c lass room or  

i nc lus i ve  lea rn ing  educa to r  shou ld  no t  be  a lone  in  suppo r t ing 

lea rne rs  w i th  ba r r ie rs  to  lea rn ing and  deve lopment ,  bu t  he  o r  she  

mus t  be  suppor ted  by the  SMT,  SBST and  the  DBST as  we l l  as  

o ther  p ro fess iona ls  wo rk ing  co l labora t i ve l y  as  a  team.  I t  i s  ev iden t  

tha t  the  SBST a t  schoo l  leve l  i s  c ruc ia l  and  i t  has  to  f unc t ion  

e f fec t i ve l y  to  ensure  tha t  lea rners  w i th  lea rn ing ba r r ie rs  and  

deve lopment  p rob lems  as  we l l  as  t he i r  educa to rs  rece ive  the  

re levan t  suppo r t  they  dese rve .   
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The SBST i s  an  impo r tan t  s t ra tegy  fo r  de l i ve r ing  suppo r t  to  

l ea rne rs  in  the i r  loca l  schoo l  t he re fo re  add ress ing the i r  bar r ie rs  to  

l ea rn ing w i th in  the i r  lea rn ing  env i ronmen t  (Mbengwa  2007 :76) .  

SBST avo id  the  need  to  re fe r  lea rne rs  ou twa rd  fo r  spec ia l i s t  

se rv i ces .  I ns tead  they can  be  suppo r ted  in  the i r  o rd ina ry schoo ls  

and  c lass rooms (RSA DoE 2002:74) .  In  th is  way ,  the  gove rnmen t ’ s  

cos t  w i l l  be  reduced ,  because  the  dup l i ca t ion  o f  se rv i ces  w i l l  be  

avo ided  (Mbengwa 2007 :76 ) .  Tha t  i s  why  the  f i rs t  task  o f  SBST is  

to  f ind  ways  o f  chang ing  what  i s  happen ing in  the  c lass room so  

tha t  the  lea rner  can  be  ma in ta ined  whe re  she /he  is  (RSA DoE 

2002 :75 ) .  Mbengwa  (2007 :76 )  con t inues  to  ment ion  tha t  th rough  

SBST,  paren ts ,  lea rne rs  and  admin is t ra to rs  a re  ab le  to  acqu i re  

use fu l  sk i l l s  o f  add ress ing ba r r ie rs  to  lea rn ing .  The re fo re  the  

SBST shou ld  no t  be  qu ick  to  assess  and  re fe r  lea rners .   

In  the  resea rche r ’s  expe r ience ,  educa to rs  a t  he r  schoo l  a re  qu ick  

to  re fe r  l ea rne rs  w i thou t  even  fo l lowing  the  S IAS s teps  ment ioned  

p rev ious ly  lea rners  a re  re fe r red  to  t he  lea rn ing suppo r t  educa to r ,  

because  o the r  SBST  members  comp la in  o f  t ime ,  wo rk load  and  

o ther  respons ib i l i t i es .   

The  SBST func t ions  w i l l  be  d iscussed  be low,  because  i t  i s  the  

s t ruc tu re  tha t  shou ld  fea tu re  s t rong ly  i n  each  pub l i c  schoo l  to  l ink  

the  schoo l  w i th  the  DBST and  o the r  re levan t  sec to rs  (RSA DoE 

2008 :9 ) .  The  core  func t ions  o f  the  SBST (RSA DoE 2001:29 ,  

2004 :1 ,  2008 :10  &  Mbengwa 2007 :76 )  i nc lude  iden t i f y ing 

ins t i tu t iona l  needs  and ,  in  pa r t i cu la r ,  ba r r ie rs  to  lea rn ing a t  

l ea rne r ,  teache r ,  cu r r icu lum and  ins t i tu t iona l  leve ls  and  lea rne r  

deve lopment  by  o rgan is ing  p rogrammes and  new teach ing 

s t ra teg ies  to  address  these  needs.  These  func t ions  inc lude  the  

fo l lowing:  

•  Co -o rd ina t ing a l l  l ea rne r ,  educa to r ,  cu r r i cu lum and  

ins t i tu t ion  deve lopment  suppo r t  in  the  ins t i t u t ion .  
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•  D rawing  in  and  fac i l i ta t i ng the  sha r ing  o f  the  resou rces  

needed,  (human and  mate r ia l  resou rces :  teach ing methods  

and  teach ing  a ids)  f rom wi th in  and  ou ts ide  o f  the  schoo l  and  

encou rag ing teache rs  to  sha re  ideas  to  add ress  the  

cha l lenges .  

•  The  in -se rv i ce  t ra in ing o f  teache rs ,  the  iden t i f i ca t ion ,  

assessmen t  and  suppo r t  o f  a l l  lea rne rs  inc lud ing those  who 

expe r ience  ba r r ie rs  to  lea rn ing.  

•  P lann ing  p reven ta t i ve  s t ra teg ies  o f  ch i ld  abuse ,  d rug  abuse ,  

ma lnu t r i t ion ,  e tc . ) ,  and  es tab l i sh ing ne two rks  tha t  p romote  

e f fec t i ve  commun ica t ion  be tween  teache rs  and  pa ren ts ,  the  

hea l th  and  jus t ice  depa r tmen t  as  we l l  as  non-governmenta l  

o rgan isa t ions .  

•  Mon i to r ing  and  suppo r t ing  lea rne r  p rogress  and  eva lua t ing 

the  wo rk  done  by the  SBST ( the  educa to r  p rov ides  regu la r  

f eedback  on  p rogress  made to  the  SBST) .   

The  compos i t i on  o f  t he  SBST wi l l  be  d iscussed ,  because  i t  has  to  

p rov ide  ho l is t i c ,  co l labo ra t i ve  and  in tegra ted  suppor t  to  the  schoo l  

(RSA DoE 2010 :12 ) .  The  compos i t ion  o f  the  SBST depends on  the  

s i ze  and  needs o f  the  schoo l  as  we l l  as  the  number  o f  educa to rs  

ava i lab le  (RSA DoE 2001:29  &  Gibson  2004 :9 )  and  may inc lude :   

•  Educa to rs  w i th  spec ia l i sed  sk i l l s  and  knowledge  in  a reas  

such  as  lea rn ing suppo r t ,  l i f e  sk i l l s ,gu idance  o r  

counse l l ing (e .g .  a  lea rn ing  suppo r t  educa to r  who is  

competen t  and  innova t i ve  and  possesses  co l labo ra t i ve  

sk i l l s ) ;   

•  The  re fe r r ing educa to r  (usua l l y  the  lea rn ing  a rea  o r  c lass  

teache r ) ;  

•  An  e lec ted  educa to r  (depend ing on  the  needs  o f  the  lea rne r ,  

e .g .  a   lower  g rade  teacher  who  i s  good  a t  t each ing ;  read ing 

i f  the  lea rne r  expe r iences  a  read ing  p rob lem) ;  

•  The  p r inc ipa l  shou ld  be  invo lved  on  a  pa r t - t ime bas is ;  
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•  Non -educa to rs  f rom the  ins t i tu t ion ,  inc lud ing ca re  tak ing 

s ta f f ;  a  lea rne r  suppo r t  mate r ia l  represen ta t i ve ;  

•  Any  co-op ted  member  f rom ou ts ide  depend ing on  the  needs 

o f  the  lea rne r  (e .g .  an  occupa t iona l  the rap is t  o r  

psycho log is t ) ;  

•  The  pa ren t  o f  the  lea rne r ;  the  lea rne r  and  the  sc r ibe  (RSA 

DoE 2001:29  &  G ibson  2004 :9 ) .   

The  SBST is  composed as  such ,  because  the  p r imary  focus  is  on  

the  iden t i f i ca t ion  o f  and  add ress ing lea rn ing ba r r ie rs  as  we l l  as  to  

poo l  suppo r t  f rom the  commun i t y .  The  re fe r r ing educa to r  w i l l ,  f o r  

example  iden t i f y  lea rne rs  w i th  lea rn ing ba r r ie rs  and  re fe r  them to  

a  spec ia l i s t  educa to r  who must  rece ive  suppor t  f rom the  p r inc ipa l  

and  SBST as  we l l  as  the  o the r  pa r t ies  men t ioned  above ,  

depend ing on  the  bar r ie r  o r  p rob lem (Landsbe rg 2005 :66 ) .  The  

suppo r t  p rov ided  to  the  lea rner  is  done  in  consu l ta t i on  w i th  the  

pa ren ts ,  i f  the re  i s  a  need  fo r  f u r the r  re fe r ra l ,  wh ich  needs 

p ro fess iona l  inpu t .   

As  such ,  i t  i s  the  pa ren t ’s  respons ib i l i t y  to  ass is t  t he  schoo l  to  

take  the  lea rne r  there .  The  SBST o f  the  resea rche r ’s  schoo l  i s  

composed  o f  the  p r inc ipa l ,  depu ty  p r inc ipa l  as  co-o rd ina to r ,  the  

researche r  as  lea rne r  suppor t  educa to r ,  th ree  educa to rs ,  each  

w i th  expe r t i se  in  Eng l ish ,  Se tswana  and  Mathemat i cs .  Acco rd ing 

to  the  resea rcher ,  the  SBST o f  he r  schoo l  i s  no t  as  ac t i ve  o r  

f unc t iona l  as  i t  shou ld  be .  As  ind ica ted  ea r l ie r ,  a f te r  educa to rs  

have  re fe r red  learne rs  to  the  lea rne r  suppor t  educa to r ,  t hen  the  

rema in ing pa r t  o f  S IAS  p rocesso f  ILS  wi l l  be  le f t  w i th  the  lea rner  

suppo r t  educa to r .  Fu r the r  re fe r ra ls  t o  the  DBST wi l l  be  done  by  

the  lea rne r  suppor t  educa to r .  

The  DBST p rov ides  ind i rec t  suppo r t  to  lea rners  th rough  suppo r t ing 

educa to rs  and  schoo l  management ,  f ocus ing  on  cur r i cu lum and  

ins t i tu t iona l  deve lopmen t  to  ensure  tha t  the  teach ing and  lea rn ing 

48 
 



env i ronment  i s  respons ive  to  the  fu l l  lea rn ing  needs.  A  secondary  

focus  wou ld  be  to  p rov ide  d i rec t  lea rn ing suppo r t  t o  lea rne rs  

whe re  necessa ry and  poss ib le  and  whe re  the  SBST is  unab le  to  

respond to  pa r t i cu la r  needs  (DoE 2002 :15 ) .   

Acco rd ing to  t he  Deve lop ing D is t r i c t  Suppo r t  Team’s  Gu ide l ines  

fo r  P rac t ice  (DoE 2002:14 )  the  co re  pu rpose  o f  the  DBST is  t he  

deve lopment  o f  e f f ec t i ve  teach ing and  learn ing  in  schoo ls  th rough  

iden t i f y ing and  add ress ing ba r r ie rs  to  lea rn ing a t  a l l  leve ls  o f  the  

sys tem.  Add i t iona l l y ,  t he  p r imary  focus  o f  the  DBST i s  the  

deve lopment  and  ongo ing  suppo r t  o f  the  SBST,  w i th  the  key  focus  

a rea  be ing the  capac i t y  bu i ld ing  o f  the  schoo ls .  In  the  same  ve in ,  

i t  becomes impor tan t  f o r  the  Motheo  c lus te r ing schoo ls  to  consu l t  

w i t h  t he  DBST to  render  ass is tance  in  iden t i f y ing  lea rn ing needs  

and  lea rn ing bar r ie rs  as  we l l  as  iden t i f y ing the  suppo r t  needed to  

add ress  these  cha l lenges .  

The  co re  func t ions  o f  the  DBST wi l l  be  d iscussed  be low,  because  

i t  i s  t he  d i s t r i c t  based  leve l  s t ruc tu re  tha t  needs  to  wo rk  ve ry  

c lose ly  w i th  the  SBST to  add ress  ba r r ie rs  to  lea rn ing a t  schoo ls  

(RSA DoE 2008 -10 :8 ) .  The  co re  func t ions  o f  DBST are  ou t l i ned  

be low:  

•  To  overcome ba r r ie rs  tha t  p reven t  the  sys tem f rom meet ing 

the  fu l l  range  o f  l ea rn ing  needs  by  iden t i f y ing  and  

p r io r i t i s ing them and  p rov ide  suppo r t  needed to  add ress  

them by s t ra teg ic  p lann ing and  managemen t  f ramework  in  

the  d is t r i c t .  

•  To  se rve  as  consu l tan t  mento rs  and  deve lop  an  ongo ing  

suppo r t  by  mon i to r ing and  eva lua t ing  the  SBST,  SMTs ,  SGBs 

and  educa to rs  w i th  the  a im o f  bu i ld ing the  capac i t y  o f  

schoo ls  to  recogn ise ,  accommodate  and  add ress  a  range  o f  

l ea rn ing needs.  
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•  To  wo rk  ve ry  c lose ly  w i th  SBST wi th  regard  to  p rov id ing 

expe r t  adv ice  and  se rv i ces ,  (e .g .  med ica l ,  psycho log ica l ,  o r  

pa r t i cu la r  the rapy  whe re  needed ) ,  ind i rec t  suppo r t  to  

l ea rne rs  th rough  suppo r t ing teachers  and  schoo l  manage rs .  

•  To  p rov ide  d i rec t  in te rven t ion is t  p rogrammes to  

l ea rne rswhere  the  SBST is  unab le  to  respond to  pa r t i cu la r  

l ea rn ing needs.  

•   To  p rov ide  i l lus t ra t i ve  lea rn ing p rogrammes ,  lea rn ing 

suppo r t  ma te r ia l s  and  assessmen t  ins t ruments  to  educa to rs  

and  d iagnose  the i r  e f f ec t iveness ,  t hen  sugges t  

mod i f i ca t ions .  

•  To  ass is t  educa to rs  to  be  f lex ib le  in  the i r  t each ing methods ,  

adap ta t ion  o f  cu r r i cu lum and  assessment  (RSA DoE 2001 :29 ,  

2004 :1 ,  2008 :8  &  2009 :2 ) .  

The  adap ta t ion  o f  suppo r t  sys tems shou ld  be  ava i l ab le  in  the  

c lass rooms to  ove rcome ba r r ie rs  tha t  p reven t  the  sys tem f rom 

meet ing the  fu l l  range  o f  lea rn ing needs.  Th rough  lea rne r  suppo r t ,  

the  DBST wi l l  p rov ide  d i rec t  in te rven t ion  p rogrammes to  lea rne rs  

i n  a  range  o f  se t t i ngs  and  se rve  as  consu l tan t  mento rs  to  schoo l  

managemen t  teams ,  c lass room educa to rs  and  schoo l  gove rn ing 

bod ies  (RSA DoE 2001 :29 ) .  Th rough  suppo r t ing teach ing,  lea rn ing  

and  managemen t  the  DBST wi l l  bu i ld  t he  capac i t y  o f  schoo ls  to  

recogn ize  and  address  severe  lea rn ing d i f f i cu l t ies  and  

accommoda te  a  range  o f  lea rn ing  needs (RSA DoE 2009 :5 ) .  

The  compos i t ion  o f  the  DBST d iscussed  be low wi l l  be  a f fec ted  and  

in f luenced  by  loca l  needs  and  i t  needs  a  f lex ib le  approach .  Thus  i t  

w i l l  d i f f e r  acco rd ing  to  the  needs  o f  the  schoo l (s )  (RSA DoE 2008 -

2010 ) .  The  compos i t ion  o f  DBST i s  ou t l ined  be low:  

•  Suppor t  pe rsonne l  cu r ren t l y  emp loyed  by  the  Depa r tment  o f  

Educa t ion ,  such  as  therap is t s ,  psycho log is t s ,  l ea rn ing 
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suppo r t  teache rs ,  expe r t s  on  spec i f i c  d isab i l i t ies  as  we l l  as  

o ther  hea l th  and  we l fa re  p ro fess iona ls .  

•  Cu r r i cu lum spec ia l i s t s ,  who  p rov ide  gene ra l  and  spec i f i c  

cu r r icu lum suppor t  to  teachers  and  schoo ls .  

•  Managemen t  spec ia l i s ts  to  p rov ide  gu ide l ines  on  

managemen t  to  schoo ls .  

•  Adm in is t ra t i ve  expe r ts ,  who  p rov ide  admin is t ra t ive  and  

f inanc ia l  management  suppor t  to  schoo ls .  

•  Spec ia l i s t  suppo r t  personne l  f rom ex is t ing spec ia l  schoo ls  

and  o the r  educa t ion  ins t i tu t ions ,  such  as  h ighe r  and  fu r the r  

educa t ion  ins t i tu t ions .  

•  O the r  government  p ro fess iona ls ,  such  as  loca l  gove rnment  

s t ruc tu res .  Of f i ce  o f  the  S ta tus  o f  D isab led  Pe rsons ,  Hea l th ,  

Soc ia l  W e l fa re ,  Jus t i ce ,  Sa fe t y  and  Secur i t y ,  Spo r t s  and  

Rec rea t ion  e tc ,  wh ich  can  be  used  depend ing  on  the  

pa r t i cu la r  needs  and  ava i lab i l i t y  o f  resou rces  in  tha t  d i s t r i c t .  

•  Communi t y  ro le -p laye rs ,  such  as  pa ren ts ,  g randpa ren ts  and  

o ther  ca reg ive rs ,  NGOs,  d i sab led  peop le ’s  o rgan isa t ions ,  

members  o f  t he  schoo l  gove rn ing  body ,  teache rs  and  

lea rne rs (RSA DoE 2004:4  &  2008 :6 ) .  

A  represen ta t i ve  in  the  DBST needs to  add ress  any  t ype  o f  

l ea rn ing bar r ie r ,  be  i t  ex t r ins i c  o r  i n t r ins i c .  Ext r ins ic  and  in t r ins ic  

ba r r ie rs  a re  two  ma in  t ypes  o f  ba r r ie rs  to  l ea rn ing and  

deve lopment :  in t r ins i c  ba r r ie rs  a re  fac to rs  “ ins ide ”  the  lea rne r  and  

ex t r i ns ic  a re  fac to rs  “ou ts ide ”  t he  lea rne r ,  wh ich  may impede 

ach ievemen t  (RSA DoE 2008:7  &  Mbengwa 2007 :4 ) .  The  SMT and  

educa to rs  o f  the  Motheo  c lus te r ing schoo ls  rece ive  l im i ted  suppor t  

f rom the  d is t r i c t to  add ress  ba r r ie rs  to  lea rn ingas  cha l lenges  in  

te rms o f  co l l abo ra t ion  rema in .  Fo r  examp le ,  t he  Motheo  Dis t r i c t  

o f f i c ia l s  f rom the  inc lus i ve  sec t ion  a re  no  longe r  p rov id ing suppo r t  

se rv i ces  as  requ i red  to  schoo ls  w i th  regard  to  suppor t ing lea rne rs  

w i th  SEN.  They  compla in  o f  be ing  under -s ta f f ed ,  and  as  is  the  

case ,  one  o f f i c ia l  i s  a l loca ted  many schoo ls ,  e .g .  be tween 1 -20  
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schoo ls  to  se rv i ce .  They a l so  comp la in  abou t  t ranspo r t  and  pe t ro l ,  

wh ich  the  DoE i s  no  longe r  p rov id ing  fo r  them to  serv i ce  schoo ls .  

The re fo re ,  the  d is t r i c t  o f f i c ia ls  a re  no t  p repared  to  use  the i r  own 

t ranspo r t  to  do  the  work  fo r  the  DoE,  pa r t i cu la r l y  o f  suppo r t ing  

SEN lea rne rs  and  the i r  educa to rs .   

The  cha l lenges  wh ich  rema in  rega rd ing the  p rov is ion  o f  e f f ec t i ve  

ILS f rom the  d i s t r i c t  and  schoo l  leve l  w i l l  be  d i scussed  unde r  the  

head ing :  ba r r ie rs  to  e f f ec t i ve  ILS ,  ba r r ie rs  to  lea rn ing and  

deve lopment ,  po l i cy  and  leg is la t ion  cha l lenges  as  we l l  as  key 

leade rsh ip  and  management  cha l lenges  and  cha l lenges  fac ing the  

DBST and  SBST members  and  educa to rs .  

 

2 .4 .2 .  Barr iers  to  e f fec t ive  inc lus ive  learning suppor t  

Acco rd ing to  Leh lo la  (2011 :9 ) ,  imp lementa t ion  o f  ILS tha t  i s  no t  

we l l  ca r r ied  ou t  w i l l  resu l t  in  pe rpe tua t ing  the  inequa l i t ies  tha t  

ex i s t  in  soc ie t y .  I f  teache rs  a re  no t  p rope r l y  t ra ined  they  may no t  

be  ab le  to  accommodate  d i ve rs i t y ,  resu l t i ng in  many lea rne rs  

requ i r i ng suppo r t  be ing  le f t  sho r thanded.  Ano the r  key cha l lenge  

fac ing Motheo  c lus te r ing schoo ls  i n  pa r t i cu la r  i s  the  number  o f  

l ea rne rs  in  one  c lass room.  Consequen t l y ,  educa to rs  a re  no t  ab le  

to  reach  most  lea rne rs  who may u l t imate ly  d rop  ou t  o f  schoo l .   

As  ind ica ted  ea r l i e r ,  a  key  func t ion  o f  bo th  the  DBST and  the  

SBST i s  to  iden t i f y  and  add ress  ba r r ie rs  to  lea rn ing w i th  the  

pu rpose  o f  suppor t ing the  deve lopment  o f  e f f ec t i ve  teach ing and  

lea rn ing,  in  o rder  to  dev ise  approp r ia te  s t ra teg ies  to  add ress  

these  ba r r ie rs .  I n  the  nex t  sec t ion  the  ma in  cha l lenges  re la t ing to  

unde rs tand ing  and  respond ing  to  the  needs  o f  lea rne rs  and  

educa to rs  w i l l  be  h igh l i gh ted .  A  d iscuss ion  on  the  ba r r ie rs  to  

l ea rn ing and  deve lopment  p recedes th i s  d i scuss ion .  
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2.4 .2 .1 .  Bar r iers  to  lea rn ing and  deve lopment  

Bar r ie rs  to  lea rn ing  and  deve lopmen t  a re  th ings  tha t  can  make  i t  

d i f f i cu l t  to  lea rn ,  wh ich  can  o r ig ina te  w i th in  t he  educa t ion  sys tem 

as  a  who le ,  the  schoo l  o r  the  lea rne r  h im /he rse l f .  They p reven t  

access  and  max imum pa r t ic ipa t ion  to  lea rn ing  and  deve lopment  o f  

an  ind iv idua l  (RSA DoE 2002 :6 ,  2008 :7 ,  2010 :28  &  Mbengwa 

2007 :4 ) .  They  a re  d i f f i cu l t ies  tha t  a r ise  w i th in  the  educa t ion  

sys tem as  a  who le ,  the  lea rn ing  s i te ,  w i th in  the  lea rner  

h im/he rse l f ,  wh ich  p reven t  bo th  the  sys tem and  the  lea rne r  needs  

f rom be ing  met  (RSA DoE 2005:5 ) .  W hen based  on  ob jec t i ves  

eva lua t ion  made by  an  educa t iona l  au tho r i t y ,  i t  i s  ascer ta ined  tha t  

teach ing  and  learn ing  a re  hampered  whe re  such  needs  a re  no t  

met ,  educa t iona l ly  sound  measu res  must  be  app l ied .  Fac to rs  

caus ing  ba r r ie rs  to  lea rn ing and  deve lopment  and  the i r  examp les  

a re  d i scussed  be low:  

Examples  o f  f ac to rs  caused  by  the  sys tem a re  lack  o f  bas ic  and  

app rop r ia te  lea rn ing mate r ia ls ,  ass is t i ve  dev ices ,  inadequa te  

fac i l i t ies  a t  schoo l  and  ove rc rowded c lasses ,  lack  o f  human 

resources ,  unqua l i f ied /unde r -qua l i f ied  educa to rs .  

•  socie ta l  factors:  examp les  o f  soc ie ta l  f ac to rs  inc lude    

seve re  pove r t y ,  soc io -economic  background ,  l a te   o r  ea r l y  

en ro lment  a t  schoo l ,  a lcoho l  and   o the r  d rug abuse ,  

d isc r im ina t ion  

•  pedagogica l  fac tors :examples  o f  pedagog ica l  f ac to rs  

i nc lude  insu f f i c ien t  suppor t  f o r  educa to rs ,  inapprop r ia te  

teach ing methods  and  s t ra teg ies ,  un fa i r  assessment  

p rocedu res ,  a  m isma tch  be tween the  Language  o f  Lea rn ing 

and  Teach ing (LoLT )  o f  the  schoo l  and  the  Home Language 

o f  the  lea rne rs ,  nega t i ve  a t t i tude ,  un fa i r  assessment  

methods  

•  fac tors  w i th in  the  lea rner :examp les  inc lude  d i sab i l i t i es ,  

wh ich  inc lude  phys ica l ,  neu ro log ica l ,  sensory ,  cogn i t i ve  o r  
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other  cond i t ions ,  e .g .  d i sease ,  f oe ta l  a lcoho l  synd rome,  

ch ron ic  i l lness ,  t rauma,  a l le rg ies  and  reac t ions ,  

Those  bar r ie rs  shou ld  be  add ressed  wi th  resou rces  l i ke  teach ing 

mate r ia ls ,  spec ia l  equ ipmen t ,  add i t iona l  pe rsonne l  and  teach ing  

and  lea rn ing  (RSA DoE 2002:72  &  Mbengwa  2007 :4 ) .  I f  no t ,  they  

a f fec t  lea rne rs ’  phys ica l ,  menta l ,  soc ia l  and  sp i r i tua l  deve lopment  

nega t i ve l y ,  lead ing  to  academ ic  fa i lu re  and  emot iona l  p rob lems.   

Figure  2 .1  I l lus t ra t ion  o f  the  poss ib le  cause -and -e f fec t  be tween 

expe r iences  o f  f a i lu re  and  emot iona l  p rob lems (DoE 2008:  

2010 :13 ) .  

  .  

 

(DoE 2008-2010:13 )  

The  above  d iagram i l lus t ra tes  how bo th  ex t r ins ic  and  in t r ins i c  

ba r r ie rs  to  lea rn ing can  a f fec t  lea rne rs  academ ica l l y  and  

emot iona l l y .  In  the  case  o f  lea rne rs  w i th  SEN who a re  a f fec ted  in  

th i s  way,  they  deve lop  a  poo r  se l f -es teem because  o f  the  nega t i ve  

feedback  o r  c r i t i c i sm  they  rece ive  and  end  up  hav ing  a  poo r  se l f -  

Poor self 
image

Poor 
Performance

Failure/ 
Disappointment

Displays 
unwanted 
behaviour

Negative 
feedback
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image,  wh ich  inev i tab ly  leads  to  poo r  per fo rmance .  Poo r  

pe r fo rmance  can  lead  to  d isappo in tmen t ,  wh ich  may g i ve  r ise  to  

d isp lay ing nega t ive  a t t i tudes .  The  tab le  be low presen ts  bo th  

in t r ins i c  and  ex t r ins i c  ba r r ie rs  to  lea rn ing,  the i r  causes  as  we l l  as  

who shou ld  address  i t  (Mbengwa 2007 :4 ) .   

Table  2 .2 :  In t r ins ic  and ext r ins ic  fac tors  as  bar r iers  to learn ing 

F AC T O R S / C AU S E S  E X AM P L E S  T O  B E  AD D R E S S E D  B Y  

S y s t e m i c  Lack of basic and appropriate 
learning materials, assistive 
devices, inadequate facilities at 
school and overcrowded classes, 
lack of human resources, 
unqualified/under-qualified 
educators. 

• Support personnel 
employed by DoE 

• Specialist support 
personnel 

• Curriculum Specialists 
• Management Specialists 
• School Based Support 

Teams 
• Psychologists 

S o c i e t a l  Severe poverty, socio-economic 
background, late  or early 
enrolment at school, alcohol and  
other drug abuse, discrimination 

•  S o c i a l  w o r k e r s  

P e d a g o g i c a l  Insufficient support for 
educators, inappropriate 
teaching methods and strategies, 
unfair assessment procedures, a 
mismatch between the Language 
of Learning and Teaching (LoLT) 
of the school and the Home 
Language of the learners, 
negative attitude, unfair 
assessment methods 

•  D B S T  

•  S B S T  

•  S M T  

•  S G B  

 

W i t h i n  t h e  l e a r n e r  Disabilities include physical, 
neurological, sensory, cognitive 
or other conditions, e.g. disease, 
foetal alcohol syndrome, chronic 
illness, trauma,  allergies and 
reactions 

Psychologists 

School nurses 

Occupational Therapists (OTs) 

Physiotherapists 

Neurologists 

(Mbengwa 2007:4 )  
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Tab le  2 .2  shows lea rn ing examples  o f  ext r ins i c  and  in t r ins ic  

ba r r ie rs  to  lea rn ing (Mbengwa 2007 :4 ) .  Accord ing to  the  

in fo rmat ion  in  tab le  2 .2 ,  sys temic  ba r r ie rs  t o  lea rn ing shou ld  be  

add ressed  by suppo r t  pe rsonne l  emp loyed  by Depa r tment  o f  

Educa t ion ,  spec ia l i s t  suppo r t  pe rsonne l  and  cu r r icu lum spec ia l i s t s  

(Mbengwa 2007 :4 ) .Ex t r ins i c  ba r r ie rs  to  lea rn ing w i th  rega rd  to  

f ac to rs  caused  by  pedagog ica l  bar r ie rs  shou ld  be  add ressed  by 

DBST,  SBST,  SMT and  SGB members .  Then  in t r ins i c  ba r r ie rs  to  

l ea rn ing w i th  rega rd  to  f ac to rs  caused  by  ba r r ie rs  w i th in  the  

lea rne r  shou ld  be  add ressed  by  Psycho log is t s ,  Schoo l  nu rses ,  

Occupat iona l  The rap is t s  (OTs) ,  Phys io therap is ts  and  

Neu ro log is t s .  

The  d iscuss ion  above  ind ica tes  the  impo r tance  o f  the  eco -sys tem 

theory  o f  ILS whe re  a l l  the  par t i es  invo lved  need  to  co l labora te  

and  fo rm a  l ink  f o r  the  e f fec t i ve  imp lementa t ion  the reo f .  I t  i s  

ev iden t  tha t  tha t  p rocess  wh ich  has  to  be  fo l lowed  by  the  schoo ls ,  

pa r t i cu la r l y  the  Motheo  c lus te r ing schoo ls ,  i s  the  p rob lem so lv ing 

p rocess  by :  iden t i f y ing  the  p rob lem;  bu i l d ing  an  unde rs tand ing  o f  

the  p rob lem;  iden t i f y ing  the  in te rven t ions  o r  f o rms  o f  suppo r t  

needed to  add ress  the  p rob lem;  i den t i f y ing who cou ld  p rov ide  

suppo r t ,  cons ider ing  a l l  resources  ins ide  and  ou ts ide  o f  the  

schoo l ;  p rov id ing the  suppo r t  needed  and  eva lua t ing  whethe r  the  

suppo r t  was  success fu l  o r  no t .  The  eva lua t ion  o f  the  success  o f  

the  p rob lem-so lv ing may in i t ia te  a  new cyc le  o f  p rob lem-so lv ing 

(Deve lop ing D is t r i c t  Suppo r t  Teams:  Gu ide l ines  fo r  P rac t ice  DoE 

2002 :17 ) .  Fo l lowing th i s  i s  the  d iscuss ion  o f  cha l lenges  w i th  

rega rd  to  po l ic ies  and  leg is la t ion .  

 

2.4 .2 .2 .  Cha l lenges  w i th  regard to  po l ic ies  and  legis la t ion 

Desp i te  the  commi tment  to  t rans fo rmat ion  and  inc lus i v i t y  amongst  

po l icy  make rs ,  as  we l l  as  the  w ide r  soc ie ta l  leve l ,  conserva t i ve  
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at t i tudes  and  p rac t ices  s t i l l  p reva i l  a t  the  schoo l  and  c lassroom 

leve l  (Enge lb rech t  2006 :260) .  Many schoo ls  rea l i se  tha t  a  lo t  o f  

the i r  lea rne rs  need  suppo r t ,  bu t  they  fee l  tha t  i t  can  be  ve ry  ha rd  

wo rk  to  suppo r t  lea rne rs  w i th  lea rn ing bar r ie rs  (DoH 2006:9 ) .  The  

r i gh ts  o f  ch i ld ren  a re  ensh r ined  in  t he  South  A f r ican  Const i tu t ion  

and  a re  a l so  in fused  in  the  cu r r icu lum,  bu t  un fo r tuna te l y  some o f  

the  educa to rs  do  no t  take  them se r ious ly  (Ande rson ,  L inck ,  Leo ,  

Rasmusson,  W ickenbe rg   and   Brynge lson  2013 :122 ) .  A  

f lou r ish ing democracy invo lves  acknowledg ing the  r i gh ts  o f  a l l  

p rev ious ly  marg ina l ised  commun i t ies  and  ind iv idua ls  as  fu l l  

members  o f  soc ie t y  and  requ i res  the  recogn i t ion  and  ce leb ra t ion  

o f  d i ve rs i t y ,  re f lec ted  in  the  a t t i tudes  o f  i t s  c i t i zens  and  in  the  

na tu re  o f  i t s  ins t i tu t ions  (Enge lb rech t  2006 :254 ) .  The  

imp lementa t ion  o f  inc lus i ve  educa t ion  ten  yea rs  a f te r  the  

pub l ica t ion  o f  the Sa lamanca  S ta tement  (UNESCO 1994 )  and  the  

es tab l ishmen t  o f  democra t i c  gove rnment ,  however ,  rema ins  a  

cha l lenge .   

In  many coun t r ies  educa t iona l  po l i c ies  and  leg is la t i on  ac t  as  a  

ba r r ie r  towards  e f fec t i ve  p rov is ion  o f  ILS (Mbengwa  2007 :69) .  

Some coun t r ies  do  no t  have  po l ic ies  w i th  rega rd  to  the  p rov is ion  

o f  ILS.  In  the  Man i fes to  on  Va lues ,  Educa t ion  and  Democracy 

(RSA DoE 2001:34 )  Kade r  Asma l  asser ts  tha t  “un less  a  va lue  

sys tem is  nu r tu red  in  schoo ls  tha t  i s  wo rkab le ,  owned by 

eve ryone ,  and  in  l ine  w i th  the  p r inc ip les  no t  on ly  o f  the  B i l l  o f  

R igh ts  bu t  a l l  cu r r i cu lum and  schoo l  gove rnance  po l icy  and  

leg is la t ion ,  the re  is  a  dange rous  r isk  o f  tu rn ing  those  schoo ls ’  

c lass rooms in to  a  ba t t leg round  be tween an  ana rch ic  f reedom tha t  

masque rades  as  ‘human r igh ts  ’and  au tho r i ta r ian  b lack - lash  tha t  

masque rades  as  mora l  regene ra t ion .  The  m iss ion  shou ld  be  to  

f ind  a  pa th  towards  f reedom tha t  i s  no t  ana rch ic ;  a  pa th  towards  

good  c i t i zensh ip  tha t  i s  no t  to ta l i ta r ian ;  and  tha t  pa th  in  

embrac ing a  cu l tu re  o f  human r igh ts ” .As  an  impe ra t ive ,  th i s  s tudy 

ca l l s  on  a l l  s takeho lde rs ,  pa r t i cu la r l y  SMT members  o f  the  Motheo  

57 
 



c lus te r ing schoo ls  to  embrace  the  cu l tu re  o f  human r igh ts  w i th in  

ILS.   

To  ach ieve  th i s  m iss ion  in  ILS  the  demand  fo r  the   ‘ spec ia l  needs ’  

o f  a l l  lea rne rs  w i th  p rov is ion  o f  se rv i ces  on  an  equ i tab le  bas is  

shou ld  be  met  (Knes t ing e t  a l .  2008 :266 ;  Lomofsky  &Lazarus  

2010 :305 ) .  The  two  p r imary  ways  in  wh ich  human r igh ts  cu l tu re  

and  ch i ld  cen t red  educa t ion  can  es tab l ish  mutua l  respec t  be tween 

teache rs  and  learne rs ,  i s  the  incu lca t ion  o f  human r igh ts  and  

respons ib i l i t ies  in  lea rners  as  se t  ou t  in  t he  Cons t i tu t ion  (RSA 

DoE 2001 :35 ) .  The  f i rs t  has  to  do  w i th  what  i s  taugh t -  the  

cur r icu lum-  and  the  second  is  how i t  i s  taugh t ,  wh ich  is  o f ten  

re fe r red  to  as  “ the  h idden  cu r r i cu lum” .The  Na t iona l  Cur r icu lum 

Sta tement  (NCS)  (RSA DoE 2010:36)  s ta tes  tha t  the  i ssue  o f  

human r igh ts  and  inc lus i v i t y  have  to  be  in fused  th roughout  t he  

cur r icu lum and  across  the  en t i re  educa t ion  env i ronmen t .  The  NCS 

even  p rov ides  gu ide l ines  on  how in fus ing human r igh ts  and  

inc lus i v i t y  i n  the  cur r icu lum can  be  ach ieved .   

As  a  s igna to ry  o f  Un i ted  Na t ions  Convent ions  on  the  R igh ts  o f  

Ch i ld ren ,  Ma lawi  recogn ises  the  ch i ld ’ s  r i gh t  to  educa t ion  

(Ande rson  e t  a l .  2013 :87 ) .  The i r  goa l  o f  Educa t ion  fo r  A l l  by 2015  

i s  cha l lenged  by  the  ind isc ip l ine  o f  l ea rne rs ,  wh ich  h inde rs  o the rs  

f rom access ing  qua l i t y  educa t ion  and  success fu l l y  comp le t ing 

the i r  s tud ies .  Teache r  lea rne r  con tac t  t ime i s  reduced  because  

teache rs  a re  us ing  learn ing  hou rs  to  se t t le  d i sc ip l ine  cases .  Th is  

may take  a  day o r  two  i f  i t  requ i res  hea r ing  and  inves t iga t ion .  

Aga in  the  lea rn ing  p rocess  i s  in te r rup ted ,  because  somet imes 

in te rna l  pun ishments  a re  admin is te red  to  t he  cu lp r i t s  du r ing c lass  

t ime wh i le  the i r  f r i ends  a re  lea rn ing .  Based  on  th is  scena r io ,  i t  i s  

ev iden t  tha t  those  who  need  ext ra  t ime fo r  lea rn ing suppo r t  do  no t  

ge t  enough t ime fo r  qua l i t y  suppo r t  they  a re  en t i t led  to .  

In  Leso tho  the  gove rnmen t  has  deve loped  c lea r  and  

comprehens ive  po l ic ies  whe re  i t  p rom ises  to  p rov ide  f ree  and  

58 
 



compu lso ry  p r imary  educa t ion  to  a l l  Baso tho  peop le  as  we l l  as  

l ea rne rs  w i th  ba r r ie rs  to  lea rn ing  and  deve lopment  (Leh lo la  

2011 :45 ) .  Johns tone  (as  c i ted  in  Leh lo la  2011 :45)  s ta tes  tha t  

the re  i s  cu r ren t l y  no  law tha t  requ i res  lea rne rs  w i th  d isab i l i t ies  o r  

l ea rn ing ba r r ie rs  and  deve lopment  t o  rece ive  the i r  educa t ion  in  

regu la r  schoo ls  o r  t o  be  p rov ided  w i th  approp r ia te  suppo r t  

se rv i ces .  

In  Sou th  A f r i ca  the re  i s  no t iona l  commi tmen t  t o  inc lus ion  w i th  

po l ic ies  tha t  a re  be ing  c rea ted  a t  na t iona l  leve l  and  a t  l oca l  leve l  

i n  schoo ls ’  po l icy  documents ,  ye t  these  commi tments  a re  made  

ins ide  a  la rge r  po l i t i ca l  and  po l i cy  con tex t  tha t  many wou ld  

in te rp re t  as  an t i the t i ca l  to  inc lus ion  (Thomas  &  D ipao la  2003 :94 ) .  

The re  i s  incons is tency be tween the  two  se ts  o f  be l ie f s ,  wh ich  

acco rd ing to  Maur i ce  Kogan as  c i ted  in  Thomas&  D ipao la2003:94 )  

once  a rgued  po l icy  is  the  au thor i ta t i ve  o r  au tho r i ta r ian  a l loca t ion  

o f  va lues ,  then  th is  asse r t ion  has  resonance  fo r  spec ia l  

educa t ion .  To  a  la rge  ex ten t ,  the  h i s to ry  and  immed ia te  t ra jec to ry  

o f  spec ia l  educa t ion  i s  bound up  w i th  the  po l i cy  in te rven t ions  tha t  

he lp  shape  i t s  fo rm and  con ten t .  Inc lus ion  cannot  be  e f fec ted  

s imp ly  on  the  bas is  o f  the  way tha t  teache rs  and  academ ics  

concep tua l i ze  d i f fe rence ;  i t  i s  pa r t  o f  a  complex  w ider  p ic tu re .  

The re  a re  a  number  o f  key  cha l lenges  fac ing the  DBST and  the  

SBST.  The  d i scuss ion  o f  cha l lenges  fac ing  these  teams is  a lso  

impo r tan t ,  because  they a re  the  suppo r t  se rv i ce  p rov ide rs  a t  

d is t r i c t  and  schoo l  leve ls ,  whe reas  the  SBST is  the  suppo r t  

s t ruc tu re  a t  schoo l  l eve l .  The  co re  pu rpose  o f  the DBST i s  to  

f os te r  t he  deve lopment  o f  e f f ec t i ve  teach ing and  lea rn ing,  

p r imar i l y  th rough  iden t i f y ing  and  add ress ing  ba r r ie rs  to  lea rn ing a t  

a l l  l eve ls .  The  SBST shou ld  be  es tab l ished  by a l l  the  pub l i c  

schoo ls  to  p rov ide  suppo r t  t oge the r  w i th  educa to rs  invo lved  and  

the  ILS educa to r  (RSA DoE 2008:10 ) .  The re fo re ,  the  DBST and  

the  SBST are  the  key  teams wh ich  mus t  ensu re  tha t  t he  ILS 
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po l ic ies  a re  imp lemented  a t  a l l  leve ls .  I f  they  a re  no t  f u l l y  

i nvo lved  in  se rv ic ing and  suppor t ing the  schoo ls  to  rende r  ILS,  

then  i t  means then  the  nega t i ve  c r i t i c i sm o f  the  DoE po l ic ies  a re  

l i ke l y  t o  con t inue  (Enge lb rech t  2006 :254 ) .  Fo l lowing  th i s  i s  the  

d iscuss ion  o f  the  cha l lenges  fac ing the  DBST.  

 

2.4 .2 .3 .  The  key chal lenges fac ing  the  DBST and SBST  

A recu r r ing theme  th roughou t  t he  l i te ra tu re  on  ILS  i s  tha t  o f  

p romot ing  teamwork  in  i nc lus i ve  educa t ion .  Acco rd ing  to  Thomas 

and  V incen t ,  as  c i ted  in  Groom &Richa rd  (2005 :21 ) ,    overcoming 

teamwork  cha l lenges  can  be  ach ieved  by  us ing  th ree  mode ls .  The  

f i rs t  mode l  inc ludes  c lass room management ,  whe re  each  member ,  

educa to r  and  Teache r  Ass is tan t  (TA)  p lays  a  d i s t inc t  ro le  du r ing 

the  lesson .  The  second  i s  the  ro le  o f  ac t i v i t y  manage r  who 

manages the  res t  o f  the  c lass  o rgan ised  in  sma l l  g roups .  The  th i rd  

i s  the  zon ing,  whe re  each  adu l t  i s  a l loca ted  an  a rea  o f  the  

c lass room and  manages  eve ry th ing  tha t  happens  w i th in  th is  zone .  

Fo r  t h i s  app roach  to  wo rk  e f fec t i ve l y ,  each  ind iv idua l  has  to  have  

comple te  con f idence  in  h is  o r  he r  pa r tner ,  because  th i s  sess ion  i s  

dependent  on  team work  (RSA DoE 2002:24 ) .  

 The  fo l lowing key  cha l lenges  ex is t :  

•  Ensu r ing tha t  a l l  the  DBSTs unde rs tand  the  cha l lenges  

invo lved  in  iden t i f y ing and  add ress ing bar r ie rs  to  lea rn ing 

and  deve lop ing  an  inc lus i ve  educa t ion  sys tem.  

•  Be ing unab le  to  iden t i f y  who shou ld  be  invo lved  in  what  and  

when.  Th is  inc ludes  the  need  fo r  an  in tegra ted  app roach  to  

suppo r t  p rov is ion ,  whe re  the  t rad i t iona l  psycho log ica l  and  

spec ia l  needs  se rv i ces ,  inc lud ing  spec ia l  schoo ls ,  wo rk  

toge the r  w i th  adm in is t ra t i ve ,  cu r r i cu lum and  ins t i tu t i ona l  

deve lopment  suppo r t  s ta f f  to  p rov ide  a  ho l i s t i c  and  

comprehens ive  serv i ce .  
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•  Deve lop ing  c lear  p rocedu res  and  p rocesses  fo r  inc lud ing  the  

human  and  o the r  resources  in  the  spec ia l  schoo ls  in  the  poo l  

o f  d is t r i c t  suppo r t .  

•  Be ing  unab le  to  l i nk  the  d is t r i c t  suppo r t  s t ra teg ic  p lans  to  

reg iona l ,  p rov inc ia l  and  na t iona l  p lans  and  p r io r i t ies .  

•  Lea rn ing  to  wo rk  we l l  as  a  team.  

An  inc lus i ve  schoo l  has  to  encourage  co l labo ra t ion  among SMTs,  

educa to rs  and  paren ts  f o r  the  pu rpose  o f  p lann ing ,  teach ing and  

suppo r t ing  lea rners  w i th  lea rn ing ba r r ie rs  (Groom  e t  a l .  2005 :24  &  

Soodack  2010 :329 ) .  W ork ing co l labo ra t i ve l y  as  a  team wi l l  enab le  

schoo ls  to  (a )  i den t i f y  what  i s  needed  and  who  i s  ava i lab le  to  

add ress  the  needs ;  (b )  iden t i f y  the  co -o rd ina to r ;  unde rs tand  and  

pu rsue  the  p rocesses  to  be  fo l lowed  to  d raw in  the  app rop r ia te  

peop le ;  (c )  ensu r ing  tha t  schoo ls  recogn ise  and  apprec ia te  in te r -

sec to ra l  wo rk ;  (d )  ensu re  tha t  the  mate r ia l  resources ,  inc lud ing 

budget  needed to  pu rsue  th is  wo rk  a re  ava i lab le  and  used  to  the  

op t ima l  e f f ec t ;  ( f )  lea rn  the  language  o f  the  d i f f e ren t  sec to rs  and  

p ro fess ions ;  (g )   t r y  to  deve lop  common unde rs tand ings  o f  the  

p rob lems  and  cha l lenges  and  (h )  deve lop  team sk i l l s  to  ass is t  in  

wo rk ing w i th  o the rs  (Leh lo la  2011 :24 ;  Mbengwa 2007 :74  &  DoE 

2002 :23 ) .  The re fo re ,  th rough  co l labo ra t ion  be tween SMT,  SBST,  

SGB and  educa to rs  suppor t  w i l l  be  s t rengthened fo r  bo th  lea rne rs  

and  educa to rs .   

In  the  same way,  educa t ion  suppor t  se rv i ce  p rov iders  a l so  need  

suppo r t ,  wh ich  imp l ies  tha t  they  a lso  need  spec i f i c  t ra in ing  w i th  

rega rd  to  genera l  ins igh t ,  knowledge  and  sk i l l s  requ i red  fo r  them 

to  be  ab le  to  suppo r t  the  schoo ls .   The  ins igh t ,  knowledge  and  

sk i l l s  acqu i red  by  DBST wi l l  make  i t  easy  to  p rov ide  a  we l l -

coo rd ina ted  and  co l labo ra t i ve  suppo r t  t o  schoo ls .  Soodack  

(2010 :329 )  and  Eng leb rech t  (2006 :158 )  re i te ra te  tha t  adequate  

suppo r t  and  co l labo ra t i ve  teach ing undoubted ly  leads  to  pos i t i ve  

ou tcomes fo r  lea rne rs  in  he te rogeneous ly  g rouped c lasses .  The  
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p rospec t  o f  any  gene ra l  educa t ion  sys tem be ing gea red  up  in  

te rms o f  s ta f f ,  expe r t i se  and  fac i l i t ies  to  ca te r  f o r  eve ry k ind  o f  

d isab i l i t y  as  an  in tegra l  pa r t  o f  i t s  p rov is ion ,  i s  someth ing  o f  an  

u top ian  idea l  (C igman 2007 :9 ) .   An  example  is  the  ine f f i c iency  and  

i l l -p repa redness  o f  an  educa t ion  sys tem in  deve lop ing  coun t r ies ,  

l i ke  Leso tho ,  where  a  lack  o f  f ac i l i t ies  and  expe r t i se  wou ld  he lp  

make  the  imp lementa t ion  o f  ILS a  success  (Leh lo la  2011 :9 ) .  

Fo l lowing th i s  i s  the  d i scuss ion  o f  cha l lenges  faced  by  educa to rs .  

 

2.4 .2 .4 .  Cha l lenges  fac ing teachers  

Teachers  in  I LS  c lass rooms assume an  eve r -w iden ing  range  o f  

respons ib i l i t ies ,  fo r  examp le  iden t i f y ing lea rne rs ’  spec ia l  needs  o r  

poss ib le  symptoms  o f  ch i ld  abuse  o r  iden t i f y ing and  inves t iga t ing 

lea rne rs ’  unexp la ined  absences .  These  respons ib i l i t i es  coup led  

w i th  cove r ing a  se t  cu r r icu lum,  p repa r ing lea rne rs  f o r  ex te rna l  

assessmen ts ,  t r y ing  to  deve lop  the i r  au tonomy and  teach ing fo r  

unde rs tand ing ,  comp l i ca te  teachers ’  wo rk  (Leh lo la  2011 :23 ) .  To  

con t inue ,  some educa to rs  have  no t  been  t ra ined  fo r  ILS  and  fo r  

them to  ca r ry  ou t  a l l  those  tasks  w i l l  i nc rease  the i r  wo rk load .  

Teachers  a l so  have  to  be  aware  a t  a l l  t imes  o f  wha t  i s  happen ing 

w i th  the  lea rne r ,  mon i to r  and  repor t  h is  o r  her  p rogress  (Leh lo la  

2011 :23 )  

Educa to rs  a re  a l so  respons ib le  f o r  the  in te rac t ion  o f  a l l  lea rne rs ,  

pa r t i cu la r l y  lea rne rs  w i th  o r  w i thou t  d isab i l i t ies .  They  have  to  

though t fu l l y  in te rvene  and  ac t i ve ly  f ac i l i ta te  the  accep tance  o f  

l ea rne rs  w i th  d isab i l i t ies  i n  the  gene ra l  educa t ion  c lass room 

(E r ickson ,  W e lande r  and  Gran land  2007 :20 ) .  Lea rne rs  w i th  

l ea rn ing ba r r ie rs  need  a  g rea te r  amount  o f  t ime to  pe r fo rm some 

schoo l  ac t i v i t i es  and  they  a re  mos t l y  less  popu la r  among the i r  

pee rs  w i thou t  d i sab i l i t i es .  Regu la r  educa to rs  a re  faced  w i th  ex t ra  

wo rk  o f  hav ing  to  accommodate  a  d i ve rs i t y  o f  lea rne r  needs .  As  
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th i s  i s  the  s i tua t ion  a t  the  Motheo  c lus te r ing  schoo ls ,  lea rn ing 

suppo r t  educa to rs  need  to  do  co l labo ra t i ve  wo rk  w i th  o ther  

p ro fess iona ls  to  ease  the  bu rden  o f  the i r  wo rk .  In  th i s  way,  

regu la r  educa to rs  w i l l  accep t  the  pe rspec t i ves  o f  o thers  and  no t  

on ly  l i s ten  to  them,  bu t  a l so  embrace  o the r  ideas  and  v iewpo in ts  

(Tannock  2009 :20)   

At t i tudes  o f  educa to rs  a re  one  o f  the  key  fac to rs  in  the  success fu l  

imp lementa t ion  o f  an  inc lus i ve  sys tem o f  educa t ion  (Mbengwa  

2007 :107 ) .  Educa to rs ’  a t t i tudes  to  ILS  a re  a f fec ted  by  seve ra l  

f ac to rs ,  inc lud ing concep t  o f  spec ia l  needs ,  expe r ience ,  ava i lab le  

suppo r t ,  pe rsona l  ideo logy ,  soc ia l  no rms  and  in te rac t ions  (Rayne r  

2007 :42 ;  C lough  &  L indsay  1991 :134 ) .  Then  nega t i ve  a t t i tudes  w i l l  

be  a  th rea t  and  a  ba r r ie r  towards  e f fec t i ve  p rov is ion  o f  ILS .  

Fu r the rmore ,  educa to rs  lack  o f  e f f ec t i ve  p repa ra t ion  to  

accommoda te  the  un ique  ind iv idua l  needs  o f  lea rne rs  has  been  

iden t i f ied  as  the  mos t  s t ress fu l ,  inc lud ing  adm in is t ra t i ve  i ssues ,  

suppo r t ,  the  behav iour  o f  lea rne rs ,  the  educa to r ’s  se l f -pe rce ived  

competence  and  lack  o f  co l labora t ion  w i th  paren ts  and  o ther  

sec to rs  o r  depa r tments  (Eng leb rech t  2006 :257) .  Some educa to rs  

and  p r inc ipa ls  be l i eve  tha t  i t  i s  no t  the  ma in  wo rk  o f  the  schoo l  to  

suppo r t  vu lne rab le  lea rne rs ,  who  end  up  expe r ienc ing ba r r ie rs  to  

l ea rn ing and  deve lopment  (Depa r tment  o f  Hea l th ,  DoH 2006:12 ) ,  

bu t  t ha t  i t  shou ld  be  the  respons ib i l i t y  o f  t he  Depa r tmen t  o f  Soc ia l  

Deve lopmen t  and  the  Depa r tment  o f  Hea l th .  A l though  these  a re  

the  ma in  depa r tments  respons ib le  f o r  suppor t ing  vu lne rab le  

ch i ld ren ,  the  gove rnment  recogn ises  tha t  suppo r t ing  these  

lea rne rs  is  a l so  impo r tan t  wo rk  fo r  schoo ls .  Fo r  th i s  reason ,  some 

o f  the  Motheo  c lus te r ing schoo ls  do  no t  have  a  SBST.   Address ing 

ba r r ie rs  to  lea rn ing due  to  soc ia l  f ac to rs  a t  the  resea rcher ’s  

schoo l  a re ,  f o r  example  separa ted  f rom add ress ing ba r r ie rs  to  

l ea rn ing due  to  academ ic  fac to rs .  Ba r r ie rs  to  lea rn ing due  to  

soc ia l  f ac to rs  a re  addressed  by  one  educa to r ,  p rev ious ly  

f unc t ion ing as  a  gu idance  educa to r .   Ba r r ie rs  to  lea rn ing due  to  
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academic  fac to rs  a re  add ressed  by  the  lea rn ing suppo r t  educa to r .  

The re fo re  ne twork ing  and  co l labo ra t ion  w i th  regard  to  add ress ing 

the  above  men t ioned  t ypes  o f  ba r r ie rs  a re  sepa ra ted .  I t  i s  

i n te res t ing to  no te  tha t  acco rd ing to  the  EW P 6  po l i cya l l  ba r r ie rs  

to  lea rn ing need  to  be  add ressed  by the  SBST,  w i th  a l l  co -

o rd ina t ion  be ing the  respons ib i l i t y  o f  the  co -o rd ina to r .   

In  add i t ion ,  ILS  educa to rs  leave  the i r  jobs  because  o f  a  lack  o f  

adm in is t ra t i ve  suppo r t  (Thomas &  D ipao la  2003 :14) .  In  Ma lawi  I LS 

i s ,  f o r  examp le  a lmos t  a t  a  s tand -s t i l l  due  to  a  l ack  o f  expe r t ise  as  

a lmos t  a l l  educa to rs  who were  respons ib le  f o r  runn ing  i t ,  have  le f t  

the  coun t ry  (Mbengwa 2007 :71 ) .  In  Sou th  A f r ica  the  p rov is ion  o f  

i n -se rv i ce  t ra in ing  fo r  educa to rs  t ends  to  be  f ragmented  and  shor t  

te rm,  l ack ing  in -dep th  con ten t  knowledge .These  in -serv i ce  t ra in ing 

p rogrammes  do  no t  t ake  in to  cons ide ra t ion  the  un ique  con tex tua l  

i n f luences  tha t  have  a  bea r ing  on  the  way in  wh ich  schoo ls  

f unc t ion  (Eng leb rech t  2006 :257 ) .  

Schoo ls  w i th  teache r  ass is tan ts  (TAs)  a lso  expe r ience  p rob lems o f  

o f f - ta rge t  behav iou r ,  a t ten t ion  seek ing  and  emot iona l  d i s tu rbance  

o f  lea rne rs  wh ich  lead  to  TAs  be ing  f rus t ra ted  and  unab le  to  have  

the  des i red  ou tcomes  rende r ing suppo r t  to  SEN lea rne rs  (Groom & 

R icha rd  2005 :27) .  There fo re ,  the  ro le  o f  TAs in  suppo r t ing 

lea rne rs  w i th  lea rn ing ba r r ie rs  is  seen  as  a  cha l leng ing one  

because  they requ i re  appropr ia te  suppo r t  and  t ra in ing.  Th is  

i nvo lves  a  range  o f  suppo r t i ve  tasks ,  bo th  ins ide  and  ou ts ide  the  

c lass room,  based  upon  the  TA es tab l ish ing a  pos i t i ve  and  t rus t ing 

re la t ion  w i th  the  pup i l  (G room& R icha rd  2005 :28 ) .  Educa to rs ,  who  

have  rece ived  spec i f i c  p ro fess iona l  deve lopmen t  in  c lassroom 

managemen t ,  a re  be t te r  p laced  to  manage  pup i l s  w i th  cha l leng ing  

behav iou rs  than  TAs who have  o f ten  rece ived  l i t t le  t ra in ing 

(Groom &  R icha rd2005:28 ) .  To  th i s  end ,  t ra ined  educa to rs  a re  

be t te r  equ ipped  to  manage the  behav iou r  o f  lea rne rs  wh i ls t  a  

l ea rn ing suppo r t  ass is tan t  dea ls  w i th  l ess  cha l leng ing  g roups .  
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In  te rms o f  rende r ing ILS a t  Motheo  c lus te r ing schoo ls ,  i t  i s  

poss ib le  i f  the  DBST o f  Motheo  d i s t r i c t  p rov ides  app rop r ia te  

t ra in ing suppo r t  to  the  SMTs as  we l l  as  educa to rs ,  pa r t i cu la r l y  

rega rd ing  sk i l l s  needed in  suppo r t ing  SEN learne rs .   W i thou t  the  

necessa ry  sk i l l s ,  lea rne rs  w i th  ba r r ie rs  to  lea rn ing  and  

deve lopment  a t  the  Motheo  c lus te r ing schoo ls  w i l l  con t inue  to  be  

exc luded f rom be ing  suppor ted . I t  s tands  to  reason  tha t  f o r  the  

success fu l  imp lementa t ion  o f  ILS to  be  e f fec ted  a t  these  schoo ls  

as  a  who le  schoo l  endeavou r  in  wh ich  the  p r inc ipa ls  and  

managemen t  o f  the  schoo ls  p lay  a  cen t ra l  leade rsh ip  ro le ,  i t  w i l l  

go  a  long  way in  chang ing the  a t t i tudes  o f  a l l  s takeho lde rs  toward  

ILS (Leh lo la  2011 :24  &  RSA DoE 2010 :28 ) .  

 

2.4 .2 .5 .  Leadership and  management  cha l lenges 

Inc lus ion  is  i nc reas ing ly  seen  as  a  lead ing cha l lenge  fo r  a l l  schoo l  

l eade rs ,  whe ther  they a re  work ing in  ma ins t ream o r  spec ia l  

schoo ls  (Rayne r  2007 :42 ;  Thomas &  D ipao la  2003 :13 ) .  Reasons 

fo r  t h i s  cou ld  be  tha t  many o ther  non - ins t ruc t iona l  respons ib i l i t i es  

have  been  added to  the  work  o f  SMT members  (Thomas &  

D ipao la2003:14) .  T rad i t iona l  respons ib i l i t ies ,  such  as  ensur ing  a  

sa fe  env i ronment ,  manag ing the  budge t  and  ma in ta in ing d isc ip l ine  

a re  t ime  consuming .  

In  the  con tex t  o f  ILS,  Qe len i  (2013 :5 )  repo r ts  tha t  SMT  members  

expe r ience  a  fee l ing  o f  unce r ta in t y  in  p rov id ing  adequa te  

serv i ces ,  the  search  fo r  qua l i f ied  s ta f f ,  the  lack  o f  t ra in ing and  

t ime and  space  to  conduc t  inc lus i ve  p rac t ices .  I t  a l so  p laces  

add i t iona l  respons ib i l i t ies  on  SMT members  to  ensu re  tha t  po l i c ies  

and  s t ruc tu res  a re  in  p lace  fo r  the  smooth  runn ing o f  

commun ica t ion ,  the  ava i lab i l i t y  o f  app rop r ia te  suppo r t  and  

lea rne r -cen t red  dec is ions  (Schmid t  and  Vene t  2012 :10 ) .  

Fu r the rmore ,  SEN lea rne rs  a re  o f ten  no t  soc ia l l y  inc luded  as  they 
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a re  less  popu la r ,  have  fewer  re la t ionsh ips  and  par t ic ipa te  less  

o f ten  as  a  member  o f  a  sub -g roup  (F ros tad  and  F lem 2008 as  

c i ted  in  Qe len i  2013 :5 ) .  

In  add i t ion  to  th is  some educa to rs  and  p r inc ipa ls  be l i eve  tha t  i t  i s  

no t  t he  ma in  wo rk  o f  t he  schoo l  to  suppor t  lea rne rs  w i th  lea rn ing 

ba r r ie rs ,  and  th i s  d iscou rages  educa to rs  to  f u r the r  the i r  s tud ies  

on  spec ia l  needs  educa t ion  (DoH 2006 :12 ) .   W i thou t  a  doub t ,  the  

sho r tage  o f  we l l  p repa red ,  competen t  SMT members  has  the  

po ten t ia l  to  exacerba te  the  cu r ren t  na t ionwide  sho r tage  o f  spec ia l  

educa to rs  in  Sou th  A f r i ca  (Thomas &  D ipao la  2003 :14 ) .  The  SMT 

has  managers ,  who  need  to  ensu re  tha t  they  rec ru i t  ILS  educa to rs  

and  a l so  mo t i va te  educa to rs  t o  improve  the i r  knowledge  and  sk i l l s  

i n  I LS.  

In  o rde r  to  ach ieve  the  ob jec t i ve  o f  execu t ing a  comprehens ive  

app roach  to  the  managemen t  o f  d i ve rs i t y ,  SMT members  o f  the  

Motheo  c lus te r ing  schoo ls  may be  requ i red  to  gene ra te  new 

mean ings  to  d i ve rs i t y ,  p romo te  inc lus i ve  p rac t ices  and  bu i ld  

connec t ions  be tween schoo l  and  communi t ies  (Rayne r  2007 :42 ) .  

Rayner  (2007 :42 )  comments  tha t  research  in to  inc lus i ve  

leade rsh ip  ac ross  th ree  na t iona l  con tex ts  a lso  revea led  how a  

co l labo ra t i ve  cu l tu re  i s  the  ha l lma rk  o f  an  inc lus i ve  schoo l  cu l tu re .  

Leaders ’  p rac t ice  o f  pos i t i on ing and  mode l l ing co l labo ra t i ve  

p rac t ice  in  the i r  everyday in te rac t ions  w i th  s ta f f  cons t ruc t i ve l y  

deve lops  fo rma l  and  in fo rma l  oppo r tun i t ies  f o r  s ta f f  to  co l labo ra te  

w i th  one  ano ther .  

F r iend  and  Bu rsuck  (as  c i ted  in  Soodack  2010 :329 )  o f f e r  

s t ra teg ies  to  suppo r t  co l labora t ion ,  such  as  deve lop ing  and  

adop t ing a  se t  o f  ru les ,  respons ib i l i t i es  and  p r i v i leges  per ta in ing 

to  co l labo ra t ion ;  p rov id ing educa to rs  w i th  des igna ted  t ime fo r  co -

p lann ing  and  re f lec t ion  and  o f fe r ing  p re -se rv i ce  and  in -se rv ice  

t ra in ing in  co l labo ra t ion  w i th  s ta f f  members .  Co l labo ra t ion  may 

there fo re  be  rega rded  as  a  key  component  to  ach iev ing  an  
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i nc lus i ve  schoo l  commun i t y  f o r  the  success fu l  imp lementa t ion  o f  

ILS.  To  th is  end ,  co l labo ra t ion  w i l l  be  d iscussed  in  de ta i l  toge ther  

w i th  the  ro le  o f  SMT members  in  chap te r  t h ree .  Sec t ion  2 .5  

ou t l ines  the  po l i c ies  in  inc lus i ve  educa t ion .  

 

2.5 .  POLICIES IN INCLUSIVE EDUCATION 

New leg is la t ion  in t roduced  fo r  ILS in  Sep tember  2002  has  b rough t  

p ro found  changes in  du t ies  p laced  on  South  A f r i can  schoo ls .  The  

SEN D isab i l i t y  Ac t  (2001 ) ,  known as  SENDA,  amended  Pa r t  4  o f  

the  D isab i l i t y  D isc r im ina t ion  Ac t  1995  (DDA)  to  inc lude  schoo ls  

and  educa t iona l  se rv i ces  (B r iggs  2005 :1 ) .The  move towards  

inc lus i ve  educa t ion  is  suppo r ted  by leg is la t ion ,  such  as  the  

Ind iv idua ls  w i th  D isab i l i t ies  Educa t ion  Ac t  Amendment  ( IDEA)  o f  

1997  and  resea rch  showing  tha t  inc lus ion  bene f i t s  bo th  ch i ld ren  

w i th  o r  w i thou t  d isab i l i t ies  (Soodack  2010 :327 ) .   I n  the  same  ve in ,  

manag ing  the  Deve lopment  o f  Inc lus i ve  Po l i c ies  and  P rac t i ces  

(RSA DoE 2003:30 )  ou t l ines  four  ma in  ro les  o f  leg is la t ion  wh ich  

inc lude  the  fo l lowing:  

•  The  a r t i cu la t ion  o f  p r inc ip les  and  r i gh ts  i n  o rder  to  c rea te  a  

f ramework  fo r  inc lus ion ;  

•  The  re fo rm o f  e lements  in  the  ex is t i ng sys tem,  wh ich  

cons t i tu te  ma jo r  ba r r ie rs  t o  i nc lus ion ,  e .g .  po l i c ies  wh ich  do  

no t  a l low ch i ld ren  f rom spec i f i c  g roups ;  

•  The  mandat ing  o f  f undamenta l  i nc lus i ve  p rac t i ces ,  e .g .  

requ i r i ng tha t  schoo ls  shou ld  educa te  a l l  lea rners  in  the i r  

commun i t ies  and  

•  The  es tab l i shment  o f  p rocedu res  and  p rac t ices  th roughout  

the  educa t ion  sys tem wh ich  a re  l i ke l y  t o  f ac i l i ta te  inc lus ion ,  

e .g .  t he  fo rmu la t ion  o f  a  f lex ib le  cu r r i cu lum o r  in t roduc t ion  o f  

commun i t y  gove rnance  (RSA DoE 2003 :30 ) .  
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The above -men t ioned  ro les  o f  the  leg is la t ion  on  inc lus i ve  lea rn ing  

suppo r t  w i l l  be  d iscussed  in  de ta i l  unde r  Educa t ion  W hi te  Paper  6  

(EW P 6)  the  B i l l  o f  r i gh ts ,  w i th in  wh ich  EW P 6  is  f ramed and  the  

Sou th  A f r i can  Schoo l ’ s  Ac t  (SASA)  as  one  o f  the  suppo r t ing 

po l ic ies .  EW P 6 has  in t roduced  key  in i t ia t i ves  wh ich  w i l l  be  

d iscussed  la te r  and  wh ich  inc lude  the  fo l lowing :  The  Cu l tu re  o f  

Lea rn ing  and  Teach ing (COLTS) ,  The  Nat iona l  Qua l i f i ca t ion  

F ramework  (NQF) ,  The  Outcomes Based  Educa t ion  (OBE) ,  The  

New Language Po l icy  and  the  Cu r r i cu lum Assessment  Po l icy  

S ta tements  (CAPS)  (Lomofsky &  Laza rus2010:308 ) .Fo l lowing th i s  

w i l l  be  the  d i scuss ion  o f  the  Const i tu t i on  and  the  B i l l  o f  R igh ts  as  

cove r ing the  r i gh ts  o f  SEN lea rne rs .   

 

2.5 .1 .  Const i tu t ion and the  Bi l l  o f  Rights  

The South  A f r ican  democra t i c  e lec t ions  o f  1994 ,  he ra lded  a  new 

e ra  o f  poss ib i l i t ies  f o r  inc lus i veness  in  the  p rocess  o f  deve lop ing 

soc ie ta l  and  educa t iona l  t rans fo rmat ion  (Loebenste in  2005 :16 ;  

Lomofsky  &  Lazarus  2010 :303 ) .  A f te r  tha t ,  the  f i na l  adop t ion  o f  

the  Repub l i c  o f  Sou th  A f r ican  Const i tu t ion  in  (1996 )  emphas ised  

the  new democra t i c  gove rnment ’s  commi tmen t  to  res to r ing  the  

human  r igh ts  o f  a l l  ma rg ina l i sed  g roups .The  r i gh ts  o f  a l l  Sou th  

A f r i cans to  bas ic  educa t ion  and  access  to  educa t iona l  ins t i tu t ions ,  

rega rd less  o f  race ,  gende r ,  sexua l  o r ien ta t ion ,  d isab i l i t y ,  re l i g ion ,  

cu l tu re  o r  language ,  a re  en t renched in  the  B i l l  o f  R igh ts  

(Enge lb rech t  2006 :254 ;  RSA DoE 2013:6 ;  Lomofsky  &  Laza rus  

2010 :306 ) .  

W i th  rega rd  to  the  r i gh t  to  educa t ion  Chapte r  2 ,  Sec t ion  29o f  the  

B i l l  o f  R igh ts  (RSA 1996 :11 )  s ta tes  tha t  eve ry ch i ld  has  a  

fundamenta l  r i gh t  to  educa t ion  and  must  be  g i ven  the  oppo r tun i t y  

to  ach ieve  and  ma in ta in  an  accep tab le  leve l  o f  lea rn ing (  G ibson  

2004 :1 ;  2013 :8 ;  L indsay  2003 :3  &  Ot tesen  e t  a l . ) .  These  r i gh ts  
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i nc lude  equa l i t y ;  human d ign i t y ;  env i ronment ;  soc ia l  secu r i t y ;  

l anguage and  cu l tu re ,  j us t  to  ment ion  bu t  a  f ew (RSA 1996:5 -11) .  

These  r i gh ts  shou ld  be  we l l  recogn ised  as  they a l so  fa l l  under  

f ac to rs  o f  ba r r ie rs  to  lea rn ing,  wh ich  w i l l  be  d i scussed  la te r  in  th is  

chap te r .  The  Man i fes to  on  Va lues ,  Educa t ion  and  Democracy (DoE 

2001 :13 -20 )  s imp l i f ied  and  add ressed  these  r i gh ts  th rough  the  ten  

fundamenta l  va lues  as  ensh r ined  in  the  Cons t i tu t ion .A  d iscuss ion  

o f  these  va lues ,  re levan t  to  th is  s tudy  i s  ou t l ined  in  t he  nex t  

sec t ion .  

 

2.5 .1 .1 .  The  Fundamenta l  Va lues  

The va lues  tha t  w i l l  be  d iscussed  he re  inc lude  educa t ion ,  

equa l i t y ,  human d ign i t y ,  soc ia l  jus t i ce  and  reconc i l ia t ion  to  show 

the i r  re levance  to  ILS and  how they can  improve  the  

imp lementa t ion  o r  i f  they a re  p romoted  and  p rac t iced .  They a re  

democra t ic  va lues  th rough  wh ich  the  d i v i s ions  o f  the  pas t  a re  

hea led .  

 

2.5 .1 .1 .1 .  Educat ion  

The  p rev ious  sys tem o f  educa t ion  was regu la ted  th rough  

democracy ,  wh ich  in  tu rn  must  p romote  educa t ion .   Democracy  i s  

the  f i rs t  s tep  o f  the  fundamenta l  va lues  wh ich  is  re levan t  to  

educa t ion  (Fon  2011 :25 ) .  Educa t ion  i s  essen t ia l  in  equ ipp ing 

soc ie t y  w i th  t he  ab i l i t y  to  ac t  respons ib l y  (RSA DoE 2001:3 ) . I t  

a lso  empowers  peop le  to  exe rc ise  the i r  democra t i c  r i gh t  in  

respons ib le  ways ,  thus  ensu r ing  a  be t te r  f u tu re  (RSA DoE 

2001 :12 ) ,  wh ich  invo lves  fa i rness  and  equa l i t y  amongst  them.  

Examples  o f  democra t ic  r i gh ts  o f  SEN lea rne rs  a re  the i r  r i gh t  to  

en joy  bas ic  educa t ion  and  the  r i gh t  o f  t he i r  pa ren ts  t o  e lec t  the  

SGB and  to  serve  on  the  SGB.The re fo re ,  th rough  educa t ion ,  the  
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democra t ic  schoo ls  w i l l  g i ve  a l l  lea rne rs  the  too ls  to  pa r t i c ipa te  in  

pub l ic  l i f e ,  th ink  c r i t i ca l l y  and  ac t  respons ib l y  (RSA DoE 2001:13 ) .  

Acco rd ing to  Joube r t  &  P r ins loo  (2003 :78 ) ,  A r t i c le  29  o f  the  

Convent ion  on  the  R igh ts  o f  the  Ch i ld  es tab l i shes  tha t  a l l  lea rne rs  

en joy  the  r i gh t  to  educa t ion .  I t  spec i f i es  t he  fo l lowing  goa ls  o f  

educa t ion  inc lud ing  f i r s t l y ,  the  deve lopment  o f  the  ch i ld ’s  

pe rsona l i t y ;  ta len ts ,  menta l  and  phys ica l  ab i l i t ies  to  the i r  f u l les t  

po ten t ia l ;  the  deve lopment  o f  respec t  f o r  adu l ts ;  h is  o r  he r  own 

iden t i t y ,  language and  va lues  o f  the  coun t ry  and  c i v i l i za t ions  

d i f f e ren t  f rom h is  o r  he r  own;  the  p repa ra t ion  o f  the  ch i ld  f o r  

respons ib le  l i f e  in  a  f ree  soc ie t y ;  the  p romot ion  o f  the  sp i r i t  o f  

unde rs tand ing ,  peace ,  t o le rance ,  equa l i t y  o f  sexes  and  las t l y  the  

p romot ion  o f  f r iendsh ip  among a l l  the  peop le  o f  e thn ic ,  na t iona l  

and  re l i g ious  g roups  and  peop le  o f  ind igenous  o r ig in  (Jouber t  &  

P r ins loo  2003 :78) .  

The  Schoo ls  Ac t  84  o f  1996  p rov ides  fo r  compu lso ry  schoo l  

a t tendance  f rom 7  to  15  yea rs  and  p roh ib i t s  adm iss ion  po l ic ies  in  

pub l ic  schoo ls  wh ich  d i sc r im ina te  un fa i r l y  (RSA 1996:11 ) .  

The re fo re ,  t o  recogn ise  and  p romote  the  r i gh t  to  educa t ion ,  the  

g loba l  ca l l  f o r  inc lus ion  o f  a l l  lea rne rs  in  educa t ion  was answered  

by  EW P 6 ,  whe re  the  South  A f r i can  M in is t r y  o f  Educa t ion  

commi t ted  i t se l f  to  p rov ide  educa t iona l  oppo r tun i t ies  f o r  a l l  

l ea rne rs ,  pa r t i cu la r l y  f o r  t hose  w i th  lea rn ing and  deve lopment  

ba r r ie rs  (RSA DoE 2001 :17  &  Oswa ld  et  a l .  2013 :3 ) .   The re  a re ,  

howeve r ,  s t i l l  cha l lenges  w i th  rega rd  to  imp lemen ta t ion  and  

managemen t  o f  ILS in  Sou th  A f r ican  schoo ls .  

Acco rd ing  to  sub-sec t ion  29  (2 )  o f  the  B i l l  o f  R igh ts  (1996 :11 ) ,  

eve ry lea rne r  has  the  r i gh t  t o  be  taugh t  in  the  o f f i c ia l  language o f  

h is  o r  her  cho ice  in  pub l ic  schoo ls .  The  schoo ls  must ,  howeve r ,  

cons ide r  a l l  reasonab le  educa t iona l  a l te rna t i ves ,  inc lud ing  s ing le  

med ium schoo ls ,  i n  o rder  to  ensure  the  e f fec t i ve  access  to  and  

imp lementa t ion  o f  th i s  r i gh t .The  a l te rna t i ves  to  be  cons ide red  
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i nc lude  (a )  equ i t y  (b )  p rac t i cab i l i t y  and  (c )  the  need  to  redress  the  

resu l ts  o f  the  pas t  rac ia l l y  d i sc r im ina to ry  laws and  p rac t i ces  (RSA 

1996 :11 ) .  The re fo re ,  the  ru le  o f  law is  i nco rpo ra ted  he re  as  one  o f  

the  va lues  tha t  p romote  and  p ro tec t  the  SEN lea rne rs  r i gh t  to  

educa t ion .  

Sou th  A f r i ca  is  f ounded on  the  va lue  o f  “ the  sup remacy o f  the  

Cons t i tu t ion  and  the  ru le  o f  law”  (RSA DoE 2001:18) .  W i th in  

schoo ls ,  the  ru le  o f  law is  the  gua ran to r  o f  accoun tab i l i t y ,  f o r  i t  

ho lds  a l l  s takeho lde rs  to  a  common code  o f  app rop r ia te  

behav iou r .  There fo re ,  w i thou t  the  ru les  and  regu la t i ons  the  idea  o f  

accoun tab i l i t y  wou ld  lose  mean ing  (Fon  2011 :27 ) .  W i th in  schoo ls ,  

the  ru le  backs  up  accoun tab i l i t y ,  f o r  i t  ma in ta ins  a  un ive rsa l  code  

o f  appropr ia te  behav iou r .  Th is  code  o f  appropr ia te  behav iou r  i s  

ma in ta ined  by  in te rna l  ru les  o f  law,  ca l led  the  code  o f  conduct  f o r  

educa to rs  and  lea rne rs  tha t  mus t  be  adhe red  to .  The  ma in  focus  

o f  t he  code  o f  conduct  mus t  be  to  p romote  accep tab le  behav iour  

and  ass is t  use fu l  l ea rn ing (RSA 1996b :  Sec t ion  1 (4 ) .  

W ith  rega rd  to  lea rne r  behav iou r  the  r i gh t  o f  a  l ea rne r  to  have  

educa t ion  cannot  be  taken  away when the  lea rne r  is  expe l led  f rom 

a  schoo l .  I t  becomes  HOD’s  respons ib i l i t y  i f  the  lea rne r  is  s t i l l  o f  

a  schoo l -go ing age  to  f ind  ano ther  schoo l  o r  lea rn ing ins t i tu t ion  

(RSA 1996b:  Sec t ion  4 (7 .2 ) .  Acco rd ing to  the  resea rcher ’s  

expe r ience ,  grade  s i x  and  seven  SEN lea rne rs  a re ,  f o r  examp le  

mos t l y  invo lved  in  m isconduc t  ac t i v i t ies  and  they  tend  to  

d is respec t  educa to rs .  The  ques t ion  cou ld  be ,  i s  i t  lack  o f  

to le rance  o f  lea rn ing d isab i l i t ies  o f  SEN learne rs  by educa to rs ,  o r  

do  these  lea rne rs  m isbehave  because  o f  the i r  lea rn ing 

d isab i l i t ies?  The  researche r ’s  v iew on  SEN lea rne rs ’  behav ioura l  

p rob lems a t  schoo l  cou ld  be  made worse  by  lack  o f  d issemina t ion  

o f  in fo rmat ion  on  ch i ld ren ’s  r i gh ts  accompan ied  by  respons ib i l i t ies  

and  the  imp lementa t ion  the reo f .  
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Accountab i l i t y  i s  one  o f  the  va lues  wh ich  need  to  be  p romo ted  by 

pa r ing  i t  w i th  the  r i gh t  to  educa t ion  o f  SEN lea rne rs  to  ensure  tha t  

they  en joy  th i s  r i gh t  respons ib l y .  Accountab i l i t y  means tha t  a l l  

s takeho lde rsa re  respons ib le  f o r  the  advancement  o f  ou r  na t ion  

th rough  educa t ion  and  th rough  ou r  schoo ls .  I t  a lso  means tha t  we  

a re  a l l  respons ib le ,  too ,  to  o the rs  in  ou r  soc ie t y ,  f o r  ou r  ind iv idua l  

behav iou r  (RSA DoE 2001:17) .  The re  can  be  no  r i gh ts  w i thou t  

respons ib i l i t y  (RSA DoE 2001:4 ) .  These  sen t imen ts  ca l l  on  

ins t i tu t ions  o f  lea rn ing and  i t s  commun i t ies  to  take  respons ib i l i t y  

i n  o rde r  f o r  i t  t o  su rv i ve  and  p rospe r . I f  vo t ing  i s  f o r  examp le  the  

r i gh t  to  gran t  power  to  c i t i zens ,  then  the  need  to  ho ld  t he  power fu l  

to  accoun t  i s  the  respons ib i l i t y  tha t  g i ves  tha t  r i gh t  mean ing (RSA 

1996a:  Sec t ion  19(3 ) ) .   

In  educa t ion ,  accoun tab i l i t y  i s  a  way o f  es tab l ish ing th i s  

respons ib i l i t y  acco rd ing to  codes  o f  conduct .  Du r ing schoo l  hou rs  

l ea rne rs  a re  the  respons ib i l i t y  o f  educa to rs ,  who  a re  accoun tab le  

to  SGBs and  educa t iona l  au tho r i t i es ,  wh ich  a re  accoun tab le  to  the  

b roade r  commun i ty  o f  the  democra t ic  soc ie t y .  The  respons ib i l i t y  o f  

p ro tec t ing  a l l  l ea rne rs ,  inc lud ing  SEN learners ,  i s  p laced  on  the  

SGB,  because  i t  rep resen ts  a l l  pa ren ts ,  inc lud ing  pa ren ts  o f  SEN 

lea rne rs  (DoE  2006 :14 ) .  Eve ry ch i l d  has  the  r i gh t  to  educa t ion  

(RSA 1996a:  Sec t ion  29 ) ,  bu t  i t  i s  the  respons ib i l i t y  o f  h i s /he r  

pa ren ts  to  ensu re  tha t  they  a t tend  schoo l  regu la r ly  and  tha t  the  

schoo l  wo rk  is  comp le ted .  

To p romote  the  va lue  o f  accoun tab i l i t y  a t  the  Motheo  c lus te r ing 

schoo ls ,  SMTs shou ld  ins t i tu t iona l i ze  the i r  respons ib i l i t y  

acco rd ing to  codes  o f  conduct  and  meet ing  fo rma l  expec ta t ions .   

 

2.5 .1 .1 .2 .  Equal i ty  
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Equa l i t y  means eve ryone  is  equa l  be fo re  the  law and  may no t  be  

un fa i r l y  d i sc r im ina ted  aga ins t  on  the  bas is  o f  race ,  gende r ,  sex,  

p regnancy ,  soc ia l  o r ig in ,  sexua l  o r ien ta t ion ,  age ,  d i sab i l i t y ,  

re l i g ion ,  be l ie f ,  cu l tu re  and  language (RSA DoE 2001 :14 ) .  The  

va lue  o f  equa l i t y  i s  ano the r  va lue  upon  wh ich  the  democra t i c  s ta te  

i s  f ounded and  becomes ev iden t  th rough  equa l  pa r t i c ipa t ion  o f  a l l  

r i gh ts  and  f reedom (RSA 1996a :  Sec t ion  1 ) .  I n  educa t ion  i t  re la tes  

to  the  access  tha t  the  Sou th  A f r i cans  have  w i th  rega rd  to  

schoo l ing  (RSA 1996a :  Sec t ion  29 ) .  Equa l i t y  ensu res  tha t  no  ch i l d  

i s  un fa i r l y  d i sc r im ina ted  aga ins t  (RSA Sect ion  9 ) ,  thus  ch i ld ren  

a re  f ree  to  a t tend  any  schoo l  t hey  w ish ,  the reby  a l lowing the  

ch i ld ren  equa l  access  (RSA DoE 2001:3 ) .Due to  equa l i t y  in  

educa t ion  the  r i gh ts  o f  teache rs  and  learners  a re  respec ted .  In  

the  con tex t  o f  ILS ,  i t  imp l ies  tha t  SEN lea rne rs  may no t  be  

un fa i r l y  d isc r im ina ted  aga ins t .   

Non - rac ism  and  non -sex ism  is  the  va lue  whe re  A f f i rmat i ve  ac t ion  

po l ic ies  f low f rom to  ensu re  dea l ing away wi th  d i sc r im ina t ion  

aga ins t  a l l  lea rne rs ,  inc lud ing lea rne rs  w i th  SEN (RSA DoE 

2001 :15 ) .   Th is  va lue  p romotes  p rac t ices  tha t  t rea t  eve ryone  as  

equa ls  and  red ress ing the  pas t  imba lances  where  peop le  we re  

opp ressed  because  o f  the i r  race  o r  the i r  gende r .  To  app ly  t h i s  

va lue  e f fec t i ve l y ,  t he  SMT o f  Motheo  teache rs  and  a l l  l ea rne rs ,  

pa r t i cu la r l y  f ema le  teache rs  and  lea rne rs ,  as  we l l  as  SEN lea rne rs  

have  to  be  taken  in to  cons ide ra t ion  

Fo r  ILS to  be  success fu l  a t  the  Motheo  c lus te r ing  schoo ls ,  the  

teach ing  and  learn ing  env i ronmen t  shou ld  be  conduc ive  fo r  SEN 

lea rne rs ,  because  eve ry lea rne r  has  the  r i gh t  to  an  env i ronment  

tha t  i s  no t  ha rmfu l  t o  the i r  hea l th  o r  we l l -be ing .  There fo re ,  

e f f ec t i ve  o r  qua l i t y  inc lus ion  shou ld  be  based  on  c rea t ing an  

env i ronment  tha t  suppo r t s  and  inc lude  a l l  lea rne rs ,  because  

inc lus ion  i s  no t  mere ly  de te rm ined  by lea rne rs ’  p lacement  

(Soodack  2013 :328 ) .  Rayne r  (2007 :43)  l inks  the  ro le  o f  SMTs  to  
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the  po ten t ia l  f o r  inc lus i ve ,  t rans fo rmat i ve  deve lopment ,  suppor ted  

by the  RSA DoE (2007 :162 )  who re i te ra tes  tha t  the  SMT i s  

respons ib le  f o r  the  on -go ing eva lua t ion  o f  a  schoo l ’ s  pe r fo rmance  

and  fo r  the  c rea t ion  o f  a  sa fe ,  nur tu r ing and  suppor t i ve  lea rn ing  

env i ronment ,  wh ich  enab les  e f fec t i ve  teach ing and  lea rn ing 

suppo r t .  By p romot ing  the  equa l i t y  c lause  a t  Mo theo  c lus te r ing  

schoo ls ,  to le rance  and  respec t  f o r  SEN lea rne rs  and  the i r  

educa to rs  w i l l  be  p romoted .   

A  d i scuss ion  on  the  va lue  o f  human d ign i t y  f o l lows  in  subsec t ion  

2 .5 .1 .1 .3 .  

 

2.5 .1 .1 .3 .  Ubuntu (Human d igni ty)  

Human d ign i t y  has  a  pa r t i cu la r l y  impo r tan t  p lace  in  the  va lue  

sys tem,  fo r  i t  de r ives  spec i f i ca l l y  f rom Af r ican  mores :  “ I  am human 

because  you  a re  human”  (RSA DoE 2001:16) .  Ubun tu  embod ies  

the  concep t  o f  mutua l  unde rs tand ing and  the  ac t i ve  app rec ia t ion  

o f  the  va lue  o f  human d i f f e rence .  I t  requ i res  one  to  know o thers  i f  

one  is  to  know h im o r  he rse l f  and  to  unde rs tand  you r  p lace  and  

o thers  w i th in  a  mu l t i cu l tu ra l  env i ronmen t .  U l t imate ly ,  Ubuntu  

requ i res  one  to  respec t  o the rs  i f  he  o r  she  i s  to  respec t  h im o r  

he rse l f .   

Respect  i s  a l so  one  o f  the  va lues  rega rded  as  an  essen t ia l  

p recond i t ion  fo r  commun ica t ion ,  f o r  teamwork  and  fo r  p roduc t i v i t y  

(RSA DoE 200 :19) .  Respect  i s  imp l i c i t  in  the  way the  B i l l  o f  R igh t  

gove rns  the  Government ’s  re la t ionsh ip  w i th  the  c i t i zens  as  we l l  as  

the  c i t i zens ’  re la t i onsh ip  w i th  each  o the r .  In  the  educa t ion  sys tem 

the  pub l ic  schoo ls  a re  lega l l y  bound  to  commi t  themse lves  to  the  

va lue  o f  respec t  and  respons ib i l i t y  (RSA DoE 2001 :19 ) .  Tha t  

means educa t ion  shou ld  be  d i rec ted  to  s t reng then ing the  

deve lopment  o f  respec t  f o r  lea rne rs ,  lea rne r ’s  paren ts ,  h i s  o r  he r  
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cu l tu ra l  iden t i t y ,  language and  the  na t iona l  va lues .  E f fec t ive  

teach ing and  lea rn ing cannot  happen i f  the re  i s  no  mutua l  respec t  

be tween educa to rs ,  pa ren ts  and  lea rne rs .  Mu tua l  respec t  i s  

impo r tan t  in  the  managemen t  o f  schoo ls .  SMT members  show 

respec t  o f  d i ve rs i t y  by  cons ider ing  ILS du r ing  pe r fo rmance  o f  the i r  

managemen t  tasks ,  wh ich  may be  spon taneous  f rom educa to rs  

and  o the r  lea rne rs ,  pa r t i cu la r l y  f o r  SEN lea rne rs .   

Compass ion ,  k indness ,  a l t ru ism  and  respec t  f o r  lea rne rs  w i th  SEN 

shou ld  be  p rac t iced  a t  the  Motheo  c lus te r ing  schoo ls  because  i t  i s  

ou t  o f  these  p rac t ices  whe re  the  va lues  o f  Ubun tu  and  human 

d ign i t y  f low.  Consequen t l y ,  i t  i s  the  respons ib i l i t y  o f  SMT 

members  o f  the  Motheo  c lus te r ing  schoo ls  to  ensu re  tha t  SEN 

lea rne rs  a re  t rea ted  w i th  compass ion ,  k indness  and  respec t .  The  

la t t e r  p rac t ices  a re  a t  the  very  co re  o f  mak ing  the i r  schoo ls  p laces  

whe re  the  cu l t u re  o f  teach ing  and  lea rn ing  th r i ve ,  pa r t i cu la r l y  in  

the  ILS  c lass rooms  (G ibson  2004 :1 ) .  Educa t ion  shou ld  a l so  d i rec t  

i t se l f  to  p repa re  a l l  lea rners ,  pa r t i cu la r l y  lea rners  w i th  SEN,  fo r  

respons ib le  l i ves  in  a  f ree  soc ie t y ,  i n  t he  sp i r i t  o f  unde rs tand ing ,  

peace ,  to le rance  and  f r iendsh ip  be tween  lea rne rs ,  educa to rs  and  

pa ren ts .  

 A  d i scuss ion  on  the  va lue  o f  soc ia l  jus t i ce  and  equ i t y  f o l l ows in  

subsec t ion  2 .5 .1 .1 .4 .  

 

2.5 .1 .1 .4 .  Soc ia l  jus t ice  and equi ty  

The  r i gh t  to  soc ia l  jus t ice  and  equ i ty  a l lows  a l l  lea rne rs  under  the  

age  o f  e igh teen  access  to  bas ic  nu t r i t ion ,  she l te r ,  bas ic  hea l th  

ca re  se rv ices  and  soc ia l  se rv i ces ;  and  to  be  p ro tec ted  f rom 

ma l t rea tmen t ,  neg lec t  abuse  o r  degrada t ion  (RSA DoE 2001:14 ) .  

The re fo re ,  as  gove rnment  ins t i tu t ions ,  soc ia l  jus t ice  c lauses  

commi t  t he  Motheo  c lus te r ing schoo ls  to  ensure  tha t  a l l  lea rne rs  
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have  equa l  access  to  the  schoo l ing.  The  access  to  Motheo  

c lus te r ing schoo ls  shou ld  be  in  lea rne rs ’  mothe r  tongue ,  i f  they  so  

des i re .  In  SASA compu lso ry  exc lus ion  has  been  abo l ished  and  

Sect ion  5  (1 )  s ta tes  tha t  the  pub l ic  schoo ls  mus t  adm i t  lea rners  

and  serve  the i r  educa t iona l  requ i rements  w i thou t  un fa i r l y  

d isc r im ina t ing  in  any  way.  The  imp l i ca t ion  fo r  the  SMT ,  educa to rs  

and  SGB a t  Motheo  c lus te r ing schoo ls  is  there fo re  tha t  they 

ensu re  tha t  a l l  the  schoo l  po l i c ies  a re  des igned  in  such  a  way tha t  

SEN lea rne rs  a re  p ro tec ted  and  en joy  equa l  oppo r tun i t ies  as  

lea rne rs  w i thou t  lea rn ing bar r ie rs .   

Combat ing  d isc r im ina to ry  a t t i tudes  aga ins t  SEN lea rne rs  was one  

o f  the  a ims  o f  the  Sa lamanca  S ta tement ,  s igned  by 92  de lega tes  

a t  the  W or ld  Confe rence  on  Spec ia l  Needs  Educa t ion  (L indsay 

2003 :3 ;  Lomofsky  &  Laza rus  2010 :306 ) .  Othe r  a ims o f  the  

Sa lamanca  S ta tement  inc lude  c rea t ing we lcoming  communi t ies ;  

bu i ld ing an  inc lus i ve  soc ie t y  and  ach iev ing educa t ion  fo r  the  

ma jo r i t y  o f  ch i ld ren  and  improv ing  the  e f f i c iency  and  e f fec t i veness  

o f  the  en t i re  sys tem (G ibson  2004 :1  &  Ru ia rc  et  a l .  2013 :8 ) .  Thus ,  

any  educa t ion  sys tem shou ld  be  des igned  and  educa t ion  

p rogrammes imp lemented  to  take  in to  accoun t  the  w ide  d i ve rs i t y  

o f  cha rac te r i s t i cs ,  in te res ts ,  ab i l i t ies  and  learn ing needs.  Those  

wi th  SEN shou ld  have  access  to  regu la r  schoo ls ,  wh ich  shou ld  

accommoda te  them wi th in  a  ch i ld -cen t red  pedagogy capab le  o f  

meet ing  the i r  needs .  

The  impera t i ve  for  the  SMTs and  the  SBSTs o f  Motheo  c lus te r ing  

schoo ls  is  t o  ensure  tha t  ILS  po l i c ies  and  s t ra teg ies  used  to  

suppo r t  vu lne rab le  lea rne rs  cove r  the  soc ia l  and  hea l th  f ac to rs  

wh ich  cou ld  cause  ba r r ie rs  to  l ea rn ing.  As  pub l ic  schoo ls ,  the  

Motheo  c lus te r ing schoo ls  shou ld  have  a  soc ia l  wo rke r ,  a  nu rse ,  a  

po l ice  o f f i ce r  and  a  pas to r  to  wo rk  w i th  in  o rder  to  p rov ide  

lea rne rs  in  need  o f  such  se rv ices  as  lea rne rs  have  the  r i gh t  to  

hea l th  and  soc ia l  se rv i ces ,  inc lud ing soc ia l  secu r i t y  (RSA 1996:  
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10 ) .  I t  i s  the  respons ib i l i t y  o f  the  SBST  co -o rd ina to r  to  co l labo ra te  

o r  ne two rk  w i th  those  sec to rs ,  in  the  cases  whe re  the  bar r ie rs  to  

l ea rn ing and  deve lopment  a re  caused  by  hea l th  o r  soc ia l  f ac to rs  

(RSA 1996 :10 ) .The re fo re ,  an  open  soc ie t y  i s  one  o f  the  va lues  

tha t  can  b reak  the  s i lence  o f  and  revea l  such  fac to rs  tha t  can  be  

p romoted  to  f u r the r  p romote  soc ia l  j us t i ce .  

Democracy and  openness  a re  in te rchangeab le  and  in te rdependent  

va lues  (RSA DoE 2001 :17 ) .  Be ing  a  democra t  in  an  open  soc ie t y  

means be ing a  pa r t i c ipan t  ra ther  than  an  observe r ;  ta lk ing,  

l i s ten ing  and  assess ing  a t  a l l  t imes ;  be ing empowered  to  read  and  

to  th ink ;  be ing g iven  the  oppo r tun i t y  to  c rea te  a r t i s t i ca l l y ;  be ing 

g i ven  access  to  as  w ide  a  range  o f  in fo rma t ion  as  poss ib le  

th rough  as  w ide  a  range  o f  med ia  as  poss ib le  and  a lso  be ing 

g i ven  the  too ls  to  p rocess  th i s  i n fo rmat ion  c r i t i ca l l y  and  

in te l l i gen t l y .  The re fo re ,  the  SMT members  o f  the  Motheo  

c lus te r ing  schoo ls  shou ld  ensure  tha t  educa to rs  i nvo lve  a l l  

l ea rne rs ,  pa r t i cu la r l y  SEN lea rne rs ,  in  d ia logue  and  deba te  

ac t i v i t ies .  In  add i t ion ,  a  cu l tu re  o f  d i scuss ion  shou ld  a lso  be  

encou raged ,  because  the  va lues  and  p r io r i t i es  a re  pe rpe tua l l y  

be ing eva lua ted  and  reassessed .  

In  add i t ion ,  acco rd ing to  SASA (1996a )  i f  a  lea rne r  is  no t  en ro l led  

o r  f a i l s  to  a t tend  a  schoo l ,  the  Head o f  the  Depa r tment  may 

inves t iga te  the  c i r cumstances  o f  the  lea rne r ’s  absence  f rom 

schoo l  o r  take  app rop r ia te  ac t ion  to  remedy the  s i tua t ion  and  

fa i l ing  such  a  remedy,  i ssue  a  wr i t ten  repo r t  to  the  pa ren t .  Thus ,  

pa ren ts  o f  lea rne rs  w i th  SEN have  the  r i gh t  to  a  cho ice  o f  

p lacement  and  they  shou ld  be  g i ven  the  oppo r tun i t y  to  co l labo ra te  

in  dec is ion  mak ing  abou t  the  p lacement ,  i ns t ruc t ion  and  re la ted  

serv i ces  p rov ided  to  the i r  ch i l d ren  (Soodack  2010 :329 ) .  

In  suppo r t ing  the  resea rche r ’ s  expe r ience ,  the  Indones ia  Repo r t  

s ta tes  tha t  common  reason ,  wh ich  h inders  the  imp lementa t ion  o f  

Ch i ld ren ’s  R igh ts  in  the  C lass room (CRC) ,  i s  the  lack  o f  
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knowledge  and  unde rs tand ing  o f  the  law and  how to  mate r ia l i se  i t  

i n to  p rac t ice .  The  d issemina t ion  o f  ch i ld  r i gh ts  in  Indones ian  

schoo ls  f ocuses  more  on  the  cogn i t i ve  doma in .  The  CRC repo r t  

s ta tes  tha t  in  eve ryday  l i f e  the re  a re  obs tac les  due  to  sys temic ,  

soc ia l ,  ru ra l ,  po l i t i ca l  and  econom ic  reasons .  Educa t ion  on  

ch i ld ren ’s  r i gh ts  in  schoo l  sys tems th rough  c i v i c  educa t ion  tends  

to  po r t ray  ch i ld ren  as  pass ive  ob jec ts ,  indoc t r ina t ing  them wi th  

the  ob l i ga t ion  to  obey  gove rnment ,  pa ren ts  and  o the r  adu l t s  

(Ande rson  et  a l .  2013 :66 ) .  W i th  rega rd  to  ILS ,  to  c rea te  a  

we lcom ing and  suppo r t i ve  env i ronment ,  SGB members  shou ld  

deve lop  an  admiss ion  po l i cy  and  a  sa fe t y  po l icy  and  adop t  a  code  

o f  conduc t  f o r  l ea rne rs ,  a f te r  consu l ta t ion  w i th  lea rners ,  educa to rs  

and  pa ren ts  (RSA 1996b:  Sec t ion  8 (1 )  &  Joube r t  &  P r ins loo  

2003 :118 ) .  

I t  rema ins  essen t ia l  f o r  a l l  the  s takeho lde rs  o f  the  Motheo  

c lus te r ing schoo ls  to  know and  unde rs tand  ILS  po l ic ies  tha t  

p ro tec t  the  r i gh ts  o f  l ea rners  w i th  SEN (G ibson  2004 :1 )  The re fo re ,  

the  ro le  o f  SMT members  i s  impe ra t i ve  to  ensu re  tha t  the  codes  o f  

conduc t  f o r  educa to rs  and  lea rne rs  a re  c la r i f ied  and  imp lemen ted  

a t  the  Motheo  c lus te r ing schoo ls .  In  add i t ion ,  in te rna l  ru les  o f  law 

a t  the  Motheo  c lus te r ing  schoo ls ,  wh ich  a l l  pa r t i c ipan ts  a re  

sub jec ted  to ,  shou ld  a l so  s ta te  t ha t  SMT and  educa to rs  may no t  

de f raud  schoo l  f unds  fo r  persona l  ga in ,  they  may no t  phys ica l l y  o r  

sexua l l y  abuse  lea rne rs ,  lea rne rs  may no t  ca r ry  i l lega l  weapons,  

possess  i l lega l  na rco t ics ,  t rash  schoo l  p roper t y  and  in t im ida te  

teache rs .  

A  d i scuss ion  on  reconc i l ia t ion  fo l lows  in  subsec t ion  2 .5 .1 .1 .5 .  

 

2 .5 .1 .1 .5 .  Reconci l ia t ion  
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Reconc i l ia t i on  va lues  d i f f e rence  and  d i ve rs i t y  as  the  bas is  o f  un i t y  

(RSA DoE 2001:20 ) .  S ince  South  A f r ica  is  made up  o f  peop le  w i th  

d i f f e ren t  cu l tu res ,  t rad i t ions  and  d i f f e ren t  expe r iences  o f  wha t  i t  

means to  be  South  A f r i can ,  many peop le ’ s  r i gh ts ’  expe r iences  o f  

reconc i l ia t i on  have  been  in  con f l i c t  and  the i r  r igh ts  v io la ted .  

The re fo re ,  the  Const i tu t ion  p rescr ibes  the  pursu i t  o f  na t iona l  

un i t y ,  the  we l l -be ing  o f  a l l  Sou th  A f r icans  and  peace  to  be  based  

on  reconc i l ia t ion .  The  cond i t ions  o f  peace ,  o f  we l l -be ing and  o f  

un i t y  adhe r ing to  a  common iden t i t y ,  a  common no t ion  o f  be ing a  

Sou th  A f r i can  f l ows  na tu ra l l y  f rom the  va lue  o f  reconc i l ia t ion .  To  

p romote  the  va lue  o f  reconc i l ia t i on  in  schoo ls  among a l l  the  

s takeho lde rs ,  the  B i l l  o f  R igh ts  ca l l s  f o r  t rans fo rmat ion  and  “un i t y  

i n  d i ve rs i t y ” ,  because  the re  can  be  no  reconc i l ia t ion  w i thou t  

t rans fo rmat ion  (RSA DoE 2001 :20 ;  Joube r t  &  Se rakwane  2009 :56) .  

The  a im fo r  p romot ing reconc i l i a t ion  a t  schoo ls  is  to  reconc i le  

SMTs,  educa to rs ,  paren ts  and  o ther  lea rne rs  w i th  SEN so  tha t  ILS 

can  be  e f fec t i ve  and  success fu l .  

In  the  ILS con tex t ,  the  va lue  o f  reconc i l ia t i on  shou ld  a im  a t  

reconc i l ing  a l l  the  s takeho lde rs  w i th  lea rne rs  w i th  SEN.  The  

manne r  in  wh ich  inc lus ion  i s  med ia ted  by  the  Motheo  c lus te r ing  

schoo ls  shou ld  be  a  key e lement  in  the  d r i ve  towards  inc lus ion .  I t  

i s  impo r tan t  to  recogn ise  and  exp l i ca te  pa r t i cu la r  p rac t i ces ,  

p rocesses  and  images and  cu l tu re  tha t  f ac i l i ta te  and  nu r tu re  th is  

t ype  o f  schoo l  (Sage 2004 :15 ) .The re fo re ,  w i th  th i s  s tudy  the  

researche r  w i l l  be  encourag ing  the  SMT members  and  educa to rs  

o f  the  Motheo  c lus te r ing p r imary  schoo ls  to  a l i gn  themse lves  w i th  

the  B i l l  o f  R igh ts  in  o rde r  to  p ro tec t  and  p romote  the  educa t iona l  

r i gh ts  o f  a l l  lea rne rs ,  pa r t i cu la r l y  lea rne rs  w i th  SEN.  

The  reason  fo r  th i s  i s  tha t  t he  s i tua t ion  in  Indones ia  cou ld  be  the  

same as  these  c lus te r ing  schoo ls ,  because  the  SMTs a re  a l so  

pe rce ived  as  lack ing  knowledge  and  unde rs tand ing  o f  how to  

imp lement  inc lus ion  educa t ion  po l ic ies .  Th is  means the  r i gh ts  o f  
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l ea rne rs  w i th  lea rn ing  ba r r ie rs  a re  no t  respec ted  and  p romoted  as  

the  law demands.   I t  means the re  i s  a  need  fo r  change  in  these  

c lus te r ing schoo ls ,  w i th  the  focus  on  mot i va t ing and  improv ing 

pa r t i c ipa t ion  and  to  t rans fo rm the  schoo l  env i ronment  in  a  Ch i ld  

F r iend ly  W ay (RSA DoE 2013:11) .  I n  add i t ion ,  educa to rs  and  

SMTS shou ld  rea l ise  tha t  the re  i s  a  need  fo r  change and  to  

t rans fo rm the i r  schoo ls  so  tha t  t hey can  accommodate  the  d i ve rse  

lea rn ing ab i l i t ies  and  needs o f  a l l  lea rne rs  w i th  the  purpose  o f  

c rea t ing conduc ive  and  s t imu la t ing lea rn ing  env i ronment  (Mbe lu  

2011 :8 ) .  The re fo re ,  as  cus tod ians  o f  the  ru le  o f  law a t  schoo ls ,  

SMT members  a re  requ i red  to  app ly  t he  law even -handed ly ,  f a i r l y  

and  p ropo r t iona te l y  f o r  bo th  regu la r  and  lea rn ing suppo r t  

c lass rooms.  Fo r  i f  they  do  no t  app ly  the  ru le  they  too  a re  in  

con t raven t ion  o f  the  ru le  o f  law.  

 

2.5 .2 .  The  Educat ion  Whi te  Paper  6  (EWP 6 )  

EW P 6  is  t he  mos t  recen t  in i t ia t i ve  fo r  the  t rans fo rmat ion  o f  the  

educa t ion  sys tem to  ensu re  qua l i t y  educa t ion  fo r  a l l  lea rne rs ,  

pa r t i cu la r l y  f o r  lea rne rs  w i th  lea rn ing ba r r ie rs  (RSA DoE 

2001 :4 ) . I t  i s  a  landmark  po l icy  t ha t  has  cu t  the  t ies  w i th  the  pas t  

and  recogn ises  the  v i ta l  con t r ibu t ion  tha t  peop le  w i th  d i sab i l i t ies  

a re  mak ing and  must  con t inue  to  make .  I t  i s  f ramed by  the  

Cons t i tu t ion  o f  Sou th  A f r i ca  and  suppo r t s  and  expands on  a l l  

o ther  educa t iona l  po l i c ies ,  inc lud ing  the  Depa r tment  o f  T i r i sano  

(wh ich  means work ing toge the r ) ,  and  the  South  A f r i can  Schoo ls  

Ac t  (SASA)  Ac t ,  Ac t  84  o f  1996  (Enge lb rech t  2006 :256 ;  DoE 

2002 :11 ;  Lomofsky  &Laza rus  2010 :208 ) .  

The  depar tment  o f  T i r isano  (RSA DoE 2001:5 )  i n t roduced  the  

Man i fes to  on  Va lues ,  Educa t ion  and  Democracy and  th is  t i t le  ca l ls  

f o r  a l l  Sou th  A f r icans  to  embrace  the  sp i r i t  o f  democra t i c ,  non -

rac ia l  and  non -sex is t  Sou th  A f r i ca ,  wh ich  a re  th ree  o f  the  ten  
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f undamenta l  va lues  found  in  th is  Man i fes to  and  have  a l ready been  

d iscussed  in  the  B i l l  o f  R igh ts  above .  Democra t ic  gove rnance  

b rough t  new pe rspec t i ves  on  how schoo ls  shou ld  p rov ide  fo r  an  

env i ronment  tha t  i s  conduc ive  to  teach ing  and  lea rn ing  (Fon  

2011 :29 ) .  The re fore ,  th i s  s tudy w i l l  a lso  make  the  SMT members  

o f  the  Mo theo  c lus te r ing  schoo ls  aware  o f  the  impo r tance  o f  

hav ing th is  Man i fes to  a t  the i r  schoo ls  i f  they want  to  t rans fo rm  

the i r  schoo ls  to  democra t ic  ones .  They  can  a l so  use  th is  

Man i fes to  to  en t rench  the  ten  fundamenta l  va lues  dur ing 

assemb ly .  

The SAS A has  a l so  been  es tab l i shed  w i th  the  ma in  purpose  o f  

t rans fo rm ing  educa t ion  and  c rea t ing  and  manag ing  a  new na t iona l  

schoo l  sys tem tha t  shou ld  g i ve  eve ry  lea rne r  an  equa l  oppo r tun i t y  

to  deve lop  h i s /he r  ta len ts  (Joube r t  &  P r in l soo  2003 :125 ) .  The  

SASA p rov ides  fo r  na t iona l  un i f o rm i t y  w i th  rega rd  to  the  

o rgan isa t ion ,  gove rnance  and  fund ing  o f  schoo ls  ( Joube r t  &  

P r in lsoo  2003 :125 ) .  I t  i s  th rough  SASA,  wh ich  encou rages  sha red  

respons ib i l i t y  be tween a l l  s takeho lde rs  tha t  a  p la t f o rm fo r  the  

c rea t ion  o f  the  Schoo l  Code o f  Conduct  came  about  (RSA DoE 

2001 :27 ) .  SASA a lso  p rov ides  gu ide l ines  fo r  gove rnance  and  

p ro fess iona l  managemen t  o f  pub l ic  schoo ls  (RSA 1996b :  Sec t ion  

20  and  21 ) .  The  con ten t  o f  the  SASA a lso  inc ludes  s t ipu la t ions ,  

such  as  adm iss ion  to  pub l i c  schoo l ,  ages  fo r  compu lsory 

a t tendance ,  language  po l icy ,  f reedom o f  consc ience  and  re l i g ion  

and  a l so  fo r  d isc ip l ine .  

The  SASA has  commi t ted  th i s  coun t ry  to  an  educa t iona l  sys tem 

tha t  wou ld :  redress  the  pas t  in jus t i ces  in  educa t iona l  p rov is ion ;  

con t r ibu te  to  the  e rad ica t ion  o f  pove r t y  and  the  economic  we l l -

be ing o f  soc ie t y ;  advance  the  democra t ic  t rans fo rmat ion  o f  

soc ie t y ;  combat  rac i sm and  sex ism and  a l l  o ther  f o rms o f  un fa i r  

d isc r im ina t ion  and  in to le rance ;  p ro tec t  and  advance  the  d i ve rse  

cu l tu res  and  languages o f  a l l  Sou th  A f r icans  (RSA DoE 2001:7 ) .  In  
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the  con text  o f  ILS,  t he  SASA is  one  o f  those  po l ic ies  tha t  a l ready 

p rov ided  the  bas is  f o r  the  es tab l ishment  o f  inc lus ive  educa t ion  

sys tems  (RSA DoE 2001:27) .  The  SASA suppo r t s  t he  a im o f  EW P6 

o f  ensur ing  educa t iona l  r i gh ts  o f  a l l  lea rne rs  th rough  inc lus i ve  

educa t ion ,  rega rd less  o f  the i r  ind i v idua l  charac te r i s t i cs  o r  

d i f f i cu l t i es ,  in  o rde r  to  bu i ld  a  more  jus t  soc ie ty  (RSA DoE 

2002 :21 ) .  There fo re ,  pa r t i cu la r  f ocus  fo r  inc lus i ve  educa t ion  is  

mos t l y  on  those  vu lne rab le  g roups ,  lea rne rs  w i th  d i sab i l i t ies ,  

spec ia l  educa t iona l  needs  o r  lea rn ing and  deve lopment  ba r r ie rs ,  

who  have  t rad i t iona l l y  been  exc luded  f rom educa t iona l  

oppo r tun i t ies .  

In  o rde r  tha t  Mo theo  c lus te r ing schoo ls  ach ieve  those  a ims,  SASA 

p laces  the  respons ib i l i t y  o f  p romot ing and  p ro tec t ing a l l  lea rne rs ’  

r i gh ts ,  f i rs t  and  fo remos t ,  on  the  SGB.  Th is  i s  because  the  SGB 

rep resen ts  a l l  pa ren ts ,  inc lud ing pa ren ts  o f  SEN lea rne rs  (RSA 

DoE 2003:B -15  &  DoH 2006 :14 ) .  For  t he  r i gh ts  o f  SEN lea rne rs  to  

be  p romoted  and  p ro tec ted  a t  Motheo  c lus te r ing schoo ls ,  

membersh ip  o f  the i r  SGBs  may inc lude  educa to rs  a t  schoo l ;  s ta f f  

members ,  who  a re  no t  educa to rs ;  expe r ts  in  app ropr ia te  f ie lds  o f  

SEN;  the  p r inc ipa l  i n  h is  o r  he r  o f f i c ia l  capac i t y  and  i f  app l icab le ,  

g rade  8  lea rne rs ,  as  SASA suggests  (RSA DoE 2003:B -15 ) .  

Membersh ip  may a l so  inc lude  rep resen ta t i ves  o f  sponso r ing 

bod ies  and  o f  o rgan isa t ions  o f  paren ts  o f  lea rne rs  w i th  lea rn ing 

ba r r ie rs ,  d isab led  pe rsons  and  the i r  o rgan isa t ions ’  

rep resen ta t i ves .  The  manne r  o f  e lec t ion  and  the  number  o f  

members  w i l l ,  howeve r ,  depend on  the  number  o f  SEN lea rne rs ,  

as  de te rm ined  by the  Member  o f  the  Execu t i ve  Counc i l  (RSA DoE 

2003 :B -15 ) .   

In  add i t ion  to  po l i c ies  and  leg is la t i on  w i th in  Sou th  A f r ica ,  EW P6 

re f lec ts  and  suppo r t s  in te rna t iona l  movements  and  conven t ions .  In  

pa r t i cu la r ,  i t  d raws  f rom the  Sa lamanca  S ta tement  o f  1994 ,  wh ich  

re f lec ts  an  in te rna t iona l  commi tment  towards  inc lus i ve  educa t ion  
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and  the  In te rna t iona l  Conven t ion  fo r  the  R igh ts  o f  the  Ch i ld .  The  

conven t ion  emphas izes  the  bes t  in te res t  o f  a  ch i ld  and  the re fo re ,  

ch i ld ren ’s  r i gh ts  need  to  be  va lued  (Ande rson  et  a l .  2013 :128 ) .  

Acco rd ing to  Lomofsky  &  Laza rus  (2010 :308 ) ,  EW P 6  has  a lso  

in t roduced  the  fo l l owing  key  in i t ia t i ves :  

•  The Cul ture  o f  Learn ing and Teaching Services  
(COLTS) ,wh ich  a ims  to  res to re  respec t  f o r  d i ve rs i t y  and  the  

cu l tu re  o f  teach ing  and  lea rn ing wh ich  has  been  seve re ly  

e roded  in  schoo ls ;  

•  The Nat iona l  Qual i f ica t ions Framew ork  (NQF)  (Depa r tmen t  

o f  Educa t ion  1995b )  des igned  to  g i ve  recogn i t i on  to  p r io r  

knowledge  and  concep t  o f  l i f e - long lea rn ing .  Th is  

i n te rg raded  app roach  to  educa t ion  and  t ra in ing  a imed to  

bu i ld  a  jus t ,  equ i tab le  and  h igh  qua l i t y  sys tem;  

•  The  Outcomes  Based Educat ion (OBE)  which  was des igned  

to  respond  to  d i ve rse  lea rne r  needs  and  has  dec la red  

na t iona l  po l icy  in  Sou th  A f r ica  (Depa r tmen t  o f  Educa t ion ,  

1997a) .The  sys tem was based  on  the  be l ie f  tha t  a l l  l ea rne rs  

can  ach ieve  success  and  the i r  ind i v idua l i t y  shou ld  be  

respec ted .  In  con t ras t  to  the  t rad i t iona l  cu r r icu lum,  OBE 

deve loped  teachers ’  capac i t ies  to  respond to  t he  d i ve rs i t y  i n  

l ea rne rs ’  s t y les  and  ra tes  o f  lea rn ing.  I n  accommoda t ing a  

d i ve rs i t y  o f  lea rne r  needs ,  OBE was ‘ inc lus i ve ’  by na tu re  and  

i t  f ocused  on  the  p rocesses  necessa ry  to  ach ieve  the  des i red  

ou tcomes.  The  Cont inuous  Assessment  Sys tem fo rms the  

in tegra l  par t  o f  OBE.  

•  The  New  Language Pol icy,  wh ich  inc luded  recogn i t ion  o f  12  

o f f i c ia l  l anguages,  inc lud ing S ign  Language and  

•  The  Nat ional  Curr icu lum Sta tements  (NCS) ,  wh ich  p rov ides  

gu ide l ines  on  how issues  o f  human r igh ts  and  inc lus iv i t y  can  

be  in fused  th roughou t  the  cu r r i cu lum and  ac ross  the  en t i re  

env i ronment  o f  educa t ion .  
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The  a im  o f  EW P 6  i s  to  ensu re  the  educa t iona l  r i gh ts  o f  a l l  

l ea rne rs  th rough  inc lus i ve  educa t ion ,  rega rd less  o f  the i r  ind i v idua l  

cha rac te r i s t i cs  o r  d i f f i cu l t i es ,  in  o rde r  to  bu i ld  a  more  jus t  soc ie t y  

(RSA DoE 2002:21 ) .  Pa r t icu la r  f ocus  fo r  inc lus i ve  educa t ion  is  

mos t l y  on  vu lnerab le  g roups ,  lea rne rs  w i th  d isab i l i t i es ,  spec ia l  

educa t iona l  needs  o r  lea rn ing bar r ie rs  and  deve lopmen t ,  who  have  

t rad i t iona l l y  been  exc luded  f rom educa t iona l  oppo r tun i t ies .  

Fu r the rmore ,  they  have  t rad i t iona l l y  exper ienced  exc lus ion ,  

d isc r im ina t ion  and  segrega t ion  f rom the  ma ins t ream and  f rom the i r  

pee rs  (Ande rson  et  a l .  2013 :128) .  The  conven t ion  and  cha r te r  

es tab l ished  po l ic ies ,  leg is la t ions ,  se rv i ces ,  resou rces  and  

adm in is t ra t i ve  re fo rm to  accommoda te  the  r i gh ts  o f  a l l  lea rne rs  

i nc lud ing those  ment ioned  above .  S ince  then ,  the  r i gh ts  o f  the  

ch i ld ren ,  pa r t i cu la r l y ,  those  w i th  lea rn ing  ba r r ie rs  and  

deve lopment  have ,  however ,  been  and  a re  s t i l l  be ing  v io la ted .  

Desp i te  these  s ign i f i can t  s teps  taken ,  rea l i z ing lea rne rs ’  r i gh ts  

f u l l y  i s  f a r  f rom  be ing  a  rea l i t y  in  ou r  commun i t ies  and  schoo ls  in  

pa r t i cu la r .  A t  the  Motheo  c lus te r ing  schoo ls ,  SMT ’s  ro les  shou ld  

be  c lea r l y  de f ined  so  tha t  they  a re  aware  o f  the i r  ro les  in  inc lus i ve  

educa t ion in  o rde r  to  ensu re  tha t  the  SBSTs a re  func t iona l  and  

e f fec t i ve  in  o rde r  to  ass is t  lea rne rs  w i th  poo r  L i te racy and  

Numeracy  sk i l l s .  

In  compar i son ,  the  Spec ia l  Educa t iona l  Needs  Ac t  Programme 

(Depa r tment  f o r  Educa t ion  and  Emp loymen t  1998)  in  the  U.K . ,  

l ead ing up  to  the  rev i sed  Code o f  P rac t ice  and  gu idance  exp la ins  

the  po l i cy  o f  inc lus ion  and  how i t  m igh t  be  imp lemented .  The  

gu idance  ind ica tes  tha t  a  ch i ld  may no t  be  inc luded  when  he  i s  a  

th rea t  to  o the rs  o r  i s  tak ing  up  a  d i sp ropo r t iona te  amount  o f  

teache r ’s  t ime.  Acco rd ing to  L indsay  (2003 :5 )  mos t  recen t l y ,  the  

Spec ia l  Educa t iona l  Needs  and  Disab i l i t y  Ac t  o f  2001  has  taken  

deve lopment  ano the r  s tep  fu r the r  by  c lea r l y  mov ing  towards  an  

inc reas ing  emphas is  on  inc lus ion .  The  th ree  cavea ts  whe reby  non -

inc lus ion  may be  jus t i f ied  have  been  reduced  to  two  and  requ i re  
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tha t  a  ch i ld  who has  learn ing  bar r ie rs  must  be  educa ted  in  a  

ma ins t ream schoo l .  Non- inc lus ion  o f  the  lea rne r  can  happen  i f  i t  

i s  the  w ish  o f  the  pa ren t .  

Th is  rev iew is  essen t ia l  f o r  a l l  the  s takeho lders ,  inc lud ing  

educa to rs ,  pa ren ts ,  SGB and  SMT members ,  pa r t i cu la r ly  o f  

Motheo  c lus te r ing schoo ls  to  know and  unde rs tand  ILS po l ic ies .   

G ibson  (2004 :1 )  no tes  tha t  SMTs  need  to  unders tand  the  laws tha t  

p ro tec t  the  r i gh ts  o f  lea rners  w i th  d i sab i l i t ies .  Soodack  (2010 :328 )  

ment ions  tha t  a  rev iew on  SASA in  2003  revea led  tha t  t he  SGB 

and  the  SMT shou ld  take  s teps  to  manage the  e f fec ts  o f  pover t y  

on  lea rne rs ,  f o r  example  lea rne rs  com ing to  schoo l  hungry ,  d i r t y ,  

w i t hou t  a  un i f o rm o r  s ta t iona ry ;  o r  who come to  schoo l  emot iona l l y  

d is t ressed ,  need  to  be  g i ven  ex t ra  suppo r t  so  tha t  they  can  lea rn .  

In  th i s  way,  t he  membersh ip  o f  lea rne rs  w i th  lea rn ing ba r r ie rs  w i l l  

be  p romo ted ,  mean ing the i r  r i gh t  to  be long  to  and  to  have  access  

to  the  same oppor tun i t ies  and  expe r iences  as  o the r  lea rne rs  w i l l  

be  sa t i s f ied   

The  S IAS  s t ra tegy  (RSA DoE 2008:5 )  tha t  add resses  the  p rocess  

o f  enab l ing the  access ing oppo r tun i t ies  th rough  suppo r t  a t  

d i f f e ren t  leve ls  w i l l  be  d i scussed  in  the  nex t  sec t ion .  A f te r  

es tab l ish ing leve ls  o f  suppor t ,  then  eve ryone ’s  ro le  shou ld  be  

iden t i f ied .  W i th in  the  S IAS  s t ra tegy ,  a l l  the  s takeho lde rs ’  ro les  

a re ,  f o r  examp le  emphas ised ,  inc lud ing  the  lea rne r ,  educa to r ,  

pa ren t ,  SBST,  DBST and  exte rna l  se rv i ces  f rom o ther  sec to rs  

(Sage 2004 :12 ;  C lough  1991 :1  &  RSA DoE 2008:5 ) .  The  SBST co -

o rd ina to r  must  ensure  tha t  the  app l i ca t ion  o f  the  S IAS s t ra tegy  is  

e f f ec t i ve  and  success fu l .  
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2.5 .3 .  Screening ,  Ident i f ica t ion,  Assessment  and  Support  
(S I AS)  

In  Sou th  A f r i ca  the  Nat iona l  S IAS s t ra tegy add resses  the  p rocess  

o f  iden t i f y ing ind iv idua l  lea rne r  needs  in  re la t ion  to  the  home and  

schoo l  con tex t  and  to  es tab l ish  the  leve l  and  ex ten t  o f  add i t iona l  

suppo r t  tha t  i s  needed .  The  S IAS  s t ra tegy  add resses  the  p rocess  

fo r  enab l ing the  access ing  and  p rov is ion ing o f  such  suppor t  a t  

d i f f e ren t  leve ls  (RSA DoE 2007 ,  2008 :14  &  2009 :1 ) .  Acco rd ing to  

th i s  s t ra tegy ,  educa to rs  need  to  deve lop  a  p ro f i le  f o r  each  lea rne r  

f rom grade  R-1  in  o rde r  to  have  a  ho l is t i c  imp ress ion  o f  a  lea rne r  

and  lea rne r ’ s  p rogress  and  per fo rmance .  Th is  w i l l  ass is t  the  nex t  

g rade  o r  schoo l  to  unders tand  the  lea rne r  be t te r  and  respond 

app rop r ia te l y  to  h is  o r  he r  suppor t  needs  (RSA DoE 2009:1  &  

2011 :20 ) .  

The  S IAS  s t ra tegy  emphas ises  the  cen t ra l  ro le  p layed  by  paren ts  

and  teache rs  in  the  assessmen t  o f  lea rne r  needs  (RSA DoE 

2008 :15  &  Sage  2004 :14 ) .  Pa ren ts ’  invo lvement  du r ing  the  

p rocess  o f  th is  s t ra tegy  i s  impor tan t  because  i t  i s  the i r  democra t ic  

r i gh t  and  the i r  pa r t i c ipa t ion  ensu res  accoun tab i l i t y  (Sage 

2004 :14 ) .   Dec is ion  on  how suppo r t  can  be  b rough t  to  the  lea rner  

i s  t aken  a f te r  the  pa ren ts  have  been  consu l ted .  In  a l l  suppo r t  

p rov is ion ,  t he  s ta r t ing po in t  i s  the  lea rne r .  The  teache r  has  to  see  

each  lea rne r  as  an  ind iv idua l  com ing w i th  h is  own s t rengths ,  

hopes  and  d reams ,  exper iences  and  poss ib le  spec i f i c  bar r ie rs .  No  

assessmen t  o f  lea rne rs ’  needs  can  be  made be fo re  ac tua l  

teach ing and  lea rn ing has  taken  p lace .  The  teache r  has  to  know 

the  lea rne r .  Once  the  teache r  has  obse rved  the  lea rne r  in  the  

teach ing s i tua t ion ,  she /he  can  s ta r t  iden t i f y ing  the  bar r ie rs  tha t  

the  lea rne r  m igh t  be  expe r ienc ing  th rough  c lass room-based  and  

teache r  d r i ven  p rocesses  (RSA DoE 2008 :15  &  Sp ine l l i  2002 :7 ) .  

The  p rocess  invo lves  a  des ign ing o f  an  Ind iv idua l  Suppo r t  P lan  

( ISP)  by  the  teache r .  The  ISP wi l l  be  fo l lowed by  suppo r t  

packages,  suppo r t  p rov is ion  and  suppo r t  p rogrammes based  on  
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the  dec is ion  taken  by  the  lead  p ro fess iona l  a f te r  assessment  

made  a t  schoo l  leve l  by  SBST.   In  d iscuss ing  the  S IAS  p rocess  o f  

add ress ing ind iv idua l  ba r r ie rs  to  l ea rn ing and  deve lopment  the  

fo l lowing s i x  s tages  w i l l  be  addressed :  reques t  f o r  co l leg ia l  

suppo r t ;  co l leg ia l  suppo r t ;  ex te rna l  consu l ta t ion ,  con fe rence  o r  

meet ing ;  f o rma l  re fe r ra l  and  fo rma l  p rogramme mee t ing .  

 

2.5 .3 .1 .  S tage 1 :  Request  for  col legia l  ass is tance 

Th is  is  the  f i rs t  s tep  whe re  the  c lass room teache r  reques ts  

consu l ta t ion  (p rob lem so lv ing in te rven t ion )  f rom co l l eagues and  

the  SBST co -o rd ina to r  a f te r  se l f - re f lec t ion .  The  teache r  then  

consu l t s  and  invo lves  the  pa ren t ,  because  accord ing to  IDEA 

regu la t ions ,  when ind iv idua l  l ea rne rs  a re  sc reened pa ren ta l  

i nvo lvement  and  consen t  a re  requ i red .  Contex tua l  f ac to rs  a re  

iden t i f ied  and  academ ic ,  behav iou ra l ,  soc ia l  and  emot iona l  

p rob lems ,  as  we l l  as  pe rsona l  and  env i ronmenta l  f ac to rs  inh ib i t ing 

c lass room ad jus tment ,  to  de te rm ine  wh ich  t ypes  o f  ins t ruc t iona l  

mate r ia ls  and  methods  a re  most  e f fec t i ve .  The  teache r  t hen  p lans  

the  lea rn ing  and  teach ing env i ronment .  He  o r  she  iden t i f ies  

whethe r  an  improvement  in  schoo l  e f f ec t i veness ,  p rov is ion ing,  

p lann ing and  co l labo ra t ion  w i l l  no t  imp rove  teach ing and  lea rn ing 

to  t he  bene f i t  o f  a l l  lea rne rs  and  then  iden t i f i es  commun i t y  

resources .  

 

2.5 .3 .2 .  S tage 2 :  Co l legia l  ass is tance 

The teacher ,  who  becomes  a  member  o f  SBST because  o f  the  

lea rne r ’s  case ,  p resen ts  the  lea rne r ’s  i nd iv idua l  needs  to  the  

SBST.  The  SBST assesses  the  lea rne r ’s  needs  based  on  h is  o r  

he r  cu r ren t  pe r fo rmance  leve l  and  the  teacher ’ s  expec ted  

pe r fo rmance .  In  add i t ion ,  the  SBST rev iews  the  impact  on  the  
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schoo l ’s  and  teache r ’s  wo rk ;  ana lyses  the  schoo l ’s  capac i t y  w i th in  

ex i s t ing  resou rces  to  mee t  the  needs and  ach ieve  schoo l  

improvemen t ;  assesses  lea rne r  suppo r t  needs  in  consu l ta t ion  w i th  

the  pa ren ts ;  then  app l ies  add i t iona l  resou rces  in  the  fo rm o f  

t ra in ing,  ass is t i ve  dev ices  and  mo t iva t ion  fo r  access  to  a l te rna t i ve  

spec ia l i sed  p rogrammes a t  any s i te  wh ich  is  access ib le  to  the  

lea rne r .  

The  SBST p roposes  teach ing  s t ra teg ies ,  suggests  resou rces  and  

p resen ts  a l te rna t i ves .  Then  an  in te rven t ion  i s  des igned  

co l labo ra t i ve l y  by  the  re fe r r ing teache r  and  the  SBST.  Fo l low up  

and  rev iew sess ions  a re  a lways  bu i l t  in .  

 

2.5 .3 .3 .  S tage 3 :  Ex te rna l  consul ta t ion 

Th is  s tep  is  taken  fo r  unrespons ive  cases  a t  schoo l  leve l .  The  

SBST co -o rd ina to r  shou ld  consu l t  the  Lea rn ing Suppo r t  Fac i l i ta to r  

(LSF) ,  who  is  the  DBST member  abou t  un respons ive  cases .  The  

LSF eva lua tes  the  p rob lem and  the  in i t ia l  in te rven t ion  s t ra teg ies ,  

and  then  dec ides  whethe r  to  g i ve  add i t iona l  suggest ions  o r  f u r ther  

c lass room in te rven t ion .  The  LSF,  toge the r  w i th  o ther  members  o f  

the  DBST shou ld  ve r i f y  whethe r  a l l  t he  avenues  have  been  

exhaus ted  and  in  what  way suppor t  can  be  p rov ided  in  the  mos t  

cos t -e f f ec t i ve  and  app rop r ia te  way w i th  the  leas t  poss ib le  

d is rup t ion  fo r  the  lea rne r .  Th is  w i l l  be  done  as  soon  as  the  

ex te rna l  suppor t  i s  recommended by  the  SBST.   Fo r  the  success  

o f  ILS a t  Motheo  c lus te r ing schoo ls ,  the  SMT members  need  to  

ensu re  tha t  th is  s tep  is  no t  j umped o r  i gno red ,  bu t  f o l lowed as  

desc r ibed  above .  
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2.5 .3 .4 .  S tage 4 :  Conference or  meet ing 

 A  meet ing i s  he ld  by  sha r ing  p rev ious  in fo rma t ion  o f  co l leg ia l  

ass is tance ,  consu l ta t ions  and  e f fec t i veness  o f  in te rven t ion .  A  

dec is ion  is  made to  con t inue  w i th  in te rven t ions  as  imp lemented  o r  

to  mod i f y  in te rven t ions .  The  lea rne r  i s  t hen  re fe r red  to  psych -

educa t iona l  assessment  i f  needed.  Then  access ib i l i t y  in  a  spec ia l  

schoo l  o r  ma ins t ream schoo l  w i th  ILS c lass  i s  cons ide red ,  w i th  the  

pa ren ts  be ing par t  o f  a l l  dec is ions .  I f  needed ,  the  LSF consu l t s  

w i th  o the r  members  o f  DBST who shou ld  take  app rop r ia te  ac t ion .  

The  c lass  teacher  i s  suppor ted  and  lea rn ing p rogress  mon i to red .  

I t  has  a l ready  been  men t ioned  tha t  lack  o f  suppo r t  and  con t ro l  o f  

ILS a t  the  researche r ’s  schoo l  i s  what  led  to  t h i s  s tudy .  The re fo re ,  

th i s  s tep  is  a lso  a  wake -up  ca l l  to  the  SMT and  SBST o f  the  

Motheo  c lus te r ing schoo ls  t o  ensu re  tha t  the  suppo r t  educa to r  and  

SEN lea rne rs  a re  suppo r ted  and  p rogress  o f  ILS mon i to red .  

 

2.5 .3 .5 .  S tage 5 :  Formal  re fe rra l  

Th is  is  the  f ina l  l eg o f  the  assessment  and  rev iew p rocess  fo r  

con t inuous  improvement .  A  fo rma l  re fe r ra l  i s  made fo r  psycho -  

educa t iona l  assessment  o f  t he  lea rne r ,  i f  app rop r ia te .  The  

eva lua to r  must  use  in fo rmat ion  co l l ec ted  f rom s tage  one  to  f our .  

No  renewa l  may be  done  i f  ou tcomes  o f  t he  p rev ious  in te rven t ion  

have  no t  been  repo r ted  and  reco rded  as  a  bas is  fo r  subsequent  

app l ica t ions .  

 

2.5 .3 .6 .  S tage 6 :  Formal  program meet ing 

Re levan t  members  o f  the  DBST meet  to  d i scuss  the  resu l ts  o f  the  

psycho -educa t iona l  assessment .  In fo rma t ion  f rom s tages  one  to  

f i ve  i s  sha red  and  a l te rna t i ve  p lans  a re  a lso  d iscussed .  I f  

89 
 



app rop r ia te ,  the  team deve lops  goa ls  f o r  an  ISP .  The  DBST 

de te rm ines  whe the r  a l te rna t i ve  spec ia l i sed  p rogrammes  a re  

necessa ry o r  whether  in te rven t ion  in  the  regu la r  c lass room wi l l  be  

su f f i c ien t .  A f te r  the  dec is ion  has  been  made ,  the  LSF takes  the  

repo r t  to  the  schoo l  to  in fo rm the  pa ren ts  abou t  the  dec is ion .  The  

DBST leader  becomes  respons ib le  f o r  p lac ing the  lea rne r .  

Lea rne rs  must  re tu rn  to  the  loca l  schoo l  as  soon  as  they  have  

ach ieved  max imum benef i t  f rom the  ex te rna l  p rogramme.  Suppo r t  

p rogrammes must  be  ad jus ted  to  f ocus  on  suppor t  w i th in  the  

c lass room,  ma in ly  i n  the  fo rm o f  cu r r icu lum d i f f e ren t ia t ion  (DoE 

2008 :16 ) .  

The  S IAS s t ra tegy  i s  a lso  re fe r red  to  as  the  p re - re fe r ra l  mode l  

and  the  a im  is  to  p rov ide  in te rven t ions  a t  the  mos t  impo r tan t  po in t  

o f  the  p rocess  ca l l ed  in i t ia l  re fe r ra l  (RSA DoE 2004:1 ) .  The  p re -

re fe r ra l  sys tem is  based  on  the  eco log ica l  mode l  o f  v iewing  the  

lea rne r  p rob lems in  the  con tex t  o f  c lass room,  teache r ,  cu r r icu lum,  

soc ia l  and  learne r  va r iab les  and  a t tempt ing  app rop r ia te  

i n te rven t ions  focus ing  on  the  lea rne r  and  the  who le  sys tem.  Tha t  

means the  adop t ion  o f  an  eco log ica l  pe rspec t i ve  o f  v iewing 

lea rn ing ba r r ie rs  in  the  c lassroom,  thus  numerous  fac to rs  

a f f ec t ing  lea rn ing  a re  assessed ,  ana lysed  and  taken  in to  accoun t  

i n  in te rven t ion  p lann ing .  Indeed  the  i ssue  o f  d i ve rs i t y  shou ld  be  

cons ide red  when p lann ing fo r  in te rven t ion ,  because  SMT members  

and  educa to rs  a t  Motheo  c lus te r ing  schoo ls ,  t o  be  spec i f i c ,  a re  

now faced  wi th  the  inc reas ing  number  o f  d ive rse  learner  

popu la t ion .  

 As  the  d i ve rs i t y  o f  the  lea rner  popu la t ion  inc reases ,  so  do  the  

cu l tu ra l l y  based  con f l i c t s  tha t  a re  exace rba ted  by  d i f f e rences  in  

l anguage,  cu l tu re ,  ideo log ica l  be l ie f s  and  o the r  charac te r i s t i cs  o f  

l ea rne rs  in  the  ma ins t ream lea rne r  popu la t ion  (Ba r ton  2009 :116 ) .  

Once  l im i ted  to  the  ins t ruc t ion  o f  cus toms and  languages o f  

d i f f e ren t  e thn ic  g roups  a round  the  wo r ld ,  d i ve rs i t y  and  inc lus ion  in  
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educa t ion  a re  the  o rder  o f  the  day .  D ive rs i t y  and  inc lus ion  a re  

now a  necessa ry component  o f  bu i ld ing sa fe  and  academ ica l l y  

success fu l  schoo ls ,  amids t  g rowing p lu ra l i sm  o f  Motheo  c lus te r ing 

schoo ls .  I t  i s  ev iden t  the  SMT members  o f  the  Mo theo  c lus te r ing 

schoo ls  need  to  ensu re  tha t  educa to rs  and  the  SBST members  a re  

conve rsan t  w i th  the  S IAS p rocess  so  tha t  they  can  respond  to  

l ea rne r  d i ve rs i t y .  Fo l lowing  th is  i s  the  d i scuss ion  abou t  the  

Gu ide l ine  fo r  respond ing  to  Lea rne r  D ivers i t y  as  suggested  by 

CAPS (RSA DoE 2013 :26 ) .  

 

2.5 .4 .  Responding  to  lea rner  d ivers i ty  

One o f  the  d i lemmas o f  SEN lea rne rs  maste r ing  the  spec ia l  

educa t ion  cu r r icu lum has  been  an  issue  fo r  ove r  a  decade,  

because  spec ia l  educa t ion  se rv ices  and  p rogrammes  a re  no t  

a l i gned  wi th  tha t  o f  the  gene ra l  educa t ion  cu r r icu lum (Bu rha rd t  et  

a l .  2004 :96 ) .  Accord ing to  the  resea rche r ’s  exper ience ,  th is  i s  

t rue ,  because  s ince  2008  as  suppor t  educa to r  the  resea rche r  has  

neve r  had  a  p resc r ibed  learn ing  p rogramme tha t  i s  a l i gned  to  

cur r icu lum fo r  SEN lea rne rs .  W hen  ask ing fo r  a  p resc r ibed  

lea rn ing p rogramme f rom DBST,  the  on ly  rep ly  i s  tha t  the  

researche r  shou ld  go  to  o the r  ma ins t ream schoo ls  w i th  i nc lus i ve  

educa t ion  and  ask  fo r  ass is tance .  I t  i s ,  howeve r ,  s t i l l  the  

respons ib i l i t y  o f  the  suppo r t  educa to r  to  mod i f y  and  d i f f e ren t ia te  

the  cu r r i cu lum,  because  the  same goa ls  o f  gene ra l  educa t ion  a lso  

app ly  to  SEN lea rne rs  (RSA DoE 2013 :6  &  Bu rkha rd t  et  a l .  

2004 :96 ) .  

The  cu r r i cu lum shou ld  the re fo re  be  d i f f e ren t ia ted  so  tha t  i t  can  be  

re levan t  to  the  l i f e  expe r ience  and  leve l  o f  competence  o f  

i nd iv idua l  lea rne rs  (RSA DoE 2013:9 ) .  Acco rd ing to  t he  Sac red  

Hea r t  Co l lege  Resea rch  and  Deve lopmen t  Un i t  (SHCRDU) (2008-

2010 :16 )  a  d i f f e ren t ia ted  cu r r icu lum a l lows  teache rs  to  be  f lex ib le  
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i n  p lann ing  fo r  the  d i f f e ren t  aspec ts  o f  the  cur r i cu lum,  e .g .  

l ea rn ing and  teach ing  mate r ia l s ,  teach ing s t ra teg ies ,  con ten t  o f  

the  cu r r i cu lum,  assessmen t  and  methods .  Tha t  means suppo r t  

educa to rs  a re  requ i red  to  have  Ind iv idua l  Suppo r t  P lans  ( ISPs)  in  

o rde r  to  meet  the  ind iv idua l  needs  o f  SEN lea rne rs  (SHCRDU 

2008 -2010:150 ) .  ISPs enab le  educa to rs  to  v iew each  ch i ld  as  an  

ind iv idua l ,  coming  w i th  h i s  own  s t rength ,  hopes  and  d reams,  

expe r iences  and  poss ib le  spec i f i c  ba r r ie rs .  In  o the r  wo rds ,  no  

assessmen t  o f  lea rne rs ’  needs  can  be  done  be fo re  ac tua l  teach ing 

and  lea rn ing  has  taken  p lace  and  the  educa to r  has  go t  to  know 

the  lea rne r .   

The  gene ra l  cu r r icu lum goa ls  and  ob jec t i ves  a l so  app ly  t o  I LS,  as  

there  shou ld  be  a  ba lance  o r  a l i gnment  be tween  cu r r i cu lum and  

ISP (Bu rkha rd t  et  a l .  2004 :94  &  SHCRDU 2008 -2010:20) .  Fo r  th i s  

ba lance  to  occu r ,  educa t ion  s takeho lde rs  shou ld  be  more  

respons ive  to  leg is la t i ve  ac t ions  by  imp lement ing p rograms tha t  

a re  in  conce r t  w i th  t he  sp i r i t  o f  the  law;  mod i fy  and  adap t  

cu r r icu lum and  ins t ruc t ion  a t  i t s  b roadest  leve l ;  imp lement  

e f f ec t i ve  ins t ruc t iona l  and  mod i f i ca t ions  in  eve ry c lass room and  

ensu re  tha t  these  changes take  p lace  now and  in  f u tu re .  F rom th is  

pe rspec t i ve ,  gu ide l ines  fo l low tha t  shou ld  be  fo l lowed  by  pub l ic  

schoo ls  in  respond ing to  the  d i ve rse  lea rn ing needs found  in  

c lass rooms as  suggested  by  the  Cu r r i cu lum Assessment  Po l i cy  

Sys tem (CAPS)  RSA (DoE 2013 :26 ) .  

 

2.5 .4 .1 .  CAPS Guide l ines  o f  responding to  d ivers i ty  

The CAPS suggests  tha t  the re  must  be  p rogrammes  o r  

i n te rven t ions  to  take  ca re  o f  o the r  ca tego r ies  o f  bar r ie rs .  The  a im 

o f  CAPS wi th  gu ide l ines  i s  to  ensu re  tha t  inc lus i v i t y  i s  

“everybody ’s  bus iness ” ,  tha t  requ i res  an  in tegra ted  approach  

(RSA DoE 2013 ) .  The  sub-head ings  tha t  w i l l  be  d i scussed  under  
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th i s  head ing a re : (1 )  con ten t ,  (2 )  teach ing methodo log ies  (3 )  

l ea rn ing env i ronmen t  and  (4 )  assessment  as  they a re  aspec ts  o f  

the  cur r icu lum to  be  d i f f e ren t ia ted  as  sugges ted  by  CAPS 

gu ide l ines .  The  CAPS gu ide l ines  we re  deve loped  to  f ac i l i ta te  and  

suppo r t  cu r r i cu lum d i f f e ren t ia t ion  in  the  c lass room in  o rder  to  

respond to  and  seek  to  reduce  Pedagog ica l  (cu r r i cu lum and  

assessmen t )  ba r r ie rs  to  lea rn ing .  

 

2.5 .4 .2 .  Di f ferent ia ted Content   

Conten t  i s  wha t  and  how new in fo rmat ion  i s  p resen ted  to  lea rne rs .  

Con ten t  needs  to  be  mod i f ied  and  p resen ted  a t  va ry ing degrees  o f  

complex i t y ,  abs t rac tness  and  var ie t y .  I t  i s  d i f f e ren t ia ted  in  o rde r  

tha t  a l l  lea rne rs  ga in  access  to  lea rn ing,  a l l  lea rners  expe r ience  

success  in  mot i va t ing  lea rners  and  bu i ld ing the i r  se l f -es teem and  

to  p romote  e f fec t ive  lea rn ing fo r  a l l  lea rners  (RSA DoE 2013:11 ) .  

To  add ,  the  U.S  Depa r tmen t  o f  Educa t ion  s ta tes  tha t  in  o rde r  f o r  

SEN lea rners  to  have  access  to  the  gene ra l  cu r r i cu lum,  (a )  h igh  

expec ta t ions  fo r  lea rne r  ach ievement  and  lea rn ing must  be  

p romoted  (b )  sys tema t i c  and  app rop r ia te  assessment  and  

ins t ruc t iona l  accommodat ions  mus t  be  used  (c )  and  a  fu l l  range  o f  

p r imary  educa t ion  cu r r i cu la  and  p rogrammes must  be  ensured  

(Bu rkhard t  et  a l .  2004 :98 ) .  The  f i r s t  s tep  to  ass is t  SEN lea rne rs  in  

ach iev ing  these  goa ls  is  to  assess  what  t ype  o f  cu r r icu lum con ten t  

i s  be ing imp lemented  w i th  rega rd  to  the  ind iv idua l  lea rne r .  

W hen tak ing the  f i r s t  s tep ,  Bu rkhard t  et  a l .  (2004 :98)  suggest  tha t  

the re  a re  two  cu r r i cu lum f rameworks  tha t  the  schoo ls  w i th  ILS can  

use ,  name ly  Sub jec t -Cent red  and  Learner -Cent red  Cu r r i cu lum 

Frameworks .  The  sub jec t  cen t red  cur r icu lum p laces  emphas is  on  

the  con ten t  o f  the  sub jec t  a reas  be ing taugh t  ra ther  than  the  

lea rne r .  The  focus  o f  th is  f ramework  is  on  the  cogn i t i ve  

deve lopment  and  lea rne r ’s  acqu is i t ion  o f  knowledge ,  emphas iz ing  
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group  learn ing ,  and  re l ies  heav i l y  on  tex tbooks  and  cu r r i cu lum 

gu ides  as  the  on ly  sou rce  o f  ins t ruc t ion .  In  con t ras t  t he  lea rne r -  

cen t red  cu r r icu lum emphas izes  the  lea rne r ,  recogn izes  the  

ind iv idua l  needs  o f  each  lea rne r ,  takes  in to  accoun t  the  soc ia l  and  

pe rsona l  i ssues  con f ron t ing lea rne rs  and  re in fo rces  independence  

and  se l f -de te rm ina t ion  w i th in  the  con tex t  o f  ins t ruc t ion .  In  

add i t ion ,  the  lea rne r -cen t red  cu r r icu lum a l lows  fo r  lea rne r  inpu t  

on  the  con ten t  t o  be  taugh t .  

I t  i s  the re fo re  ev iden t  t ha t  when se lec t ing con ten t  f o r  the  SEN 

lea rne r  in  I LS,  the  lea rner -cen t red  cu r r i cu lum is  mos t  su i tab le ,  

because  i t  acknowledges ind iv idua l  d i f f e rences .  The  lea rne r -

cen t red  cu r r i cu lum is  one  o f  the  app roaches to  imp rov ing 

to le rance  and  sens i t i v i t y  to  ind iv idua l  d i f f e rences  th rough  

d i ve rs i t y  educa t ion  (Ba r ton  2009 :116 ) .  To  improve  to le rance  and  

sens i t i v i t y  to  i nd iv idua l  d i f f e rences  fo r  ILS a t  Mo theo  c lus te r ing 

schoo ls ,  i t  i s  c r i t i ca l  tha t  genera l  and  lea rn ing suppo r t  educa to rs  

add ress  the  ind iv idua l  needs  o f  the  lea rne r  w i th  t he  deve lopment  

o f  a  lea rne r  ind iv idua l  educa t ion  p lan  ( IEP)  (P res iden t ’s  

Commiss ion  on  Exce l lence  in  Spec ia l  Educa t ion  2002 :17 ) .  The  

a im o f  IEP  is  to  p reserve  bas ic  c i v i l  r i gh ts  and  p romote  

ach ievemen t  o f  SEN lea rne rs .  

 

2.5 .4 .3 .  Di f ferent ia t ing Teaching Methods 

Di f fe ren t ia t ing  teach ing methods  is  an  impo r tan t  par t  o f  p rov id ing 

suppo r t  (SHCRDU 2008 -2010 ) .  Aspec ts  tha t  need  to  be  

d i f f e ren t ia ted  inc lude  lea rn ing mate r ia l s ,  methods  o f  p resen ta t ion ,  

l ea rn ing ac t i v i t ies  and  lesson  o rgan isa t ion  (RSA DoE 2013 :21  &  

SHCRDU 2010 :16 ) .  The  pu rpose  o f  d i f f e ren t ia t ing teach ing 

methods  is  t o  ensure  respons iveness  to  d i f f e ren t  leve ls  a t  wh ich  

lea rne rs  ope ra te ,  to  max im ise  pa r t ic ipa t ion  o f  lea rners  in  lea rn ing 

ac t i v i t ies  and  ach ieve  ba lance  be tween mee t ing ind iv idua l  needs  
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wh i le  ma in ta in ing assessment  va l id i t y  (RSA DoE 2013 :15 -21 ;  Da  

Cos ta  2003 :23  &  SHCRDU 2010:20 ) .  W hen deve lop ing d i f f e ren t  

l ea rn ing ac t i v i t ies  i t  i s  impo r tan t  to  iden t i f y  the  pu rpose  o f  ac t i v i t y  

and  te l l  l ea rne rs  what  they  a re  expec ted  to  ach ieve  a t  the  end  o f  

the  lesson ;  de te rm ine  the  assessment  s tanda rds  wh ich  w i l l  

de te rm ine  the  lea rne rs ’  method  o f  p rac t ice ,  e .g .  the  Grade  3   use  

the  Grade  1  assessment  s tanda rd  (Bu rkha rd t  e t .a l  2004 :105  &  

RSA DoE 2013 :21 ) .  In  th is  way lea rners  a re  a l l owed to  

demonst ra te  the i r  sk i l l s ,  knowledge ,  va lues  and  a t t i tudes  in  te rms 

o f  the i r  own ab i l i t ies .  Acco rd ing to  Bu rkha rd t  e t  a l .  (2004 :101 ) ,  

bo th  lea rne rs  w i th  and  w i thou t  lea rn ing  ba r r ie rs  recogn ise  and  

app rec ia te  educa to rs  who s low ins t ruc t ion  down when needed,  

exp la in  expec ta t ions  c lea r l y ,  use  d i f f e ren t  mate r ia ls  and  

techn iques  to  ass is t  everyone  in  lea rn ing.   

In  the  con tex t  o f  ILS,  me thods  o f  p resen ta t ion  must  be  

de te rm ined ,  because  lessons  cannot  be  p resen ted  in  one  way to  

a l l  lea rners  (Sacred  Hea r t  Co l lege  Research  and  Deve lopmen t  

Un i ,  SHCRDU 2010 :19 ) .  Me thods  o f  p resen ta t ion  shou ld  the re fo re  

cons ide r  the  lea rn ing  s t y les ,  leve ls  o f  th ink ing and  leve ls  o f  

pa r t i c ipa t ion .  Based  on  what  has  been  d iscussed ,  what  i s  a lso  

more  impo r tan t  i s  tha t  f o r  d i f f e ren t ia ted  methods  to  be  e f fec t i ve  a t  

the  Motheo  c lus te r ing schoo ls ,  educa to rs  must  p lan  the i r  

i ns t ruc t ion ,  p resen t  new mate r ia ls  and  p rov ide  gu ided  p rac t ice ,  

p rov ide  new oppo r tun i t ies  f o r  independent  p rac t ice  and  eva lua te  

lea rne rs ’  per fo rmance  (Bu rkha rd t  et  a l .  2004 :101 ) .   

 

2 .5 .4 .4 .  Di f ferent ia t ing Learning  Envi ronment  

Any env i ronment  the  lea rne r  i s  p laced  in  needs  to  be  app rop r ia te  

to  the  lea rne r ’s  mot i va t iona l  needsso  tha t  he  o r  she  can  ac t  on  h i s  

o r  he r  env i ronment  (Medn ick  2007 :91) .To  address  SEN lea rne rs ’  

mot i va t iona l  needs ,  the  lea rn ing env i ronment  shou ld  be  
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d i f f e ren t ia ted  and  th i s  w i l l  ass i s t  educa to rs  and  SMTs  to  pay 

a t ten t ion  to  psycho log ica l ,  soc ia l  and  phys ica l  f ac to rs .  The  

lea rn ing env i ronmen t  i s  sa id  to  be  two  d imens iona l ,  psycho -soc ia l ,  

wh ich  a re  psycho log ica l  and  soc ia l  f ac to rs  wh ich  have  a  bea r ing  

on  the  sa t i s fac t ion ,  we l l -be ing and  ab i l i t y  t o  pe r fo rm e f fec t i ve l y .   

Phys ica l  f ac to rs  a re  c lass room space ,  a r rangemen t ,  d i sp lays  and  

resources  (RSA DoE 2013:13-14  &  Da Cos ta  2003 :23) .  

As  compared  to  the  above  expos i t ion  on  the  d i f f e ren t ia ted  

lea rn ing env i ronment ,  acco rd ing to  Bu rkha rd t  et  a l .  (2004 :100 ) ,  

success fu l  ILS c lass rooms are  f i rs t l y  charac te r ised  by 

adm in is t ra t i ve  suppo r t  a t  bo th  the  bu i ld ing and  d is t r i c t  leve l .  

Adm in is t ra t i ve  suppo r t  a l lows fo r  pos i t i ve  a t t i tudes  fo r  inc lus ion  to  

g row as  we l l  as  resou rces  be ing  a l l oca ted  to  these  e f fo r ts .  For  the  

same reason  the  human resou rce  deve lopment  i s  a lso  the  

essen t ia l  aspec t  o f  the  success fu l  imp lementa t ion  o f  ILS (Da  

Cos ta  2003 :23 ) .  Second ly ,  the re  i s  the  suppo r t  f rom spec ia l  

educa t ion  fo r  gene ra l  personne l .  Suppo r t  he re  is  c lass i f ied  as  

ass is tance  w i th  p lann ing,  i ns t ruc t iona l  adap ta t ions ,  co - teach ing,  

and  c lass room ass is tance  w i th  pa rap ro fess iona ls .  Th i rd l y ,  

teache rs  who have  inc lus ionary  c lassrooms p rov ide  an  

env i ronment  in  wh ich  ind iv idua l  d i f f e rences  a re  accommodated .  

Fou r th l y ,  ILS c lass rooms  p resen t  app rop r ia te  cur r i cu lum in  a  

h igh ly  i n te rac t i ve  con tex t .  The  f i f th ,  s i x th  and  seven th  

cha rac te r i s t i cs  inc lude  e f fec t i ve  gene ra l  teach ing sk i l l s ,  pee r  

ass is tance  and  d isab i l i t y  spec i f i c  teach ing sk i l l s .  These  th ree  

cha rac te r i s t i cs  a re  no  doub t  the  co rners tone  o f  imp lemen t ing 

e f fec t i ve  ins t ruc t ion  and  mod i f y ing cu r r icu lum and  c lass rooms  fo r  

SEN lea rne rs .  These  cha rac te r i s t i cs  lead  to  f u r ther  d iscuss ion  on  

o ther  aspec ts  tha t  shou ld  be  d i f fe ren t ia ted  in  ILS and  they  a re  

d i f f e ren t ia ted  teach ing  methods  and  d i f f e ren t ia ted  assessment .  
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2.5 .4 .5 .  Di f ferent ia ted Assessment  

Di f fe ren t ia ted  assessment  means re th ink ing  the  conse rva t i ve  

p rac t ice  o f  assess ing a l l  lea rne rs  us ing the  same assessment  

tasks  a t  the  same t ime.  I t  a lso  means us ing an  assessment  

app roach  and  p lan  tha t  i s  f lex ib le  and  accommodat ive  o f  a  range  

o f  lea rne r  needs .  The  p r imary  purpose  o f  assessmen t  is  to  ass is t  

i n  des ign ing  in te rven t ion  s t ra teg ies  (Medn ick  2007 :91 ) .  For  the  

same reason ,  t he  pu rpose  o f  d i f f e ren t ia ted  assessment  is  to  

i n fo rm ins t ruc t iona l  p lann ing;  in fo rm ins t ruc t ion ;  eva lua te  

e f fec t i veness  o f  teach ing fo r  a l l  lea rne rs ;  assess  lea rn ing;  iden t i f y  

l ea rne r  needs  and  s t rengths  and  eva lua te  ach ievement  aga ins t  

p rede te rm ined  c r i te r ia  f o r  grad ing and  repor t i ng (DoE 2013:23 -25  

&  Bu rkha rd t  e t  a l .  2004 :101 ) .  

The resea rch  f ind ings  p roved  tha t  e f f ec t i ve  app roaches  fo r  the  

assessmen t  o f  lea rne rs  w i th  SEN cons is t  o f  bo th  v i s ib le  and  

exp l i c i t  components  (Burkha rd t  et  a l .  2004 :101 )  I n  suppo r t ing  th i s ,  

d i f f e ren t  au thors  repo r ted  tha t  lea rne rs  w i th  SEN made the  

g rea tes t  academ ic  ach ievements  when teachers  (a )  made e f f i c ien t  

use  o f  t ime;  (b )  had  good  re la t ionsh ips  w i th  l ea rne rs ;  (c )  p rov ided  

subs tan t ia l  amounts  o f  pos i t i ve  feedback ;  (d )  ma in ta ined  a  h igh  

success  ra te ;  (e )  p rov ided  suppo r t i ve  responses  to  lea rne rs  in  

gene ra l  and  ( f )  o f f e red  suppo r t i ve  responses  to  l ow-ach iev ing 

lea rne rs  (Bu rkhard t  et  a l .  2004 :101 ) .  For  the  success  o f  ILS  a t  

Motheo  c lus te r ing schoo ls ,  SMT wi l l  have  to  encourage  educa to rs  

to  a lso  app ly  these  e f fec t i ve  app roaches .  

In  add i t ion  to  the  above  app roaches fo r  e f f ec t i ve  and  success fu l  

ILS the  DoE has  pu t  in  p lace  the  Assessmen t  Gu ide l ines  fo r  

Inc lus ion  (RSA DoE 2011:27 ) ,  wh ich  suggest  tha t  educa to rs  

shou ld  be  ab le  to  answer  ques t ions  abou t  the  concep ts ,  sk i l l s  and  

knowledge  to  be  assessed ;   reason ing,  memory  o r  p rocess ;  the  

leve l  a t  wh ich  the  lea rne rs  shou ld  be  per fo rm ing;  whethe r  a l l  

l ea rne rs  a re  t rea ted  fa i r l y ;  assessment  p rac t ices  a re  no t  
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d isc r im ina to ry ,  bu t  a imed a t  inc reas ing par t i c ipa t ion  and  

m in im is ing  exc lus ion ;  assessment  app roaches  a t tempt   to  

m in im ise  ca tego r i za t ion  o f  lea rners ;  ranges  o f  assessment  a re  

used  to  a l low a l l  lea rners  to  d isp lay  the i r  sk i l l s  and  the  

env i ronment  in f luences ,  such  as  t rauma and  pove r t y  have  been  

taken  in to  accoun t  du r ing  assessmen t  p rocesses .  

Acco rd ing  to  these  gu ide l ines ,  educa to rs  and  SMT members  o f  

Motheo  c lus te r ing schoo ls  need  to  unde rs tand  tha t  lea rne rs  come  

f rom d i f f e ren t  backgrounds.  There fo re  eve ry  c lass room has  

inhe ren t  d i f f e rences  a long  soc io -econom ics ,  language ,  cu l tu re ,  

e thn ic i t y ,  race  and  ab i l i t y  tha t  shou ld  be  embraced ,  va lued ,  

respec ted  and  be  used  pos i t i ve l y  (Ba r ton  2009 :116) .  Because  o f  

these  d i f f e rences ,  lea rne rs  d isp lay  d i f f e ren t  lea rn ing  s t y les  o f  

l ea rn ing and  needs.  These  s t y les  and  needs inc lude  lea rne rs  w i th  

mu l t ip le  in te l l i gences ;  hea r ing ,  speech ,  v i sua l ,  and  co-o rd ina t ion  

d i f f i cu l t i es ;  pover t y ;  hea l th ,  emot iona l  and  behav iou r  d i f f i cu l t ies ;  

s t rugg l ing to  remember  what  has  been  taugh t ;  requ i r ing ass is t ive  

dev ices  and  adap ted  mate r ia l s  and  d i f f i cu l t y  in  read ing and  

wr i t ing .  

Fo r  e f f ec t i ve  imp lementa t ion  o f  a l l  o f  the  above  gu ide l ines  a t  the  

Motheo  c lus te r ing schoo ls ,  leadersh ip  o f  the  SMT wi l l  be  h igh ly  

needed.The  SMT members ,  pa r t i cu la r l y  the  p r inc ipa l  needs  to  

rea l i se  the i r  ro le  i n  se t t ing  the  tone  fo r  the  imp lementa t ion  o f  

i nc lus i ve  p rac t ices .  P lay ing the i r  ro le  w i l l  ensu re  tha t  dec is ions  

a re  made,  cha l lenges  met  and  p rocesses  suppo r ted  in  l ine  w i th  

the  ph i l osophy o f  inc lus ion .  Thus ,  l eade rsh ip  a t  Mo theo  c lus te r ing 

schoo ls  is  needed  to  ensu re  tha t  teache rs  and  learners ,  

pa r t i cu la r l y  suppor t  educa to rs  and  SEN learners ,  a re  suppo r ted  in  

teach ing  and  learn ing.  As  ind ica ted  ea r l ie r ,  suppo r t  shou ld  be  

done  th rough  sk i l l s  deve lopment ,  mento r ing,  mate r ia l  and  

resource  p rov is ion  and  i f  needed ,  th rough  ex te rna l  se rv i ces  (RSA 

DoE 2008 -2010:14 ) .  
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2.6 .  CONCLUSION 

In  t e rms o f  inc lus i ve  lea rn ing  suppo r t  in  Sou th  A f r ica ,  a  w ide  

range  o f  educa t iona l  suppo r t  se rv i ces  was  c rea ted  in  l ine  w i th  

ba r r ie rs  to  lea rn ing and  o rgan ised  so  tha t  i t  cou ld  p rov ide  va r ious  

leve ls  and  k inds  o f  suppo r t  to  lea rne rs  and  educa to rs  (RSA DoE 

2001 :16 ) .  The  f i rs t  task  in  bu i ld ing  e f fec t i ve  suppor t  shou ld  be  to  

mob i l i se  the  resou rces  tha t  a l ready  ex is t  in  and  a round  the  schoo l  

to  mee t  the  needs o f  lea rne rs  w i th  ba r r ie rs  to  lea rn ing.  I n  

pa r t i cu la r ,  i t  cou ld  be  imposs ib le  to  dec ide  wha t  add i t iona l  

suppo r t  wou ld  be  needed un less  the  resou rces  a l ready  ava i lab le  

i n  schoo l  a re  used  to  the  bes t  e f fec t  (RSA DoE 2002 :72 ) .As  the  

focus  o f  th is  s tudy i s  on  managing lea rne r  suppor t ,  SMTs a re  

pe rce ived  as  resou rces  a l ready  the re  to  be  used  to  the i r  bes t  

e f f ec t .  Schoo ls  have  SMT members  who may have  t ime fo r  more  

than  admin is t ra t ion .They may be  counse l lo rs  o r  gu idance  s ta f f ,  

who  may be  ab le  to  access  hea l th ,  soc ia l  wo rke rs ,  vo lun ta ry  and  

o rd ina ry commun i t y  wo rke rs  to  o f fe r  suppo r t  needed by  lea rne rs  

(G ibson  2004 :9 ) .  They w i l l  be  commun ica t ing and  nego t ia t i ng on  

beha l f  o f  educa to rs  f o r  lea rne rs  i n  need  o f  ass is tance  f rom those  

sec to rs  (RSA DoE 2002:28 ) .  

Even  the  South  A f r i can  Min is t r y  o f  Educa t ion  rea l i sed  tha t  the  

success  o f  the  app roach  to  add ress  ba r r ie rs  to  l ea rn ing  l ies  w i th  

educa t ion  manage rs  and  the  educa t ion  cad re  (RSA DoE 2001 :29 ) .  

S ince  the  focus  o f  th i s  s tudy is  on  the  ro le  p layed  by SMTs fo r  the  

success  o f  inc lus i ve  lea rn ing suppo r t ,  co -o rd ina t ion  and  

co l labo ra t ion  as  key components  o f  ILS  wi l l  be  in te rwoven in  

p lann ing,  o rgan is ing ,  lead ing and  con t ro l l ing  as  key managemen t .  

In  the  next  chap te r  the  ro le  o f  the  SMT in  render ing inc lus i ve  

lea rn ing suppo r t  w i l l  be  d iscussed .   
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                                 CHAPTER 3  

THE ROLE OF SCHOOL MANAGEMENT TEAMS (SMTs)  IN  
RENDERING INCLUSIVE LE ARNING SUPPORT 

 

3 .1 .  INTRODUCTION 

Th is  chap te r  seeks  to  answer  the  second resea rch  ques t ion :  W hat  

i s  the  ro le  o f  SMTs in  render ing  inc lus i ve  lea rn ing suppo r t?  The  

ques t ion  w i l l  be  answered  unde r  f our  ma in  head ings ,  name ly 

schoo l  e f f ec t i veness ,  management  o f  change,  n ine  sk i l l s  requ i red  

fo r  e f f ec t i ve  management  and  the  four  key  managemen t  t asks  

app l icab le  to  t he  lea rn ing suppo r t  env i ronmen t .  The  concep ts  

rende r ing  and  manag ing  inc lus i ve  lea rn ing  suppo r t  w i l l  be  used  

in te rchangeab ly  in  th is  chap te r .  

SMTs a re  respons ib le  f o r  the  on-go ing  eva lua t ion  o f  a  schoo l ’ s  

pe r fo rmance  and  fo r  i t s  con t inu ing deve lopment  and  improvemen t ,  

the  c rea t ion  o f  a  sa fe ,  nur tu r ing and  suppor t i ve  lea rn ing 

env i ronment ,  wh ich  enab les  e f fec t i ve  teach ing and  lea rn ing 

(Nat iona l  Counc i l  f o r  Spec ia l  Educa t ion ,  NCSE,  RSA DoE 

2011 :12 ) .  I n  o rder  tha t  e f f ec t i ve  teach ing and  lea rn ing takes  p lace  

a t  t he  Mo theo  c lus te r ing  schoo ls ,  SMT members  a re  requ i red  to  

f ocus  on  ins t ruc t iona l  i ssues ,  demonst ra te  adm in is t ra t i ve  suppo r t  

to  spec ia l  educa t ion  and  the  p rov is ion  o f  qua l i t y  p ro fess iona l  

deve lopment  f o r  educa to rs  to  p roduce  enhanced  ou tcomes fo r  

SEN lea rne rs  (Mo jak i  2009 :46 ;  Thomas & D ipao la  2003 :9 ) .  Th is  is  

because  the  exten t  o f  SMT members ’  admin is t ra t i ve  suppo r t  

a f f ec ts  the  ex ten t  to  wh ich  teache rs  and  spec ia l i s t s  deve lop  and  

imp lement  in te rven t ions  to  ass is t  teache rs  and  schoo l  based  

s t ruc tu res  in  rende r ing  ILS  and ,  as  such  improve  lea rne r  

ach ievemen t .  

Improved  lea rne r  ach ievemen t  w i l l  enab le  a  schoo l  adm in is t ra to r ,  

who  is  a lso  a  SMT member ,  to  p romote  the  ach ievement  o f  
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l ea rne rs ,  inc lud ing  SEN lea rne rs .  Co lv in  (2007 :17)  pos i ts  tha t  as  

adm in is t ra t i ve  suppo r t  i s  deemed necessa ry  fo r  e f fec t i ve  schoo l  

improvemen t ,  i t  i s  a lso  necessa ry fo r  the  rende r ing  o f  e f f ec t i ve  

ILS.   

F rom the  above  ment ioned  i t  i s  c lea r  tha t  rende r ing ILS  shou ld  be  

a  ma jo r  goa l  in  educa t ion  re fo rm and  a  key  aspec t  to  schoo l  

improvemen t  a t  the  Mo theo  c lus te r ing schoo ls  (Rayne r  2007 :99 ) .  

As  a l ready ind ica ted  in  chap te r  two ,  the  SASA rega rds  the  

s ign i f i cance  o f  SMT  members  as  impe ra t i ve  to  improv ing  schoo l  

and  learner  ach ievement .   

S ign i f i can t l y ,  the  ro le  o f  the  SMT i s  to  ensu re  tha t  the  po l icy  is  

imp lemented  and  ma in ta ined  (Co lv in2007:16 ) .  The  imp lementa t ion  

o f  re levan t  po l i c ies  i s  ev idenced  by  SMT  members  suppo r t ing 

educa to rs  and  p rov id ing them wi th  resou rces  needed,  e .g .  

common p lann ing  t ime,  manageab le  teach ing  schedu les ,  

he te rogeneous c lass room ros te r ,  p ro fess iona l  deve lopment  

oppo r tun i t ies  and  sk i l led  parapro fess iona ls  to  pe r fo rm the i r  du t ies  

we l l  (Bo tha  2010 :4  &  Co lv in  2007 :17 ) .   

A  ma jo r  gap  a t  ma ins t ream schoo ls  i s  the  es tab l ishment  o f  ILS 

c lass rooms wi th  an  e f fec t i ve  and  func t iona l  SBST.  The  

e f fec t i veness  and  func t iona l i t y  o f  the  SBST wi l l  depend  on  the  

ro le  p layed  by  SMT  members  who need  to  ensu re  tha t  inc lus i ve  

po l ic ies  a re  imp lemented  and  ma in ta ined  (Co lv in  2007 :17) .  

In  o rder  to  imp lement  and  ma in ta in  inc lus i ve  po l ic ies  fo r  e f f ec t i ve   

ILS,  the re  has  to  be  co -o rd ina t ion  be tween SBST and  DBST done 

by the  SBST co -o rd ina to r  (RSA DoE 2001:16 ;   DoE 2013 :2   &  

G ibson  2004 :2 ) .  I t  s tands  to  reason  tha t  the  SMT of  the  Motheo  

c lus te r ing schoo ls  a re  requ i red  to  make  e f fo r t s  in  the i r  tasks  to  

p romote  inc lus i ve  cu l tu res  o r  p rac t i ces  in  the i r  schoo ls  and  bu i ld  

pos i t i ve  re la t i onsh ips  ou ts ide  the  schoo l .  In  so  do ing 

educa t iona l l y  i nc lus i ve  schoo ls  whe re  teach ing  and  lea rn ing,  

ach ievemen ts ,  a t t i tudes  and  the  we l l -be ing  o f  a l l  lea rne rs  a re  
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ensu red .  Acco rd ing to  Rayne r  (2007 :107 ) ,  educa t iona l l y  inc lus i ve  

schoo ls  a re  educa t iona l l y  e f f ec t i ve  schoo ls .  

The  resea rche r ’ s  a im in  th i s  chap te r  i s  t o  de te rm ine  the  ro le  o f  

SMT in  rende r ing  ILS  so  tha t  the i r  schoo ls  can  be  e f fec t i ve .  

Schoo l  e f f ec t i veness  can  the re fo re ,  be  rega rded  as  a  d is t inc t  

cha rac te r i s t i c  o f  an  e f fec t i ve  schoo l  (Bo tha  2010 :1 ) .  

The  nex t  sec t ion  i s  devo ted  to  a  d iscuss ion  on  schoo l  

e f f ec t i veness  as  we l l  as  the  cha rac te r i s t i cs  o f  e f f ec t i ve  schoo ls  as  

we l l  as  those  o f  ILS.  The  a im o f  sepa ra t ing the  e f fec t i veness  o f  

‘ j us t ’  the  schoo l  and  the  schoo l  w i th  ILS i s  t o  show tha t  the i r  

cha rac te r i s t i cs  d i f f e r  w i th  rega rd  to  per fo rmance ,  e thos  and  

w i l l i ngness  to  o f fe r  new oppo r tun i t i es  f o r  SEN lea rne rs  (Rayne r ,  

2007 :107 ) .   

 

3.2 .  SCHOOL EFFECTIVENESS 

Ef fec t i veness  i s  de f ined  as  be ing  success fu l  i n  p roduc ing a  

des i red  in tended resu l t  and  e f fec t i ve  so lu t ions  to  env i ronmenta l  

p rob lems .  In  th is  s tudy env i ronmenta l  p rob lems cou ld  be  ba r r ie rs  

to  lea rn ing  and  the  ro le  p layed  by  the  SMT in  add ress ing them 

e f fec t i ve l y  as  fa r  as  ILS is  concerned ,  (Fon  2011 :56 ;  Bo tha  2010 :4  

and  the  Oxfo rd  D ic t iona ry 2014 )  becomes a l l - impo r tan t .   

 

3.2 .1 .  The  concept  o f  school  e f fec t iveness 

Schoo l  e f f ec t i veness  s ign i f ies  the  manne r  in  wh ich  the  schoo l  as  

an  o rgan iza t ion  accomp l i shes  i t s  spec i f i c  ob jec t i ves  (Bo tha  2010 :  

1 ) .  In  add i t ion ,  schoo l  e f f ec t i veness  is  ev idenced  by  e f fec t i ve  

leade rs  and  manage rs ,  who  p rov ide  the  bes t  poss ib le  educa t ion  

fo r  a l l  lea rne rs  (Bush  2007 :391 -392  &  C lough  1991 :105 ) .  The  

concep t  schoo l  e f f ec t i veness  cou ld  a lso  ind ica te  how we l l  the  
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schoo l  i s  managed and  how we l l  pa ren ts  and  the  schoo l  

commun i t y  a re  invo lved  in  the  schoo ls ’  ac t i v i t ies .  Aspec ts ,  such  

as  marke t ing and  the  ro le  o f  pa ren ts  and  schoo l  commun i t y  a re  

dom inan t  f ac to rs  in  coun te rac t ing  the  dominance  o f  the  

gove rnment ’s  v iew o f  the  management  o f  the  schoo l  (Fon  2011 :56  

&  Bo tha  2010 :4 ) .  

Fu r the rmore ,  an  e f fec t i ve  schoo l  i s  cha rac te r i sed  by  p ro fess iona l  

l eade rsh ip  tha t  i s  pu rpose fu l  and  pa r t ic ipa t i ve ;  a  sha red  v i s ion  

and  goa ls  re f lec t ing  un i t y  o f  pu rpose  and  co l labo ra t i ve  p rac t i ces ;  

a  lea rn ing env i ronment  re f lec t ing an  emphas is  upon  teach ing and  

lea rn ing;  purpose fu l  teach ing re f l ec t ing  e f f i c ien t  and  e f fec t i ve  

o rgan iza t ion ;  h igh  expec ta t ions  and  pos i t i ve  re in fo rcement  in  

response  to  success  and  fa i l u re ;  mon i to r ing;   eva lua t ion  and  

p rac t ice -based  da ta  management ;  emphas is  on  pup i l  r i gh ts  and  

respons ib i l i t ies  and  work ing home-schoo l  pa r tne rsh ip  as  a  key 

aspec t  o f  the  lea rn ing commun i t y  (Bo tha  2010 :2 ;  Bush  2007 :392  &   

Rayner  2007 :107 ) .    

Consequent l y ,  f o r  the  Motheo  c lus te r ing  schoo ls  t o  render  

e f f ec t i ve  de l i ve ry  o f  ILS,  the  leadersh ip  and  management  o f  these  

schoo ls  w i l l  inev i tab ly  re f lec t  the  above -ment ioned  

cha rac te r i s t i cs .  Bo tha  (2010 :4 )  re i te ra tes  tha t  one  o f  the  fac to rs  

tha t  need  to  be  s tud ied  in  dep th  is  leadersh ip  and  i t s  ro le  in  the  

deve lopment  o f  these  p rac t i ces ,  i f  schoo ls  a re  in te res ted  in  

mov ing  towards  inc lus i ve  p rac t i ces .  Sec t ion  3 .2 .2  ou t l ines  the  

cha rac te r i s t i cs  in  de ta i l .  

 

3.2 .2 .  Character is t ics  o f  an e f fec t ive  school  

Eigh t  cha rac te r is t i cs  app ly  d i rec t l y  t o  schoo ls  to  imp lement  I LS 

e f fec t i ve l y  and  w i l l  be  d iscussed ,  inc lud ing p ro fess iona l  

l eade rsh ip  tha t  i s  pu rpose fu l ;  sha red  v i s ion  and  goa ls  re f lec t ing 

un i t y  o f  purpose  and  co l labora t i ve  p rac t i ces ;  a  lea rn ing 
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env i ronment  re f lec t ing an  emphas is  upon  teach ing and  lea rn ing;  

pu rpose fu l  teach ing  re f lec t ing  e f f i c ien t  and  e f fec t i ve  o rgan isa t ion ;  

mon i to r ing,  eva lua t ion  and  p rac t ice -based  managemen t ;   

emphas is  on  ch i ld  r i gh ts  and  respons ib i l i t y ;  home-schoo l  

pa r tnersh ip  as  a  key  aspec t  o f  the  lea rn ing commun i ty .   

 

3.2 .2 .1 .  Pro fess ional  Leadership  tha t  is  purposeful  and 
par t ic ipa t ive  

For  t he  resea rche r ,  the  c r i te r ion  o f  team capac i t y  re fe rs  to  the  

degree  o f  p ro fess iona l  i s  execu ted  by  SMT members  and  the  

manne r  in  wh ich  the  p r inc ipa l  co -ope ra tes  and  exchanges ideas  

and  in fo rmat ion  w i th  SMT members .  I f  the  p r inc ipa l  does  no t  

be l ieve  tha t  the  team members  a re  in  con t ro l  o f  the i r  env i ronment  

and  capab le  o f  so l v ing  p rob lems  e f fec t i ve l y ,  i t  i s  un l ike l y  tha t  they  

w i l l  re l inqu ish  the i r  dec is ion -mak ing  powers .  In  th is  rega rd ,  (Bo tha  

2010 :9 )  deems the  ro le  o f  the  leade r  rega rd ing  pu rpose fu l  and  

pa r t i c ipa t i ve  p ro fess iona l ism and  team capac i t y  as  one  o f  the  

c r i te r ia  in  assess ing schoo l  e f f ec t iveness .  I t  i s  c ruc ia l  f o r  SMT 

members  to  es tab l i sh  a  dec is ion  mak ing  p rocess  in  o rde r  to  reach  

c losu re  regard ing  some  aspec ts  o f  reach ing  the  goa ls  o f  the  

schoo l  (Co lv in  2009 :33 ) .  

I t  i s  ev iden t  f rom the  above  tha t  schoo l  e f f ec t i veness  is  based  on  

two  d is t inc t  d iscou rses ,  name ly l eade rsh ip  and  management  

(Mor ley  and  Rassoo  1999  as  c i ted  in  Bo tha  2010 :4 ) .   The re fo re ,  

f o r  Mo theo  c lus te r ing schoo ls  to  be  e f fec t i ve  schoo ls ,  e f f ec t i ve  

and  p ro fess iona l  leade rs  and  manage rs  a re  a  p re requ is i te .   In  the  

con tex t  o f  ILS,  e f f ec t i ve  leadersh ip  and  management  a re  needed 

f rom SMT members  fo r  i t s  success  (Bush  2007 :391 -392) .  The  

na tu re  o f  t he  sha red  v i s ion  requ i red  by  SMT members  and  

educa to rs  is  d i scussed  in  the  nex t  sec t ion .   
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3.2 .2 .2 .  Shared  vis ion  and goals  re f lect ing uni ty  o f  purpose                                            
and  co l labora t ive  pract ices  

Scho la rs  agree  tha t  SMT members  usua l l y  suppo r t  the  no t ion  o f  

qua l i t y  leade rsh ip  and  management .  They  a re  howeve r  no t  w i l l ing  

to  change the i r  managemen t  p rac t ices  on  the  bas is  imp rov ing 

schoo l  e f f ec t i veness  (Swar t z  and  Oswa ld  2008 :98  as  c i ted  in  

She l i le  2010 :27 ) .  A  leade r  se ts  a  new v is iona ry  d i rec t ion  and  a  

manage r  p roduces  c rea t i ve  ideas  to  ensu re  the  v is ion  i s  rea l ised  

(Mye rs  1995 :3 ) .  The  v i s ion  w i l l  be  rea l ised  i f  the  leade r  f ac i l i ta tes  

a  new d i rec t ion  th rough  team d iscuss ion  and  w ins  the  commi tment  

o f  a  team towards  a  de f ined  goa l  (Mur ray  2014 :7 ) .  I f  the  SMT 

members  a re  no t  commi t ted  to  ILS,  they w i l l  no t  be  ab le  to  de f ine  

i t s  goa l  (She l i le  2010 :27 ) .  Commi tment  i s  de f ined  as  a  

psycho log ica l  s ta te  in  wh ich  SMT members  des i re  to  l ea rn  and  

expe r imen t  (S teyn  2009 :267 ) .  Any change p rocess  may g i ve  r ise  

to  d is t ress ing  fee l ings ,  such  as  pan ic ,  f ea r ,  inadequacy,  

f rus t ra t ion ,  loss ,  anx ie t y ,  sadness  and  incompetence ,  thus  dea l ing 

w i th  these  fee l ings  appropr ia te l y  leads  to  lea rn ing  (Swar t z  &  

Oswa ld  2008 :98  as  c i ted  in  Shed i le   2010 :27 ) .  

One o f  the  components  th rough  wh ich  SMT members  can  be  

success fu l  in  a f f ec t ing change  and  improv ing  schoo l  e f f ec t i veness  

i s  team cohes ion .  Team cohes ion  is  charac te r ised  by  co -

ope ra t i ve ,  compe t i t i ve  and  au tonomous goa l  in te rdependence  ( i .e .  

a  common  pu rpose  and  a  sense  o f  in te rdependence )  and  

p roduc t i ve  con t rove rsy  ( i .e .  p i t ch ing  v iews  aga ins t  each  o the r  o r  

l ea rn ing to  f i gh t  ove r  i ssues )  (Bo tha  2010 :9  &  Leh lo la  2011 :  13 ) .  

In  the  resea rche r ’s  expe r ience ,  team cohes ion  invo lves  the  SMT ’s  

ab i l i t y  to  dea l  w i th  con f l i c t  s i tua t ions  and  suggest  members ’  

pe rcep t ions  o f  team goa ls  and  the  degree  to  wh ich  they 

expe r ience  co -ope ra t i ve ,  compet i t i ve  o r  au tonomous goa l  

i n te rdependence .  In  th is  rega rd ,  p i t ch ing  v iews aga ins t  each  o ther  

happen be tween  educa to rs  and  SBST  a t  the  researche r ’s  schoo l .  
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Th is  w i l l  enab le  them to  re la te  pos i t i ve l y  to  each  o ther  and  v iew 

the i r  goa l  and  rewards  as  the  same.  

Qe len i  (2013 :8 )  re i te ra tes  tha t  f o r  the  e f fec t i ve  imp lementa t ion  o f  

ILS,  the  ro le  o f  SMT members  i s  c ruc ia l  in  p rov id ing  a  v is ion ,  

l eade rsh ip  and  adm in is t ra t i ve  au tho r i t y .  Tha t  means they need  to  

cha l lenge  the  t rad i t iona l  app roach  to  teach ing ,  insp i re  a  c lea r  

v i s ion  and  insp i re  s ta f f  th rough  co-ope ra t i ve  team-work .  

The re  can  neve r  be  e f fec t i ve  teach ing and  lea rn ing i f  educa to rs  

a re  no t  commi t ted  (She l i le  2010 :27 ) .  The  researcher  suppo r t s  t he  

no t ion  tha t  educa to rs  a re  gene ra l l y  commi t ted  to  de l i ve r  qua l i t y  

teach ing and  learn ing.  They a re ,  however  o f ten  no t  w i l l ing  to  

change  the i r  teach ing  p rac t i ces  to  those  wh ich  w i l l  accommoda te  

SEN lea rne rs .  In  th i s  way  they w i l l  be l ieve  the  impo r tance  o f  

i nc lus ion ,  f o l l owed  by  in f luenc ing the  fo rmat ion  o f  a  schoo l  v i s ion  

tha t  w i l l  d i rec t  the  Motheo  c lus te r ing  schoo ls  towards  embrac ing 

ILS goa ls .  I t  a l so  imp l ies  tha t  the  recons t ruc t ion  o f  a  schoo l  

sys tem wi l l  requ i re  the  SMT and  o the r  s ta f f  members  to  wo rk  as  a  

team tha t  w i l l  commi t  themse lves  to  the  e f fec t i ve  o f  

imp lementa t ion  ILS  (Qe len i  2013 :9 ) .  The  impo r tance  o f  a  lea rn ing 

env i ronment  re f lec t ing  an  emphas is  upon  teach ing and  lea rn ing 

cannot  be  nega ted .  In  sec t ion  3 .2 .2 .3  th is  no t ion  i s  exp lo red .  

 

3.2 .2 .3 .  A learning  envi ronment  re f lec t ing  an  emphas is  upon 
teaching  and learning 

The t rad i t iona l  c lass room is  cha rac te r i sed  by  an  educa to r  who is  

l oca ted  in  one  enc losed  room wi th  a  g roup  o f  lea rne rs  fo r  whose  

teach ing  he  o r  she  is  respons ib le  (Leh lo la  2011 :23 ) .  In  th is  way,  

the  t rad i t iona l  c lass room env i ronmen t  p lays  a  b ig  ro le  f o r  con ten t  

knowledge  o f  ILS  to  be  impa r ted  e f fec t i ve l y .  Howeve r ,  ac t i v i t ies  in  

these  c lass rooms are  un l ike l y  t o  mot i va te  lea rners  w i th  lea rn ing 
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ba r r ie rs  o r  p rov ide  them wi th  approp r ia te  oppo r tun i t i es  to  deve lop  

and  ach ieve  academ ica l l y  (Medn ick  2007 :144 ) .   

As the  lea rne rs  i n  the  ILS c lassroom a re  a f fec ted  by va r ious  

ba r r ie rs ,  the  schoo l  must  make  improvements  and  adap ta t ions  to  

i t s  env i ronment  i n  o rde r  to  ove rcome those  ba r r ie rs  (Rayne r ,  

2007 :107  and  Bo tha  2010 :6 ) .  Improv ing  the  qua l i t y  o f  teach ing  

and  lea rn ing  in  the  ILS c lassroom wi l l  be  ach ieved  th rough  an  

inc lus i ve  env i ronment ,  wh ich  g i ves  lea rners  w i th  SEN and  pee rs  

the  oppor tun i t y  to  lea rn  abou t  and  f rom each  o the r  (Medn ick  2007 :  

142 ) .  Lea rne rs  a re  there fo re  ab le  t o  ach ieve  academ ica l l y  and  

soc ia l l y ,  because  teach ing s tanda rds  and  lea rn ing  app roaches  a re  

more  d i ve rse  and  bene f i t  a l l  o f  them (Soodack  2013 :27 ) .   

To  improve  the  qua l i t y  o f  teach ing and  lea rn ing and  c rea te  a  

c lass room env i ronment  conduc ive  fo r  lea rn ing  to  t ake  p lace  a t  the  

Motheo  c lus te r ing schoo ls ,  i t  i s  impe ra t i ve  tha t  SMT members  take  

the i r  c lassroom organ isa t ion  in to  cons ide ra t ion .  They  a lso  need  to  

ensu re  tha t  the i r  schoo ls  become benef i c ia l  p laces  fo r  a l l  

l ea rne rs ,  SEN learne rs  in  pa r t i cu la r ,  to  deve lop  the i r  competence ,  

i n te res t ,  ta len t  and  c rea t i v i t y  t h rough  pa r t i c ipa t ion  in  the  

c lass room (Tondeu r  2003 :5 ;  Sage 2004 :15 ;  Ka lenga  &  Four ie ,  

2011 :36 ) .      

P rev ious  s tud ies  have  shown tha t  ano ther  way o f  c rea t ing a  

conduc ive  a tmosphe re  fo r  a l l  lea rne rs  tha t  p romotes  inc lus i ve  

educa t ion  i s  teach ing in  an  in fo rma l  lea rn ing env i ronment  

(Ange l ides  and  Ka ras  2009 ;  Ange l ides  and  Avraamimou  2010  as  

c i ted  in  Ange l ides  2012 :29 ) .  An  In fo rma l  lea rn ing env i ronment  

o f ten  means  an  env i ronment  ou ts ide  the  t rad i t iona l  a rea  o f  

schoo ls  (D ie rk ing 2003 ) .  One  o f  the  ob jec t i ves  o f  teach ing in  an  

in fo rma l  lea rn ing  env i ronment  i s  to  p rov ide  equa l  oppo r tun i t ies  to  

a l l  lea rners .  The  f ind ings  o f  f ou r  schoo ls  whe re  Ange l ides  (2012)  

conduc ted  resea rch  abou t  f o rms  o f  leade rsh ip  tha t  p romote  ILS in  

o rde r  to  p rov ide  equa l  oppo r tun i t i es  to  a l l  lea rne rs  revea l  tha t  
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some  lea rne rs  ge t  bo red  and  t i red  in  the  c lass room (Ange l ides  

2012 :29 ) .  Suppor t  f rom SMT members  when educa to rs  take  

in i t ia t i ves  tha t  have  to  do  w i th  innova t i ve  ways  o f  t each ing  and  

lea rn ing,  g i ves  them the  f reedom to  dec ide  fo r  themse lves  on  how 

to  teach  a  sub jec t .  I f  teache rs ,  f o r  example  o rgan ise  the i r  

teach ing  p rocess  a round  schoo l  v i s i t s ,  such  as  those  to  

a rchaeo log ica l  s i tes ,  museums,  parks ,  churches  and  lakes ,  they  

shou ld  expe r ience  due  suppo r t  f rom the  SMT members  a t  the i r  

schoo l .  

Sec t ion  3 .2 .2 .4  ou t l ines  the  nex t  cha rac te r is t i c ,  name ly pu rpose fu l  

teach ing,  wh ich  is  re f lec t i ve  o f  an  e f f i c ien t  and  e f fec t i ve  

o rgan isa t ion .  

 

3.2 .2 .4 .  Purposefu l  teaching re f lec t ing e f f ic ient  and  e f fec t ive  
organ isa t ion 

The o rgan isa t ion  o f  the  schoo l  o f ten  has  a  p redes t ined  s t ruc tu re ,  

p resc r ibed  by educa t ion  au tho r i t ies .  Some o f  the  ba r r ie rs  

expe r ienced  by  SEN learners  a r ise  f rom the  s t ruc tu re  o f  the  

educa t ion  sys tem (UNESCO 2000:126 ) .  I t  i s ,  f o r  example  usua l  

tha t  the  way and  the  s t y le  o f  teach ing th rough  wh ich  the  

cur r icu lum is  de l ive red  and  assessed  become inc reas ing ly  r i g id  as  

lea rne rs  p rogress  th rough  the  educa t ion  sys tem.  In  par t i cu la r  

the re  is  o f ten  a  marked  b reak  be tween Foundat ion  and  

In te rmed ia te  Phases ,  o r  be tween In te rmed ia te  and  Sen io r  Phases ,  

wh ich  i s  made d i f f i cu l t  by  the  need  to  change the  Phases .  

The  Na t iona l  Cur r i cu lum Sta tement  (NCS)  (RSA DoE 2011 :22 )  

spe l t  ou t  the  m in imum requ i rements  fo r  assessment ,  p rogress ion  

and  recogn i t ion  o f  competence  fo r  Grades  R to  12  lea rne rs  and  

may no t  be  comprom ised .  W i th in  ILS  the  NCS,  howeve r ,  a l lows  fo r  

a  f l ex ib le  lea rne r -based  and  lea rner -paced  cur r icu lum in  o rder  f o r  

SEN lea rne rs  to  ach ieve  the i r  f u l l  po ten t ia l .  The  th ree  t ypes  o f  
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a l te rna te  assessments  o f  con ten t ,  concep ts  and  sk i l l s  f o r  ILS  

lea rne rs  a re :  

•  A l te rna te  Assessment  Based  on  A l te rna te  A t ta inment  o f  

Knowledge .  

•  A l te rna te  Assessment  Based  on  Mod i f ied  A t ta inment  o f  

Knowledge .  

•  A l te rna te  Assessment  Based  on  Grade - leve l  A t ta inment  o f  

Knowledge  (RSA DoE 2011:22 ) .  

The  app l i ca t ion  o f  the  above  a l te rna te  assessment  methods  in  ILS  

a t  the  Motheo  c lus te r ing schoo ls  may re f lec t  purpose fu l  t each ing 

w i th  e f f ec t i ve  and  e f f i c ien t  c lass room organ iza t ion .  The  ILS 

c lass room,  o rgan ised  w i th  the  use  o f  such  a l te rna t i ve  and  

adap t i ve  methods  p rov ides  f lex ib le  and  ind iv idua l  o r ien ted  

lea rn ing (UNESCO 2000:126 ;  SHCRDU 2010 :20  &  RSA DoE 

2011 :22 ) .  The  above  range  o f  a l te rna t i ve  assessments  p rov ides  a  

mechan ism fo r  SEN lea rne rs  to  demonst ra te  whethe r  they  have  

a t ta ined  knowledge ,  concep ts  and  sk i l l s .  I t  a l so  p rov ides  a  

mechan ism tha t  ensu res  tha t  SEN lea rne rs  a re  inc luded  in  an  

educa t iona l  accoun tab i l i t y  sys tem (RSA DoE 2011 :22 ) .  

S ign i f i can t l y ,  the  ro le  o f  the  SMT is  to  mon i to r  i f  the  p repa ra t ion  

o r  p lann ing o f  the  lea rn ing suppor t  educa to r  inc ludes  the  above  

ment ioned  a l te rna te  assessments  fo r  pu rpose fu l  teach ing tha t  

re f lec t  e f f ec t i ve  and  e f f i c ien t  ILS c lass rooms .        

Ce r ta in  ma jo r  phys ica l  d imens ions  have  to  be  changed  in  o rder  to  

remove  ba r r ie rs  to  lea rn ing .  A l l  ba r r i cades  in  the  phys ica l  space  

o f  the  c lass room shou ld  be  removed to  make  the  c lass room 

access ib le  f o r  a l l  lea rne rs ,  espec ia l l y  those  w i th  phys ica l  

impa i rmen ts .  Access  to  t he  c lass room is  t he  most  impo r tan t  

p re requ is i t e  to  l ea rn ing in  the  ILS c lass room (Lo reman,  Depp le r  

and  Ha rvey  2005 :178 ) .  I t  i s  the  respons ib i l i t y  o f  the  c lass  teache r  

to  ensu re  tha t  lea rne rs  a re  ab le  to  access  the  c lass room and  

communica te  any requ i red  mod i f i ca t ions  o f  the  s t ruc tu re  to  the  
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SMT members .  Some o f  the  mod i f i ca t ions  w i l l  inc lude  the  

ins ta l la t ion  o f  ramps in  a reas  whe re  the re  a re  s ta i rs .      

As  ind ica ted  ear l ie r ,  c lass room organ isa t ion  i s  an  impo r tan t  

aspec t  to  cons ide r  f o r  teach ing  to  be  pu rpose fu l  and  re f lec t ing 

e f f i c ien t  and  e f fec t i ve  o rgan isa t ion  (She l i le  2010 :39) .There  a re  

many ways  o f  o rgan is ing  and  g roup ing lea rne rs  in  the  c lass room.  

Lea rne rs  may be  expec ted  to  wo rk  ind iv idua l l y  o r  in  g roups .  

Lea rne rs  may be  g rouped in to  m ixed  o r  homogeneous g roups ,  

depend ing on  the  k ind  o f  lea rn ing tha t  i s  expec ted .  Homogeneous 

g roups  a re  o f ten used  to  ass is t  lea rne rs  w i th  a  common spec ia l  

educa t iona l  need .  These  g roups  a re ,  howeve r ,  expec ted  to  be  

f lex ib le  and  no t  f i xed  in  I LS c lass room (She l i le  2010 :39 ) .  

The  e f fec t i veness  o f  the  schoo l  cou ld  be  improved  by the  

gove rnment  w i th  the  use  o f  an  eva lua t ion  too l ,  such  as  check l is t  

and  inspec t ion ,  wh ich  may no t  necessa r i l y  enhance  e f fec t i veness ,  

bu t  seek  to  de te rm ine  lea rne r  a t ta inment  (Rayner  2007 :107  &  

Bo tha  2010 :4 ) .  Acco rd ing  to  Cheng (1996  as  c i ted  in  Bo tha  

2010 :4 ) ,  schoo l  e f f ec t i veness  in  th i s  sense  means  the  ra t io  o f  

“ou tpu t  to  non -mon i to ry  inpu ts ”  o r  p rocesses  inc lud ing  the  number  

o f  tex tbooks ,  c lass room organ isa t ion ,  p ro fess iona l  t ra in ing o f  

educa to rs ,  teach ing  s t ra teg ies  and  lea rn ing  a r rangement .  I f  these  

p rocesses  a re  in  p lace  be fo rehand,  th i s  shows p lann ing has  been  

done .  Then  the  l i ke l ihood  o f  success  o f  imp lement ing  the  p lan  i s  

much  be t te r  (Co lv in   2007 :37 ) .  

To  imp lement  the  p lan  a t  schoo l  leve l  i t  i s  the  respons ib i l i t y  o f  the  

co-o rd ina to r  to  ensure  tha t  the  SBST p lan  fo r  ILS  a l igns  i t se l f  w i th  

the  DoE ’s  p lan .  The  co -o rd ina to r  can  a l so  use  the  check l i s t ,  as  

ment ioned  above ,  to  mon i to r  the  above  ment ioned  aspec ts  o r  

a reas  as  ment ioned  by  Cheng (1996  as  c i ted  in  Bo tha  2010 :4 ) .  To  

ach ieve  th is  a im fo r  the  ILS p lan  the  co -o rd ina to r  needs  the  co-

ope ra t ion  o f  o ther  s takeho lde rs  in  o rde r  to  ma in ta in  the  s tandard  

o f  inspec t ion  as  se t  by  DoE.  Co lv in  (2007 :37 )  ins is ts  tha t  the re  
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a re  many s takeho lde rs  in  schoo l  ope ra t ions  w i th in  the  schoo l ,  the  

d is t r i c t  and  the  commun i t y ,  who  have  the  respons ib i l i t y  to  

imp lement  the  p lan  fo r  the  success  o f  t each ing  and  lea rn ing.  Each  

o f  these  s takeho lde rs  needs  to  know h is  o r  he r  ro les  and  

respons ib i l i t ies  so  tha t  everyone  i s  on  the  same  page  wi th  the  

p lan .  Tha t  i s ,  i f  a l l  t he  s takeho lde rs  a re  no t  wo rk ing toge the r  w i th  

the  sys tem,  then  the  p lan  w i l l  f a l l  o r  show min ima l  resu l ts .  I n  th i s  

rega rd ,  Co lv in  (2007 :33 )  suggests  tha t  ca re fu l  a t ten t ion  needs to  

be  g i ven  to  deve lop ing a  workab le  p rocess  fo r  ge t t ing  s ta r ted ,  

imp lement ing  and  ma in ta in ing  a  schoo l -w ide  p lan .  There fo re ,  a  

check l i s t  f o r  team-based  leade rsh ip  p rocesses  i s  suggested  as  

ev idence  tha t  w i l l  ind i ca te  tha t  the  schoo l  and  d i s t r i c t  bene f i t  

cons ide rab ly  f rom adopt ing the  p lan .    

 

3.2 .2 .5 .  Moni tor ing ,  eva lua t ion and prac t ice–based data  
management  

Mon i to r ing means con t ro l l ing  educa to rs ’  and  lea rne rs ’  wo rk ,  us ing 

methods  o f  p repa ra t ion ,  p resen ta t ion ,  eva lua t ion  and  fo rma l  

meet ings  (Rayne r  2007 :107  and  Van de r  Merwe  e t  a l .  2005 :132 ) .  

Con t ro l  o f  wo rk  in  ILS needs to  ensu re  teache rs  have  p lanned fo r  

d i f f e ren t ia t ion  o f  ac t i v i t ies ,  adap t i ve  methods  as  we l l  as  the  

f lex ib i l i t y  the reo f .  The  reason  fo r  th is  i s  tha t  teachers  a re  dea l ing 

w i th  lea rne rs  expe r ienc ing  d i f f e ren t  l ea rn ing  ba r r ie rs ;  the re fo re  

p lann ing shou ld  accommodate  a l l  o f  them.  In  mos t  cases  teache rs  

w i l l  have  to  p lan  fo r  ind iv idua l  lea rne rs ,  depend ing  on  the  

ind iv idua l  needs  o f  the  lea rne r .  Mate r ia l  and  ac t i v i t i es  need  to  be  

care fu l l y  se lec ted  to  meet  ind iv idua l  lea rne r  needs .  Cr i t i ca l  to  the  

success  o f  ILS c lass room i s  p reven ta t i ve  ins t ruc t iona l  p lann ing .  

Ca re fu l  p lann ing  can  e l im ina te  a  g rea t  dea l  o f  m isbehav iour  and  

inc rease  lea rn ing (Chaote ,  Enr igh t ,  Mi l le r ,  Po tee t  and  Rakes ,  

2004 :425 ) .  
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3.2 .2 .6 .  Emphasis  on chi ld  r ights  and respons ib i l i t ies  

Ch i ld ren ’  s r i gh ts  came in to  be ing as  a  resu l t  o f  inequa l i t ies  in  

soc ie t y ,  wh ich  spa rked  a  move  towards  educa t ion  fo r  a l l  (Bo tha  

2010 :5  &  Rayne r  2007 :107 ) .  A  move  towards  educa t ion  fo r  a l l  in  

Sou th  A f r ica  came th rough  the  deve lopment  o f  a  new democra t ic  

educa t ion  sys tem (Eng leb rech t  2006 :253 ) .  W i th in  th is  new sys tem,  

the  need  fo r  par i t y  i n  a l l  aspec ts  o f  educa t ion  became a  necessa ry 

impe ra t i ve .  The  new democra t ic  educa t ion  sys tem commi t ted  i t se l f  

to  equ i t y  and  redress  as  co rne rs tone  p r inc ip les  o f  a l l  educa t ion  

po l ic ies  w i th  the  a im o f  b r ing ing South  A f r i ca  in  l ine  w i th  

i n te rna t iona l  s tanda rds  (Eng leb rech t  2006 :252 ;  Sayed  2000 :15  &  

RSA DoE 2001 :7 ) .  The  p r inc ip les  inc lude  the  p ro tec t ion  o f  human 

r igh ts ,  wh ich  go  toge the r  w i th  respons ib i l i t ies ;  soc ia l  jus t i ce ;  a  

un i ta ry  sys tem;  non -d isc r im ina t ion ,  non- rac ism and  non -sex ism ;  

democracy ;  red ress  o f  educa t iona l  inequa l i t ies  and  cos t  

e f f ec t i veness  (NEPI  1992  &  En lgebrech t  2006 :253 ) .  

To  be  e f fec t i ve ,  schoo ls  a re  expec ted  to  inco rpo ra te  the  above  

p r inc ip les  in  the i r  po l ic ies  w i th  the  a im o f  emphas iz ing  

educa t iona l  r i gh ts  and  respons ib i l i t ies  o f  a l l  lea rne rs ,  inc lud ing 

SEN learners .  G ibson  (2004 :1 )  asse r t s  tha t  SMT members  need  to  

unde rs tand  the  laws  tha t  p ro tec t  the  educa t iona l  r i gh ts  o f  lea rners  

w i th  d isab i l i t i es  so  tha t  they  can  p romote  educa t ion  o f  a l l  l ea rne rs  

i n  o rde r  to  p roduce  good  resu l t s .  One o f  the  touchs tones  fo r  

e f f ec t i ve  schoo ls  i s  the  impac t  on  lea rne rs ’  ou tcomes ,  i .e .  tes t  o r  

examina t ion  resu l t s  ob ta ined  du r ing  fo rma l  assessment  (Bo tha  

2010 :1  &  Rayner  2007 :107 ) .  I n  th is  rega rd ,  an  e f fec t i ve  schoo l  i s  

de f ined  as  “a  schoo l  in  wh ich  lea rne rs  p rogress  fu r the r  than  

expec ted ”  (Bo tha  2010 :1  &  Rayne r  2007 :107 ) .  

Bo tha  (2010 :3 ) ,  howeve r ,  ment ions  tha t  the re  i s  a  long-s tand ing 

p rob lem to  f ind  ways  to  measu re  SEN lea rne r  ach ievement  tha t  

i den t i f ies  the  schoo l ’s  con t r ibu t ion  sepa ra te l y  f rom o ther  f ac to rs ,  

such  as  lea rner  ab i l i t y ,  background  and  the  soc io -econom ic  
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env i ronment .  I t  the  researche rs ’  v iew tha t  SEN learne rs  may no t  

p rogress  as  requ i red  be fo re  the  ou tc ry  o f  educa to rs  abou t  

ch i ld ren ’s  r i gh ts  and  the i r  respons ib i l i t ies  s tops .  Educa to rs  

compla in  o f  ch i ld ren ’s  r i gh ts  be ing ove remphas ised ,  w i th  the  

respons ib i l i t ies  accompany ing these  r i gh ts  be ing  fo rgo t ten .  They 

be l ieve  th i s  i s  the  cause  o f  the  inc reas ing number  o f  SEN 

lea rne rs ,  because  they  do  no t  do  the i r  schoo l  wo rk .  They  a l so  

compla in  o f  a  lack  o f  d i sc ip l ine  as  the  ma in  fac to r  caus ing 

ba r r ie rs  to  lea rn ing and  deve lopmen t ,  bu t  no t  cons ide r ing o ther  

va r ious  fac to rs  wh ich  cou ld  be  the  cause  (Bo tha  2010 :3 ) .  

De  K le rk  and  Rens  (2003 :259 ) ,  as  c i ted  in  Fon  (2011 :54 )  

accen tua te  the  r igh ts  o f  the  ind iv idua l  i s  one  o f  the  reasons  why 

Sou th  A f r i can  soc ie t y  f a i l s  to  e l im ina te  d i sc ip l ine  p rob lems.  

E rasmus c i t ed  in  Fon  2011 :54)  endo rses  th i s ,  s ta t ing tha t  the  

gove rnment  can  be  b lamed fo r  c rea t ing p rob lems  by 

ove remphas iz ing  lea rne rs ’  r i gh ts .  I t  i s  the  op in ion  o f  some 

educa to rs  and  pa ren ts  tha t  the  abo l i shment  o f  co rpo ra l  

pun ishment  has  resu l ted  in  lea rne rs  los ing  respec t  and  be ing 

d is rup t i ve  (Fon  2011 :54 ) .  De  K le rk  &  Rens (2003 :354 )  a rgue  tha t  

the  ove remphas is  o f  democra t ic  va lues  seems to  be  tak ing  

p recedence  ove r  d isc ip l ine  va lues ,  such  as  respec t  and  honesty ,  

wh ich  a re  no t  s t ressed  adequate ly .  Acco rd ing  to  Jouber t  and  

Se rekwane (2009 :134) ,  d isc ip l ine  i s  no t  ach ievab le  w i thou t  the  

in t roduc t ion  o f  va lues  tha t  cu l t i va te  pe rsona l i t y  and  a l low the  

lea rne r  t o  d i f f e ren t ia te  be tween  what  i s  co r rec t  and  incor rec t .  

The re fo re  va lues ,  such  as  respons ib i l i t y  w i l l  insp i re  lea rne rs  to  be  

and  ac t  respons ib l y  towards  o the rs  and  the i r  schoo l  wo rk  (Joube r t  

and  P r in l soo  2004 :85 ) .  Educa to rs  shou ld ,  when  d isc ip l in ing a  

lea rne r ,  take  in to  accoun t  the  va lue  o f  respec t  f o r  lea rne rs  as  we l l  

as  t he i r  human  d ign i t y ,  so  tha t  l ea rne rs  w i l l  then  expe r ience  the  

va lues  va l ida ted  in  the  l i ves  and  a t t i tudes  fo r  the i r  educa to rs  

towards  schoo l  and  o the rs  (Joube r t  &  P r in l soo  2004 :85 ) .  
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3.2 .2 .7 .  Work ing home-school  par tnership  as  a  key aspec t  of    
the  lea rn ing communi ty  

Mos t  s t ra teg ies  fo r  bu i l d ing par tnersh ips  be tween schoo l ,  f ami l ies  

and  commun i t ies  f ocus  on  f ind ing ways  in  wh ich  commun i t ies  can  

suppo r t  the  schoo l  (UNESCO 2001:92) .  The  schoo l  can ,  howeve r ,  

a lso  ac t  as  a  resou rce  fo r  the  commun i t y  by  p rov id ing  serv i ces  

and  fac i l i t ies  wh ich  p romote  the  l i f e  o f  the  commun i t y .  For  

example ,  t he  Sou th  A f r i can  Human  R igh ts  Commiss ion  (SAHRC) in  

B loemfon te in  (a rea  where  the  c lus te r ing o f  schoo ls  is  s i tua ted)  

has  in t roduced  a  sys tem o f  wo rk ing w i th  schoo ls  to  add ress  i ssues  

re la ted  to  human r igh ts ,  par t i cu la r l y  ch i ld ren ’s  r i gh ts .  One o f  the  

p ro jec ts  they  have  in t roduced  i s  a  garden ing p ro jec t ,  whe re  they  

encou rage  the  schoo ls  to  invo lve  pa ren ts  to  work  in  co l labo ra t ion  

w i th  the  schoo l  to  s ta r t  garden ing in  schoo ls .  W i th  th is  p ro jec t  the  

SAHRC is  t r y ing  to  add ress  the  r i gh t  o f  lea rne rs ’  to  bas ic  f ood  and  

a lso  ass is t  those  fami l i es  a f f ec ted  by  unemp loyment .  Ano ther  

example  is  in  W este rn  Cape  P rov ince  whe re  d i sadvan taged  

communi t ies  have  es tab l i shed  commun i t y  lea rn ing  cen t res ,  based  

in  mun ic ipa l  l ib ra r ies  to  ass is t  lea rne rs  w i th  i l l i t e racy and  

deve lop ing o the r  bas ic  sk i l l s  (UNESCO 2001:91) .    

The re fo re ,  f o r  the  SMT o f  Motheo  c lus te r ing  schoo ls  to  manage 

ILS e f fec t i ve l y ,  cons ide r ing  the  i ssue  o f  pa ren t  and  commun i t y  

i nvo lvement  i s  v i ta l .  The  a im i s  f o r  pa ren ts  and  the  commun i t y  to  

wo rk  c lose ly  w i th  the  SMT and  educa to rs  in  a l l  aspec ts  o f  

l ea rne rs ’  l i ves  who shou ld  be  success fu l  in  educa t ion  (Medn ick  

2007 :155  &  Mbengwa  2007 :74) .  I t  i s  in  th is  way tha t  they  w i l l  f o rm 

a  team and  be  ab le  to  d raw on  everyone ’s  sk i l l s  and  s t reng ths  fo r  

the  bene f i t  o f  lea rne rs .  In  the  p rev ious  chap te r  i t  was .  f o r  examp le  

ment ioned  tha t  wo rk ing toge ther  as  a  team wi l l  enab le  them to  

i den t i f y  what  i s  needed;  who  i s  ava i lab le  to  add ress  the  needs;  

who the  co -o rd ina to r  i s ;  unders tand  and  pu rsue  the  p rocesses  to  

be  fo l lowed ;  recogn is ing  and  app rec ia t i ng in te r -sec to r ia l  wo rk ;  
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d raw in  the  app rop r ia te  peop le  and  deve lop  team sk i l l s  to  ass is t  in  

wo rk ing w i th  o thers  (Mbegwa  2007 :74  &  RSA DoE 2002 :23 ) .   

Ne two rk ing  in  th is  way w i l l  ass i s t  i n  the  reduc t ion  o f  d rug abuse ,  

wh ich  cou ld  a lso  be  a  ba r r ie r  to  lea rn ing  and  deve lopment  in  

schoo ls ’  Ch i ld  R igh ts  C lass room (CRC) and  Schoo l  Management  

(2011 :115 ) .A f te r  the  Un i ted  Na t ions  Convent ion  on  the  R igh ts  o f  

the  Ch i ld  (CRC) ,  fo r  examp le  in  Sou th  A f r ica  d i f f e ren t  i n te rven t ion  

s t ra teg ies  were  pu t  in  ac t ion  to  add ress  the  p rob lem o f  d rug and  

a lcoho l  abuse  a t  two  p r imary  schoo ls  and  two  seconda ry  schoo ls .  

One o f  the  s t ra teg ies  was meet ing  w i th  Love  L i f e ,  Non -

Gove rnmenta l  Organ isa t ions  (NGOS),  Sou th  A f r ican  Po l ice  

Se rv i ces  (SAPS) ,  Hea l th  and  Soc ia l  Depa r tments  and  inc lus i ve  

educa t ion  rep resen ta t i ves .  One  o f  the  schoo ls  was chosen  to  

i nvo lve  lea rners  in  ac t i v i t ies ,  l i ke  d rama  compe t i t ions ,  speak  ou t  

compet i t ions ,  chess ,  box ing ,  f oo tba l l ,  ne tba l l  and  o ther  ac t i v i t i es  

o rgan ised  by  p rov inc ia l  and  na t iona l  depar tments .  Accord ing to  

the  resu l ts  lea rne rs ’  behav iou r  and  a t t i tudes  changed 

t remendous ly .  They  showed  keen  in te res t  and  they  we re  a lways  

pos i t i ve  abou t  wha t  to  con t r ibu te  to  make  p ro jec ts  success fu l .   

O the r  s takeho lders  a lso  showed in te res t  i n  the  p ro jec t  and  

ind ica ted  tha t  they  we re  w i l l ing  to  ass is t  the  schoo ls  as  fa r  as  

poss ib le .  Th rough  the  p ro jec t ,  the  schoo l  iden t i f ied  lea rne rs ,  who  

were  most l y  t roub lesome and  invo lved  in  dagga,  we re  ove r  aged .  

Th rough  inc lus i ve  educa t ion  an  in i t i a t i ve  was  taken  to  re fe r  them 

to  Adu l t  cen t res  and  fu r the r  Educa t ion  and  T ra in ing  Co l leges .  

The re fo re ,  the  ro le  o f  SMT in  ILS  wi l l  ass i s t  SEN lea rne rs  to  be  

cor rec t l y  p laced  th rough  ne two rk ing  and  co l labora t ion  (G ibson  

2004 :9 ) .  

Acco rd ing to  Ba r ton  (2009 :92 ) ,  f ami l y  and  commun i t y  pa r tnersh ips  

can  be  ex t reme ly  use fu l  when imp lement ing pee r  med ia t ion  

p rogrammes .  Med ia t ion  i s  a  p rocess  th rough  wh ich  lea rne rs  and  

adu l t s  a t tempt  to  suppo r t  o the r  lea rne rs  o r  t o  reso lve  the i r  

con f l i c t s  w i th  the  ass is tance  o f  a  t ra ined  th i rd  pa r ty .  As  neu t ra l  
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th i rd  pa r t ies ,  med ia to rs  c rea te  an  env i ronmen t  o f  suppor t  and  

con f iden t ia l i t y ,  wh ich  he lps  par t i es  d iscuss  the i r  p rob lems and  

reach  a  mutua l ly  bene f i c ia l  so lu t ion .  Med ia t ion  p rogrammes 

imp lemented  in  a  c lassroom o r  schoo l  can  he lp  reso lve  lea rner  

i n te rpe rsona l  con f l i c t ,  lea rne r - teache r  con f l i c t  and  con f l i c t  

be tween adu l ts .  Med ia t ion  i s ,  howeve r ,  no t  a  recommended fo rm 

o f  con f l i c t  reso lu t ion  p rogramming  fo r  lea rne rs  younger  than  

seven  yea rs .  The  reason  fo r  th i s  i s  tha t  lea rne rs  o f  th is  age  have  

cogn i t i ve  and  communica t ion  l im i ta t ions  tha t  p roh ib i t  the  

success fu l  use  o f  med ia t ion  p rocess  (Ba r ton  2009 :92) .  

Rega rd ing d isc ip l ine  and  lea rne r  academ ic  ach ievemen t ,  

med ia t ion  and  paren ta l  invo lvement  in  schoo l  re la ted  mat te rs  a re  

a lso  v i t a l  aspec ts  (Fon  2011 :58 ;  Le thoko ,  Heys tek  and  Maree  

2001 :316 ) .  Pa ren ta l  i nvo lvement  regard ing  a  ch i ld ’ s  f o rma l  

educa t ion  needs  to  be  s t rengthened  by  inv i t ing  paren ts  to  schoo l  

f unc t ions  and  meet ings  (Fon  2011 :58 ) .  Pa ren ta l  invo lvemen t  has  a  

pos i t i ve  in f luence  on  improv ing learne rs ’  academ ic  ach ievemen ts  

and  behav iour  (E r iendsdo t t i r  2010 :38 ) .  On the  con t ra ry ,  Mampane 

and  Bouwer  (2006 :443 )  ment ion  tha t  poo r  pa ren ta l  invo lvement  i s  

a  s ign i f i can t  obs tac le  t o  e f f ec t i ve  teach ing  and  learn ing.  Pa ren t ing 

measures  a re  b lamed fo r  d isc ip l ine  and  the  poo r  pe r fo rmance  o r  

f a i lu re  ra te  o f  the i r  ch i ld ren  (Mas i t sa  2008 :239) .  To  suppor t  th i s ,  

W yk (2001 :198  as  c i ted  in  Fon  2011 :59 )  adds  tha t  pa ren ts  may 

add  to  the  d isc ip l i na ry  and  academ ic  p rob lems  o f  the i r  ch i ld ren ,  

because  they  lack  the  requ i red  psycho log ica l  and  soc ia l  sk i l l s  

they shou ld  convey  to  the i r  ch i ld ren  (Le thoko  et  a l .  2001 :316 ) .  

Acco rd ing  to  Joube r t  &Pr ins loo  (2004 :85 ) ,  lea rners  who  come  f rom 

homes whe re  i l l -d isc ip l ine  is  cus tomary  a re  those  tha t  cause  

d isc ip l ine  p rob lems  and  per fo rm poo r l y  a t  schoo l .  Fon  (2011 :56)  

con f i rms  th is  by  s ta t ing  tha t  educa to rs  b lame d isc ip l ine  p rob lems 

on  an  und isc ip l ined  home env i ronment ,  whe re  the re  i s  l i t t le  o r  no  

pa ren ta l  supe rv is ion .  In  chap te r  two  Ande rson  e t  a l .  (2013 :87)  

repo r ted  tha t  in  Ma lawi  the  goa l  to  educa te  a l l  lea rners  by  2015  i s  
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cha l lenged  by  i l l - d isc ip l ined  lea rne rs .  They  h inde r  o the rs  f rom 

access ing qua l i t y  educa t ion  and  success fu l l y  comp le t ing the i r  

s tud ies .  Th is  is  because  teacher - lea rne r  con tac t  t ime  i s  reduced  

by  teache rs  us ing  lea rn ing  hou rs  to  se t t le  cases .  In  the  same  way,  

educa to rs  a t  t he  researche r ’s  schoo l  compla in  abou t  t ime wasted  

by  se t t l ing  cases  o f  the  very  same SEN lea rne rs ,  who  a re  i l l -

d isc ip l ined .   In  the  resea rche r ’s  expe r ience ,  i t  may be  tha t  SEN 

lea rne rs ’  behav iou r  accoun t  f o r  the  f rus t ra t ion  due  to  the i r  poo r  

academ ic  ach ievement ,  a  lack  o f  home-schoo l  pa r tne rsh ip ,  SMTs 

lack  o f  managemen t  sk i l l s  f o r  imp lement ing  ILS and  an  ine f fec t i ve  

SBST.           

In te rv iewing SEN lea rne rs ’  pa ren ts  is  impo r tan t ,  because  pa ren ts  

w i l l  p rov ide  use fu l  in fo rmat ion  abou t  the i r  ch i ld ren  to  make  i t  easy  

fo r  SBST  to  rende r  app rop r ia te  suppo r t  to  SEN learne rs  (Mo jak i  

2009 :21 ) .  Th is  i s  because  pa ren ts ’  in fo rma t ion  abou t  the i r  

ch i ld ren  in f luence  how they  shou ld  be  suppo r ted  as  lea rne rs  a t  

schoo l .  Fu r the rmore ,  paren t  knowledge  o f  lea rners ’  educa t iona l  

cu r r icu lum and  how i t  i s  managed may ensu re  schoo l - to -home 

con t inu i t y  so  tha t  many sk i l l s  can  be  en fo rced  in  bo th  se t t ings  

(Vaughn,  Bos  and  Schum 2007 :38) .  One  o the r  way o f  invo lv ing 

pa ren ts  is  th rough  a  Code o f  Conduct  whe re  the  deve lopment  o f  

schoo l  ru les  is  done  in  co l labo ra t ion  w i th  paren ts ,  lea rne rs  and  

o ther  s takeho lde rs  (Sm i t  2010 :48 ) .  A  code  o f  conduct  i s  c ruc ia l  

f o r  the  es tab l ishment  o f  a  d isc ip l ined  lea rn ing suppo r t  

env i ronment .   

 

3.2 .3 .  E f fect ive  Schools  w i th  ILS 

Ef fec t i ve  schoo ls ’  ILS recogn ise  and  respond to  the  d i ve rse  needs 

o f  the i r  lea rners ,  accommoda t ing  bo th  d i f f e ren t  s t y les  and  ra tes  o f  

l ea rn ing and  ensur ing qua l i t y  educa t ion  fo r  a l l  th rough  app rop r ia te  

cur r icu la ,  o rgan isa t iona l  a r rangements ,  teach ing s t ra teg ies ,  
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resource  use  and  pa r tnersh ips  w i th  t he i r  commun i t ies .  E f fec t i ve  

schoo ls  w i th  ILS  a re  schoo ls  tha t  p roduce  learn ing  ou tcomes tha t  

a re  above  t yp ica l  expec ta t ions .  Such  schoo ls  do  no t  se t t le  f o r  

ave rage  pe r fo rmance ,  bu t  take  ac t ion  to  ensu re  tha t  the i r  teach ing 

and  lea rn ing env i ronments  and  p rograms  a re  h igh ly  respons ive  to  

the  needs o f  a l l  lea rne rs ,  inc lud ing  SEN lea rne rs .  

SEN lea rne rs ’  lea rn ing is  a f f ec ted  by  var iab les  in  the  con text  o f  

the  ILS  schoo l ,  wh ich  may e i the r  enhance  o r  hamper  the i r  

l ea rn ing.  These  va r iab les  inc lude  the  schoo l  cu l tu re ,  teache r  

co l labo ra t ion  and  the  schoo l  env i ronment .  The  schoo l  cu l t u re  

re fe rs  to  the  th ings  tha t  a re  done  in  a  pa r t i cu la r  schoo l .  A  pos i t i ve  

schoo l  cu l tu re  i s  requ i red  fo r  a  success fu l  and  e f fec t i ve  ILS,  

o therwise  p rec ious  t ime and  resources  wou ld  be  spen t  on  m inor  

g rowth  among lea rne rs  (S teyn  2009 :270 ) .  The  cu l tu re  in f luences  

and  shapes  the  way the  educa to rs ,  lea rne rs  and  SMT members  

th ink ,  f ee l  and  ac t .  A  pos i t i ve  cu l tu re  bu i lds  commi tment ;  

s t rengthens  mot i va t ion  and  improves  e f fec t iveness  and  

p roduc t i v i t y  (S teyn  2009 :270) .  

In  add i t ion ,  educa to r  co l labo ra t ion  is  a l so  an  impor tan t  aspec t .  

Co l labora t ion  impl ies  wo rk ing toge ther .  Fo r  educa to rs  to  be  ab le  

to  wo rk  toge the r ,  t he  SMT members  take  the  lead  in  chang ing  

the i r  a t t i tudes  (She l i l e  2010 :28 ) .  Th is  is  because  educa to rs  o f  

t rad i t iona l  c lassrooms tend  to  have  nega t i ve  a t t i tudes  towards  

lea rn ing suppo r t  educa to rs .  A t  the  Motheo  c lus te r ing  schoo ls ,  i t  i s  

ev iden t  tha t  t hose  educa to rs  who  a re  SBST members  do  no t  

suppo r t  and  wo rk  toge the r  w i th  t he  lea rn ing  suppor t  educa to rs .  

Fu r the rmore ,  the  SMT members  a re  a l so  expec ted  to  p rov ide  

oppo r tun i t ies  f o r  co l labo ra t i ve  dec is ion -mak ing and  team bu i ld ing 

among educa to rs  (Somers  and  S ikorova  as  c i ted  in  S teyn  2009 :  

269 ) .  Th is  is  because  the  e f fec t i veness  o f  I LS i s  de te rm ined  by  

the  SBST,  co -o rd ina t ing  suppor t  f o r  a l l  lea rne rs  in  the  schoo l  by  
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meet ing  regu la r ly ,  g i v ing  gu idance  to  educa to rs  and  t rack ing 

suppo r t  (RSA DoE 2010:28  &  Sage 2004 :12 ) .  

Fo r  a  schoo l  w i th  I LS to  be  e f fec t i ve  and  inc lus ion  to  be  

success fu l l y  imp lemented ,  inc lus ion  shou ld  be  seen  as  a  who le  

schoo l  endeavour  in  wh ich  the  SMT p lays  a  cen t ra l  leade rsh ip  ro le  

and  d isp lays  pos i t i ve  a t t i tudes  towards  inc lus ion  (Qe len i  2013 :9 :   

RSA DoE 2010 :28  &  She l i le  2010 :28) .  The re fo re ,  the  RSA DoE 

(2008 :14 )  ca l ls  fo r  SMT members  a t  schoo l  leve l  to  rea l ise  the i r  

ro le  and  be  f i rm in  se t t ing  the  tone  fo r  the  imp lementa t ion  o f  

i nc lus i ve  p rac t i ces ,  wh i le  ensu r ing  tha t  dec is ions  a re  made,  

cha l lenges  met  and  p rocesses  suppo r ted  in  l i ne  w i th  the  

ph i losophy o f  inc lus ion .  Leade rsh ip  a t  schoo l  leve l  i s  needed  to  

ensu re  tha t  educa to rs  and  lea rne rs  a re  suppo r ted  in  teach ing and  

lea rn ing,  e .g .  th rough  sk i l l s  deve lopment ,  men to r ing,  mate r ia l  

p rov i s ion  and  i f  needed,  th rough  ex te rna l  se rv ices  (Leh lo la  

2011 :10 ;  Soodack  2010 :329 ;  Eng leb rech t  2006 :158  &  RSA DoE 

2002 :23 ) .  

Qua l i t y  leade rsh ip  imp l ies  tha t  the  SMT members  a re  invo lved  in  

the  lea rn ing  p rocess ,  wh ich  requ i res  re f lec t i on  on  teach ing and  

lea rn ing  p rac t i ces  (S teyn  2009 :268 ) .  SMT members  requ i re  an  

unde rs tand ing  o f  con tex t ,  c la r i t y  o f  pu rpose  and  approp r ia te  

app l ica t ion  o f  knowledge  and  sk i l l s  tha t  w i l l  enab le  them to  

pe r fo rm  essen t ia l  SEN leade rsh ip  and  o rgan isa t ion  tasks  (Rayne r  

2007 :43 ;  Thomas & D ipao la  2003 :11 ) .  These  tasks  a re  per fo rmed 

in  re la t ion  to  peop le ,  ou tcomes  and  resou rces  ava i lab le  a t  a  

schoo l  and  they  a l l ow SMT to  fu l f i l  the  p r imary  need  o f  educa t ion  

(Van  der  Merwe,  P r ins loo  and  S te inmann 2005 :75 ) .  The re fo re  the  

qua l i t y  o f  leade rsh ip  and  the  re la t ionsh ip  w i th  co l leagues a re  the  

ma jo r  f ac to rs  wh ich  pos i t i ve l y  o r  nega t i ve l y  in f luence  educa to rs  to  

ass is t  SMTs to  f u l f i l  the  p r imary  func t ion  o f  educa t ion .      

SMT members  shou ld  the re fo re ,  p lace  lea rne rs ’  l ea rn ing  as  the  

p r imary  focus  fo r  a l l  imp rovemen t  e f f o r ts  and  endeavou r  to  change 
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the  a t t i tudes  o f  a l l  s takeho lde rs  (Thomas &  D ipao la  2003 :16) .  I t  

has  been  ind ica ted  in  the  p rev ious  chap te rs  tha t  the  compos i t ion  

o f  the  SBST  shou ld  inc lude  a  co-o rd ina to r ,  who  shou ld  take  

respons ib i l i t y  f o r  the  day  to  day  ope ra t ion  o f  ILS.  The  nomina t ion  

o f  co -o rd ina to r  i s  the  respons ib i l i t y  o f  the  p r inc ipa l  and  the  co -

o rd ina to r  shou ld  p re fe rab ly  be  an  SMT member  fo r  e f f ec t i ve  

managemen t  and  imp lementa t ion  o f  I LS (RSA DoE 2001:29 ;  

T r i ckey  2010 :191  &  G ibson  2004 :9 ) .   The  co -o rd ina to r  shou ld  co -

o rd ina te  the  SBST by  hand l ing  and  f i l ing  case  re fe r ra ls ,  

schedu l ing  meet ings ,  consu l t ing w i th  re fe r r ing educa to rs ,  

record ing  recommenda t ions  and  tak ing  ac t ion  on  each  case  and  

ensu re  tha t  f o l low-up  takes  p lace  (G ibson  2004 :9 ;  RSA DoE 

2004 :2  &  Sage 2004 :12 ) .  Acco rd ing to  the  dec la ra t ion  o f  

Sa lamanca  (UNESCO 1994)  the  p r imary  goa l  o f  schoo ls  shou ld  be  

to  o f f e r  equa l  oppo r tun i t ies  in  educa t ion  in  o rde r  tha t  ILS can  be  

e f fec t i ve .  The  bes t  way  to  ach ieve  “educa t ion  fo r  a l l ”  i s  to  g i ve  

ma ins t ream schoo ls  an  inc lus i ve  o r ien ta t ion  and  ensu re  tha t  

l ea rne rs  a re  inc luded  in  a l l  aspec ts  o f  educa t ion  de l i ve ry  

(Ange l ides  2012 :21 ) .   

 

3 .2 .3 .1 .  Choice  of  learners  

The e f fec t i ve  inc lus i ve  schoo l  i s  one  tha t  t akes  in to  accoun t  the  

bas ic  r i gh t  o f  eve ry  l ea rne r  to  access  educa t ion  in  an  accep t ing  

and  non-d isc r im ina to ry  env i ronment  (Leh lo la  2011 :10  &  Medn ick  

2007 :142 ) .  Engaging lea rne rs  w i th  and  w i thou t  obv ious  d i sab i l i t ies  

i n  a  s ing le  educa t ion  sys tem i s  in  l ine  w i th  t he  eco -sys tem 

f ramework .  W i th in  the  eco -sys tem f ramework  lea rne rs  as  a  

commun i t y  va lue  one  ano the r  and  they  become va lued  members  o f  

the i r  f ami l ies  and  communi t ies  (Mbengwa 2007 :54 ) .  In  add i t ion ,  

schoo ls  tha t  e f f ec t i ve l y  inc lude  a l l  lea rners ,  p romote  

ne ighbourhood lea rne r  membersh ip ,  because  they educa te  a l l  

l ea rne rs  by ass ign ing them to  c lasses  he te rogeneous ly  w i th in  
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those  schoo ls  and  avo id  po l ic ies  and  p rac t ices  tha t  exc lude  

lea rne rs  f rom p rograms ,  se t t i ngs  o r  even ts  (Soodack  2010 :328) .  

Consequent l y ,  the  SASA is  imp lemented ,  wh ich  leg is la tes  fo r  the  

adm iss ion  to  a  non -d isc r im ina to ry  env i ronmen t  and  compu lso ry 

educa t ion  fo r  a l l  lea rne rs ,  inc lud ing SEN lea rne rs  (DoE 1996:2 ;  

Lomofsky  &  Lazarus2010:304 ) .  

Thus  to  p ro tec t  the  r i gh ts  o f  a l l  lea rne rs ,  inc lud ing SEN lea rne rs   

e f f ec t i ve  schoo ls  adm i t  lea rne rs  fo r  compu lso ry  educa t ion  s ta r t ing 

f rom age  seven  o f  p r imary  age  and  a  fu r ther  two  yea rs  in  

secondary  schoo ls  as  SASA requ i res  (Lomofsky  &  Laza rus  

2010 :304 ) .  In  chap te r  two  i t  was  ment ioned  tha t  SGB is  

respons ib le  f o r  deve lop ing an  admiss ion  po l i cy  (RSA DoE 2003:B -

15 ) .  The  r i gh ts  and  w ishes  o f  pa ren ts ,  howeve r ,  ove r r ide  SGB 

adm iss ion  po l icy .  Tha t  means  tha t  the  schoo ls ’  adm iss ion  po l i cy  

may no t  exc lude  SEN lea rne rs ,  because  the i r  pa ren ts  have  the  

r i gh t  to  a  cho ice  o f  p lacement ,  ins t ruc t ion  and  re la ted  se rv i ces  

p rov ided  to  them (Soodack  2010 :329 ) .  Qua l i t y  i nc lus ion  is ,  

howeve r ,  no t  mere ly  de te rm ined  by  lea rne r  p lacement ,  bu t  i s  

based  on  the  c rea t ion  o f  an  env i ronmen t  tha t  suppo r ts  and  

inc ludes  a l l  lea rne rs  (Soodack  2010 :328 ) .  

Thus ,  the  mot i ve  beh ind  the  in t roduc t ion  o f  ma ins t ream ing and  

in tegra t ion  was improv ing suppo r t  t o  lea rners  w i th  l ea rn ing 

ba r r ie rs ,  even  though  they  s t i l l  d id  no t  lead  to  e f f ec t i ve  p rov is ion  

(Mbengwa 2007 :30 ) .  The  ecosys tem mode l  was  encou raged  by  the  

d issa t is fac t ion  caused  by  the  med ica l  mode l ,  wh ich  was  c r i t i c ised  

because  o f  ca tego r i z ing and  labe l l i ng  lea rne rs  accord ing to  the i r  

p rob lem a reas .  Th is  d ic ta ted  a  pa r t i cu la r  educa t iona l  p lacement  o f  

l ea rne rs  and  exc luded  o thers  f rom the  lea rn ing p rocess  (Mbengwa 

2007 :30 ) .  Th is  k ind  o f  p lacemen t  was cons idered  inapp ropr ia te ,  

because  i t  occu r red  th rough  the  a t tachment  o f  a  labe l  ra the r  than  

the  educa t iona l  needs  o f  the  lea rne r .  The re fo re ,  a  pa rad igm sh i f t  

was  requ i red  tha t  i nvo lved  a  re focus ing  away f rom the  spec ia lness  
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of  lea rne rs  and  spec ia l  f o rms  o f  p rov is ion  they  we re  seen  to  need  

towards  the  remova l  o f  s tumb l ing  b locks  w i th in  soc ie t y  and  

pa r t i c ipa t ion  o f  a l l  the  peop le ,  espec ia l l y  those  w i th  d i f f e rences  in  

the  eve ryday  l i f e .  Fo r  e f f ec t i ve  p rov is ion ing o f  ILS,  schoo ls  need  

to  rea l i se  and  reach  the  u l t imate  goa l  o f  mak ing  i t  poss ib le  f o r  

eve ry  ch i ld ,  wha teve r  the i r  spec ia l  needs  may be ,  to  a t tend  the i r  

ne ighbourhood ma ins t ream schoo l  (Medn ick  2007 :  144 ) .  

In  sec t ion  3 .2 .3 .2  a  d iscuss ion  on  the  idea l  o f  co -opera t ive  

a t t i tude  tha t  shou ld  ex i s t  amongs t  lea rne rs ,  i s  p resen ted .   

 

3.2 .3 .2 .  Co-operat ive  and col labora t ive  ac t iv i ty amongst  
learners  

Inc lus i ve  schoo ls  o r  c lassrooms are  p laces  whe re  a l l  lea rne rs  a re  

in tegra l  members  o f  c lass rooms,  fee l  a  connect ion  to  the i r  pee rs ,  

have  access  to  r i go rous  and  mean ingfu l  genera l  educa t ion  

cur r icu la  and  rece ive  the  co l labo ra t i ve  suppo r t  to  succeed (Ba r ton  

2009 :124  and  Medn ick  2007 :142 ) .  In  add i t i on ,  Leh lo la  (2011 :21 )  

ment ions  tha t  inc lus i ve  c lass rooms o f fe r  un ique  oppo r tun i t ies  f o r  

ad jus t ing to  the  la rge r  soc ia l  wo r ld  and  they can  a lso  improve  the  

soc ia l  s ta tus  o f  SEN learners ,  as  the re  is  g rea te r  oppo r tun i t y  f o r  

pos i t i ve  in te rac t ion  w i th  pee rs .  Learne rs  w i th  and  w i thou t  obv ious  

d isab i l i t ies  bene f i t  by  l ea rn ing w i th  the i r  pee rs ,  bu t  i f  they have  to  

a t tend  schoo l  f a r  away,  th is  m igh t  have  an  adve rse  e f fec t  on  the i r  

soc ia l  con tac ts  i n  the i r  own ne ighbou rhoods (Leh lo la  2011 :80 ) .   

Acco rd ing to  Hay (2007 :25) ,  peer -ass is tance  can  be  he lp fu l  in  

suppo r t ing the  needs o f  lea rners  w i th  senso ry  o r  phys ica l  

d isab i l i t y  and  in  re in fo rc ing  lea rn ing th rough  tu to r ing o r  g roup  

lea rn ing p rocesses .  Bar ton  (2009 :124 )  ment ions  tha t  resea rch  

suppo r t s  t he  use  o f  coopera t i ve  lea rn ing  g roups  w i th in  d i ve rs i t y  

educa t ion  as  i t  he lps  to  bu i ld  pos i t i ve  in te rac t ions  among lea rne rs  

o f  d i f f e ren t  races ,  e thn ic i t ies ,  gende rs  and  ab i l i t ies .  Hodges  
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(2001 :51 )  remarks  tha t  ch i l d ren  a re  va luab le ,  bu t  o f ten  unde r -

used  resou rces  in  educa t ion .  In  the  same  ve in ,  pee r  ass is tance  

tu to r ing i s  a l so  de f ined  as  ch i ld - to -ch i ld  methodo logy ,  wh ich  can  

be  used  by  educa to rs  as  resou rces  in  educa t ion ,  pa r t i cu la r l y  in  

ILS to  e f f ec t i ve ly  mob i l i se  SEN lea rne rs ’  pa r t i c ipa t ion  (Hodges 

2001 :51 ) .  In  t he  researche r ’s  expe r ience ,  t h i s  method  i s  h igh ly  

e f f ec t i ve  as  i t  ac t i ve l y  invo lves  lea rne rs  in  such  a  way tha t  they 

cha l lenge  nega t ive  a t t i t udes  toward  d i sab i l i t y  SEN lea rne rs  in  

the i r  commun i t ies  towards  d i sab i l i t y .  They  w i l l  a lso  iden t i f y  

ch i ld ren  who  a re  exc luded  f rom schoo l  and  car ry  o r  push  lea rne rs  

w i th  phys ica l  d i sab i l i t ies  to  schoo l ,  t ype  B ra i l l e  no tes  fo r  the  hard  

o f  hea r ing lea rne rs  i n  the  c lass  and  tu to r ing lea rne rs  w i th  phys ica l  

d isab i l i t ies  i n  the i r  homes.  

Co l labora t i ve  e f fo r t s ,  such  as  these  may ass is t  schoo ls  to  

cons ide r  i ssues  tha t  may impede lea rn ing and  pa r t i c ipa t ion  and  

fo r  schoo ls  to  exp lo re  poss ib i l i t i es  to  m in im ize  ba r r ie rs  and  

inc rease  the  invo lvement  o f  lea rne rs  (Enge lb rech t  2006 :258 ) .  

Schoo ls  w i th  e f fec t i ve  ILS,  whe re  there  i s  co -ope ra t ion  and  

co l labo ra t ion  amongst  lea rners  a re  suppo r ted  by  po l i c ies  and  

p rac t ices  a t  schoo l  and  c lassroom leve ls  seem to  imp lement  ILS  

e f fec t i ve l y  (Soodack  2010 :328 ) .   

 

3.2 .3 .3 .  In -c lass  suppor t  a rrangements  for  educa tors  and 
learners  

The es tab l ishment  o f  a  success fu l  ILS c lass room depends on  the  

SMT members  commi t t ing  themse lves  in  deve lop ing a t t i t udes  and  

behav iou rs  tha t  p romote  inc lus ion  o f  SEN lea rners  (Ange l ides  

2012 :23 ) .  Acco rd ing  to  Qe len i  (2013 :11)  lea rn ing  is  no t  the  resu l t  

o f  say ing  th ings ;  ra the r  SMT members  must  suppo r t  new mean ings  

by  ac t ing  on  s t ruc tu res  and  rou t ines  tha t  w i l l  enhance  teache r  

l ea rn ing.  A  c lass room lea rn ing c l imate  cons is t s  o f  co l lec t i ve  
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at t i tudes ,  be l ie f s  and  behav iours  con ta ined  w i th in  wa l l s  (Leh lo la  

2011 :23 ) .  The  a t t i tudes  o f  educa to rs  may pos i t i ve l y  o r  nega t i ve l y  

a f f ec t  the  p rocess  o f  teach ing and  learn ing ,  pa r t i cu la r l y  in  ILS 

(Chaote  et  a l .  2004 :426 )  whe re  behav iou r  managemen t  o f  lea rners  

has  rep laced  academ ic  ins t ruc t ion  as  the  c lass room goa l ;  d iso rder  

and  d is rup t ion  a re  common  in  the  c lass room;  ach ievab le  goa ls  

have  no t  been  es tab l ished ;  lea rne rs  s imp ly  g i ve  up  when 

f rus t ra ted  and  learne rs  comp la in  tha t  work  i s  too  d i f f i cu l t .  I t  i s  the  

respons ib i l i t y  o f  SMT members  to  change such  a t t i tudes  and  

behav iou rs  so  tha t  the  academ ic  knowledge  and  sk i l l s  o f  lea rne rs  

a re  impa r ted  in  ILS c lass rooms (She l i le  2010 :28 ) .  The  va lues ,  

expec ta t ions  and  be l ie f s  o f  teache rs  and  lea rne rs  must  be  

care fu l l y  cons idered  in  t he  ILS p rogram.  Teache rs  need  suppor t  

f rom SMT members ,  who  no t  on ly  be l ieve  in  the  ph i losophy o f  

i nc lus ion ,  bu t  who can  mot i va te  them to  bu i ld  inc lus ive  c lass rooms 

(Qe len i  2013 :1 ) .  The  suppo r t  f rom SMT members  may he lp  

teache rs  w i th  the  c rea t ion  o f  a  c lass room c l imate  tha t  may a l so  

suppo r t  and  honou r  academic  ach ievemen t  o f  SEN learners  

(Chaote  et  a l .  2004 :426 ) .       

As  the  M in is t r y ’ s  commi tmen t  to  honou r  t he  academic  ach ievement  

o f  SEN lea rne rs  i s  in  the  fo rm o f  po l icy ,  i t  means i t  has  to  be  

imp lemented  a t  schoo l  leve l .  Po l i cy  imp lementa t ion  i s  v iewed as  

occu r r ing and  be ing a l t e red  o r  adop ted  a t  the  leve ls  o f  

subo rd ina tes ,  tha t  i s ,  a t  schoo l  l eve l  by  educa to rs  (Mbe lu  

2011 :19 ) .  Acco rd ing to  Pa rsons  (1995 :469  as  c i ted  in  Mbe lu ) ,  

educa to rs  a re  rega rded  as  pub l ic  se rvan ts  who  in te rac t  d i rec t l y  

w i th  pub l i c ,  tha t  i s  lea rne rs ,  and  the reby  in f luence  how po l i cy  i s  

imp lemented .  L ipsky  (1980  as  c i ted  in  Mbe lu  2011 :19)  re fe rs  t o  

pub l ic  se rvan ts ,  po l icy  imp lemente rs  as  s t ree t - leve l  bu reauc ra ts .  

S t ree t - leve l  bu reauc ra ts  a re  cha rac te r ised  by the i r  d i rec t  

i n te rac t ion  w i th  c i t i zens ,  mean ing  educa to rs  a re  d i rec t l y  invo lved  

w i th  SEN lea rne rs  (Mbe lu  2011 :19) .  Educa to rs  have  d i sc re t iona ry 

power  as  they a re  the  ones  who  choose  wha t  to  teach  and  how to  
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teach  i t .  Pa rson  (1995 :469 )  a rgues  tha t  pub l ic  se rvan ts  o r  s t ree t -

l eve l  bureau-c ra ts  impact  g rea t l y  on  how po l i cy  is  imp lemented ,  

f o r  example  whe re  teach ing me thods  and  the  cu r r i cu lum may be  

adap ted  to  the  needs o f  a l l  lea rne rs  in  o rder  tha t  they  a l l  succeed .  

Acco rd ing to  Mbe lu  (2011 :20 ) ,  teach ing  in  an  inc lus i ve  

env i ronment  requ i res  educa to rs  w i th  pos i t i ve  a t t i tudes  and  s t rong 

be l ie f s  tha t  eve ry  l ea rne r  i s  educab le  and  can  ach ieve  ce r ta in  

goa ls  in  l i f e  t h rough  p rope r  gu idance  and  suppo r t .  By  suppo r t ing 

educa to rs  SMT members  w i l l  be  mot i va t ing teachers  to  a l so  c rea te  

a  pos i t i ve  c lass room a tmosphe re  whe re  ind iv idua l  d i f f e rences  w i l l  

be  accep ted  (Hay 2007 :25 ) .   

Thus ,  the  c rea t ion  o f  a  pos i t i ve  ILS  c lass room a tmosphe re  can  be  

ach ieved  by  suppo r t  f rom  SMT members  and  spec ia l  educa t ion  

pe rsonne l  f o r  I LS ass is t i ng educa to rs  w i th  p lann ing,  ins t ruc t iona l  

adap ta t ions  and  co- teach ing .  I t  i s  the  respons ib i l i t y  o f  the  SBST 

co-o rd ina to r  as  SMT  member  to  a r range  wi th  ne ighbou r ing spec ia l  

schoo ls  to  ass is t  educa to rs  w i th  p lann ing and  ins t ruc t iona l  

adap ta t ions .  The  SBST co -o rd ina to r  needs  to  ensu re  tha t  

educa to rs  a re  supp l ied  w i th  approp r ia te  cur r icu lum mate r ia l s .  

Cu r r i cu lum mate r ia ls  shou ld  be  re f l ec t i ve  and  emphas ize ,  to  the  

ex ten t  poss ib le ,  mean ingfu l  and  conc re te  app l i ca t ion  o f  the  

con ten t  to  be  lea rned  (Hay 2007 :25) .  There fo re ,  adm in is t ra t i ve  

suppo r t ,  bo th  a t  d is t r i c t  and  schoo l ,  and  bu i ld ing leve l  o f  pos i t i ve  

a t t i tudes  and  resou rce  a l l oca t ion  a re  a l so  needed.    

SMT members  o f  the  Motheo  c lus te r ing schoo ls  w i l l  have  to  

p rov ide  cond i t ions  necessa ry  fo r  the  educa t ion  o f  SEN lea rne rs .  

More  so ,  as  schoo l  leade rs  a re  expec ted  to  take  p ro -ac t i ve  

s tances  in  ass is t ing c lass room teache rs  to  c rea te  inc lus i ve  

c lass rooms,  espec ia l l y  when insu f f i c ien t  t ra in ing i s  p rov ided  by 

the  government  (Qe len i  2013 :1 ) .  Deve lop ing  a  c lea r  p ic tu re  o f  

wha t  i nc lus ion  i s  in  the  m inds  o f  educa to rs  and  suppo r t  them in  

teach ing SEN lea rne rs  w i l l  he lp  SMT improve  the i r  a t t i tudes  

towards  ILS (Ange l ides  2012 :23) .   
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3.2 .3 .4 .  Ac t ive  lea rning emphasiz ing learner  responsibi l i ty  

Acco rd ing  to  Leh lo la  (2011 :21 ) ,  a l l  lea rners  need  to  be  sens i t i sed  

abou t  the  p rocess  o f  inc lus ion .  The  ma jo r  reason  fo r  lea rner  

p repa ra t ion  is  tha t ,  un l ike  when learne rs  were  on ly  respons ib le  f o r  

the i r  own learn ing ,  in  inc lus i ve  schoo ls ,  l ea rners  assume grea te r  

respons ib i l i t y  f o r  the i r  own  lea rn ing  and  fo r  tha t  o f  the i r  pee rs .   

Inc lus i ve  educa t ion  means the re  is  no  longe r  sepa ra te  educa t ion ,  

bu t  one  educa t ion  sys tem;  th is  hav ing  the  e f fec t  o f  con fus ion  

among the  lea rne r  popu la t ion .  A  s ing le  sys tem the re fo re  means 

tha t  bo th  lea rne rs  w i th  and  w i thou t  d isab i l i t ies  have  to  be  p rope r l y  

i n fo rmed  abou t  the  p rocess  and  i t s  v i s ion  fo r  an  inc lus i ve  soc ie t y .  

P rope r  educa t ion ,  p r io r  to  the  imp lementa t ion  o f  inc lus i ve  

educa t ion ,  t ha t  wi l l  e l i c i t  responses  f rom a l l  lea rne rs  w i l l  have  to  

be  car r ied  ou t  to  ge t  t he i r  v iews .  These  v iews can  in fo rm po l i cy  

and  improve  p rac t i ce .  Improvement  o f  p rac t ice  w i l l  be  enhanced  

by  e f fec t i ve  genera l  teach ing sk i l l s  (Hay 2007 :25 ) .   These  a re  the  

sk i l l s  t ha t  ensu re  tha t  a l l  lea rners  a re  reached,  l i ke  s t ruc tu re ,  

c la r i t y ,  redundancy ,  en thus iasm,  app rop r ia te  pace  and  max im ised  

engagement .  In  suppo r t ing  th is ,  Qe len i  (2013 :10 )  ment ions  tha t  

engag ing  lea rne rs  in  h ighe r  academ ic  leve ls  and  improv ing  the i r  

pe r fo rmance  wi l l  requ i re  t eache rs  who deve lop  new capac i t ies  f o r  

unde rs tand ing the  sub jec ts  t hey teach  and  pedagog ica l  dec is ions  

tha t  must  be  made to  t each  e f fec t i ve l y .  

By  teach ing e f fec t i ve l y  the  teache r  w i l l  be  p rov ing  h imse l f  o r  

he rse l f  to  be  hav ing  on -go ing conce rn  fo r  the  p rocess  o f  lea rn ing 

(Soodack  2010 :327 ) .  

In  o rde r  f o r  educa to rs  to  show on -go ing conce rn  fo r  the  p rocess  o f  

l ea rn ing a t  the  Motheo  c lus te r ing schoo ls ,  SMT members  need  to  

be  conce rned  abou t  s ta f f  deve lopment  (She l i le  2010 :28) .To  show 

conce rn  fo r  s ta f f  deve lopment ,  SMT  members  w i l l  ma in ta in  a  

co l labo ra t i ve  p ro fess iona l  schoo l  cu l tu re  and  invo lve  s ta f f  in  

co l labo ra t i ve  goa l  se t t ing (She l i l e  2010 :28  &  S teyn  2009 :269 ) .  
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Most  o f  the  Sou th  A f r i can  schoo ls ’  educa to rs  perce ive  IE  as  

p lac ing add i t i ona l  demands on  them and  caus ing s t ress ,  wh ich  

impac ts  nega t i ve ly  on  the  p rogress  o f  a l l  lea rne rs  (Enge lb rech t  

2006 :257 ) .  SEN lea rne rs  a re  iden t i f ied  as  the  most  s t ress fu l  and  

po in t  to  a  lack  o f  e f f ec t i ve  p repara t ion  by  teache rs  to  

accommoda te  the i r  un ique  ind iv idua l  educa t iona l  needs  in  t he i r  

c lass rooms.  These  a re  adm in is t ra t i ve  issues ,  suppo r t ,  lea rne rs ’  

spec i f i c  behav iour ,  the  educa to rs ’  se l f -perce ived  competence  and  

lack  o f  co l labo ra t ion  w i th  paren ts .  In  o rde r  to  de l i ve r  ILS 

e f fec t i ve l y ,  schoo ls  shou ld  be  a t  the  cen t re  o f  suppo r t  tha t  

f ocuses  on  inc reas ing  the  ind iv idua l  schoo l ’ s  capac i t y  to  suppo r t  

the  pa r t i c ipa t ion  and  learn ing  o f  an  inc reas ing  d i ve rse  range  o f  

l ea rne rs  (Enge lb rech t  2006 :257 ) .     

 

3.2 .3 .5 .  Concern  for  format ive  and  authent ic  assessment  
ra ther  than s tandards:  

Format i ve  assessment  i s  re fe r red  to  as  assessment  f o r  lea rn ing 

p rocess  (RSA DoE 2008:22 ) .  Tha t  means  learners  have  to  be  

engaged in  va r ious  ac t i v i t ies  to  ach ieve  lea rn ing ou tcomes be fo re  

i t  can  be  sa id  tha t  he  o r  she  has  ach ieved  someth ing .  There fo re ,  

f o rmat i ve  assessment  needs  to  be  au then t ic .  Acco rd ing  to  the  

Nat iona l  Cu r r i cu lum Sta tement  (NCS)  (RSA DoE 2003:33 ) ,  

assessmen t  tha t  i s  f o rmat i ve  and  au then t i c  i s  an  ongo ing 

assessmen t  tha t  takes  p lace  wheneve r  poss ib le  and  when a  

su i tab le  s i tua t ion  a r i ses .   Au then t i c  assessment  is  rea l  o r  

genu ine ,  mean ing i t  i s  d iagnos t ic  and  ab le  to  iden t i f y  s t reng ths  

and  weaknesses  o f  ind iv idua l  lea rne rs .  Au then t i c  assessment  

l eads  to  the  p rocess  o f  eva lua t ing the  e f fec t i veness  o f  teach ing,  

wh ich  w i l l  cons ide r  me thods ,  s ty le  and  con ten t  and  in fo rm 

eve ryone  invo lved  abou t  t he  p rogress  o f  lea rne rs  (Medn ick  

2007 :92 ) .  There fo re  fo rmat i ve  and  au then t ic  assessment  p rov ides  
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a cons tan t  rev iew o f  lea rners ’  lea rn ing and  how p rogress  can  be  

eva lua ted .   

F rom the  above  expos i t ion  i t  i s  ev iden t  tha t  assessment  shou ld  be  

con t inuous  so  tha t  i t  can  be  used  to  suppo r t  lea rne r  deve lopment  

and  to  suppor t  ind i v idua l  lea rne rs  w i th  SEN.  Cont inuous  

assessmen t  (CASS)  i s  a  p rocess  o f  ga ther ing  va l id  and  re l iab le  

i n fo rmat ion  abou t  the  pe r fo rmance  o f  the  lea rne r  on  an  on-go ing 

bas is ,  aga ins t  c lea r l y  de f ined  c r i te r ia ,  wh i le  us ing a  va r ie t y  o f  

methods ,  too ls ,  techn iques  and  con tex ts  (RSA DoE 2003:32 ) .    

Acco rd ing to  the  Nat iona l  P ro toco l  f o r  Assessment  (RSA DoE 

2011 :22 ) ,  eve ry  lea rne r  shou ld  have  access  to  the  s tandard  o f  

assessmen t  tha t  i s  su i ted  fo r  h is  o r  he r  needs .  Acco rd ing to  

Ka lenga  et  a l . (2011 :35 ) ,  the re  w i l l  neve r  be  a  ta lk  abou t  ILS when 

the  educa to rs  a re  look ing fo r  ways  o f  ge t t ing r id  o f  SEN lea rne rs ,  

because  they  do  no t  cope  we l l .  The re  must  be  s t ra teg ies  in  p lace  

to  accommodate  such  lea rne rs ,  ins tead  o f  push ing  them ou t  o f  t he  

sys tem.  The re fo re ,  the  idea l  i s  t ha t  no  lea rner  shou ld  be  

d isadvan taged  by  the  sys tem in  as  fa r  as  the re  w i l l  be  a  lower ing 

o f  expec ta t ions  o r  he  o r  she  i s  no t  assessed  a t  a l l .  The re fo re ,  

the re  must  be  var ious  assessmen t  oppo r tun i t ies  to  accommodate  

lea rne r  d i ve rs i t y  a t  schoo ls  (RSA DoE 2005 :6  &  Leh lo la  2011 :84) .   

SMT members  need  to  de te rm ine  i f  educa to rs  g i ve  SEN lea rne rs  

mu l t ip le  oppo r tun i t ies  and  engage  them in  va r ious  ac t i v i t ies  

be fo re  they  can  say they have  ach ieved  (Sac red  Hea r t  Co l lege  

Research  and  Deve lopment  Un i t  (SHCRDU)  2008 :22 ) .    

The  ro le  o f  SMT members  a t  the  Motheo  c lus te r ing schoo ls  w i l l  be  

to  ensu re  tha t  educa to rs  a re  f lex ib le  i n  the  cho ice  o f  tasks  in  

o rde r  to  add ress  ce r ta in  ba r r ie rs  to  l ea rn ing  tha t  l ea rners  may 

expe r ience .  The  SMT members  a l so  need  to  ensure  tha t  educa to rs  

assess  SEN lea rne rs  con t inuous ly  in  o rde r  to  suppo r t  t he i r  g rowth  

and  deve lopmen t ,  p rov ide  cons tan t  f eedback  and  ga ther  ev idence  

o f  the i r  ach ievement  w i th  rega rd  to  assessment  s tanda rds  o f  
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l ea rn ing ou tcomes .   One o f  the  ways  in  wh ich  the  SMT can  do  tha t  

i s  t h rough  con t ro l  o r  mon i to r ing  o f  bo th  educa to rs ’  and  lea rne rs ’  

wo rk .SMT members  need  to  c rea te  an  enab l ing and  suppo r t i ve  

env i ronment  th rough  chang ing o f  schoo l  e thos ,  teach ing  p rac t i ce  

and  f lex ib le  cu r r icu lum and  by  so  do ing  p rov ide  he lp  and  suppo r t  

to  educa to rs  to  ach ieve  ILS  goa ls .  

 

3.2 .3 .6 .  S take -holders  engagement  and  par t ic ipa t ion:  

The a im o f  s take-ho lde rs ’  engagemen t  and  pa r t i c ipa t ion  is  to  pu t  

a l l  the  sys tems tha t  need  to  be  in  p lace  fo r  the  success  o f  ILS 

(SHCRDU 2010 :5 ) .  Accord ing  to  Mo jak i  (2009 :17 ) ,  the  success  o f  

ILS depends  on  the  invo lvement  o f  pe rsonne l  who  a re  we l l  

i n fo rmed and  knowledgeab le  abou t  the i r  i nd i v idua l  

respons ib i l i t ies .  Tha t  means  they  need  to  be  conve rsan t  w i th  EW P 

6 ,  because  i t  i s  the  po l i cy  tha t  makes p rov is ion  fo r  suppo r t  

th rough  a  sys tem app roach  and  co l labo ra t ion  be tween these  

sys tems (RSA DoE 2008:6 ) .  In  the  con text  o f  th i s  s tudy ,  the  

sys tems in  EW P 6 a re  f rom the  Nat iona l  Depa r tmen t  o f  Educa t ion ,  

n ine  P rov inc ia l  Depa r tments  o f  Educa t ion ,  Free  S ta te  Depa r tment  

o f  Educa t ion ,  wh ich  is  d i v ided  in to  f i ve  D is t r i c t s ,  name ly  Motheo ,  

Fez i le  Dab i ,  Thabo Mofu tsanyana,  Le jwe lepu tswa and  Xha r iep ,  

wh ich  a re  sub-d iv ided  in to  D is t r i c t  Based  Suppo r t  Teams (DBST)  

wh ich  a re  a l so  subd iv ided  in to  Schoo l  Based  Suppo r t  Teams 

(SBST)  (SHCRDU 2010:6 )  

The  las t  two  sys tems,  DBST and  SBST have  a l ready  been  

d iscussed  in  chap te r  two  as  the  two  teams tha t  shou ld  co l labo ra te  

fo r  e f f ec t i ve  ILS a t  schoo l  leve l .  The  re levance  o f  DBST and  SBST 

in  th i s  chap te r  i s  tha t  the i r  engagement  and  pa r t i c ipa t ion  in  ILS is  

v i t a l  and  to  make  the  Mo theo  c lus te r ing schoo ls  aware  o f  the i r  

ro le .  The  DBST core  suppo r t  se rv i ce  p rov ide rs  inc lude  suppo r t  

pe rsonne l ;  cu r r icu lum spec ia l i s ts ;  managemen t  spec ia l i s ts ;  
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admin is t ra t i ve  spec ia l i s ts  and  gove rnment  p ro fess iona l  and  

commun i t y  ro le  p laye rs  (RSA DoE 2008 :7 ) .  In  o rde r  to  d raw in  the  

la t t e r  suppo r t  se rv i ce  p rov ide rs  a t  schoo l  leve l  f o r  SEN lea rne rs ,  

the re  must  be  co l labo ra t ion  be tween SBST and  DBST (Medn ick  

2007 :15 ) .  There fo re ,  wo rk ing  toge ther  as  teams  may lead  to  

e f f ec t i ve  ILS,  because  the  co re  pu rpose  o f  DBST i s  the  

deve lopment  o f  e f f ec t i ve  teach ing and  lea rn ing  (RSA DoE 

2002 :14 ) .  The  deve lopment  o f  e f f ec t i ve  teach ing and  lea rn ing in  

ILS depends on  iden t i f y ing  and  add ress ing  ba r r ie rs  to  lea rn ing  a t  

a l l  leve ls  o f  the  sys tem.  Engag ing the  DBST in  ILS a t  schoo l  leve l  

i s  bene f i c ia l ,  because  the  p r imary  focus  o f  the  DBST is  the  

deve lopment  and  on -go ing suppor t  o f  the  SBST,  w i th  the  key 

focus  a rea  be ing  capac i t y  bu i ld ing o f  the  schoo ls  (SHCRDU 

2010 :8 ) .    

The  above  d i scuss ion  ou t l ined  tha t  the  ro le  p layed  by  SBST ac ts  

l i ke  a  med ia to r  be tween  the  schoo l  and  the  d i s t r i c t ,  f rom where  

the  schoo l  rece ives  p ro fess iona l  suppo r t  (Mbengwa  2007 :76 ) .  

Engaging o ther  s takeho lde rs ,  inc lud ing SMT,  SGB members ,  

pa ren ts  and  educa to rs  is  bene f ic ia l  f o r  ILS,  because  they  w i l l  

wo rk  toge the r  as  a  team (Medn ick  2007 :155 ) .  Consequent l y ,  

wo rk ing  toge ther  as  a  team may lead  to  the  e f fec t i ve  

imp lementa t ion  o f  ILS,  because  i t  i s  in  t h i s  way tha t  the  team is  

ab le  t o  d raw on  s takeho lde r ’s  sk i l l s  and  s t rengths  fo r  the  bene f i t  

o f  SEN lea rne rs .   

Pa ren t  pa r t i c ipa t ion  i s  ano the r  way o f  engag ing  pa ren ts  in  

enhanc ing the  ILS o f  the i r  ch i l d ren  (Fon  2011 :58) .  Paren t  

pa r t i c ipa t ion  rega rd ing lea rne rs ’  f o rma l  educa t ion  compr ises  

pa ren ts  a t tend ing  schoo l  f unc t ions  (Bhengu 2003 :10) .  Pa ren t  

pa r t i c ipa t ion  in  suppo r t ing  the i r  ch i ld ren  a t  schoo l  i s  the  bes t  way,  

because  pa ren ts  know the i r  ch i ld ren  be t te r  than  anyone e lse  

(Vaughn et  a l .  2007 :38 ) .  Pa ren ts  a re  in  the  bes t  pos i t ion  to  

p rov ide  the  schoo l  w i th  impo r tan t  i n fo rmat ion  needed  abou t  the  

lea rne r .  Pa ren ts  a lso  have  the  r igh t  to  be  in fo rmed  abou t  the  
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dec is ion  mak ing p rocess  rega rd ing  the i r  ch i ld ren  (Medn ick  

2007 :154 ) .  Bo th  pa ren ts  and  lea rne rs  shou ld ,  f o r  examp le  be  

invo lved  in  d ra f t ing the  Ind iv idua l  Suppor t  P lan  ( ISP)  t o  ensu re  

tha t  the  p lan  can  be  mos t  e f f ec t i ve .  The  ISP  needs  to  be  rev iewed 

on  a  regu la r  bas is  in  o rde r  t o  keep  pa ren ts  in fo rmed as  pa r t  o f  an  

on -go ing  p rocess  ra the r  than  on  a  ‘ c r i s is  bas is ’ .  The  ro le  o f  SMT 

members  he re  i s  to  con t ro l  tha t  educa to rs  and  lea rne rs  wo rk  to  

ensu re  tha t  t he  ISP p lan  is  e f f ec t i ve .          

The  engagement  o f  SGB members  in  ILS  is  a lso  c ruc ia l  so  tha t  the  

SBST can  to  wo rk  c lose ly  t oge ther  f o r  the  success  o f  ILS (Fon  

2011 :58 ) .  W ork ing  toge ther  w i th  SGB members  w i l l  p romo te  

ownersh ip  and  enab le  members  to  ca r ry  ou t  the i r  ro les  and  

respons ib i l i t ies  acco rd ing to  the  po l icy  (Medn ick  2007 :155 ) .   SGB 

members  w i l l ,  f o r  examp le  cons ider  SEN lea rne rs ’  r igh ts  as  fa r  as  

po l ic ies ,  l i ke  the  adm iss ion  po l i cy ,  l anguage po l i cy  and  o the rs  a re  

conce rned .  The  expec ta t ion  is  tha t  these  po l ic ies  a re  deve loped  in  

a l i gnment  w i th  EW P 6 .  

.A  c lassroom becomes inc lus i ve  on ly  when the  s t ruc tu res  f rom the  

gove rnment ,  schoo l  adm in is t ra t ion  and  commun i t y  to  the  

c lass room a re  we l l  o rgan ised  and  work ing towards  a  common 

goa l .  A l l  pa r tne rs  have  to  wo rk  toge ther  and  be  in fo rmed abou t  the  

changes in  o rder  to  make  inc lus ion  a  success  (Thomas & Lox ley  

2007 :103 ) .  The re fo re ,  SMT members  o f  Motheo  c lus te r ing schoo ls  

shou ld  c la r i f y  inc lus ion  po l i c ies  to  a l l  t he  s takeho lde rs  f o r  

e f f ec t i ve  imp lementa t ion .  C la r i t y  o f  po l i cy  on  inc lus ion  w i l l  ensu re  

tha t  the  schoo ls  become the  p r imary  change  agen ts  and  th is  w i l l ,  

i n  tu rn ,  he lp  in  the  way schoo ls  a re  run  o r  o rgan ised  (Leh lo la  

2011 :11 ) .   
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3.3 .  MANAGEMENT OF CHANGE 

Change  as  a  p rocess  may be  rega rded  as  inev i tab le  f o r  

i ns t i tu t ions  serv i c ing  d i ve rse  lea rne rs .  Accord ing  to  Johns  (as  

c i ted  in  Gedu ld  2009 :42 ) ,  change  i s  an  imp lementa t ion  o f  a  

p rogramme o r  p lan  to  move  an  o rgan iza t ion  and /o r  i t s  members  to  

a  more  sa t is fac to ry  s ta te .  Then ,  w i th  rega rd  to  management  o f  

change,  the  resea rch  repo r t  o f  Ange l ides  (2012 :28 )  o f  the  Head -

teache rs  o f  f ou r  schoo ls  ev iden t l y  shows  tha t  leade rsh ip  and  

managemen t  p rac t i ces  shou ld  no t  be  s ta t ic ,  bu t  shou ld  cons tan t l y  

change.  The  s tudy  revea led  tha t  leade rs  who  appea red  to  have  

inc lus i ve  p rac t i ces  we re  those  who d id  no t  have  f i xed  leade rsh ip  

s t ra teg ies .  The i r  leade rsh ip  s t ra teg ies  changed and  were  ad jus ted  

to  the  p reva i l i ng  c i r cums tances  in  the i r  schoo ls .  Those  leade rs  

a lso  had  the  ab i l i t y  to  unde rs tand  the  loca l  con tex t  and  shaped 

the i r  ab i l i t y  acco rd ing ly  (Ange l ides  2012 :28 ) .   

Acco rd ing to  Rayne r  (2007 :11 ) ,  e f f ec t i ve  managers  requ i re  an  

unde rs tand ing  o f  l oca l  con tex t ,  c la r i t y  o f  pu rpose  and  app l ica t ion  

o f  knowledge  and  sk i l l s  to  pe r fo rm essen t ia l  ILS  leade rsh ip  tasks .  

W i thou t  a  doub t ,  schoo l  manage rs  p lay  a  c r i t i ca l  ro le  in  c rea t ing 

the  k ind  o f  schoo l  env i ronmen t  necessa ry  fo r  schoo l  o r  f o r  schoo l  

improvemen t  p lans  to  be  e f fec t i ve l y  imp lemented  (Co lv in  

2007 :16 ) .  Schoo l  improvemen t  p lans  w i l l  depend on  manage rs  who 

can  fos te r  the  cond i t ions  necessa ry fo r  sus ta ined  educa t iona l  

re fo rm in  a  comp lex  and  rap id l y  chang ing soc ie t y  (Co lv in  

2007 :16 ) .  As  ment ioned  ea r l ie r ,  fo r  SMTs to  be  success fu l  in  

a f f ec t ing change and  improvemen t  in  schoo ls ,  h igh  qua l i t y  

l eade rsh ip  i s  needed and  the re  has  to  be  team cohes ion  a t  

schoo ls ,  because  one  schoo l  leade r  i n  one  schoo l  canno t  make  a  

d i f f e rence  in  t he  ove ra l l  b igger  p ic tu re  (Bo tha  2010 :9 ;  Ryan  

2006 :17  &  Rua i rc  e t  a l .   2013 :16 ) .   

The  task  o f  the  SMT is  to  ass is t  the  p r inc ipa l  w i th  h i s /he r  

managemen t  task  and  to  sha re  the  management  respons ib i l i t ies  
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more  w ide ly  in  the  schoo l .  Th is  is  o f  ca rd ina l  impo r tance  i f  the  

schoo l  i s  to  become more  democra t i c ,  inc lus i ve  and  pa r t ic ipa to ry  

(Gedu ld  2009 :40) .  There fo re ,  f o r  change and  pos i t i ve  impact  on  

the  schoo l  improvement  o f  Motheo  c lus te r ing schoo ls ,  the re  has  to  

be  leade rsh ip  d is t r ibu t ion  (Ru ia rc  et  a l .  2013 :16) .  Compromise ,  

med ia t ion  and  coa l i t ion  bu i ld ing a re  a l so  requ i red  fo r  SMT 

members  o f  the  Motheo  c lus te r ing schoo ls  i f  t hey  want  to  b r ing 

change  to  ILS  a t  the i r  schoo ls .  They  w i l l  a l so  have  to  change the i r  

a t t i tudes  and  ac t ions ,  be l ie f s  and  behav iou r  (Gedu ld  2009 :42) .  

The i r  mode ls  o f  leade rsh ip  need  to  p romote  and  adop t  

o rgan iza t iona l  a r rangements  tha t  i nves t  pa r t i cu la r  ind iv idua ls  w i th  

power ,  so  tha t  the  la t te r  wou ld  be  ab le  to  f o rce ,  mot i va te  o r  

i nsp i re  o the rs  in  ways  tha t  wou ld  he lp  schoo ls  ach ieve  the  

compara t i ve l y  nar row ends  o f  e f f i c iency  and  p roduc t i v i t y  (Ryan  

2006 :3 ) .  Based  on  the  la t t e r  s ta tement ,  two  mode ls  o f  leade rsh ip ,  

t rans fo rmat iona l  leade rsh ip  and  ins t ruc t iona l  l eade rsh ip  f o r  ILS 

wi l l  be  ou t l ined  in  the  nex t  sec t ion .   

 

3.3 .1 .  T rans format ional  Leadership (TL)  

Acco rd ing to  Bush  (2011 :84 ) ,  t rans fo rmat iona l  leadersh ip  assumes 

tha t  the  cen t ra l  focus  o f  l eade rsh ip  ough t  to  be  the  commi tmen t  

and  capac i t i es  o f  o rgan isa t iona l  members .  H ighe r  leve ls  o f  

pe rsona l  commi tment  to  o rgan isa t iona l  goa ls  and  g rea te r  

capac i t ies  f o r  accomp l i sh ing those  goa ls  a re  assumed to  resu l t  in  

ex t ra  e f f o r t  and  grea te r  p roduc t i v i t y .  To  reach  the  la t te r  goa ls ,  the  

p resen t  po l i cy  encou rages  a  team app roach  w i th  the  fo rmat ion  o f  

an  SMT,  wh ich  compr i ses  the  p r inc ipa l ,  depu ty  p r inc ipa l  and  

heads o f  depa r tments  (DoE 2000 c i ted  in  Kgo thu le  and  Hay 

2013 :34 ) .  S ince  the  1994  e lec t ions ,  the  idea  o f  wha t  i t  means  to  

be  a  schoo l  leade r  has  changed (Kgo thu le  &  Hay 201 :34 ) .  Th is  

sh i f t  invo lves  changes on  many d i f f e ren t  leve ls ,  f rom po l i cy  and  
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s t ruc tu ra l  l eve ls ,  pa r tne rsh ip  to  the  leve l  o f  schoo l  leadersh ip  

(S t rog i los  2012  as  c i ted  in  Kgo thu le  &  Hay 2013 :34) .  

In  th is  rega rd ,  Ange l ides  (2012 :22 )  s ta tes  tha t  as  the  wo r ld  

changesthe  ro le  o f  leade rsh ip  inev i t ab ly  has  to  change ,  wh ich  in  

the  recen t  pas t  has  been  d i f f e ren t ia ted  to  a  g rea t  degree .  There  i s  

a  ca l l  f o r  t rans fo rmat iona l  mode ls  o f  leadersh ip  tha t  d i s t r ibu te  

power  and  empower  educa to rs ,  in  con t ras t  to  the  t ransac t iona l  

mode ls ,  wh ich  sus ta in  t rad i t iona l  and  bu reauc ra t ic  concep ts  o f  

h ie ra rchy .  TL  does  no t  p rov ide  leade rsh ip  a lone .  Ins tead  they  

sha re  the i r  respons ib i l i t y  w i th  o thers  (Ha l l i ge r  2010 :4 ) .W hen 

p rov id ing  leade rsh ip  f o r  i nc lus i ve  change,  schoo l  l eade rs  us ing 

the  TL  mode l  sha re  the i r  respons ib i l i t y  w i th  o the r  educa to rs  

th rough  de lega t ion  o f  respons ib i l i t ies ,  such  as  to  team leade rs .  

Le i thwood  (as  c i ted  in  Bush  2011 :84 )  concep tua l i zes  

t rans fo rmat iona l  leade rsh ip  acco rd ing  to  the  fo l lowing  e igh t  

d imens ions :  

•  Bu i ld ing schoo l  v is ion  

•  Es tab l ish ing  schoo l  goa ls  

•  P rov id ing  in te l l ec tua l  s t imu la t ion  

•  O f fe r ing ind iv idua l i zed  suppo r t  

•  Mode l l ing  bes t  p rac t ices  and  impor tan t  o rgan iza t iona l  va lues  

•  Demons t ra t ing h igh  pe r fo rmance  expec ta t ions  

•  C rea t ing a  p roduc t i ve  schoo l  cu l tu re  

•  Deve lop ing  s t ruc tu res  to  f os te r  pa r t i c ipa t ion  in  schoo l  

dec is ions  (Le i thwood   as  c i ted  in  Bush  2011 :84 )  

The  imp l i ca t ion  o f  t he  above  to  the  ILS i s  tha t  TL  a re  mot i va ted  by  

the  impo r tance  o f  ind iv idua l i zed  suppo r t ,  in te l lec tua l  s t imu la t ion ,  

and  pe rsona l  v is ion  by suppo r t ing  teache rs  th rough  competence  

bu i ld ing tha t  w i l l  enab le  them crea te  inc lus i ve  c lassrooms  (Qe len i  

2013 :4 ) .By  th is  they  encou rage  co l labo ra t ion  to  s t imu la te  th ink ing 

and  p romote  lea rne r  lea rn ing .  Fu r thermore  t rans fo rmat iona l  
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mode ls  o f  l eade rsh ip  have  s ign i f i can t  e f f ec ts  on  o rgan iza t iona l  

cond i t ions  and  on  lea rne rs ’  engagemen t  w i th  schoo ls  (Qe len i  

2013 :4  &  Ange l ides  2012 :22 ) .  A t  the  same t ime they  a re  g rounded 

in  unde rs tand ing the  needs  o f  ind iv idua l  teache rs ,  ra the r  than  

con t ro l l ing  them to  meet  des i red  ou tcomes as  they seek  to  

i n f luence  peop le  by  bu i ld ing  f rom bo t tom-up  ra the r  than  top -down 

(Ha l l i ge r  2010 :4 ) .  

 Accord ing  to  Gedu ld  (2009 :42 ) ,  the  resea rch  o f  Boo th  (2003 )  has  

shown tha t  schoo ls  tha t  move  success fu l l y  towards  inc lus i ve  ways  

o f  wo rk ing  d i sc lose  a  sh i f t  in  th ink ing  abou t  managemen t .  The  

d isc losu re  invo lves  an  emphas is  on  what  has  been  ca l led  

“ t rans fo rmat iona l ”  app roaches ,  wh ich  a re  in tended to  d is t r ibu te  

and  empower ,  ra ther  than  “ t ransac t iona l ”  app roaches ,  wh ich  

upho ld  long-es tab l ished  concep ts  o f  cha in  o f  command and  

con t ro l .  Th is  concep t  encou rages  management  to  f os te r  a  

rea l i za t ion  and  recogn i t ion  tha t  ind iv idua l i t y  amongs t  educa to rs  

and  lea rne rs  need  to  be  respec ted  and  ce leb ra ted  (Gedu ld  2009 :  

42 ) .  W a l lace  and  Ha l l  (1994  as  c i ted  in  Gedu ld  2009 :42 )  re i te ra te  

tha t  t rans fo rma t iona l  inc lus i ve  leade rsh ip  res ts  on  consu l ta t ion ,  

teamwork  and  pa r t i c ipa t ion ,  bu t  the  most  impo r tan t  s ing le  f ac to r  i s  

the  qua l i t y  o f  leade rsh ip  o f  the  p r inc ipa l  (Gedu ld  2009 :42 ) .Thus  

inc lus i ve  leadersh ip  shou ld  be  seen  no t  in  te rms  o f  pos i t ions  o r  

i nd iv idua ls  who pe r fo rm ce r ta in  tasks ,  bu t  as  a  co l lec t i ve  p rocess  

in  wh ich  eve ryone  i s  inc luded  o r  f a i r l y  rep resen ted .  

To success fu l l y  imp lement  inc lus ive  t rans fo rmat iona l  leade rsh ip  

p rac t ices ,  SMT members  may pe t i t ion  the  soc ia l  sk i l l s  o f  team 

bu i ld ing and  insp i ra t ion  w i thou t  dom in ion .  To  e f fec t  inc lus i ve  

t rans fo rmat iona l  leade rsh ip ,  imp l ies  tha t  mode l l ing  bes t  p rac t i ces  

o f  ILS,  and  impo r tan t  o rgan iza t iona l  va lues ,  such  as :  con t inuous  

p ro fess iona l  deve lopment  o f  teache rs ;  sha red  dec is ion  mak ing 

and  leadersh ip ;  expe r imen ta t ion ;  teache r  re f lec t ion  and  bu i ld ing 

re la t ionsh ips  w i th  lea rne rs ,  f ami l ies ,   schoo l  and  the  commun i t y  
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a re  a l l  requ i red  a reas  to  be  cons ide red  (Qe len i  2013 :4  &  Sage  

2004 :4 ) .  

To  ach ieve  a l l  o f  the  above ,  SMT  members  o f  the  Motheo  

c lus te r ing  schoo ls  need  to  be  e f fec t i ve l y  invo lved  in  the  schoo l  

adm in is t ra t ion ,  the  cu r r i cu lum,  leade rsh ip  re la t ionsh ips ,  human 

re la t ionsh ips  and  wo rk ing  re la t ionsh ips  (Qe len i  2013 :4  &  Sage 

2004 :4 )  In  add i t ion ,  they  need  to  be  conve rsan t  w i th  and  app ly  the  

so-ca l l ed  Batho  Pe le  P r inc ip les  (peop le  f i r s t ) .  Ba tho  Pe le  

P r inc ip les  a re  idea ls  o f  the  Sou th  A f r i can  Const i t u t ion  (SA ,  1996 ) :  

and  Pub l i c  Serv i ce  and  Admin is t ra t ion ,  inc lud ing:  consu l ta t ion ;  

se t t ing se rv i ce  s tanda rds ;  inc reas ing access ;  ensu r ing cou r tesy;  

p rov id ing in fo rmat ion ;  openness  and  t ranspa rency ,  red ress  and  

va lue  fo r  money.  These  p r inc ip les  have  the i r  roo ts  in  a  se r ies  o f  

po l ic ies  and  leg is la t i ve  f rameworks  p rov ided  by  Sec t ion  32  o f  the  

Cons t i tu t ion  o f  Sou th  A f r ica  (SA,  1996 )  and  the  W h i te  Pape r  on  

the  t rans fo rmat ion  o f  the  Admin is t ra t i ve  Jus t ice  Ac t  o f  2000 .  Th is  

l eg is la t i ve  f ramework  seeks  to  t rans fo rm a  cu l tu re  o f  c i t i zens  a t  

the  cen t re  o f  se rv i ce  de l i ve ry  (Grob le r  e t  a l .  2012 :41 ) .  For  schoo ls  

th i s  se rv i ce  de l i ve ry  is  the  inescapab le  p rac t i ce  o f  hav ing sound 

teach ing and  lea rn ing p r inc ip les  and  execu t ion  o f  goa ls  to  ensu re  

lea rne r  ach ievemen t .  

 

3.3 .2 .  Inst ruc t ional  leadership ( IL )  

Ins t ruc t iona l  leade rsh ip  invo lves  se t t ing c lea r  goa ls ,  manag ing the  

cur r icu lum,  mon i to r ing lesson  p lans ,  a l loca t ing resou rces  and  

eva lua t ing educa to rs  regu la r l y  to  p romote  lea rn ing growth .  I t  a lso  

invo lves  se t t ing the  d i rec t ion  and  p rov id ing h igh  qua l i t y  

i ns t ruc t ions  in  a l l  se t t ings  (W a ld ron ,  McLeskey  and  Redd 

2011 :54 ) .  Ins t ruc t iona l  leade rsh ip  requ i res  SMT  members  to  wea r  

many ha ts  o f  be ing  admin is t ra to rs ,  manage rs ,  d ip lomats ,  teache rs  

and  cu r r i cu lum leade rs .   Ins t ruc t iona l  leade rsh ip  is  a  ba lanc ing  
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act  tha t  requ i res  SMT members  to  be  p ro f i c ien t  i n  a l l  the  la t te r  

a reas  and  be  ab le  to  f lu id l y  move  f rom one  ro le  to  ano the r .  As  

ment ioned  ea r l ie r ,  the  c r i t i ca l  ro le  p layed  by  SMT in  ins t ruc t iona l  

l eade rsh ip  c rea tes  the  k ind  o f  env i ronment  necessary  fo r  schoo l  

change  o r  f o r  the  improvemen t  p lans  to  be  e f fec t i ve ly  

imp lemented  (Co lv in  2007 :16 ) .  The  au tho r  f u r the r  emphas ises  tha t  

f o r  SMT members  to  e f f ec t i ve l y  imp lement  improvemen t  p lans  they  

shou ld  possess  the  fo l lowing essen t ia l  Ins t ruc t iona l  leade rsh ip  

sk i l l s  (Co lv in  2007 :16) :  

•  Ef fec t ive  use  o f  resources;  mean ing SMT members  shou ld  

be  ready  and  p repa red  to  p rov ide  s ta f f  and  a l l  lea rne rs  w i th  

spec i f i c  resou rces  tha t  can  bene f i t  them,  because  teache rs  

th r i ve  on  be ing app rec ia ted  o r  acknowledged fo r  the i r  

pe r fo rmance .    

•  Communica t ion sk i l ls ;  the  success  o f  i ns t ruc t iona l  

l eade rsh ip  depends on  SMT members  be ing  exce l len t  

commun ica to rs .  SMT  wi l l  i nsp i re  t rus t ,  spa rk  mot i va t ion  and  

empower  teachers  by  commun ica t ing  the  bene f i t s  pe r ta in ing 

to  educa t ion ,  inc lud ing  the  conv ic t i on  tha t  eve ry  lea rne r  is  

capab le  o f  lea rn ing   

•  Serving  as  ins truc t ional  resources;  SMT members  need  to  

be  resou rces  o f  in fo rma t ion  re la ted  to  e f f ec t i ve  ins t ruc t iona l  

p rac t ices  and  cu r ren t  t rends  in  educa t ion ,  because  teachers  

re l y  on  them 

•  Being  vis ib le  and accessib le ;  the  p resence  o f  SMT 

members  shou ld  be  a  pos i t i ve ,  v i s ib le  and  v ib ran t  one .  

Mode l l ing  behav iou r  o f  lea rn ing ,  f ocus ing  on  lea rn ing 

ob jec t i ves  and  lead ing by  examp le  a re  c ruc ia l  to  the  

success  o f  an  ins t ruc t iona l  leade r  (Co lv in  2007 :16 ) .  

W i thou t  a  doub t ,  i f  SMT members  possess  the  sk i l l s  ou t l ined  

above ,  t hey may be  e f fec t i ve  ins t ruc t iona l  leaders  desc r ibed  as  

sk i l led  s i te  based  managers ,  whose  leade rsh ip  is  p i vo ta l  f o r  
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improvemen t  o f  educa t iona l  oppo r tun i t i es  f o r  a l l  l ea rne rs ,  

espec ia l l y  those  w i th  un ique  learn ing needs  (Ange l ides  2012 :23  &  

A inscow 2010:9 ) .  In  add i t ion ,  ins t ruc t iona l  leaders  a re  cons ide red  

to  be  ‘s t rong d i rec t i ve  leade rs ’ ,  who  ac t  as  the  day to  day 

manage rs  o f  the  schoo l  bu i ld ing,  respons ib le  f o r  t ime - tab l ing 

teache rs  and  eva lua t ing them acco rd ing ly  (Qe len i  2013 :3 ) .  

Fu r the rmore  ILs  a re  cu l tu re  bu i l de rs  who in f luence  the  schoo l  

commun i t y  i n  embrac ing  inc lus i ve  a t t i tudes  and  m indse t  (Ha l l i ge r  

2010 :3 ) .They  a re  known  to  be  impo r tan t  in  schoo ls ,  espec ia l l y  

whe re  leade rs  a re  expec ted  to  b r ing change  (Qe len i  2013 :3 ) .  

In  schoo ls  tha t  need  to  accommodate  inc lus ive  changes,  

i ns t ruc t iona l  l eade rs  wou ld  be  approp r ia te ,  because  they  p romote  

ins t ruc t iona l  t ime;  p romote  p ro fess iona l  deve lopment ;  p rov ide  

incen t i ves  fo r  teache rs  as  we l l  as  l ea rn ing (Ha l l i ge r  2010 :3 ) .  The  

schoo l  p r inc ipa l  i s  a  key par t i c ipan t  in  d i rec t ing schoo ls ’  change 

and  c rea t ing  schoo ls  tha t  suppo r t  teache rs  to  meet  the  needs o f  

a l l  lea rne rs  (Hoppey,  McLeskey  and  Crocke t  2013 :245 ) .  In  

add i t ion ,  Bo tha  (2010 :12 )  rea f f i rms  tha t  when p romot ing  inc lus i ve  

p rac t ices ,  changes w i l l  be  based  on  schoo l  and  teache r  

eva lua t ion .  The  ma jo r i t y  o f  ev idence ,  howeve r ,  sugges ts  tha t  

p r inc ipa ls ,  as  ILs ,  a re  no t  we l l  p repa red  to  p romote  inc lus i ve  

p rac t ices  o f  address ing the  needs the  SEN learne rs  in  the i r  

ma ins t ream schoo ls .  The re  i s  a lso  l i t t le  ev idence  to  sugges t  

improvemen t  in  p r inc ipa ls ’  re la t ion  to  lead  inc lus i ve  schoo ls  and  

add ress  ins t ruc t iona l  needs  o f  SEN lea rne rs .  A l though  the re  has  

be  an  inc rease  in  cu r r icu lum con ten t  in  leade rsh ip  p repa ra t ion  

p rograms  ove r  the  pas t  two  decades,  l eade rsh ip  abou t  spec ia l  

ed i t ion  i s  no t  adequa te ly  addressed  (B i l l ings ley  2014 :7 ) .   

I f  the  SMT members  o f  Motheo  c lus te r ing schoo ls  wan t  to  be  

e f fec t i ve  ins t ruc t iona l  l eade rs ,  who  p romote  ILS  a t  the i r  schoo ls ,  

they  need  to  be  hands on  manage rs ,  who  a re  we l l  ve rsed  w i th  

cu r r icu lum and  ins t ruc t ion  and  ro le  mode ls ,  who  a re  fam i l ia r  w i th  

i nc lus i ve  po l i c ies  and  p rac t ices  .For  SMT  members  to  th r i ve  in  the  
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ro le  o f  ins t ruc t iona l  leade rs ,  they w i l l  have  to  work  to  l ibe ra te  

themse lves  f rom be ing m i red  in  the  bu reauc ra t ic  aspec ts  o f  

teach ing.  They w i l l  have  to  redoub le  the i r  e f f o r t s  o f  imp rov ing 

teach ing and  lea rn ing methods ,  because  improvement  in  

i ns t ruc t iona l  methods  is  a  goa l  wo r th  seek ing .  The  success fu l  

imp lementa t ion  o f  i ns t ruc t iona l  teach ing and  lea rn ing w i l l  a l low 

lea rne rs  and  educa to rs  to  c rea te  a  more  mean ingfu l  env i ronment .  

U l t ima te ly  i t  w i l l  enab le  them to  be t te r  the i r  des t iny  (B i l l i ng l s ley 

2014 :9 ) .  

 

3.3 .3 .  Cur r iculum management  

Curr i cu lum managemen t  means ensur ing tha t  a l l  lea rne rs  w i l l  ge t  

the  most  ou t  o f  the i r  educa t ion .  The  more  g loba l  goa l  o f  

cu r r icu lum management  i s  f o r  lea rne rs  to  use  a l l  knowledge  and  

sk i l l s  they  have  lea rned  to  con t r ibu te  to  soc ie t y  in  a  mean ingfu l  

and  bene f i c ia l  way  (UNESCO 2000 :  96) .  

The  cu r r i cu lum needs  to  be  managed in  such  a  way tha t  i t  

embraces  a l l  the  lea rn ing exper iences  tha t  a re  ava i lab le  to  

l ea rne rs  in  the i r  schoo ls  and  commun i t ies  (Medn ick  2007 :162  and  

UNESCO 2000:96) .  Cu r r icu lum management  is  a l so  p lann ing  fo r  

teach ing  and  lea rn ing  oppo r tun i t ies  wh ich  shou ld  be  ava i lab le  in  

the  o rd ina ry  c lass room,  i .e .  the  ‘ f o rma l ’  cu r r icu lum o f  a l l  schoo ls  

(Ba r ton  2009 :17 ) .  The  fo rma l  cu r r i cu lum o f  a  schoo l  de l i ve rs  

qua l i t y  educa t ion ,  bo th  in  te rms o f  leve l  engagement  as  i t  

gene ra tes  the  ou tcomes i t  p roduces .  Above  a l l ,  a  we l l -managed 

cur r icu lum wi l l  ach ieve  i t s  goa ls  f o r  a l l  lea rne rs .  

 

The  fo rma l  cu r r i cu lum has  to  be  r igo rous ,  bu t  f lex ib le  enough to  

respond to  the  d i ve rse  charac te r is t i cs  o f  lea rne rs .  Tha t  means 

teache rs  have  the  f lex ib i l i t y  to  p lan  the i r  own scheme o f  wo rk  

app rop r ia te  t o  the  needs o f  a l l  lea rne rs  in  the  c lass room (Medn ick  

2007 :162 ) .  T h e  G u i d e l i n e s  f o r  R e s p o n d i n g  t o  L e a r n e r  D i v e r s i t y  i n  t h e  
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C l a s s r o o m  t h r o u g h  t h e  C u r r i c u l u m  a n d  A s s e s s m e n t  P o l i c y  S t a t e m e n t s  ( R S A  D o E  

2 0 1 1 )  p r o v i d e  p r a c t i c a l  g u i d a n c e  t o  s c h o o l  m a n a g e r s  a n d  t e a c h e r s  o n  p l a n n i n g  

a n d  t e a c h i n g  t o  m e e t  t h e  n e e d s  o f  a  d i v e r s e  r a n g e  o f  l e a r n e r s .  T h i s  d o c u m e n t  h a s  

r e c e n t l y  b e e n  r e d r a f t e d  t o  i n c o r p o r a t e  c u r r i c u l u m  c h a n g e s  i n  t h e  C u r r i c u l u m  a n d  

A s s e s s m e n t  P o l i c y  S t a t e m e n t  ( C A P S )  a n d  t h e  r e v i s e d  d o c u m e n t  f o r m s  p a r t  o f  t h e  

C A P S  o r i e n t a t i o n  p r o g r a m m e  f o r  t e a c h e r s  a n d  e d u c a t i o n  o f f i c i a l s  i n  t h e  p r o v i n c e s .  

I n  a d d i t i o n ,  the  Manua l  f o r  Schoo l  Managemen t  (RSA DoE 2007:24  

as  c i ted  in  Gedu ld  2009 :40 )  s ta tes  tha t  SMTs  shou ld  the re fo re ,  in  

o rde r  to  e f f ec t ive l y  manage the  cu r r icu lum,  be  aware  o f  

i nsu f f i c ien t  a t ten t ion  to  lea rne rs  w i th  ba r r ie rs  to  lea rn ing by 

sugges t ing a  so lu t ion  desc r ibed  w i th in  the  f ramework  o f  p lann ing ,  

imp lement ing and  mon i to r ing .  The  imp l i ca t ion  o f  the  above  i s  tha t  

i n  an  inc lus i ve  educa t ion  sys tem eve ry lea rne r  has  to  have  an  

oppo r tun i t y  to  lea rn  e f fec t i ve l y  w i thou t  be ing  ba r red  by an  

in f lex ib le  cu r r i cu lum (Leh lo la  2011 :14  &  Da Cos ta  2003 :58 ) .   

 

The  cu r r i cu lum has  to  change  in  o rde r  to  accommodate  the  

d i f f e ren t  lea rn ing s t y les  and  the  lea rn ing pace  o f  the  d i ve rse  

lea rne r  popu la t ion .  The  cur r icu lum needs to  be  less  p resc r ip t i ve  

and  take  in to  accoun t  the  d i f f e ren t  lea rn ing needs o f  a l l  lea rne rs .  

I t  has  to  be  inc lus i ve  o f  a l l  lea rne rs  and  in  th i s  way i t  w i l l  b roaden  

the  de f in i t ion  o f  lea rn ing  used  by  teache rs  and  dec is ion  make rs  in  

the  educa t ion  sys tem.  So  long  as  lea rn ing  i s  unders tood  as  the  

acqu is i t ion  o f  knowledge  p resen ted  by  teache rs ,  schoo ls  a re  l i ke l y  

to  be  locked  in to  the  r i g id -o rgan ised  cu r r icu la r  and  teach ing  

p rac t ices .  There fo re  the  ILS  cu r r i cu lum shou ld  be  based  on  a  v iew 

o f  lea rn ing as  someth ing wh ich  takes  p lace  when lea rne rs  a re  

ac t i ve l y  invo lved  in  mak ing sense  o f  the i r  expe r iences .  In  o ther  

wo rds ,  lea rners  canno t  s imp ly  be  to ld  what  the  case  is ;  they  have  

to  f ind  th ings  ou t  and  unde rs tand  th ings  fo r  themse lves .  (UNESCO 

2000 :96 ) .  Th is  v iew emphas ises  the  ro le  o f  the  educa to r  as  

fac i l i ta to r  ra ther  than  ins t ruc to r .  Th is  makes i t  eas ie r  f o r  a  d i ve rse  

g roup  o f  lea rners  to  wo rk  a t  the i r  own pace  and  in  the i r  own way 

w i th in  a  common f ramework  o f  ac t i v i t ies  and  ob jec t i ves .  
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W ith  regard  to  the  cu r r icu lum in  the  U.S . ,  the  NCLB (2000 )  

requ i red  teach ing and  lea rn ing  s tanda rds  be  es tab l ished  fo r  a l l  

l ea rne rs .  More  spec i f i ca l l y ,  the  NCLB requ i red  tha t  the  s tanda rds  

be  inc luded  in  s ta te -w ide  assessment ,  meet  assessmen t  s tanda rds  

and  be  suppor ted  by  app rop r ia te  ass is t i ve  techno logy  to  ach ieve  

th i s .  As  a  consequence  o f  the  re -au thor i sed  spec ia l  educa t ion  law 

o f  1997 ,  and  NCLB,  U .S .  sys tems  o f  spec ia l  educa t ion  and  

ma ins t ream educa t ion  no  longer  f o l l ow pa ra l le l  l ines ,  bu t  sepa ra te  

pa ths .  A l l  l ea rners ,  inc lud ing SEN lea rne rs ,  a re  expec ted  to  be  

taugh t ,  suppo r ted  and  assessed  in  the  genera l  educa t ion  

env i ronment  and  cu r r icu lum to  the  max imum exten t  poss ib le  

(Da l ton ,  Mckenzie  and  Kahonde  2012 :2 ) .  Th is  means  the  

cur r icu lum in  ILS can  be  s ing le ,  as  fa r  as  poss ib le ,  access ib le  to  

a l l  lea rne rs ,  inc ludes  ac t i v i t ies  tha t  a re  age  app ropr ia te ,  bu t  a re  

p i t ched  a t  a  deve lopmenta l l y  app rop r ia te  leve l  (M i t che l l  2008 :30 ;  

Medn ick  2007 :159  &  UNESCO 2001 ) .  

SMT members ,  espec ia l l y  the  co-o rd ina to rs  o f  the  Mo theo  

c lus te r ing schoo ls ,  need  to  ensure  tha t  educa to rs  adap t  the  

cur r icu lum to  the  ab i l i t i es  o f  a l l  lea rne rs .  The  Nat iona l  Cu r r icu lum 

Inc lus ion  S ta temen t  (DfEE,  1999 ) ,  a  Handbook fo r  P r imary 

Teachers  in  England  rea f f i rms tha t  schoo ls  have  a  respons ib i l i t y  

to  p rov ide  a  b road  and  ba lanced  cu r r i cu lum fo r  a l l  l ea rne rs  and  

tha t  a l l  lea rne rs  a re  en t i t led  to  the  Na t iona l  Cur r icu lum as  the  

bas is  o f  the  schoo l  cu r r i cu lum.  The  s ta tement  acknowledges tha t  

schoo ls  a re  a lso  ab le  to  p rov ide  o ther  cu r r i cu la r  and  the rapeu t ic  

oppo r tun i t ies  (such  as  mob i l i t y  t ra in ing o r  phys io the rapy)  to  meet  

the  ind iv idua l  needs  ou ts ide  the  Nat iona l  Cu r r i cu lum.  The  key  

p r inc ip les  o f  inc lus ion  se t  ou t  by  th is  s ta temen t  inc lude  se t t ing 

su i tab le  lea rn ing cha l lenges ,  respond ing  to  lea rne rs ’  d i ve rse  

lea rn ing needs  and  ove rcoming po ten t ia l  ba r r ie rs  to  lea rn ing  fo r  

i nd iv idua ls  and  g roups  o f  lea rne rs .   
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3.3 .3 .1 .  Se t t ing  su i tab le  learning chal lenges 

Teachers  shou ld  no t  a lways  expec t  a l l  lea rne rs  to  do  the  same 

work ,  because  some wi l l  f i nd  i t  too  easy and  they  w i l l  lack  

mot i va t ion ,  become d is i l lus ioned  and  a re  more  l i ke l y  to  be  

d is rup t i ve ,  whe reas  fo r  some the  cha l lenge  wi l l  be  abou t  r i gh t .  To  

add  to  th i s ,  as  the  inc lus i ve  cu r r icu lum i s  based  on  a  v iew tha t  

l ea rn ing takes  p lace  when learne rs  a re  ac t i ve l y  invo lved  in  mak ing 

sense  o f  the i r  expe r iences ,  they have  to  f ind  th ings  ou t  and  

unde rs tand  th ings  fo r  themse lves  (Da Cos ta  2003 :56 ) .  SMT 

members  o f  Motheo  c lus te r ing  schoo ls  need  to  ensure  tha t  

teache rs  mod i f y  ac t i v i t ies  and  resou rces  to  su i t  the  ind iv idua l  

ab i l i t i es  in  o rde r  tha t  a l l  lea rne rs  succeed  (Lomofsky  &  Lazarus  

2010 :306 ) .  Qe len i  (2013 :8 )  suppor t s  th is  by s ta t ing tha t  s ince  

teach ing d i ve rse  lea rne rs  necess i ta tes  compe ten t  teachers  to  

p rov ide  an  en r ich ing and  in te res t ing cu r r i cu lum,  teache rs  w i l l  

need  leaders  who wi l l  ass is t  t hem in  maste r ing the  sk i l l s  needed 

fo r  bu i ld ing  inc lus i ve  c lass rooms .  

 

3.3 .3 .2 .  Responding  to  learners ’  d iverse  learning needs 

W hen p lann ing  fo r  d i ve rs i t y  teache rs  need  to  be  aware  o f  the  

ch i ld ’s  expe r ience  and  in te res ts ,  because  each  ch i ld  b r ings  h i s  o r  

he r  own ind iv idua l  s t reng ths  and  in te res ts  tha t  in f luence  the  way 

they lea rn .  Acco rd ing to  Fu l lan  (as  c i ted  in  Qe len i  2013 :11 ) ,  SMT 

members  need  to  have  knowledge  o f  e f f ec t i ve  teacher  t ra in ing and  

how i t  wo rks  in  schoo ls .  Th is  imp l ies  tha t  success fu l  i nc lus ion  w i l l  

necess i ta te  a  p lanned  in te rven t ion  tha t  w i l l  p rov ide  the  teacher  

and  lea rne rs  w i th  necessa ry suppo r t  and  the  bes t  poss ib le  

env i ronment .  

W hen p lann ing fo r  in te rven t ion ,  educa to rs  need  to  th ink  o f  

d i f f e ren t ia t ion  (DoE 2008:14  &  Da Cos ta  2003 :58 ) .  D i f f e ren t ia t ion  
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cons is ts  o f  recogn is ing  d i f f e ren t  lea rn ing s t y les ,  mu l t i - leve l  

teach ing  as  we l l  as  a l t e rna t i ve  and  adap t i ve  assessment .  Look ing 

a t  d i f f e ren t  l ea rn ing  s t y les  is  impo r tan t ,  because  an  ind iv idua l  

l ea rne r ’s  s t y le  re fe rs  to  t he  way the  lea rne r  l i kes  to  lea rn .  

Lea rne rs  come  to  schoo ls  w i th  d i f f e ren t  l i kes  and  d i s l i kes  and  

d i f f e ren t  ways  o f  do ing  lea rn ing  tasks .  I t  i s  the re fo re  impor tan t  f o r  

teache rs  a t  Motheo  c lus te r ing schoo ls  to  use  d i f f eren t  lea rn ing  

s t y les  i f  they want  t o  change and  improve  the  imp lementa t ion  o f  

ILS a t  the i r  schoo ls .  Us ing d i f f e ren t  lea rn ing s t y les  is  a  ve ry 

e f f ec t i ve  teach ing  too l  f o r  cu r r i cu lum adapta t ion  f rom Howard  

Gardene r ’ s  theo ry o f  ‘Mu l t ip le  in te l l i gence ’  (Ga rdner  1983  c i ted  in  

Da  Cos ta  2003 :58) .  

In te l l i gence ,  as  de f ined  by  Gardner  (1983)  means the  capac i t y  to  

so lve  p rob lems o r  to  f ash ion  p roduc ts  tha t  a re  va lued  in  one  o r  

more  cu l tu ra l  se t t i ngs .  I t  recogn ises  tha t  a l l  peop le ,  rega rd less  o f  

the i r  academic  capab i l i t y ,  show in te l l i gence  in  some a rea  a t  leas t  

and  tha t  mos t  peop le  have  the  ab i l i t y  to  deve lop  sk i l l s  in  these  

a reas .   The  Mu l t i p le  in te l l i gence  theory  the re fo re  acknowledges 

tha t  human  ta len t  man i fes t s  in  d i f fe ren t  ways ,  wh ich  a re  equa l l y  

va luab le -  we  a l l  a re  ‘w i red ’  d i f f e ren t l y  so  we lea rn  d i f f e ren t l y .  Th is  

means educa to rs  shou ld  use  mu l t i -ac t i v i t ies  to  respond to  

d i ve rs i t y  (RSA DoE 2008:14) .  

Mu l t i - leve l  ac t i v i t ies  re fe r  to  lea rn ing  ac t i v i t ies  tha t  a l low lea rne rs  

to  work  a t  the i r  own leve l  th rough  in tegra t ing assessment  and  

ins t ruc t ion  (RSA DoE 2008:14) .  Assessment  is  a  ve ry  impo r tan t  

pa r t  o f  mu l t i - leve l  ac t i v i t ies  and  the  focus  i s  on  a  key  knowledge  

component ,  sk i l l ,  a t t i tude  o r  va lue .  The  teache r  can  a l so  use  

d i f f e ren t  app roaches,  teach ing  and  lea rn ing mode ls  and  leve ls  in  

the  lesson .  To  be  ab le  to  deve lop  a  mu l t i - leve l  ac t i v i t y  the  Motheo  

c lus te r ing schoo l  educa to rs  w i l l  have  to  iden t i f y  the  purpose  o f  

the  ac t i v i t y  ( lea rn ing ou tcome)  and  then  p roceed  to  p lan  a  va r ie t y  

o f  tasks ,  a t  d i f f e ren t  leve ls  o f  d i f f i cu l t y ,  w i th  d i f f e ren t  number  o f  

s teps ,  w i th  d i f f e ren t  ways  fo r  lea rners  to  lea rn  the  concep t  o r  sk i l l  
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and  wi th  a  cho ice  o f  p roduc t  tha t  a l l ows lea rne rs  t o  show how they  

unde rs tand  the  concep t .  

A l te rna t i ve  and  adap t i ve  ways  o f  assessment  re fe r  to  any  

adap ta t ion  to  the  s tanda rd  fo rm o f  assessment  o r  cond i t ions  

re la t ing  to  the  assessmen t  (RSA DoE 2008:19 ) .  The  a im o f  

a l te rna t i ve  and  adap t i ve  assessmen t  i s  to  ach ieve  the  ba lance  

be tween meet ing ind iv idua l  needs ,  wh i le  ma in ta in ing  assessment  

va l id i t y  and  to  a l l ow assessment  resu l ts  to  re l iab ly  revea l  needs  

o f  some lea rne rs  to  be  suppo r ted  in  the  teach ing and  lea rn ing 

p rocess .  Fo r  e f fec t i ve  assessment  the  SMT and educa to rs  a t  

Motheo  c lus te r ing schoo ls  w i l l  have  to  th ink  abou t  the  fo l lowing 

impo r tan t  th ings  RSA DoE 2008 :14) :  

•  The  concep t ,  sk i l l  o r  knowledge  taugh t  i s  be ing  assessed .  

•  The  leve l  a t  wh ich  lea rne rs  a re  expec ted  to  be  pe r fo rm ing 

as  we l l  as  the  leve l  a t  wh ich  the  lea rner  i s  ac tua l ly  

pe r fo rm ing.  

•  The  t ype  o f  knowledge  be ing assessed :  reason ing,  memory 

o r  p rocess .  

•  Fa i r  t rea tmen t  and  non -d isc r im ina to ry  p rac t i ces  towards  a l l  

l ea rne rs ,  pa r t i cu la r l y  SEN lea rne rs .  

•  Assessmen t  app roaches  shou ld  demonst ra te  an  a t temp t  to  

m in im ise  ca tego r isa t ion  o f  lea rne rs .  

•  Env i ronmenta l  in f luences ,  such  as  pove r t y  and  t rauma 

shou ld  be  taken  in to  accoun t  du r ing the  assessment  

p rocess  (RSA DoE 2008:14) .   

The  Motheo  c lus te r ing schoo ls ’  SMT members  need  to  ensu re  tha t  

the  assessment  s t ra teg ies  used  by  educa to rs  to  suppor t  SEN 

lea rne rs  a re  in  l ine  w i th  NCS po l ic ies  and  gu ide l ines .  Educa to rs  

shou ld  adap t  assessment  acco rd ing  to  the  leve l  o f  suppo r t  each  

lea rne r  needs .  They shou ld  a l so  use  a l te rna t i ve  methods  o f  

assessmen t  to  equa l ise  oppo r tun i t ies  tha t  w i l l  enab le  lea rners  to  

g i ve  a  t rue  accoun t  o f  the i r  knowledge  and  sk i l l s .  
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3.3 .3 .3 .  Overcoming potent ia l  barr iers  to  learning  for  
ind iv idua ls  and  groups o f  lea rners  

SMT members  need  to  be  su re  tha t  i n f lex ib le  sys tems do  no t  

c rea te  ye t  more  ba r r ie rs  (Leh lo la  2011 :14 ;  Da  Costa  2003 :58  &  

Bo tha  2010 :8 ) .  Ins tead ,  they  must  take  in to  accoun t  the  t ype  and  

ex ten t  o f  lea rne rs ’  d i f f i cu l t ies  when  p lann ing fo r  cu r r i cu lum and  

assessmen t  sys tems .  P lann ing  an  assessment  tasks  shou ld  be  

in fo rmed  by  assessment  s tanda rds .  The  record ing  and  repo r t ing o f  

l ea rne r ’s  pe r fo rmance  shou ld  be  acco rd ing  to  the  assessment  

task .   Lea rne rs  w i th  l ea rn ing  ba r r ie rs  w i l l  the re fo re  need  access  

to  more  spec ia l i s t  equ ipmen t  o r  app roaches ,  i nc lud ing :  deve lop ing 

the  use  o f  symbo l  sys tems ,  an  e lec t ron ic  commun ica t ion  dev ice  o r  

us ing  mate r ia l  and  resou rces  tha t  pup i ls  can  access  th rough  s igh t ,  

touch ,  sound ,  sme l l  o r  tas te .  

Some o f  the  f ind ings  o f  resea rch  done  a t  P i lo t  schoo ls  f rom 

Mpuma langa  and  the  No r the rn  Cape  p rov inc ia l  DoE ,  f o r  example  

a re  tha t  team-work  i s  now more  impo r tan t  than  be fo re  and  tha t  

educa to rs  shou ld  wo rk  hand - in -hand  wi th  SBST (Da Cos ta  2003 :57  

&  Gedu ld  2009 :40) .  W ork ing  toge the r  in  th i s  way,  he lps  educa to rs  

to  ove rcome po ten t ia l  ba r r ie rs  by  means o f  sha r ing s t ra teg ies  in  

o rde r  to  he lp  SEN learners .  To  deve lop  e f fect i ve  inc lus i ve  

p rac t ices  a t  Mo theo  c lus te r ing  schoo ls ,  SMT  members  there fo re  

need  to  make  educa to rs  aware  tha t  sha r ing and  so lv ing lea rne rs ’  

p rob lems  wi th  SBST i s  essen t ia l ,  because  SBST mus t  ass is t  them 

in  f ind ing  re levan t  so lu t ions  fo r  SEN lea rne rs .   

G roup  and  team work  is  ano ther  way o f  ove rcom ing lea rne rs ’  

ba r r ie rs .  Group  work  was  h igh ly  recommended by  OBE and  is  one  

o f  the  key  e lements  o f  inc lus i ve  educa t ion  (Da  Costa  2003 :57  &  

Gedu ld  2009 :40) .  Tha t  means educa to rs  have  to  teach  lea rne rs  

how to  go  abou t  i t ,  and  how to  in te rac t  w i th  each  o the r .   Th is  

p rocess ,  howeve r ,  s t i l l  needs  in tens ive  and  pers is ten t  lead ing  by 

the  educa to r ,  because  no t  a l l  lea rne rs  pa r t i c ipa te  and  depend on  
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others  to  comp le te  tasks .  Educa to rs  f rom the  Mpuma langa  and  

Nor the rn  Cape p i l o t  schoo ls  ment ioned  tha t  they  used  soc ia l  o r  

he te rogeneous g roups  to  p reven t  lea rne rs  f rom be ing  s t i gma t i sed ,  

a lso  fo r  lea rne rs  to  lea rn  f rom each  o the r  (Da  Costa  2003 :57  &  

Gedu ld  2009 :40 ) . In  tha t  way  lea rners  a re  g i ven  respons ib i l i t ies  to  

mon i to r  the i r  pee rs  by  means o f  a  chance  to  p lay  a  ro le ,  f o r  

example ,  g roup  leade r ,  t ime keepe r ,  sc r ibe ,  e t c .  In  the  

researche r ’s  exper ience ,  th i s  method  can  increase  the  mora le  and  

se l f -es teem o f  SEN lea rne rs ,  because  they  w i l l  s ta r t  to  rea l i se  

tha t  they  a re  a lso  impo r tan t ,  un ique  and  as  capab le  as  o ther  

l ea rne rs .  SMT members  o f  Motheo  c lus te r ing schoo ls  shou ld  

encou rage  educa to rs  to  a l so  use  group  work  in  the i r  a t tempts  to  

add ress  ba r r ie rs  to  lea rn ing .   

 

3.3 .4 .  Roles  and responsib i l i t ies  o f  managers  in  ILS 

Acco rd ing  to  Thomas  &  D ipao la  (2003 :  7 ) ,  as  the  p r inc ipa l ’s  ro le  

changed in  the  ILS con text ,  the  te rm ins t ruc t iona l  l eade rsh ip  

emerged  to  desc r ibe  a  b road  se t  o f  ro les  and  respons ib i l i t ies  tha t  

add ressed  many wo rkp lace  needs o f  success fu l  educa to rs .  I f  the  

schoo ls  a re  in te res ted  in  mov ing towards  inc lus i ve  p rac t ices ,  one  

o f  the  fac to rs  tha t  has  to  be  s tud ied  in  dep th ,  i s  leade rsh ip  and  i t s  

ro le  in  the  deve lopmen t  o f  these  p rac t ices  (Ange l ides  2012 :21 ) .   

Leadersh ip  and  managemen t  canno t  be  sepa ra ted  f rom each  

o ther .  The  tab le  be low d i f f e ren t ia tes  be tween management  and  

leade rsh ip  (Mye rs  1995 :1  &  Murray 2014 :2 ) .  

 

Table3 .1 :  Di f ference be tw een management  and  leadership 
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Ma na gem ent  Lea de rs h ip  

•  Ma n ag em ent  c on t ro l s  o r  

d i r ec t s  pe op le  o r  r eso urces  

i n  a  g roup  acco rd ing  t o  

p r i nc i p l es  o r  va lu es  t ha t  

h a ve  b ee n  e s tab l i sh ed .  

•  Ma n ag e s  a dmin is te r s  a nd  

im i t a t es .  

•  Foc us es  on  s ys tem s  a nd  

s t r uc t u res .  

•  Ha s  a  s ho r t - r ang e  v i e w.  

•  Ha s  h i s  o r  h e r  e ye  a lwa ys  on  

t h e  b o t t om l i n e .  

•  Acc ep t s  t h e  s ta t us  q uo .  

•  I s  t he  c l as s i c  g oo d  s o ld i e r .  

•  Do es  t h i ng s  r ig h t .  

•  L ea der sh ip  i s  se t t i ng  a  n e w 

d i r ec t i on  o r  v i s i on  o f  a  g roup  

t h a t  t he y  f o l l o w,  i . e .  a  l ea der  

i s  t h e  s pe ar -h ead  f o r  t ha t  

n e w d i r ec t io n .  

•  L ea der  i nn o va te s  a nd  

o r ig in a te s .   

•  I n sp i r es  t r u s t .  

•  Ha s  a  lo ng - rang e  

p e rs pe c t i ve .  

•  H i s  o r  h e r  e ye  i s  on  t he  

h o r i zon .  

•  Ch a l l eng e s  t h e  s ta tu s  q uo .  

•  I s  h i s  o r  he r  o wn  pe rso n .  

•  Do es  t h e  r ig h t  t h i ng .  

 

Myers  1995 :1  &  Murray  2014 :2  

Tab le  3 .1  ind ica tes  tha t  the  ro le  o f  SMT members  as  ins t ruc t iona l  
l eade rs  i s  to  f ocus  on  the  peop le  a round  them,  the i r  re la t ionsh ips ,  
the i r  va lues ,  be l ie f s ,  f ee l ings  and  a t t i tudes  (Ange l ides  2012 :22  &  
Van  de r  Merwe  et  a l .  2005 :75) .  In  the  con text  o f  ILS the  key  ro les  
o f  ins t ruc t iona l  leade rs  i s  to  shape  a  pos i t i ve  schoo l  cu l tu re ,  
p roduc ing inc lus ive  po l ic ies ,  evo lv ing  inc lus i ve  p rac t ices  and  to  
be  s tewards  and  coaches in  the  deve lopment  o f  ILS (Thomas& 
D ipao la  2003 :7 ;  Kgo thu le  &  Hay 2013 :35 ) .  SMT members  the re fo re  
p lay c r i t i ca l  ro les  as  fac i l i ta to rs  in  re -cu l tu r ing e f fo r t s ,  wh ich  a re  
recogn ised  as  the  s ine  qua  non  o f  p rogress  (Thomas & D ipao la  
2003 :3 ) .  They  a lso  need  to  ma in ta in  a  c lea r  f ocus  on  power fu l  
academ ic  ou tcomes fo r  a l l  lea rne rs .   

As spea r -heads o f  a  new d i rec t ion  to  ILS ,  SMT members  need  to  

l ead  o the r  s takeho lde rs  by  p rov id ing  and  se l l ing  ILS  v i s ion  

(Kgo thu le  &  Hay 2013 :35 ) .  Mu i  (2008  as  c i ted  in  Kgo thu le& Hay 

2013 :35 )  de f ines  a  v i s ion  as  “an  idea l  and  un ique  image o f  the  

fu tu re ” .  Mu i  (2008 )  f u r the r  s ta tes  tha t  a  v i s ion  is  impo r tan t  f o r  an  
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o rgan isa t ion  and  i t  i s  on ly  e f f ec t i ve  i f  peop le  the re in  share  and  

agree  w i th  i t .  A  v i s ion  shou ld  be  he ld  by  leade rs  (SMT)  and  the  

g roup  (s ta f f  members) .  

McKenna  and  Ma is te r  (as  c i ted  in  Kgo thu le  Hay 2013 :35)  ind ica te  

tha t  the  key  po in t  i s  to  ge t  peop le  en thused ,  exc i ted  and  

ene rg ised .  The  SMT  members  may p lay  a  c ruc ia l  ro le  in  p romot ing 

a  v i s ion  by ensu r ing tha t  the  inc lus ion  p rocess  i s  inc luded  as  a  

po in t  o f  d i scuss ion  a t  most  o f  the  s ta f f  meet ings .  Mi tche l l  (as  

c i ted  in  Kgo thu le  &  Hay 2013 :  35 )  asse r t s  tha t  endors ing  a  v is ion  

invo lves  de f in ing the  ph i losophy and  goa ls  and  p romu lga t ing them 

wherever  poss ib le ,  f o r  examp le  in  schoo l  pub l i ca t ions ,  by  ta l k ing 

to  pa ren ts  and  the  commun i t y ,  as  we l l  as  i n  casua l  conve rsa t ions .  

A  conc lus ion  suggested  by  the  RSA DoE (2009a)  i s  tha t  the  

p r inc ipa l ,  toge the r  w i th  h is /he r  management  team,  shou ld  

commun ica te  unamb iguous ly  to  s ta f f  members  the  expec ta t ion  to  

es tab l ish  the  schoo l  as  an  inc lus i ve  eco log ica l  cen t re  f o r  lea rn ing,  

ca re  and  suppo r t .  

In  o rder  f o r  Motheo  c lus te r ing schoo ls  to  be  ab le  t o  ach ieve  

academ ic  ou tcomes o f  SEN lea rne rs  i n  ILS ,  SMT members  w i l l  

the re fo re  need  the  co -ope ra t ion  o f  d i f f e ren t  s takeho lde rs  (Tondeur  

2008 :4 ;  Lomofsky  &  Laza rus  2010 :309 ) .  Co -ope ra t ion  o f  o ther  

s takeho lde rs  w i th  SMT may lead  to  the i r  commi tment  and  

leade rsh ip ,  wh ich  p rov ide  suppo r t  and  reassu rance  fo r  educa to rs ,  

l ea rne rs ,  spec ia l i s ts  and  o thers  abou t  the  va lue  o f  t he i r  e f f o r t s .  

They  can  re in fo rce  the  va lue  o f  the i r  s takeho lders ’  e f f o r t s  by 

add ress ing  tough  i ssues  tha t  a r i se  and  recogn is ing the i r  e f f o r t s .  I t  

i s  ev iden t  tha t  wha t  w i l l  be  requ i red  fo r  e f f ec t i ve  management  o f  

ILS a t  the  Mo theo  c lus te r ing  schoo ls ,  a re  co -ope ra t ion  o f  d i f f e ren t  

s takeho lde rs ,  sha r ing o f  du t ies  and  encou ragemen t  o f  teache r  

l eade rsh ip ,  team lea rn ing;  f lex ib i l i t y  and  co l leg ia l  se l f -

gove rnance ,  emphas is  on  innova t ion  and  p ro fess iona l  g rowth  

(Tondeu r  2008 :4 ;  Lomofsky  &  Laza rus  2010 :309 ) .  To  deve lop  ILS 

schoo ls  the re  has  to  be  a  re la t i onsh ip  be tween the  ro les  o f  SMT,  
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wh ich  can  be  ou t l ined  as  in  the  f i gu re  be low as  adap ted  f rom 

(N je r i  2013 :26 ) .  

 

Figure  3 .1 :  Re la t ionship be tw een the  ro les  o f  SMT members  in  

deve lop ing inc lus ive  schools:  

 

 

 

 

 

 

Adapted f rom Nje r i  (2013 :26 )  

The concep tua l  f ramework  p resen ts  in te r  re la t ionsh ips  be tween 

va r iab les  fo r  e f fec t i ve  imp lemen ta t ion  o f  ILS .The  ro le  o f  SMT 

members  to  f o rm p rocurement  o f  teach ing and  lea rn ing resou rces ,  

mob i l i za t ion  o f  schoo l  f unds  and  use  o f  commun ica t ion  channe ls  

compr i se  the  inpu ts  f o r  e f f ec t i ve  ILS imp lementa t ion  and  leads  to  

h igh  en ro lment  in  the  schoo ls .  The re  is  a l so  an  expans ion  o f  

i nc lus i ve  educa t ion  and  pe r fo rmance  exam ina t ion  (N je r i  2013 :26 ) .  
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Acco rd ing to  (N je r i  2013 :4 ) ,  SMT members  there fo re  have  ro les  

top  lay  in  l ine  w i th  the  Educa t ion  Ac t  o f  2003  and  educa t ion  

regu la t ions .  These  inc lude  p lann ing  and  p rocu rement ,  supe rv is ion  

o f  cons t ruc t ion  p ro jec ts  in  schoo ls ,  mob i l i sa t ion  o f  pa ren ts  and  

communi t y  and  sou rc ing  funds  fo rm p ro jec t  dono rs ,  such  as  

pa ren ts ,  gove rnmen t  and  o the r  cons t i tuenc ies .  The  p ro jec t s  they 

unde r take  inc lude  c lass room ins t ruc t ion ,  c lass room renova t ion ,  

f u rn i tu re ,  p rov is ion  o f  wa te r  and  e lec t r i c i t y  and  h i r i ng vo lun tee r  

educa to rs  f rom the  commun i t y  when gove rnment  educa to rs  a re  no t  

enough (K imu 2012  as  c i ted  in  N je r i  2013 :4 ) .  

A  s tudy  by  Fga tabu  (2012 :16)  showed  tha t  lea rne rs  w i th  lea rn ing 

ba r r ie rs  f ind  i t  ex t reme ly  cha l leng ing to  exe rc i se  the i r  r i gh ts  in  

educa t ion  due  to  acu te  sho r tage  o f  teach ing  and  lea rn ing 

resources  to  ca te r  f o r  the  lea rn ing d isab i l i t ies  o f  lea rne rs  in  

i nc lus i ve  se t t ings .  The  env i ronment  these  ch i ld ren  a re  lea rn ing in  

l acks  bas ic  necess i t ies  in  o rde r  to  make  i t  conduc ive  enough fo r  

l ea rn ing to  take  p lace .  The  s t ruc tu re  o f  the  bu i ld ings  in  schoo ls  

l ack  adap ta t ion  o f  the  phys ica l  f ac i l i t ies ,  l i ke  wash rooms,  the  

p layground  and  ramps .  Resou rce  i ssues  add ress  phys ica l  aspec ts ,  

such  as  inaccess ib le  c lass rooms to  s tuden ts  in  a  whee lcha i r ,  

ove rc rowded c lass rooms and  mater ia l s ,  such  as  B ra i l le  and  la rge  

p r in t s  (Fga tabu  2012 :17 ) .  

Thus ,  ILS is  poss ib le  when a l l  pa r t i c ipan ts ,  gove rnment ,  NGOs,  

educa to rs ,  lea rners ,  pa ren ts  and  commun i t ies  take  ac t ion  and  jo in  

the i r  e f f o r ts .  Then  the  goa l  o f  ach iev ing  equa l i t y  o f  access  and  

oppo r tun i t ies  f o r  ch i ld ren  w i th  d isab i l i t ies  s ta r t  to  become 

poss ib le .  The  SMT members  in  pub l ic  p r imary  schoo ls  a re  

manda ted  to  unde r take  c r i t i ca l  respons ib i l i t ies  in  the  p rope r  

managemen t  o f  the  schoo ls  (Fga tabu  2012 :17 ) .  To  unde r take  

these  c r i t i ca l  respons ib i l i t ies  f o r  e f f ec t i ve  ILS,  SMT members  can  

app ly  t he  n ine  management  sk i l l s  d i scussed  be low.  From the  n ine ,  

the  key  fou r  sk i l l s  inc lud ing p lann ing,  o rgan is ing,  lead ing  and  
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con t ro l l ing  w i l l  be  fu r ther  d i scussed  as  management  tasks ,  wh ich  

can  be  app l ied  by  SMT members  to  pe r fo rm the i r  ro le  in  ILS.  

 

3.4 .  NINE SKILLS REQUIRED FOR EFECTIVE MANAGEMENT 

To manage ILS e f fec t i ve l y ,  SMT members  a re  requ i red  to  en fo rce  

sound d imens ions  o f  o rgan isa t iona l  ac t i v i t y ,  i nc lud ing e f f i c iency ,  

e f f ec t i veness  and  qua l i t y ,  wh ich  shou ld  be  re f lec ted  in  a l l  aspec ts  

o f  schoo l  l i f e  (Tondeu r  2008 :5 ) .  Fo r  e f f ec t i ve  teach ing and  

lea rn ing o f  ILS,  SMT members  a re  a l so  requ i red  to  pe r fo rm 

managemen t  tasks  and  possess  sk i l l s ,  wh ich  inc lude  p lann ing,  

p rob lem so lv ing ,  dec is ion  mak ing,  po l icy  mak ing,  o rgan is ing ,  co -

o rd ina t ing ,  de lega t ing ,  lead ing  and  con t ro l l ing  o f  schoo l  ac t i v i t ies  

o r  even ts  (Pugh 1980 :3  &  Van der  Merwe et  a l .  2005 :56) .  

These  n ine  managemen t  sk i l l s  w i l l  be  d iscussed  be low to  show 

how they in te r re la te  and  how they  can  be  app l ied  by SMT 

members  o f  the  Motheo  c lus te r ing  schoo ls  to  manage  schoo ls ,  

pa r t i cu la r l y  whe re  ILS is  be ing rende red .   

 

3.4 .1 .  P lann ing sk i l l  

Plann ing is  the  se t t ing o f  a  v i s ion ,  m iss ion ,  a ims and  ou tcomes as  

we l l  as  p rob lem so lv ing,  dec is ion–mak ing and  po l icy  mak ing.  

Th rough  p lann ing SMTs p repares  the  schoo l  f o r  changes so  tha t  

reac t ions  to  the  env i ronmen ta l  changes w i l l  be  p roac t i ve  (Van  de r  

Merwe e t  a l .  2005 :79)  to  inc lude  pa r t i cu la r  lea rne rs .  The  schoo l  

as  in te rna l  env i ronmen t  in te rac ts  w i th  the  ex te rna l  env i ronment ,  

l i ke  commun i t y ,  p rov inc ia l  and  na t iona l  depa r tmen ts .  These  

env i ronments  in  the  South  A f r i can  educa t ion  sys tem a re  de f ined  

as  the  macro -env i ronment .  The  Nat iona l  Depa r tmen t  o f  Educa t ion  

i s  desc r ibed  in  te rms o f  the  meso-env i ronment  and  the  n ine  

p rov inc ia l  depar tments  o f  educa t ion  as  the  m ic ro -env i ronmen t ,  
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such  as  a  schoo l  (Mbengwa 2007 :53 ;  Leh lo la  2011 :7  &  Van  Der  

Merve  et  a l .  2005 :79) .  The re  can  be  env i ronmenta l  changes  o f  the  

ex te rna l  env i ronmen ts ,  wh ich  m igh t  a f f ec t  the  schoo l .  The  schoo l  

has  no  con t ro l  ove r  the  changes in  the  ex te rna l  tha t  a re  the  

macro -  and  the  meso -env i ronments .  P lann ing fo r  ILS shou ld  be  an  

a t tempt  to  p repa re  the  schoo l  f o r  such  changes so  tha t  reac t ions  

to  env i ronmenta l  changes w i l l  be  p roac t i ve  (Van  Der  Merwe e t  a l .  

2005 :79 ) .  

The  env i ronments  men t ioned  above  a re  a l so  re fe r red  to  as  

B ron fenb renne r ’s  eco -sys tem mode ls  emphas iz ing  lea rne rs  and  

educa to rs  as  eco- log ica l l y  s i t ua ted  be ings  who cannot  be  

de tached  f rom the  soc ia l  con tex t  (Leh lo la  2011 :7 ) .  Educa to rs  and  

lea rne rs  a re  func t ion ing w i th in  the  dynamic  in te rconnectedness  o f  

these  sys tems ,  inc lud ing the -mic ro  sys tem,  the  meso -sys tem and  

the  macro -sys tem.  The  sys tems tha t  a re   ve ry  c lose  to  the  

ind iv idua l  leane r  a re  m ic ro -sys tems  and  may inc lude  fami l y ,  the  

schoo l  and  peer  group  (Dona ld  2005 :52  &  Landsbe rg 2005 :  11 ) .  A t  

these  sys tems ,  da i l y  ac t i v i t ies ,  ro les  and  respons ib i l i t ies  occu r  

and  they  d i rec t l y  invo lve  the  lea rne r .   

As  a  resu l t  o f  the  in te r re la ted  leve ls  o f  f unc t ion ing o f  the  above  

ment ioned  eco -sys tems mode ls ,  the re  has  to  be  p lann ing so  tha t  

they  can  func t ion  e f fec t i ve l y  (Dona ld  2005 :52  &  Landsbe rg 

2005 :11 ) .  Eco-sys tem mode ls  shou ld  appea r  in  the  b road  p lann ing 

o f  t he  schoo l ,  wh ich  is  the  respons ib i l i t y  o f  SMT  members ,  

espec ia l l y  the  p r inc ipa l .  In  the  con text  o f  th is  s tudy ,  the  SMT 

members  need  to  ensu re  tha t  th i s  b road  p lann ing  inc ludes  ILS so  

tha t  i t  can  be  e f fec t i ve l y  rende red .  I f  the  SMT o f  the  Motheo  

c lus te r ing  schoo ls  want  to  become success fu l  manage rs  o f  I LS,  

then  the  p lann ing thereo f  i s  one  o f  the  most  impo r tan t  sk i l l s  tha t  

they  shou ld  maste r  (Van  Der  Merwe  et  a l .  2005 :79 ;  Ca l i t z ,  V i l joen ,  

Mo l le r  and  Van de r  Bank  1993 :13 ) .   
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W hen p lann ing  fo r  ILS  SMT members  shou ld  invo lve  lea rn ing 

suppo r t  educa to rs  and  c lass  educa to rs ,  because  p lann ing  fo r  

l ea rne rs  w i th  mu l t i p le  d i sab i l i t ies  d i f f e rs  w i th  p lann ing  fo r  lea rners  

w i thou t  d i sab i l i t ies  (Medn ick  2007 :149 ) .  The  ques t ion  tha t  SMT 

members  need  to  ask  themse lves  in  advance  when  p lann ing 

inc lude :  W hat  a re  the  needs?  How to  mee t  those  needs?  W hen 

and  whe re  those  needs a re  to  be  add ressed? W ho wi l l  do  i t  and  

what  i s  needed? W hy shou ld  the  needs be  met  and  how shou ld  the  

p lan  be  execu ted?  (Van  de r  Merwe  et  a l .  2003 :79  &  Tondeu r  

2008 :3 ) .  These  ques t ions  w i l l  be  d iscussed  in  de ta i l  la te r  unde r  

the  head ing ,  p lann ing fo r  ILS.  The  next  sk i l l  wh ich  SMTs shou ld  

possess  i s  t ha t  o f  o rgan is ing and  i s  d i scussed  in  the  nex t  sec t ion .  

 

3.4 .2 .  Organis ing Ski l l  

Organ is ing is  the  imp lemen ta t ion  o f  p lann ing and  invo lves  

deve lop ing ac t ions  tha t  w i l l  con t r ibu te  to  the  rea l isa t ion  o f  the  

schoo ls  ou tcomes .  Tha t  means p lann ing on  i t s  own cannot  

gua ran tee  tha t  the  ou tcomes  o f  the  schoo l  w i l l  be  accomp l ished  

(Van  de r  Merwe et  a l .  2005 :59 ) .  The  power  tha t  ensures  the  

rea l i sa t ion  o f  p lann ing  i s  e f f ec t ive  o rgan is ing ,  de lega t ing ,  co -

o rd ina t ing and  con t ro l l ing .  In  add i t ion ,  th rough  o rgan is ing  SMT 

members  a re  ab le  to  es tab l ish  an  o rgan isa t iona l  s t ruc tu re ,  

de lega te  and  co-o rd ina te  and  in  so  do ing,  co -o rd ina t ion  w i l l  

enab le  SMT members  to  ensu re  i f  suppo r t  se rv ices  a re  p rov ided  in  

a  we l l -managed,  e f f ec t i ve ,  e f f i c ien t  and  economica l  way (DoE 

2002 :27  and  Leh lo la  2011 :11)  I n  t h i s  way,  an  in ten t iona l  s t ruc tu re  

o f  ro les  w i l l  be  es tab l ished  so  tha t  peop le  can  know what  the i r  

tasks  and  ob jec t ives  a re ,  how these  f i t  w i th  those  o f  o thers ,  how 

much d isc re t ion  they  have  in  mak ing dec is ions  to  accomp l i sh  the  

des i red  resu l t s  (Ca l i t z  et  a l .  1992 :99 ) .  In  the  con tex t  o f  th is  s tudy  

the  des i red  resu l t s  to  be  accomp l i shed  a re  ILS resu l t .  To  

accomp l ish  the  des i red  resu l t s  in  ILS,  SMT members  o f  the  
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Motheo  c lus te r ing  schoo ls  need  to  enhance  the  sk i l l s  and  

knowledge  o f  educa to rs  and  c rea te  common  c lus te rs  o f  

expec ta t ions  a round  imp lementa t ion  o f  those  innova t ions  (Leh lo la  

2011 :11 ) .   

Thus ,  o rgan is ing  invo lves  ho ld ing  va r ious  components  toge the r  in  

a  p roduc t i ve  re la t i onsh ip  w i th  one  ano the r  and  ho ld ing ind iv idua ls  

accoun tab le  fo r  the i r  con t r ibu t ion  to  the  co l lec t i ve  ou tcome 

(E lmore  2000 :18  as  c i ted  in  Leh lo la  2011 :12 ) .  In  the  con tex t  o f  

th i s  s tudy ,  componen ts  tha t  need  to  be  he ld  toge ther  a re  the  

SMTs,  SBSTs ,  SGBs,  educa to rs  and  lea rne rs .  In  o rde r  to  

con t r ibu te  to  t he  co l lec t i ve  ou tcome,  t asks  shou ld  be  ca r r ied  ou t  

e f f ec t i ve l y  by  ind iv idua ls  to  ensu re  the  cu l t i va t ion  o f  teach ing and  

lea rn ing (Van  de r  Merwe  et  a l .  2005 :  110 ) .  The  manne r  i n  wh ich  

SMT members  o f  the  Motheo  c lus te r ing  schoo ls  d is t r ibu te  tasks  

and  resources  have  to  be  based  on  four  p r inc ip les :  spec ia l i sa t ion  

and  d i v i s ion  o f  wo rk ,  depa r tmenta l isa t ion ,  o rgan isa t iona l  

s t ruc tu res  and  the  es tab l ishmen t  o f  re la t ionsh ips ,  wh ich  w i l l  be  

d iscussed  la te r  unde r  the  head ing p r inc ip les  o f  o rgan is ing  ILS.   

Sk i l l f u l  SMTs  nu r tu re  p ro fess iona l  deve lopment  o f  loca l  

f ac i l i ta to rs ,  who  unde rs tand  e f fec t i ve  ins t ruc t iona l  mode ls ,  have  

e f fec t i ve  teach ing  and  management  sk i l l s  and  a re  commi t ted  to  

sus ta in  imp lementa t ion  o f  va r ious  innova t ions  (Bo tha  2010 :3 ;  

Co lv in  2007 :17 :  Thomas & D ipao la  2003 :12 ) .   

 

3.4 .3 .  Leading  Ski l l  

Lead ing  is  a  f o rm o f  dominance  whe re  the  subord ina tes  more  o r  

l ess  have  to  accep t  the  commands and  con t ro l  o f  ano ther  pe rson .  

A l l  theo r ies  o f  leade rsh ip  con ta in  au tho r i t y  and  power  (P r ins loo  

2005 :139  &  Ca l i t z  et  a l .  1992 :10 ) .  Au tho r i t y  i s  re la ted  to  

l eade rsh ip  and  i t  i s  the  r i gh t  o f  a  manage r  to  en fo rce  ce r ta in  

ac t ions  w i th in  spec i f i c  gu ide l ines  (po l i cy ) .  I t  i s  a lso  the  r i gh t  o f  
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the  leade r  to  take  ac t ion  aga ins t  subo rd ina tes  who wi l l  no t  

coope ra te  to  ach ieve  ce r ta in  a ims.   In  the  schoo l  s i tua t ion ,  the  

schoo l  p r inc ipa l  i s  g i ven  au tho r i t y  by  the  head  o f  p rov inc ia l  

educa t ion  to  en force  h is  au tho r i t y  in  the  schoo l .   In  th is  s tudy,  the  

a ims tha t  have  to  be  ach ieved  a re  ILS a ims.  Eve ry  SMT member ,  

bes ides  the  p r inc ipa l ,  i s  the re fo re  on  occas ion  a lso  a  leade r ,  who  

needs to  ensu re  tha t  sub -o rd ina tes  work  toge the r  to  ach ieve  the  

s ta ted  ou tcomes  o f  ILS .   

Acco rd ing to  P r ins loo  (2005 :140)  subo rd ina tes  g i ve  power  to  SMT 

members ,  they the re fo re  exe rc i se  some fo rm o f  au thor i t y  and  

possess  some sor t  o f  power  in  o rde r  to  be  ca l l ed  leade rs .  Thus ,  

power  is  the  ab i l i t y  to  in f l uence  the  behav iou r  o f  o the rs  and  i t  has  

no th ing  to  do  w i th  the  h ie ra rch ica l  pos i t ion  the  educa t ion  leade r  

ho lds .  The  e f fect  o f  schoo ls  h ie ra rch ies  on  the  p rocedu re  o f  

nego t ia t ing the  i ssue  o f  ILS shou ld ,  howeve r ,  f ina l l y  be  

cons ide red ,  because  h ie ra rch ies  f i l te r  power  downwards  (P r ins loo  

2005 :140  &  Ca l i t z  e t  a l .  1991 :74 ) .  W here  power  i s  devo lved  and  

de lega ted ,  the re  is  s t i l l  the  need  fo r  upward  re fe r ra l  f o r  f ina l  

app rova l .  The  imp l i ca t ion  on  th is  s tudy  is  tha t  even  i f  the  p r inc ipa l  

may de lega te  the  co -o rd ina t ing  power  o f  ILS  to  one  o f  the  SMT 

members ,  e i the r  the  depu ty  p r inc ipa l  o r  HOD,  they  s t i l l  have  to  

repo r t  abou t  t he  p rogress  the reo f .  The  ro le  o f  ILS may 

inc reas ing ly  be  conce rned  wi th  the  change o f  a t t i tudes  and  the  

deve lopment  o f  app rop r ia te  p rocedu res .  The  approva l  o f  the  

p r inc ipa l  as  the  head  i s  the re fo re  the  p re requ is i te  f or  any  change 

to  be  cons ide red ,  pa r t i cu la r l y  w i th  rega rd  to  ILS (P r ins loo  

2005 :140  &  Ca l i t z  1991 :74 ) .  The  p r inc ipa l ’s   f ocus  on  change wi th  

rega rd  to  ILS  needs to  be  on  SEN lea rne r ’s  lea rn ing and  educa to r  

deve lopment ,  by cons tan t l y  de f in ing and  commun ica t ing the  

schoo l ’s  educa t iona l  m iss ion ;  manag ing cur r i cu lum and  

ins t ruc t ion ;  suppo r t ing and  supe rv i s ing teach ing and  lea rn ing;  

mon i to r ing lea rne r  p rogress  and  p romot ing a  lea rn ing c l ima te  

(RSA DoE 2002:51 ;  Ange la  2013 :1 ;  Thomas & D ipao la  2003 :8 ) .     
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Th is  shou ld  be  the  case ,  because  h is  o r  he r  pos i t i on  o f  leade rsh ip  

needs  to  be  de l i be ra te l y  peop le -d r i ven  ac t ions  in  a  p lanned 

fash ion  fo r  the  pu rpose  o f  accompl i sh ing h is  o r  he r  agenda (DoE 

2004 :11 ) .  The  leade r  mus t  the re fo re  have  pe rsona l  cha rac te r is t i cs  

tha t  f i t  the  leadersh ip  ro le .  E f fec t i ve  leade rs  focus  on  lea rne rs ’  

l ea rn ing and  educa to r  deve lopmen t  am id  cons tan t l y  p rac t ic ing 

ins t ruc t iona l  l eade rsh ip  p r io r i t i es ,  inc lud ing:  de f in ing and  

communica t ing  the  schoo l ’s  educa t iona l  m iss ion ;  manag ing 

cur r icu lum ins t ruc t ion ;  suppo r t ing and  supe rv is ing teach ing and  

lea rn ing;  mon i to r  lea rne r  p rogress  and  p romot ing a  lea rn ing 

c l imate  (P r ins loo  2005 :13 ) .  Acco rd ing  to  the  A lber ta  Teachers ’  

Assoc ia t ion  (ATA)   Other  sk i l l s  e f fec t i ve  leade rs  need  to  d isp lay 

inc lude  commun ica t ing,  mot i va t ing ,  con f l i c t  management  

nego t ia t ing  (Ha rgreaves  and  Brennan  2012 :28 ) .  These  sk i l l s  a re  

d iscussed  in  de ta i l  be low.  

 

3.4 .4 .  Communica t ion  sk i l l  

Communica t ion  se rves  as  the  co rne rs tone  fo r  e f f i c iency  and  

e f fec t i veness  o f  any  mu l t i -d isc ip l ina ry  team (Mo jak i  2009 :21) .  A  

mu l t i -d i sc ip l ina ry  team is  cons t i tu ted  by  p rac t i t ioners  f rom a  b road  

range  o f  p ro fess iona ls  whose  common ground  is  to  ass is t  lea rne rs  

expe r ienc ing ba r r ie rs  to  l ea rn ing  and  deve lopmen t  (F i t zge ra ld  as  

c i ted  by Mo jak i  2009 :18 ) .  In  o rde r  to  o f f e r  h igh  qua l i t y  suppo r t  to  

those  learners ,  mu l t i -d isc ip l ina ry  team members  have  to  

commun ica te  w i th  a  d i ve rse  range  o f  peop le  invo lved  in  ILS .  

These  inc lude  co l leagues in  the  team and  mos t  impo r tan t l y ,  

pa ren ts .  I t  i s  the re fo re  c ruc ia l l y  impo r tan t  tha t  the  team members  

sha re  in fo rmat ion  and  d i scuss  how to  hand le  the  tasks .  Tha t  

means commun ica t ion  w i l l  he lp  team members  to  be  c lear  abou t  

the  scope  and  bounda r ies  w i th in  the  team.  Th is  w i l l  he lp  to  avo id  

tamper ing w i th  o the r  p ro fess iona ls ’  te r r i to r ies  and  the  team wi l l  

wo rk  harmon ious ly .  
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Communica t ion  is  necessa ry  to  commun ica te  the  va lue  o f  

ach iev ing academ ic  success  fo r  a l l  to  the  in te rna l  and  ex te rna l  

aud ience ,  i f  they genu ine ly  be l ieve  th is  i s  t he  schoo l ’s  m iss ion  

(Mo jak i  2009 :18 ) .  Th rough  commun ica t ion ,  SMTs wi l l  be  ab le  to  

supe rv ise  and  mento r  competen t  ind iv idua ls  who a re  commi t ted  to  

academ ic  exce l lence  fo r  a l l  l ea rne rs ,  es tab l ish  and  en fo rce  

academ ica l l y  f ocused  po l i c ies  and  p rocedu res ,  p rov ide  suppo r t  f o r  

i ns t ruc t iona l  e f f o r t s ,  c rea te  lea rn ing  commun i t ies  tha t  encourage  

g rowth  and  p ro fess iona l  r i sk  tak ing.  A lso ,  f o r  educa to rs  to  be  ab le  

to  superv i se  and  mon i to r  l ea rners  w i th  l ea rn ing bar r ie rs  and  

deve lopment ,  i t  i s  the  respons ib i l i t y  o f  SMTs to  ensu re  tha t  

educa to rs  a t tend  in -se rv i ce  t ra in ing  and  wo rkshops on  ILS  (Mo jak i  

2009 :46 ;  Thomas & D ipao la  2003 :18 ) .  The  pu rpose  shou ld  be  to  

equ ip  them wi th  knowledge  and  sk i l l s ,  wh ich  they  in  tu rn  can  

sha re  w i th  pa ren ts ,  who  in  tu rn  w i l l  sha re  w i th  lea rners .  

I t  i s  the  respons ib i l i t y  o f  SMT members  a t  the  Motheo  c lus te r ing 

schoo ls  to  ensu re  tha t  the re  i s  commun ica t ion  be tween  the  SMT,  

SBST,  DBST,  SGB,  educa to rs  and  pa ren ts  f o r  e f f ec t ive  ILS .  I t  has  

a l ready been  ment ioned  tha t  the  success  o f  ILS l ies  w i th  SMT 

members  (RSA DoE 2001 :29 ) .  For  th i s  to  happen,  these  

cons t i tuen ts  need  to  be  adequa te ly  mot i va ted  to  execu te  the i r  

tasks .   

 

3.4 .5 .  Mot iva t ion sk i l l  

Mot iva t ion  enab les  SMT members  to  d i rec t  peop les ’  ac t ions  and  to  

mot i va te  them to  rea l ise  the  schoo ls  s ta ted  ou tcomes  (Pr ins loo  

2005 :140 ) .  I t  i s  impo r tan t  to  rea l ise  tha t  the  use  o r  d is regard  o f  

mot i va t ion  as  management  sk i l l  can  have  a  pos i t i ve  o r  nega t i ve  

e f fec t  on  the  per fo rmance ,  es tab l ishment  and  ma in tenance  o f  the  

schoo l .  S ta f f  deve lopment  w i l l  need  to  be  managed and  led  

e f fec t i ve l y  to  ensu re  tha t  i t  has  a  pos i t i ve  e f fec t  (Bubb and  Ea r l y  
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2009 :17 ) .  A  pos i t i ve  e f fec t  w i l l  be  poss ib le  i f  the  SMT members  

mot i va te  educa to rs  t o  ob ta in  sk i l l s  in  educa t iona l  suppo r t  and  

exp lo re  w i th  the  new techno logy to  ass is t  lea rners  in  need  o f  

suppo r t .  Fo r  educa to rs  t o  show add i t iona l  sk i l l s  SMT members  can  

in t roduce  reward  sys tems,  wh ich  w i l l  be  use fu l  to  sus ta in  the i r  

commi tmen t  (Hodges 2001 :52 ) .  Schoo ls  w i l l  the re fo re  need  to  

deve lop  a  lea rner -cen t red  cu l tu re ,  f o r  examp le  the re  have  to  be  

resources  to  suppo r t  lea rn ing ,  inc lud ing she lves  in  t he  s ta f f room 

fo r  pub l i ca t ions ,  s to r ing o f  resources  and  webs i tes  for  use fu l  l i nks  

(Bubb  &  Ea r l y  2009 :18 ) .   

Educa to rs  need  to  unde rs tand  and  accep t  tha t  i t  i s  the i r  

respons ib i l i t y  to  suppo r t  SEN lea rne rs  so  tha t  they  can  ach ieve  

s ta ted  ou tcomes (Hodges 2001 :52) .  Mo t i va t ing educa to rs  to  take  

on  th is  respons ib i l i t y  can  be  the  key  to  success  in  the  case  o f  ILS.  

Once  they a re  mot i va ted ,  they  w i l l  need  regu la r  and  cons t ruc t i ve  

feedback .  Lea rn ing and  deve lopmen t  shou ld  be  shared ,  

acknowledged  and  ce leb ra ted  fo r  imp rovement  to  be  sus ta ined ,  f o r  

example  ind iv idua l  ach ievement  and  s ta f f  re f lec t ion  can  be  wr i t ten  

on  the  s ta f f  no t i ce  boa rd  (Bubb  &  Ear l y  2009 :17 ) .  Be ing 

recogn ised  as  a  c rea t i ve  educa to r  and  see ing  SEN lea rne rs  

ach ieve  i s  in  i t se l f  reward  fo r  an  educa to r .  Bubb  &  Ea r l y  (2009:17 )  

a lso  s ta te  t ha t  mot i va t ion  and  deve lopment  in te r - re la te ,  mean ing 

mot i va ted  s ta f f  i s  a  deve loped  s ta f f .  S ta f f  deve lopment  tha t  

i nvo lves  d iscuss ing ,  coach ing,  mento r ing,  obse rv ing and  

deve lop ing o the rs  is  h igh ly  e f f ec t i ve .  In  the  con tex t  o f  th is  s tudy ,  

educa to rs  need  t ra in ing abou t  ILS p r inc ip les  to  ensu re  tha t  the i r  

a t t i tudes  and  app roaches do  no  p reven t  SEN lea rne rs  f rom 

ga in ing equa l  access  to  the  cu r r icu lum (Ho ldswor th  2000 :61  &  

Hodges 2001 :52 ) .  Pos i t i ve  a t t i tudes  o f  teache rs  a l l ow them to  

l i s ten ,  be  cons is ten t ,  pa t ien t  and  respec t  lea rners ’  ind i v idua l  

l ea rn ing s t y les  (Ho ldswor th  2000 :61 ) .  Mot i va ted  educa to rs  w i l l  

a lso  accep t  tha t  lea rne rs  lea rn  a t  d i f f e ren t  ra tes  and  in  d i f f e ren t  

ways  and  so  p lan  lessons  w i th  d i ve rs i t y  and  d i f f e rence  in  m ind .     
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In  o rde r  f o r  educa to rs  o f  the  Mo theo  c lus te r ing schoo ls  to  a l low 

SEN lea rne rs  ga in  access  to  cu r r i cu lum,  SMT members  w i l l  

the re fo re  have  to  o rgan ise  on -go ing in -se rv i ce  t ra in ing o f  ILS 

p rov ided  in  sho r t  cou rses  o r  modu les  (Hodges  2001 :52 ) .  The  

t ra in ing can  take  p lace  w i th in  the  loca l  schoo l ,  p re fe rab ly  the i r  

own  schoo l .  In  th i s  case  the  Motheo  c lus te r ing schoo ls  can  

o rgan ise  such  t ra in ing as  a  c lus te r  and  ro ta te  among themse lves .  

The  advan tage  o f  th is  i s  tha t  they  w i l l  ga in  f rom each  o the r ,  

because  educa to rs  need  more  oppo r tun i t ies  t o  t r y ,  sha re  ideas  

and  obse rve  o ther  teache rs  us ing d i f f e ren t  methods .  New methods  

lea rned  by educa to rs  f rom one  ano the r  w i l l  he lp  them make 

c lass rooms more  inc lus i ve .  New methods  w i l l  reduce  the  impact  o f  

l ea rn ing d i f f i cu l t ies  and  make lea rn ing  fun  (Ho ldswor th  2000 :52 ) .   

The  o the r  bes t  method  educa to rs  can  use  to  make  lea rn ing fun  is  

the  ch i ld -cen t red  method .  Ch i ld  cen t red  methods  can  encou rage  

lea rne rs  to  p lay toge the r  and  share  respons ib i l i t ies ;  p reven t  the  

deve lopment  o f  d i f f i cu l t i es  i n  lea rn ing;  inco rpo ra te  the  sk i l l s  

needed fo r  eve ryday  l i f e  in to  the  cur r icu lum;  re la te  what  i s  

l ea rned  f rom schoo l  to  da i l y  l i f e  and  home s i tua t ions ;  va ry  the  

method  and  pace  o f  teach ing  in  o rder  to  ma in ta in  lea rners ’  

i n te res t  and  enab le  them to  lea rn  a t  t he i r  own  speed ;  imp rove  

qua l i t y  o f  re la t i onsh ips  in  the  c lass room and  he lp  teache rs  to  

improve  the i r  teach ing sk i l l s  (Ho ldswor th  2000 :61 ) .    

 

3.4 .6 .  Conf l ic t  management  sk i l l  

Conf l i c t  i s  an  inev i tab le  f ea tu re  o f  a l l  o rgan isa t iona l  l i f e .  As  a  

resu l t  o f  th is ,  the  ab i l i t y  to  dea l  wi th  con f l i c t  i s  a  key  aspec t  o f  

manage r ia l  success  (Murphy  1994 :1  as  c i ted  in  Van  de r  Merwe e t  

a l .  2005 :26 ) .  Con f l i c t  management  en ta i l s  the  imp lementa t ion  o f  

s t ra teg ies  to  b ind  the  harmfu l  aspec ts  o f  d i sagreement  and  to  add  

the  he lp fu l  aspec ts  o f  d i sagreement  (Thomas-K i lmann 2009 :2 ) .  
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One leade rsh ip  f unc t ion  fo r  ILS is  manag ing con f l i c t  and  o ther  

d is tu rbances  ins ide  and  ou ts ide  the  schoo l .  Manag ing con f l i c t  i s  

necessa ry ,  because  ILS is  ra re l y  a  se t t led  and  agreed  upon  po l icy  

i n  many schoo ls .  Ove r t  and  cove r t  res i s tance  the re fo re  has  to  be  

managed (Kgo thu le  &  Hay2013 :36 ) .  Acco rd ing to  Runde  and  

F lanagan (as  c i ted  in  Kgo thu le  &  Hay 2013 :36)  con f l i c t  

managemen t  is  fu r the r  de f ined  as  any s i tua t ion  in  wh ich  peop le  

have  incompat ib le  in te res ts ,  goa ls ,  p r inc ip les  o r  f ee l ings .  These  

au tho rs  cau t ion  tha t  t h i s  de f in i t i on  encompasses  many d i f f e ren t  

s i tua t ions  and  eco log ies ,  as  do  a  leade r ’ s  ro le  and  

respons ib i l i t ies .   The  con f l i c t  re fe r red  to  in  th i s  s tudy ,  i s  the re fo re  

one  wh ich  may occur  when changes dur ing  the  imp lementa t ion  and  

managemen t  o f  ILS takes  p lace .    

The  th ree  s t ra teg ies  o f  con f l i c t  managemen t  as  iden t i f ied  by  

K ruge r  &  Van Scha lkwyk  as  c i ted  in  Van  de r  Merwe et  a l .  2005:33)  

i nc lude  peace fu l  coex is tence ,  comprom ise  and  p rob lem so lv ing.  In  

o rde r  to  manage con f l i c t ,  a  leader  o r  manager  mus t  be  ab le  to  

th ink  c lea r l y  so  tha t  those  in  con f l i c t  mus t  be  ab le  to  d i scuss  the  

p rob lem peace fu l ly  and  want  to  reach  a  reso lu t ion .  The  success fu l  

op t ion  o f  so l v ing p rob lems  peace fu l l y  i s  t o  avo id  spec i f i c  peop le ,  

i ssues ,  s t y les  o r  g roups  tha t  may cause  con f l i c t  (Murphy  1994 :64  

as  c i ted  in  Thomas-K i lmann 2009 :2 ) .  Con f l i c t  add ressed  in  a  

peace fu l  way encou rages  e i the r  par t y  to  comprom ise .  Compromise  

i s  the  g i ve–and - take  exchange,  resu l t ing  in  ne i the r  pa r t y  w inn ing 

o r  los ing.  To  hand le  con f l i c t s  rega rd ing ILS a t  the  Mo theo  

c lus te r ing schoo ls ,  SMT members  there fo re  choose  any  s t y le  f rom 

the  mode l  ca l led  the  Thomas-K i lmann mode l .  Th is  mode l  was  

des igned  by  two  psycho log is t s ,  Kenne th  Thomas and  Ra lph  

K i lmann (2009 :1 ) .  The  con f l i c t  p rocess  fo l l owed i s  gu ided  by  the  

f i ve  p r inc ip les ,  compe t ing,  accommodat ing ,  co l labo ra t ing ,  

comprom is ing  and  avo id ing:  

•  Compet ing  means  s tand ing  up  fo r  you r  own r igh ts  and  

de fend ing what  you  be l ieve  is  co r rec t .  
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•  Accommoda t ing  means tha t  you  y ie ld  to  o the rs ’  po in t  o f  v iew.  

•  Co l labora t ing means bo th  s ides  a re  w i l l ing  to  co -ope ra te  and  

l i s ten  to  each  o the r .   

•  Compromis ing means bo th  pa r t ies  seek  a  be t te r  so lu t ion  in  

the  m idd le  g round  as  one  g i ves  to  ano the r ,  wh i le  ano ther  

takes .  

•  Avo id ing means bo th  s ides  do  no t  co -ope ra te  and  a re  

asse r t i ve  in  o rder  to  so lve  the i r  con f l i c t .  They  wou ld  come 

ou t  w i th  a  t rag ic  resu l t .  Bo th  s ides  wou ld  ra ther  wa i t  un t i l  

they f ind  a  be t te r  so lu t i on  o r  j us t  avo id  the  s i tua t ion  

(Thomas-  K i lman 2009 :1 ) .  

Hand l ing con f l i c t s  f a i r l y  a t  Mo theo  c lus te r ing schoo ls ,  pa r t i cu la r l y  

con f l i c t s  in  I LS,  the  SMT members  shou ld  the re fo re  possess  

con f l i c t  sk i l l s  tha t  w i l l  enab le  them to  cons ide r  the  above  

ment ioned  p r inc ip les .  Th is  imp l ies  tha t  conf l i c t  managemen t  sk i l l s  

shou ld  enab le  SMTs to  ensu re  tha t  t eache rs  a re  t ra ined  on  

inc lus i ve  p rac t i ces  to  ensu re  tha t  the i r  a t t i tudes  and  app roaches 

do  no t  p reven t  lea rne rs  w i th  lea rn ing bar r ie rs  f rom ga in ing access  

to  cu r r i cu lum (DoE 2002:52 ;  W o l fgang ,  Bake r  &  W ebste r  2009 :1 ) .  

S ta f f  deve lopment  shou ld  a lso  a im to  encou rage  educa to rs  to  

meet  on  a  regu la r  bas is  to  d i scuss  the i r  p rob lems and  deve lop  

con f idence  in  t he i r  own ab i l i t ies .  

 

3.4 .7 .  Negot ia t ing  sk i l l  

Acco rd ing to  P r ins loo  (2005 :174) ,  nego t ia t ions  a re  common 

s i tua t ions  in  wh ich  two  o r  more  pa r t ies  w i th  some common ground  

t r y  to  conv ince  each  o the r ,  us ing  reason ing and  a rgument ,  to  

agree  to  cer ta in  dec is ions .  Ba r ton  (2009 :123)  de f ines  nego t ia t ion  

as  a  use fu l  and  cons t ruc t i ve  me thod  ind iv idua ls  use  to  

accommoda te  d i f fe r ing in te res ts  and  agendas and  a  p r imary too l  

i n  compe t i t i ve  s i tua t ions ,  bu t  i s  a l so  used  in  coope ra t i ve  
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a r rangemen ts .  Nego t ia t i on  in  ILS is  necessa ry ,  because  i t  w i l l  

s t rengthen  the  co l l abo ra t ion  and  co -ope ra t ion  o f  a l l  s takeho lders  

i n  a  schoo l ,  be tween  schoo ls  and  o the r  sec to rs ,  l i ke  Hea l th ,  

Soc ia l  Se rv ice  and  the  Sou th  A f r ican  Po l ice  Se rv i ce ,  who  cou ld  

p lay  a  pa r t  in  the  de l i ve ry  o f  inc lus i ve  p rov is ion  (Mo jak i  2009 :46 ;  

RSA DoE 2002:28 ;  Lomofsky  &  Laza rus  2010 :307 ) .  Through  

nego t ia t ing SMTs can  a lso  ensu re  tha t  schoo ls  a re  we l l  suppo r ted  

and  can  deve lop  ne two rks  be tween schoo ls  (RSA DoE 2002 :51) .  

Thus ,  th rough  nego t ia t ions  the  Motheo  c lus te r ing schoo ls  need  to  

nego t ia te  amongst  themse lves  f i rs t  i f  they have  a  rea l  des i re  to  

reach  an  agreement  o r  jo in t l y  so lve  the  p rob lems  abou t  ILS 

(P r ins loo  2005 :174 ) .  These  nego t ia t ions  must  be  done  by  SMT 

members .  Mat te rs  regu la r l y  nego t ia ted  by  SMT a t  schoo l  inc lude  

the  p r inc ipa l  and  the  SGB,  the  p r inc ipa l  and  o the r  SMT members  

and  the  p r inc ipa l  and  educa to rs  (Mo jak i  2009 :46 ) .  

 

3.4 .7 .1 .  The  pr inc ipa l  and SGB 

Negot ia t ions  be tween  the  p r inc ipa l  and  SGB usua l l y  invo lve  the  

se lec t ion  and  appo in tmen t  o f  s ta f f ,  ren t ing  ou t  o f  schoo l ,  se rv i ces  

app l ied  to  the  schoo l ,  pu rchase  o f  tex tbooks  and  educa t iona l  

mate r ia l ,  ma in tenance  and  improvement  to  schoo l  p rope r t y ,  schoo l  

f ees  and  d rawing  up  the  schoo l  budge t ,  lea rners  code  o f  conduc t ,  

the  e f fec ts  o f  pove r t y  on  lea rne r  and  so  on  (Pr ins loo  2005 :175 ;  

Ins t i tu tes  fo r  Hea l th  and  Deve lopment  Commun ica t ions  ( IHDC)  

(RSA DoH 2006:14) .  Nego t ia t ions  abou t  the  la t te r  aspec ts  

be tween SGB and  the  p r inc ipa l  a re  an  a t tempt  a t  c rea t ing a  

suppo r t i ve  env i ronment  f o r  SEN lea rne rs  as  requ i red  by  SASA Act  

84  o f  1996 .  A  rev iew o f  th i s  law in  2003  says  the  SGB and  the  

schoo l  p r inc ipa l  shou ld  take  s teps  to  manage  the  e f fec ts  o f  

pove r t y  on  lea rners .  As  a l ready  ind ica ted  in  chap te r  two ,  pove r t y  

i s  one  o f  the  fac to rs  caus ing lea rn ing bar r ie rs . I t  means lea rne rs  

who come to  schoo l  hungry,  d i r t y ,  w i t hou t  a  un i f o rm or  s ta t iona ry :  
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o r  who  come to  schoo l  emot iona l ly  d is t ressed ,  need  to  be  g i ven  

ex t ra  suppo r t  so  tha t  they  can  lea rn  (RSA DoH 2006:14 ) .  

In  the  con tex t  o f  th i s  s tudy,  nego t ia t ions  be tween the  p r inc ipa l  

and  SGB shou ld  be  to  make  the  SGB o f  the  Motheo  c lus te r ing  

schoo ls  aware  o f  the i r  ro le  w i th  rega rd  to  suppo r t i ve  ac t i v i t ies  f o r  

ILS.  The  suppo r t i ve  ro le  o f  SGB in  ILS cou ld  be  to  ge t  those  

suppo r t i ve  ac t i v i t ies  s ta r ted ,  co -o rd ina te  and  lead  them.  Examp les  

o f  suppo r t i ve  ac t iv i t ies  by  SGB inc lude  ra i s ing ext ra  f unds  needed 

fo r  vu lne rab le  lea rne rs ,  meet ing w i th  pa ren ts  and  ca reg ive rs ,  

encou rag ing o ther  gove rnment  depa r tmen ts  to  v i s i t  the  schoo l  to  

o f f e r  suppo r t ,  he lp ing  in  t he  schoo l  f ood -ga rden ing o r  a f te r -ca re  

ac t i v i t ies  (Ba r ton  2009 :123   &  P r ins loo  2005 :175 ) .  

 Accord ing  to  the  Jo in t  Eu ropean Un ion  and  Counc i l  o f  Eu ropean  

Reg iona l  Suppo r t  f o r  I nc lus i ve  Educa t ion  (2013 :10 )  the  SGB 

members  represen t  the  pa ren ts  o f  a l l  lea rne rs ,  inc lud ing  SEN 

lea rne rs .  They can  the re fo re ,  in  co l labora t ion  w i th  SMT and  

pa ren ts :  o rgan ise  wo rkshops  fo r  pa ren ts  to  inc rease  knowledge  

and  unde rs tand ing  o f  inc lus i veness  and  e l im ina te  b iases ;  o f f e r  

suppo r t  to  paren ts  th rough  pa ren t -pa ren t  mode ls ;  ra i se  awareness  

o f  inc lus i veness  in  loca l  commun i t ies  and  s t reng then  suppo r t  to  

schoo ls  by  loca l  commun i t ies ;  invo lve  pa ren ts  and  vo lun tee rs  in  

o rgan isa t ion  o f  ex t ra -cu r r icu lum ac t i v i t ies ;  p rov ide  suppo r t  to  

f ami l ies  in  need  and  o rgan ise  human i ta r ian  ac t i v i t ies  and  

dona t ions .   

 

3.4 .7 .2 .  The  pr inc ipa l  and o ther  SMT members  

The p r inc ipa l  and  o ther  SMT members  usua l l y  nego t ia te  abou t  

l ea rne rs ’  demands ,  d isc ip l ina ry  ac t ion  aga ins t  s ta f f  and  learners ,  

demands o f  re l i g ious  g roups ,  improv ing  the  qua l i t y  o f  teach ing ,  

renewa l  in  the  schoo l ,  u t i l i sa t ion  o f  resources ,  ra t i ona l isa t ion  in  

the  schoo l  and  con f l i c t  be tween s ta f f ,  pa ren ts  and  learners  
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(P r ins loo  2005 :175 ) .  I n  the  con tex t  o f  ILS,  nego t ia t ions  abou t  the  

la t t e r  aspec ts  need  to  i nvo lve  the  p r inc ipa l ,  the  en t i re  SMT and  

SBST co-o rd ina to r .  The  p r inc ipa l  and  SMT members  in  

co l labo ra t ion  w i th  SBST  co -o rd ina to r  need  to  iden t i f y  behav iou rs  

tha t  suppo r t  s te reo types ,  b iases  and  p re jud ices ,  wh ich  p roves  

inva luab le  to  them in  choos ing educa t iona l  p rogramming to  

dec rease  such  behav iou r  (Bar ton  2009 :122 ) .  Be ing success fu l  in  

dea l ing  w i th  such  behav iou r  makes con f l i c t  reso lu t ion ’s  educa t ion  

become less ,  bu t  more  abou t  c rea t ing  an  env i ronmen t  f o r  sha r ing 

and  unde rs tand ing  o the rs .  To  c rea te  an  env i ronment  o f  shar ing  

and  unders tand ing  o thers  rega rd ing  ILS a t  the  Motheo  c lus te r ing 

schoo ls ,  the  p r inc ipa l ,  SMT members  and  SBST co -o rd ina to rs  w i l l  

the re fo re  a lso  have  to  exe rc i se  the  ment ioned  nego t ia t ing 

aspec ts .  Nego t ia t i ng those  aspec ts  may improve  the  qua l i t y  o f  

teach ing and  lea rn ing in  ILS.   

 

3.4 .7 .3 .  Negot ia t ion be tw een the  pr inc ipa l  and  educators  

The p r inc ipa l  and  educa to rs  nego t ia t ions  most l y  invo lve  the  r i gh ts  

and  conce rns  o f  educa to rs  as  we l l  as  lea rne rs .  These  nego t ia t ions  

go  to  t he  exten t  o f  invo lv ing  t rade  un ions  and  the  DoE (P r ins loo  

2005 :175 ) .  The  r i gh ts  o f  SEN lea rne rs  have  been  men t ioned  

p rev ious ly  and  i t  shou ld  be  re i t e ra ted  tha t  no  one  w i l l  p romote  the  

r i gh t  to  educa t ion  o f  SEN learne rs  be t te r  than  educa to rs .   

Spec ia l i s t  educa to rs  a re ,  howeve r ,  scarce  fo r  t h i s  job .  Even  a t  the  

schoo ls  where  ILS i s  rende red  by  spec ia l i s t  educa to rs ,  these  

educa to rs  do  no t  rece ive  suppor t  f rom  bo th  SMT members  and  the  

en t i re  s ta f f .  A t yp ica l  example  is  the  researche r ’s  schoo l .  In  

suppo r t ing th is  Ba r ton  (2009 :124 )  s ta tes  tha t  ILS does  no t  ye t  

have  s t rong  and  cons is ten t  suppo r t  f o r  i t s  use  in  c lass rooms  

across  Amer i ca .  The  reasons  fo r  lack  o f  suppo r t  a re  the  chang ing 

de f in i t ion  o f  inc lus ion  and  few cons is ten t ,  s t r i ngen t  expe r imenta l  

des igns  among imp lemented  p rograms .  I t  has  been  ment ioned  
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ea r l i e r  tha t  the re  can  never  be  success fu l  imp lementa t ion  o f  ILS 

p rograms  i t  educa to rs  a re  no t  who le -hea r ted ly  commi t ted  (S teyn  

2009 :267 ) .  Mot i va t ing  educa to rs  to  become commi t ted  to  the  

imp lementa t ion  o f  ILS is  the  ro le  o f  the  p r inc ipa l  and  o the r  SMT 

members .  Success fu l  mot i va t ion  depends on  the  invo lvement  o f  

SMT members  in  the  p rocess  o f  teach ing and  lea rn ing  o f  ILS  and  

con t inuous  deve lopmen t  o f  teachers  (Fon  2011 :28 ) .  Accord ing to  

W o l fgan  e t  a l .  (2009 :1 )  ne two rk ing w i th  o the r  depa r tmen ts  f o r  

o ther  se rv i ces  requ i red  fo r  ILS m igh t  deve lop  idea l  inc lus i ve  

educa to rs  who a re  t rus two r thy and  d i sc ree t ,  accoun tab le ,  c rea t i ve  

and  resou rce fu l .  These  educa to rs  w i l l  be  commi t ted  to  cond i t ion  

improvemen t ,  p romote  h igh  expec ta t ions ,  accep t  and  va lue  

d i ve rse  lea rne rs ,  use  d i f f e ren t  l ea rn ing s t y les  and  mu l t ip le  

i n te l l i gences .  

To  p romote  the  SEN lea rne rs  r i gh t  to  educa t ion  a t  the  Motheo  

c lus te r ing  schoo ls ,  educa to rs  there fo re  need  to  p rac t ice  the  

d i f f e ren t  p r inc ip les ,  such  as  the  p r inc ip le  o f  to ta l i t y  and  

ind iv idua l isa t ion  (Mbe lu  2011 :4 )  Tha t  means the  lea rne r  shou ld  be  

taugh t  as  a  who le ,  tak ing in to  cons ide ra t ion  h is  o ther  un ique  

needs and  ind iv idua l  ab i l i t ies ,  po ten t ia l  l i f e  exper iences ,  as  we l l  

as  background  when  teach ing and  lea rn ing i s  i n  p rogress .  Th is  

w i l l  enab le  educa to rs  to  co l labo ra te  w i th  o the rs ,  pa ren ts ,  

ca reg ive rs ,  o the r  teache rs  and  suppo r t  teams,  t o  l ea rn  abou t  

i nc lus i ve  teach ing p rac t ices ,  assessment  mod i f i ca t ions  and  

ba r r ie rs  to  lea rn ing as  we l l  as  to  share  t ime ,  resou rces  and  

knowledge .   

 

3.4 .8 .  Prob lem Solving  and dec is ion-making  Ski l ls  

Mak ing  th ings  happen  as  we  wish  them to  in  a  schoo l ,  as  we l l  as  

p reven t ing unwanted  even ts ,  depend on  the  sk i l l  o f  so l v ing 

p rob lems  by  mak ing  dec is ions  based  on  sound  schoo l  po l i c ies  
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(Van  Devente r  &  Kruge r  2005 :95 ) .  P rob lem so lv ing and  dec is ion  

mak ing  a re  con t inuous  managemen t  tasks  tha t  p lay  a  ve ry  

impo r tan t  pa r t  in  the  management  p rocess .  The  qua l i t y  o f  t he  

manage r ’s  dec is ion  mak ing  sk i l l s  w i l l  de te rm ine  the  e f fec t i veness  

o f  h i s  o r  her  p lann ing,  o rgan is ing,  leade rsh ip  s t y le  and  o f  the  

con t ro l l ing  task .  These  four  tasks  a re  iden t i f ied  as  focus  a reas  o f  

th i s  s tudy  as  fa r  as  manag ing ILS  i s  conce rned .  A l l  f ou r  tasks ,  

p lann ing,  o rgan is ing,  lead ing and  con t ro l  invo lve  dec is ion  on  a  

p rob lem tha t  must  be  so lved ,  o r  to  add ress  a  s i tua t ion  tha t  needs  

to  be  changed (Van  Devente r  &  K ruge r  2005 :97) .  As  ind ica ted  

p rev ious ly ,  the  educa to rs  o f  the  Motheo  c lus te r ing  schoo ls  a re  

faced  w i th  p rob lems  rega rd ing the  imp lementa t ion  o f  ILS  and  SMT 

members  w i th  the  management  the reo f .  Th is  means dec is ions  

need  to  be  made  on  how to  so lve  these  imp lementa t ion  and  

managemen t  p rob lems.  Van  Devente r  &  K ruger  (2005 :97)  sugges t  

the  fo l lowing  dec is ion  mak ing p rocess .  

 

Table  3 .2 :  The dec is ion making process 

 

DECISION MAKING ACTIVITIES 

Determine  Ident i f y  S ta te  Eva lua te  Implement  

Dete rm ine  
the  
ex is tence  
and  
impor tance  
o f  appa ren t  
p rob lems .  

Iden t i f y  
p rob lems  
se t t ing 
des i red  
ou tcomes 
and  ge t t ing 
a l l  the  
fac t s  and  
fee l ings  

S ta t ing the  
rea l  
p rob lem 
and  
de te rm in ing 
a l te rna t i ve  
so lu t i ons   

Eva lua t ing 
and  
choos ing  
be tween 
a l te rna t i ve  
so lu t i ons  

Imp lement  
the  chosen  
so lu t i on  

Adapted f rom Van Deventer  and  Kruger  (2005 :97 )  
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Prob lem f ind ing  and  de te rm in ing the  ex is tence  and  impor tance  o f  
the  appa ren t  p rob lems a re  the  f i rs t  p r inc ip les  o f  dec is ion  mak ing  
whe re  SMT members  can  ask  ques t ions ,  such  when,  where ,  how,  
and  why the  p rob lem occu r red  o r  why  i s  there  a  s i tua t ion  such  as  
th i s?  Be fo re  ana lys ing the  p rob lem,  the  leade r  o r  manager  shou ld  
there fo re  s ta r t  w i th  h imse l f  o r  he rse l f  (RSA DoE 2004 :13 ) .  The  
imp l i ca t ion  i s  tha t  the  leade r  shou ld  ask  h imse l f  o r  he rse l f  i f  he  o r  
she  has  c lea r l y  commun ica ted  expec ta t ions  to  the  s ta f f ;  does  the  
s ta f f  unde rs tand  the  task  o r  the  job  tha t  shou ld  be  done ;  how does  
the  leade r  t rea t  the  s ta f f ;  a re  the  leade r ’s  expec ta t ions  o f  the  s ta f f  
ou tpu t  rea l i s t i c ;  has  the  leade r  p rov ided  the  s ta f f  wi th  the  
resources  they  need  to  pe r fo rm the i r  job?  On ly  a f te r  the  leader  
has  sa t i s f ied  h imse l f  o r  he rse l f  tha t  he  o r  she  is  no t  the  p rob lem,  
can  he  o r  she  s ta r t  sc ru t in i z ing the  p rob lem.  

The second s tep  in  the  dec is ion -mak ing  p rocess  is  iden t i f y ing 

p rob lems ,  de te rm in ing ou tcomes  and  se t t ing  a l l  the  fac t s  and  

op in ions .  A  p rob lem i s  an  obs tac le  t ha t  s tands  in  a  way o f  

ach iev ing  ou tcomes.  To  ove rcome the  obs tac le  and  so lve  the  

p rob lem SMT members  there fo re  f i rs t  have  to  know what  the  

ou tcome i s .  Then  they  have  to  de f ine  the  s i t ua t ion  o r  p rob lem in  

te rms o f  the  schoo l ’s  ou tcomes (Van  Devente r  &  K ruge r  2005 :98 ) .  

Poss ib le  p rob lems  to  be  so lved  in  ILS inc lude  lack  o f  c la r i t y  o f  

ob jec t i ve ;  lack  o f  commi tmen t  f rom o the r  s ta f f  members ;  poo r  

pe r fo rmance ;  heavy  wo rk  load ;  poo r  p r io r i t i z ing and  bad  work ing  

re la t ions  (W o l fagan  et  a l .  2009 :2 ) .   

One o the r  key  cha l lenge  faced  by  ma ins t ream schoo ls  w i th  ILS  i s  

the  SBST to  p rov ide  a  ho l i s t i c  and  in tegra ted  suppor t  se rv i ce  to  

the  schoo ls  (RSA DoE,  Deve lop ing Suppo r t  Teams:  Gu ide l ines  fo r  

P rac t ice  2002 :22) .  The  suppo r t  se rv i ces  a t  schoo l  leve l  a re  

usua l l y  uncoo rd ina ted  to  an  ex ten t  o f  members  no t  knowing  who 

shou ld  do  what .  The  suppor t  se rv i ces  need  to  f i t  t oge the r  f o r  

schoo ls  t o  expe r ience  a  we l l -managed  suppo r t  f o r  the i r  wo rk  and  

the  se rv ice  p rov ide rs  wo rk  w i th in  a  c lea r ,  we l l  o rgan ised  p lan  o f  

ac t ion .  Fo r  a  we l l -managed  ILS  a t  the  Motheo  c lus te r ing schoo ls  

the  SMT the re fo re  needs  to  iden t i f y  the  p rob lem wi th  rega rd  to  the  

func t iona l i t y  o f  SBST.      
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The th i rd  s tep  in  the  dec is ion  mak ing p rocesses  i s  to  s ta te  the  

rea l  p rob lem and  de te rm ine  a l te rna t i ve  so lu t ions  (RSA DoE 

2002 :27 ;  Van  Devente r  &  K ruger  2005 :98 ) .   A l te rna t i ve  so lu t ions  

shou ld  be  exp ressed  in  te rms  o f  wha t  i t  i s  the  SMT wants  to  reach  

a t  the  end .  To  he lp  es tab l ish  p r io r i t ies ,  i t  i s  use fu l  t o  sp l i t  the  

needs in to  ca tego r ies .  P r io r i t i s ing needs is  c ruc ia l ,  because  the  

SMT cannot  respond  to  a l l  o f  them a t  once  (RSA DoE 2002:27 ) .  

The  imp l i ca t ion  o f  t h i s  to  th is  s tudy  is  tha t  a f te r  t he  SMT members  

have  unders tood  the  who le  p ic tu re  in  te rms o f  needs  they  shou ld  

then  p r io r i t i se  them and  de te rm ine  a l te rna t i ve  so lu t ions .  

A l te rna t i ve  so lu t ions  may inc lude  resources  ava i l ab le  to  meet  the  

needs o f  I LS and  who i s  do ing wha t  in  the  SBST to  add ress  those  

needs.  

The  four th  s tep  in  the  dec is ion  mak ing  p rocess ,  i s  eva lua t ing and  

choos ing the  a l te rna t i ve  so lu t ions  to  so lve  the  p rob lem (Ca l i t z  et  

a l .  1992 :20 ) .  Iden t i f y ing and  choos ing d i f f e ren t  so lu t i ons  w i l l  

enab le  the  SMT  members  to  ove rcome the  p rob lem and  ach ieve  

the  resu l t  they  wan t .  Eva lua t ion  o f  so lu t ions  invo lv ing the  team 

members  who wi l l  ac tua l l y  do  the  wo rk  need  to  be  done  be fo re  

dec id ing  wh ich  so lu t ions  a re  bes t .  In  th is  s tudy ,  the  SMT members  

o f  the  Motheo  c lus te r ing schoo ls  w i l l  the re fo re  have  to  i nvo lve  the  

SBST when mak ing dec is ions  o f  so l v ing the  p rob lems fac ing the i r  

schoo ls  w i th  regard  to  ILS.  The  a l te rna t i ve  so lu t ions  to  so lve  ILS 

p rob lems a t  the i r  schoo l  may inc lude :  hav ing a  c lea r  common ly 

unde rs tood  s t ra teg ic  p lan  w i th in  wh ich  each  ro le  p layer  

unde rs tands  h i s  o r  he r  ro les  and  respons ib i l i t ies ;  l ink  th is  p lan  

w i th  the  DBST s t ra teg ic  p lan  and  o the r  leve ls  o f  the  sys tem 

inc lud ing  reg iona l ,  p rov inc ia l  and  na t iona l  leve ls ,  add ress ing gaps  

and  ove r laps  in  suppo r t  be ing p rov ided ;  ra t iona l i se  s t ruc tu ra l  

a r rangemen ts  w i th in  schoo ls ,  iden t i f y  t he  coo rd ina to r  f o r  SBST 

and  leaders  o f  o the r  teams wi th in  the  spec i f i c  wo rk ing g roups  and  

p rov id ing  leade rsh ip  and  a  c lea r  v i s ion  tha t  l inks  the  needs (RSA 

DoE  2002 :27) .  
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The f i f th  s tep  in  the  dec is ion  mak ing p rocess  i s  the  

imp lementa t ion  o f  the  dec is ion  (Ca l i t z  et  a l .  1991 :9 ;  Van  Devente r  

&  K ruge r  2005 :99) .  I t  i s  impo r tan t  to  in fo rm the  s ta f f  members  who 

a re  l i ke l y  to  be  a f fec ted  by the  dec is ion  to  ensure  e f fec t i ve  

imp lementa t ion .  The  necessa ry gu idance  shou ld  be  ava i lab le  to  

imp lement  the  dec is ion .  A t  th i s  s tage  the  leade r  i s  a l ready dea l ing 

w i th  o the r  managemen t  tasks :  de lega t ing ,  coo rd ina t ing and  

con t ro l l ing .  S ince  the re  i s ,  howeve r ,  no  subs t i tu te  f o r  the  persona l  

p resence  o f  the  leade r ,  he  o r  she  w i l l  have  to  do  some MBW A-

Managemen t ,  By  W alk ing Around .  In  the  con tex t  o f  th is  s tudy the  

imp lementa t ion  o f  t he  dec is ion  w i th  rega rd  to  ILS p rob lems  a t  the  

Motheo  c lus te r ing  schoo ls  w i l l  a f f ec t  t he  SMT members ,  SBST,  

educa to rs  and  somet imes ,  SGB members .  The  SMT wi l l  have  to  

i n fo rm the  la t te r  s t ruc tu res  abou t  the  dec is ion  and  e f fec t i ve  

imp lementa t ion  the reo f .  Coo rd ina t ion  and  con t ro l l i ng  o f  ILS 

ac t i v i t ies  a re  then  de lega ted  to  the  SBST coord ina to r .  The  

coo rd ina to r  shou ld ,  however ,  a lso  be  gu ided  by  the  p r inc ipa l  to  

ensu re  tha t  ILS is  p rov ided  in  a  we l l -managed,  e f f ec t i ve ,  e f f i c ien t  

and  economica l  way  (RSA DoE 2002:27) .         

A  leade r  may f ind  h im-se l f  o r  he r -se l f  so l v ing e i ther  peop le ’s  

p rob lems o r  p rob lem peop le .  Peop le  p rob lems a re  p rob lems tha t  

emana te  f rom br ing ing peop le  o f  d i f f e ren t  s t y les  and  app roaches 

toge the r ,  o r  a re  a t  t imes caused  by  human e r ro rs  o f  omiss ion ,  

wh ich  can  be  rec t i f ied ,  once  recogn ised  (e .g .  no t  agree ing  on  

what  a  p r io r i t y  i s ) .  P rob lem peop le  a re  peop le  whose  “modus  

ope rand i ”  p resen ts  a  p rob lem fo r  peop le  they  have  to  in te rac t  

w i th .  P rob lem peop le  have  deep -sea ted  issues  tha t  make  i t  

d i f f i cu l t  f o r  such  peop le  to  wo rk  ha rmon ious ly  w i th  o thers  (e .g .  a  

s ta f f  member  who  opposes  au thor i t y  as  a  ma t te r  o f  pe rsona l  

s t y le ) .   
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3.4 .9 .  Contro l  Sk i l l  

Cont ro l  i s  one  o f  the  i ssues  tha t  led  to  th i s  s tudy  and  i s  rega rded  

as  the  most  impor tan t  task  tha t  shou ld  be  per fo rmed by  SMTs as  

no  teach ing can  be  success fu l  w i thou t  con t ro l  (Van  der  Merwe  et  

a l .  2005 :1127  &  Ca l i t z  et  a l .  1992 :10) .  Con t ro l  i s  de f ined  as  the  

p rocess  o f  mon i to r ing ac t i v i t ies  to  de te rm ine  whethe r  ind iv idua l  

un i t s  and  the  o rgan isa t ion  i t se l f  a re  ob ta in ing  and  u t i l i s ing the i r  

resources  e f fec t i ve l y  and  e f f i c ien t l y  (S i t te r t  2011 :8  &  Ca l i t z  e t  a l .  

1992 :10 ) .  Fo r  mon i to r ing  to  be  e f fec t i ve  and  e f f i c ien t  i t  can  be  

done  by  con t ro l l ing  teachers ’  and  lea rne rs ’  wo rk  w i th  the  use  o f  

the  fo l lowing  methods ,  p repa ra t ion ;  p resen ta t ion ;  eva lua t ion  and  

fo rma l  meet ings  (Rayne r  2007 :107 ;  Van  de r  Merwe e t  a l .  2005 :  

132  &  Ca l i t z  et  a l .  1992 :46 ) .    

P repa ra t ion  fo r  a  lesson  is  the  very  impor tan t  task  o f  educa to rs  

and  i t  ensures  tha t  educa to rs  do  no t  come  to  c lass  unprepared  

(Ca l i t z  et  a l .  1992 :46 ) .  SMT members  can  a t  mos t  make  c lass  

v i s i t s  in  an  a t tempt  to  gauge the  success  o f  a  pa r t i cu la r  

educa to r ’s  p resen ta t ion  (S i t te r t  2011 :10 ) .  In  eva lua t ing the  

p resen ta t ion  o f  teache rs ,  SMT  members  need  to  use  educa to rs ’  

and  lea rne rs ’  work  inc lud ing  the  wr i t ten  wo rk  o f  lea rne rs ,  mark  

shee ts ,  tes t s  and  memoranda,  repo r t s  as  we l l  as  adm in is t ra t i ve  

du t ies  (DoE  2003:64  &  P r ins loo  2005 :128 ) .   Adm in is t ra t i ve  du t ies  

o f  educa to rs / teache rs  tha t  can  be  used  to  check  i f  the i r  wo rk  is  up  

to  s tanda rd  inc lude  lesson  p lans ,  ques t ion  pape rs ,  tes t  and  

examina t ion  pape rs ,  memoranda.  Then  a f te r  check ing these ,  a  

f o rma l  meet ing can  be  used  to  measure  the  educa to r ’ s  knowledge  

and  sk i l l s  in  h i s  o r  he r  sub jec t  o r  f ie ld  o f  exper ience .  I f  th i s  i s  

l ack ing,  the  meet ing can  a lso  se rve  as  a  co r rec t i ve  func t ion  fo r  

improv ing the  qua l i t y  o f  teach ing .  The  reason  fo r  th is  i s  because  

the  a im o f  con t ro l  i s  to  imp lement  co r rec t i ve  measu res  i f  the  

ob jec t i ves  a re  no t  accompl ished  (S i t te r t  2011 :8 ) .   
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For  the  success  o f  ILS  suppo r t  a t  Motheo  c lus te r ing schoo ls ,  SMT 

members  w i l l  have  to  p lan  fo r  con t ro l  o r  mon i to r ing.  By  us ing  the  

methods  ment ioned  above ,  they  w i l l  be  ab le  to  es tab l i sh  i f  the  

ob jec t i ves  o f  a  p lan  have  been  accomp l i shed .  These  can  be  done  

by  fo l lowing  the  s teps  inc lud ing es tab l ish ing  s tanda rds  and  

methods ,  measu r ing ac tua l  pe r fo rmance ,  eva lua t ing  pe r fo rmance  

and  tak ing  co r rec t i ve  ac t ion  (Pr ins loo  2005 :130 ) .  These  s teps  

have  been  d iscussed  in  de ta i l  in  Chap te r  one .  

Th rough  con t ro l ,  the  co -o rd ina to rs  o f  Motheo  c lus te r ing schoo ls  

w i l l  ensu re  tha t  a l l  ac t i v i t ies  a t  a l l  leve ls  o f  the  schoo l  acco rd  w i th  

schoo l ’s  ou tcomes ,  tha t  qua l i t y  o f  teach ing and  lea rn ing and  c l ien t  

sa t is fac t ion  i s  reached,  tha t  e f f o r t  pu t  i n  p lann ing,  o rgan is ing and  

lead ing is  wo r th -wh i le  (Van  Devente r  &  Kruge r  2005 :127) .  Con t ro l  

i s  comp lementa ry  to  p lann ing  and  i t  ind ica tes  to  management  

whethe r  ac t i v i t ies  a re  p roceed ing  acco rd ing to  p lan  (Educa to rs ’  

Gu ide  to  Schoo l  Managemen t  2005 :128 ) .P lann ing  is  t he  f i r s t  s tep  

in  con t ro l ,  w i thou t  con t ro l  p lann ing i s  po in t less  and  w i thou t  

p lann ing con t ro l  i s  no t  poss ib le .  The  success  o f  ILS there fo re  

depends on  the  app l ica t ion  o f  the  four  key managemen t  tasks  

inc lud ing  p lann ing ,  o rgan is ing ,  lead ing  and  con t ro l l ing  (S i t te r t  

2011 :4 -7  &  Pugh 1980 :44 ) .   

 

3.5 .  FOUR MAN AGEMENT TASKS FOR ILS 

Plann ing ,  o rgan is ing,  lead ing and  con t ro l l ing  w i l l  be  d iscussed  as  

the  key  management  tasks  tha t  shou ld  be  pe r fo rmed  by  SMT 

members  o f  ma ins t ream schoo ls  in  rende r ing e f fec t ive  ILS.  These  

tasks  a re  as  much  impor tan t  in  teach ing and  lea rn ing o f  ILS as  

they a re  in  teach ing  and  lea rn ing o f  the  t rad i t i ona l  c lass room.  
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3.5 .1 .  P lann ing for  ILS 

In  the  con tex t  o f  ILS,  p lann ing i s  a l so  impo r tan t  in  the  sense  tha t  

l ea rne rs  a re  sub jec ted  to  a  t rans i t ion  p rocess  occur r ing  

th roughout  the i r  schoo l  and  soc ia l  l i ves ,  f rom pr imary  to  pos t  

p r imary ,  f rom pos t  p r imary  to  h ighe r  educa t ion  and  adu l t  l i f e .  I f  

t rans i t ion  is  p lanned  in  advance ,  i t  w i l l  be  eas ie r  f o r  lea rne rs  to  

make  i t  f rom one  s tage  to  ano ther .  Acco rd ing to  the  S ingapo re  

M in is t r y  o f  Educa t ion  (2013 :44) ,  the  success  o f  t rans i t ion  depends 

on  the  ab i l i t y  to  sha re  in fo rmat ion  abou t  the  ch i l d  (Medn ick ,  

2007 :149 ) .They  suppo r t  t h i s  by  ment ion ing tha t  the  lea rner  

suppo r t  f i le  i s  a  good  method  o f  co -o rd ina t ing and  co l l ec t ing wo rk .  

Th is  f i le  cou ld  be  in  an  A4  b inde r  and  inc lude  the  fo l l owing 

sec t ions  (Medn ick  (2007 :149 )  

•  Genera l  in fo rmat ion ,  i .e .  the  names o f  the  key worke r  and  

suppo r t  teachers  and  o the r  p ro fess iona ls  invo lved ;  

•  Med ica l  and  p ro fess iona l  in fo rmat ion ,  i .e .  med ica l  de ta i l s  o r  

repo r t ,  adv ice  o f  psycho log is t ,  speech  therap is t ,  

occupa t iona l  the rap is t ;  

•  The i r  s ta tement  o f  educa t iona l  needs ;  

•  Spec i f i c  p rogrammes ,  i .e .  phys io the rapy ,  speech  therapy,  

to i le t ing and  feed ing  p rogrammes;  

•  The  ac t ion  s t ra tegy  p lan  ou t l i n ing  spec i f i c  ways  a  lea rner  

can  access  the  cur r i cu lum and  env i ronmen t ;  

•  A  t imetab le  showing  t imes when the  ch i l d  w i l l  rece ive  

suppo r t ;  

•  W eek ly  suppo r t  no tes ;  

•  An  Ind iv idua l  Suppo r t  P lan  ( ISP)  and  eva lua t ion  no tes  and  

Sho r t - te rm p lann ing  record  shee t  and  long- te rm  p lann ing 

no tes  (Medn ick  2007 :149 ) .  

I t  i s  the  respons ib i l i t y  o f  SMT members  o f  the  Motheo  c lus te r ing 

schoo ls  to  ensu re  tha t  a l l  SEN lea rne rs  have  p ro f i les  w i th  the  
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aspec ts  ment ioned  above .  Us ing  th is  f i l ing  sys tem wi l l  he lp  t he  

educa to r  t rack  the  lea rne r ’s  ach ievements  and  be  aware  o f  

p rogress  o r  d i f f i cu l t ies  encounte red .  I t  w i l l  a lso  fac i l i ta te  

o rgan iza t ion  p rob lems and  iden t i f y  a reas  need ing  a t ten t ion  and  

fu r the r  suppo r t  o r  t imes when suppo r t  can  be  reduced .  The  ro le  o f  

SMT members  w i th  regard  to  p lann ing  i s  t o  suppo r t  ILS  educa to rs  

w i th  resou rces  needed,  common p lann ing t ime,  manageab le  

teach ing schedu les ,  he te rogeneous c lass room ros te rs  and  

p ro fess iona l  deve lopment  oppo r tun i t ies  to  per fo rm the i r  jobs  we l l  

(Tondeu r  2008 :5 ;  Thomas  &  2003 :6 ) .  SMT  members  need  to  

encou rage  o the r  educa to rs  to  suppo r t  I LS educa to rs  because  

p lann ing fo r  ILS is  t ime consuming (Ba r ton  2009 :8 ) .  Lack  o f  

suppo r t  f rom o the r  s ta f f  members  may a f fec t  a t t i tudes  o f  

educa to rs  nega t ive l y .  Thus  SMT members  need  to  ensu re  tha t  

the i r  a t t i tudes  and  app roaches  do  no t  p reven t  SEN lea rne rs  f rom 

ga in ing access  to  the  cur r icu lum.  Th is  requ i res  we l l  t ra ined  

educa to rs  in  I LS,  mean ing  p lann ing  fo r  ILS needs to  ind ica te  the  

in -se rv i ce  t ra in ing o f  teache rs  abou t  inc lus i ve  p r inc ip les .   

P lann ing  fo r  con t ro l  o f  educa to rs  w i l l  a l low SMT members  to  check  

i f  the re  is  cu r r icu lum adapta t ion  and  o ther  aspec ts ,  l i ke  teach ing 

and  lea rn ing  methods  as  we l l  as  assessment .  Acco rd ing  to  

Lomofsky  &  Lazarus  (2010 :312 )  one  o f  the  key  cha rac te r i s t i cs  o f  

ILS is  the  p rov is ion  o f  a  f lex ib le  cu r r i cu lum tha t  can  respond to  

the  d i ve rse  needs o f  the  lea rne r  popu la t ion .  Through  p lann ing 

SMT members  w i l l  be  he lp ing  educa to rs  deve lop  a  common  se t  o f  

i ns t ruc t iona l  goa ls  and  ob jec t i ves  fo r  a l l  l ea rne rs ,  so  tha t  the  

educa t iona l  oppor tun i t ies  f o r  l ea rne rs  w i th  d i sab i l i t ies  may be  

improved  (Van  der  Merwe et  a l .  2003 :79 ;  Tondeu r  2008 :3 ;  Thomas 

& D ipao la  2003 :16 ) .  

SMT members  o f  the  Motheo  c lus te r ing  schoo ls  need  to  ensu re  

tha t  educa to rs ,  when  p lann ing wo rk  fo r  I LS s ta r t  w i th  the  lea rner  

needs ,  bu i l t  ac t i v i t ies  in to  the  teache r ’ s  t e rm ly  p lan ,  p lan  

ac t i v i t ies  as  a  t imetab led  par t  o f  the  cu r r i cu lum and  cons ide r  
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i nc lus ion  a t  eve ry ac t i v i t y  (Medn ick  2007 :150 ) .  I f  p lann ing  fo r  ILS 

i s  t o  be  t ru l y  e f f ec t i ve ,  then  SMT members  need  to  a l loca te  

qua l i t y  t ime  on  a  week ly  bas is  t o  lea rn ing  suppo r t  educa to rs .  The  

SMTs wi l l  p lan  for  c lass  v is i t s ,  t ra in ing sess ions ,  ne two rk ing  and  

lobby ing ,  and  a lso  fo r  an  open  day  whe re ,  f o r  examp le  ass is t i ve  

dev ices  w i l l  be  exh ib i ted  whe re  app l icab le .  The  SMTs have  to  

o rgan ise  a  cen t re  f o r  educa to rs  w i th  the  necessa ry  equ ipmen t  f o r  

s ta f f  deve lopment  and  reward  them fo r  ded ica t ion ,  sk i l l s  and  

knowledge .  They shou ld  app ly  the i r  sk i l l s  and  knowledge  to  t ra in  

o ther  s ta f f  members  on ,  f o r  example  adap ta t ion  o f  the  cu r r icu lum 

and  the  l i ke .  SMTs shou ld  con t ro l  assessment ,  take  co r rec t i ve  

ac t ion ,  supe rv i se  educa to rs  and  take  d i sc ip l ina ry  measu res  where  

necessa ry  (S i t te r t  2011 :  4 -7 ) .  

 

3.5 .2 .  Organis ing 

Organ is ing is  mos t  v i s ib l y  and  d i rec t l y  conce rned  wi th  sys temat ic  

co -o rd ina t ion  o f  many tasks  o f  t he  schoo l  and  fo rma l  re la t ions  

(Van  de r  Merwe  et  a l .  2003 :109) .  The  pu rpose  o f  co -o rd ina t ion  is  

to  synch ron ise  peop le  and  ac t i v i t ies  t o  ach ieve  se t  goa ls ,  deve lop  

team sp i r i t  and  p romote  team work ,  ensu re  co-ope ra t ion  be tween 

educa to rs  and  ensu re  tha t  po l icy  is  un i f o rm ly  app l ied  (Qe len i  

2013 :9 ) .     

Inc lus i ve  schoo ls  a re  o rgan ised  and  managed th rough  sha red  

dec is ion  mak ing  s t ruc tu res ,  un l ike  the  t rad i t iona l  h ie ra rch ica l  

au tho r i t y -based  mode ls  so  o f ten  obse rved  in  schoo ls  (Leh lo la  

2011 :11 ) .  To  add  to  t h i s ,  ILS shou ld  be  commun i t y -based  and  

con tex tua l l y  re levan t .  Th is  means each  schoo l  has  commun i t y  

resources ,  such  as  paren ts ,  commun i t y  based  o rgan isa t ions ,  

depa r tments ,  such  as  Soc ia l  Deve lopmen t ,  Hea l th ,  Labou r ,  

T ranspo r t ,  SAPS,  e t c . ,  wh ich  need  to  be  ha rnessed  to  add  to  the  

capac i t y  to  suppo r t  SEN lea rne rs .  W hen o rgan is ing  suppo r t  f o r  
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i nd i v idua l  lea rne rs ,  a l l  the  re levan t  pa r t ies  shou ld  be  equa l l y  

i nvo lved  in  the  p rocess  (RSA DoE 2001:1 ) .  The re  a re  no  

h ie ra rch ies ,  bu t  eve ryone  whose  vo ice  has  to  be  hea rd  shou ld  be  

invo lved .   

 

3.5 .2 .1 .  The  pr inc ip le  o f  spec ia l isa t ion and div is ion o f  w ork  

Spec ia l i sa t ion  is  the  way in  wh ich  a  task  i s  d i v ided  in to  sma l le r  

un i t s .  The  advan tage  o f  spec ia l i sa t ion  i s  tha t  spec ia l i sed  

knowledge  o r  sk i l l s  w i l l  imp rove  the  e f fec t i ve  teach ing and  

lea rn ing (Van  Devente r  &  Kruge r2005 :110 ) .  W ork  d i s t r ibu t ion  is  

necessa ry to  ma in ta in  o rder  in  a  schoo l .  I t  i s  ca r r i ed  ou t  in  a  

f o rma l  f ramework  in  wh ich  va r ious  ac t i v i t ies  a re  grouped .  Each  

pe rson ’s  du t ies  and  respons ib i l i t ies  a re  c lea r l y  de f ined  in  te rms o f  

a ims and  ou tcomes  o f  the  schoo l .  

 

3.5 .2 .2 .  Depar tmenta l isa t ion 

Depar tmen ta l i sa t ion  en ta i l s  f o rm ing depa r tments ,  i .e .  group ing 

ac t i v i t ies  tha t  log ica l l y  be long  toge the r ,  e .g .  t he  g roup ing o f  

Grades  R-3  as  the  Foundat ion  Phase ,  o r  the  lea rn ing a reas  

conce rned  wi th  l i te racy,  such  as  Eng l ish  w i th  Se tswana ,  wh ich  is  

the  mothe r  tongue  (Van  Devente r  &  K ruger  2005 :110 ) .  Organ is ing 

lea rne rs ,  s ta f f  and  phases  i s  an  issue  o f  p r ime impor tance  fo r  t he  

smooth  runn ing  o f  the  schoo l  (She l i le  2010 :37) .  The re  has  to  be  

depa r tmenta l i sa t ion  o f  ILS as  we l l  f o r  the  smooth  runn ing o f  

teach ing  and  learn ing,  the reo f .  The  depa r tmenta l isa t ion  can  be  

done  by  hav ing  ex t ra  c lass rooms,  emp loy ing  spec ia l i s t  educa to rs  

and  p rov id ing them wi th  necessa ry  equ ipment ,  teach ing and  

lea rn ing mate r ia ls  and  resources .  The  s t ruc tu re  respons ib le  f o r  

ILS depa r tmenta l  i ssues  is  the  SBST wi th  the  co -o rd ina to r  be ing 

the  SMT member .  
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3.5 .2 .3 .  Organisat iona l  s truc tures  

The c rea t ion  o f  o rgan isa t iona l  s t ruc tu res  is  the  p rocess  wh ich  

ana lyses ,  g roups ,  c rea tes ,  d i v ides ,  and  con t ro l s  the  p lanned 

ou tcomes o f  the  schoo l  (Van  der  W esthu izen ,  as  c i ted  in  Van  

Devente r  &  Kruge r  2005 :110 ) .  Van  Devente r  &  K ruge r  (2005 :10)  

sugges ted  th ree  o rgan isa t iona l  s t ruc tu res ,  name ly  l ine  

o rgan isa t iona l  s t ruc tu re ,  l ine  and  s ta f f  o rgan isa t iona l  s t ruc tu res  

and  a  func t iona l  o rgan isa t iona l  s t ruc tu re .  

The  l ine  o rgan isa t iona l  s t ruc tu re  is  the  common  form where  the  

p r inc ipa l  i s  the  f igu re  whose  au thor i t y  ex tends  f rom the  h ighes t  to  

the  lowes t  leve l .  In  the  l i ne  and  s ta f f  o rgan isa t iona l  s t ruc tu re  the  

l i ne  s t ruc tu re  is  expanded so  tha t  expe r ts  can  g i ve  adv ice  

ind i rec t l y  t o  those  in  l ine  s t ruc tu re .  Th is  i s  use fu l  when  the  peop le  

who have  to  ca r ry  ou t  a  pa r t i cu la r  task  do  no t  have  knowledge  o r  

sk i l l s .  Adv isers  have  no  au thor i t y ,  bu t  on ly  ac t  in  an  adv iso ry  

capac i t y .  In  the  func t iona l  o rgan isa t iona l  s t ruc tu re  the  adv iso r  has  

the  au tho r i t y  to  imp lement  the  adv ice  by  a t tend ing meet ings  o r  

mak ing fo rma l  v i s i t s  (Van  Devente r  &  Kruge r2005 :111 ) .  I t  i s  

ev iden t  f rom the  th ree  desc r ip t i ons  tha t  the  bes t  o rgan isa t iona l  

s t ruc tu re  fo r  ILS i s  f unc t iona l  o rgan isa t ion ,  as  ILS suppo r t  

demands cons tan t  adv ice  f rom va r ious  expe r t s ,  inc lud ing members  

o f  the  SBST.  The p r inc ipa l  the re fo re  needs to  c rea te  a  conduc ive  

a tmosphe re  fo r  teamwork ,  wh ich  w i l l  be  poss ib le  i f  eve ry  member  

i n  a  team ’s  ro le  i s  c lea r l y  de f ined .  

A  c lass room becomes  inc lus i ve  on ly  when the  s t ruc tu res  f rom the  

gove rnment ,  schoo l  adm in is t ra t ion  and  commun i t y ,  to  the  

c lass room a re  we l l  o rgan ised  and  work ing towards  a  common 

goa l .  A l l  pa r tne rs  have  to  wo rk  toge ther  and  be  in fo rmed abou t  the  

changes in  o rder  to  make  inc lus ion  a  success  (Thomas & 

Lox ley2007:103 ) .  SMT members  o f  Motheo  c lus te r ing  schoo ls  

shou ld  c la r i f y  inc lus ion  po l i c ies  to  a l l  t he  s takeho lde rs  f o r  

e f f ec t i ve  imp lementa t ion .  C la r i t y  o f  po l i cy  on  inc lus ion  w i l l  ensu re  
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tha t  the  schoo ls  become the  p r imary  change  agen ts  and  th is  w i l l ,  

i n  tu rn ,  he lp  in  the  way schoo ls  a re  run  o r  o rgan ised  (Leh lo la  

2011 :11 ) .   

The  c rea t ion  o f  o rgan isa t iona l  s t ruc tu res  is  the  p rocess  wh ich  

ana lyses ,  groups ,  c rea tes ,  d i v ides  and  con t ro ls  the  p lanned  

ou tcomes o f  the  schoo l  (Van  Devente r  &  K ruger  2005 :100 ) .  

Acco rd ing to  Medn ick  (2007 :146 ) ,  the  way the  schoo l  i s  o rgan ised  

to  suppo r t  lea rne rs  and  how th i s  suppo r t  i s  imp lemen ted ,  

unde rp ins  whethe r  the  lea rne r  wi l l  succeed  o r  f a i l .  O rgan iz ing  

c lasses  in  sma l le r  numbers  o f  lea rne rs  w i th  re levan t  suppo r t  

mate r ia ls  w i l l  enab le  SMT members  o f  the  Motheo  c lus te r ing  

schoo ls  to  rende r  e f f ec t i ve  ILS  (DoE 2010:23 ;  Groom &  R icha rds  

2005 :20 ) .   These  o rgan iza t iona l  f rameworks  w i l l  need  to  be  c lea r  

and  cons is ten t .  To  p romote  e thos  o f  commun ica t ion ,  par t i cu la r l y  

whe re  the re  is  s ta f f  changeove r ,  and  be  in fo rmat i ve ,  

demonst ra t ing pup i l  p rogress ion  and  d i f f i cu l t ies ,  can  be  co -

o rd ina ted  by  the  SMT member  o r  suppo r t  spec ia l i s t .   

 

3.5 .2 .4 .  Es tabl ishment  o f  re la t ions 

The es tab l ishment  o f  sound  re la t ions  in  a  schoo l  i s  regarded  as  

the  u tmost  impor tance .  The  cha rac te r  and  pe rsona l i t y  o f  the  SMT 

members  a re  very  impor tan t  in  teach ing and  lea rn ing as  they 

in f luence  the  re la t ionsh ips  tha t  a re  impo r tan t  f o r  the  job  

sa t is fac t ion  o f  the  s ta f f  and  happ iness  o f  the  schoo l  i n  gene ra l .  

The  ro le  o f  suppo r t  se rv i ces  may inc reas ing ly  be  conce rned  wi th  

the  change  o f  a t t i tudes  and  the  deve lopmen t  o f  app rop r ia te  

p rocedu res  (C lough  et  a l .  1991 :74) .  These  a re  fundamenta l  

aspec ts  o f  schoo l  l i f e ,  t he re fo re  the  app rova l  o f  SMT members  w i l l  

be  a  p re requ is i te  i f  any  change to  ILS  i s  cons ide red  a t  the  Mo theo  

c lus te r ing schoo ls .  Ideas  and  d i rec t i ves  may become d i lu ted  and  

a l te red  as  they  a re  passed  th rough  down to  h ie ra rchy  fo r  
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imp lementa t ion .  Pa r t icu la r l y  when educa to rs  as  those  who wi l l  be  

imp lement ing the  dec is ions  a re  unhappy,  because  they  have  no t  

been  adequa te ly  consu l ted  and  may be  faced  w i th  more  wo rk .   

To  avo id  unhea l thy  re la t ionsh ips  i t  i s  impo r tan t  f o r  SMT members  

to  invo lve  educa to rs  and  o ther  s takeho lde rs  in  dec is ion  mak ing o f  

ILS.   Mu l t i -agency  wo rk  i s  ano the r  way o f  work ing  w i th  o the r  

p ro fess iona ls ,  such  as  phys io therap is t ,  spec ia l i s t  teache rs  and  

speech  the rap is t  to  share  adv ice  and  in fo rma t ion  (Medn ick  

2007 :156 ) .  How the  in fo rmat ion  i s  sha red  and  d issem ina ted  f rom 

these  agenc ies  to  schoo l  s ta f f  i s  v i t a l .  These  p ro fess iona ls  need  

to  a t tend  rev iew meet ings  and  the i r  adv ice  needs to  be  

inco rpora ted  in to  p rogrammes .          

In  o rde r  to  render  e f f ec t i ve  ILS a t  the  Motheo  c lus te r ing schoo ls ,  

SMT members  need  to  ensu re  tha t  c lass rooms  are  o rgan ised  in  a  

sma l le r  number  o f  lea rne rs ,  w i th  re levan t  suppo r t  mate r ia ls  (RSA 

DoE 2010:23 ;  Groom & R ichards  2005 :20 ) .  I n  th is  way the  co-

o rd ina to r  w i l l  ensure  i f  the  lea rn ing suppo r t  educa to r  i s  no t  

ove r loaded wi th  wo rk ,  bu t  has  every th ing needed .  The  co -

o rd ina to r  must  co -o rd ina te  w i th  DBST on  beha l f  o f  SBST and  

o rgan ise  teach ing and  lea rn ing in  such  a  way tha t  a l l  lea rne rs  can  

a t ta in  ou tcomes  (RSA DoE 2010:23 ) .  The  DBST shou ld  eva lua te  

p rogrammes ,  d iagnose  the i r  e f f ec t i veness  and  sugges t  

mod i f i ca t ions  as  we l l  as  suppo r t  teach ing ,  lea rn ing and  

managemen t  in  o rde r  to  bu i ld  the i r  capac i t y  to  recogn ise  and  

add ress  lea rn ing  needs (RSA DoE 2001 :29 ) .  

To  ensure  tha t  po l i cy  i s  un i f o rm ly app l ied ,  in  th i s  case  EW P 6 ,  the  

SBST members  o f  the  Motheo  c lus te r ing schoo ls  has  to  pu t  in  

p lace  p roper l y  co -o rd ina ted  learne r  and  educa to r  suppor t  

se rv i ces ,  wh ich  wi l l  suppo r t  the  teach ing and  lea rn ing p rocess  by  

iden t i f y ing and  add ress ing lea rners ,  educa to rs  and  ins t i tu t iona l  

needs  (RSA DoE 2001 :29 ) .  
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3.5 .3 .  Leading  in  ILS 

The leadersh ip  s ty le  adop ted  by  the  leade r  can  have  a  pos i t i ve  o r  

nega t i ve  e f fec t  on  e f fec t i ve  a im,  ach ievement ,  pe r fo rmance ,  s ta f f  

deve lopment  and  job  sa t i s fac t ion  in  a  schoo l  (P r ins loo  2005 :142) .  

Leaders  must  c rea te  s t ra teg ies  fo r  pe r fo rm ing the  job ,  p rov ide  

t ra in ing and  deve lopment  o f  peop le  who do  the  job ,  cons tan t ly  

improve  the  sys tems  to  be  used  and  use  the  co r rec t  

commun ica t ion  channe ls  and  d is t r ibu te  resou rces  in  an  equ i tab le  

way (RSA DoE 2004 :13 ) .  Leade rs  must  a lso  c rea te  oppo r tun i t ies  

f o r  SEN lea rne rs  to  lea rn  f rom ma ins t ream educa t ion  (She l i le  

2010 :37 ) .  In  o rder  to  accommodate  SEN lea rne rs  in  ma ins t ream 

c lass rooms i t  i s  impo r tan t  f o r  leade rs  to  know the  changes tha t  

need  to  be  made to  the  cu r ren t  s t ruc tu res  o f  c lasses  to  make  them 

access ib le .   Tha t  means  schoo l  leade rs  need  to  be  aware  o f  the  

d i f f e ren t  ways  in  wh ich  ILS c lassrooms  a re  s t ruc tu red  so  tha t  t hey  

can  ass is t  educa to rs  i n  c rea t ing such  c lass rooms .  Success fu l  

l eade rs  a re  those  who a t tend  to  t he  b road  mora l ,  soc ia l  and  

e th i ca l  i ssues  in  educa t ing teache rs  (S teyn  2009 :268 ) .  They 

encou rage  the  deve lopment  o f  commun i t ies  o f  lea rn ing ,  suppo r t ing  

a  s t rong ,  mutua l l y  suppo r t i ve  co l lec t i ve  o f  e th ics  (Mac laugh l in  and  

Ta lber t  2001 :18  as  c i ted  in  She l i l e  2010 :28 ) .  They ensu re  tha t  one  

suppo r t s  the  o the r ,  desp i te  the  tens ions  ev iden t  be tween the i r  

pu rposes .  They fo rm co l leg ia l  re la t ionsh ips  w i th  s ta f f  and  deve lop  

an  app rec ia t i on  fo r  the  va lue  o f  wo rk ing  toge the r  and  ca r ing  abou t  

each  o the r .  Such  leade rs  a re  ab le  to  c rea te  conduc ive  teach ing 

and  lea rn ing env i ronments  fo r  bo th  teache rs  and  a l l  l ea rne rs ,  

i nc lud ing  SEN learne rs  (Mbe lu  2011 :5  &  She l i le ,  2010 :28) .   

E f fec t i ve  leade rs  focus  on  lea rne rs  lea rn ing and  teache r  

deve lopment ,  wh ich  make  i t  poss ib le  f o r  leade rs  to  p rac t ice  the  

fo l lowing p r io r i t ies  (P r ins loo  2005 :139  &  ATA 2012:28 ) :  

•  De f in ing and  commun ica t ing  the  schoo l ’ s  educa t iona l  

m iss ion ;  
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•  Manag ing  cu r r i cu lum ins t ruc t ion ;  

•  Suppor t i ng and  supe rv i s ing teach ing  and  lea rn ing;  

•  Mon i to r ing lea rner  p rogress  and  

•  P romot ing a  lea rn ing c l imate  (Pr ins loo  2005 :139  &  ATA 

2012 :28 ) .  

The  leade r  has  to  choose  the  bes t  peop le  and  resou rces  fo r  the  

job  as  we l l  as  when and  whe re  the  job  w i l l  be  done .  The  

imp l i ca t ion  o f  th is  w i th  rega rd  to  I LS i s  tha t  the  p r inc ipa l  needs  to  

be  su re  when  choos ing the  co-o rd ina to r  o f  SBST f rom SMT 

members ,  i s  someone  to  who  a  job  l i ke  ILS  can  be  en t rus ted  to .  

The  reason  fo r  th is  i s  tha t  the  co-o rd ina to r  w i l l  have  to  take  day  to  

day  respons ib i l i t y  t o  ensu re  e f fec t i ve  imp l i ca t ion  o f  inc lus i ve  

po l ic ies  (RSA DoE 2001:26  &  DoE 2013:2 ) .  The  co -o rd ina to r  

shou ld  co -o rd ina te  the  p rov is ion  made  fo r  ind iv idua l  SEN lea rners ,  

wo rk ing c lose ly  w i th  teache rs ,  pa ren ts ,  DBST and  o the r  agenc ies .  

The  co -o rd ina to r  shou ld  a l so  p rov ide  p ro fess iona l  gu idance  to  

co l leagues w i th  the  a im o f  secu r ing h igh  qua l i t y  educa t ion  fo r  SEN 

lea rne rs  (RSA DoE 2013  &  G ibson  2004 :2 ) .  The  p r inc ipa ls  o f  the  

Motheo  c lus te r ing  schoo ls  need  to  ensu re  tha t  SBST members ,  

pa r t i cu la r l y  the  co -o rd ina to rs ,  a re  the  bes t  peop le  who can  co -

o rd ina te  ILS e f fec t i ve l y  and  imp lement  inc lus i ve  po l ic ies  as  

requ i red .  

In  o rde r  to  be  inc lus i ve  schoo ls ,  the  SMT members  o f  the  Motheo  

c lus te r ing schoo ls  need  to  take  in to  accoun t  the  bas ic  r i gh t  o f  

eve ry  l ea rne r  to  access  educa t ion  in  an  accep t ing  and  non-  

d isc r im ina to ry  env i ronmen t  (Leh lo la  2011 :10 ;  Soodack  2010 :328  &  

Mbengwa 2007 :30 ) .  In  t h i s  way,  the  p r inc ipa l  as  a  leade r  w i l l  be  

suppo r t ing and  supe rv i s ing teach ing  and  lea rn ing o f  ILS as  one  o f  

the  p r io r i t ies  ment ioned  above .     

W i th  the  use  o f  r i gh t  wo rds  a t  t he  r i gh t  t ime,  a  leader  w i l l  

conv ince  fo l lowers  abou t  what  they  need  to  know in  o rder  to  

be l ieve  in  h im o r  he r .  Leade rs  a re  expec ted  to  p rov ide  
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oppo r tun i t ies  f o r  co l labo ra t i ve  dec is ion  mak ing  and  team-bu i ld ing 

among educa to rs .  I t  i s  a lso  impo r tan t  f o r  SMT members  as  leaders  

to  p rov ide  approp r ia te  suppo r t  to  teache rs  i f  they  wan t  to  

conv ince  them as  regards  the  es tab l ishmen t  o f  ILS c lass rooms a t  

ma ins t ream schoo ls  (Somers  and  S iko rova ,  as  c i ted  in  S teyn  

2009 :269 ) .  To  conv ince  a l l  the  s take  ho lde rs  abou t  ILS a t  Motheo  

c lus te r ing schoo ls ,  the  SMT members  shou ld  invo lve  a l l  the  

components  o f  the  schoo l  t o  a t tend  to  the  conve rsa t ion  o f  the  

m ind -se t  in  ILS app roach  (Da Cos ta  2003 :72 ) .  Th is  i s  because  

t rad i t iona l l y ,  educa t ion  was the  conce rn  o f  the  educa to rs  on ly ,  

whe reas  o the r  s takeho lde rs  we re  jus t  the  on- lookers .  Advocacy  

a round  inc lus i ve  educa t ion  fo r  a l l  the  s takeho lders  mus t  be  an  on -

go ing  p rocess  ra the r  than  a  once-o f f  even t .  I f  a l l  the  s takeho lde rs  

a re  in fo rmed abou t  ILS,  th is  w i l l  ease  the  res i s tance  o f  

t rans fo rm ing  f rom the  known to  the  unknown,  f ear  o f  te rm ino logy,  

such  as  ‘ i nc lus ive  educa t ion ’  as  we l l  as  the  imp lementa t ion  

thereo f .       

As  doers  leaders  cause  th ings  to  happen.  Leade rs  a lso  cause  se l f  

and  o the rs  t o  exe r t  more  e f fo r t  and  resou rces  to  be  mob i l i sed .  

Caus ing  th ings  to  happen can  a l so  be  re fe r red  to  as  

imp lementa t ion  (Mbe lu  2011 :15 ) .  Imp lementa t ion  re fe rs  to  a l l  

ac t ions  by ind iv idua ls  o r  g roups  tha t  a re  d i rec ted  a t  ach iev ing  the  

po l icy  ob jec t i ves  (Pa rsons  1995 :462  as  c i ted  in  Mbe lu  2007 :15 ) .  

Po l icy  imp lementa t ion  re fe rs  to  the  ach ievement  o f  p red ic ted  

ou tcomes (P ressman  and  W i ldarsky  1973 :15  as  c i ted  in  Mbe lu  

2011 :15 ) .  The  a rgument  he re  is  tha t  these  ou tcomes a re  ach ieved  

by  bu i ld ing  l inks  in  a  causa l  cha in  tha t  w i l l  lead  to  the  des i red  

ou tcome.  A t  each  l ink  in  a  cha in  o f  po l i cy  imp lementa t ion ,  t he  

leade r  needs  to  asce r ta in  who the  s takeho lde rs  a re  and  how long  

these  s takeho lde rs  w i l l  take  to  ac t .  To avo id  fau l t y  

imp lementa t ion ,  bu t  ensu re  e f fec t i ve  imp lemen ta t ion ,  one  needs to  

go  f rom the  top  o f  the  cha in  l eader ’ s  ins t ruc t ions  down the  cha in  

o f  command  and  po l i cy  i s  ca r r ied  ou t  by  re levan t  subo rd ina tes  
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(Mbe lu  2011 :16 ) .  Fo r  th is  to  succeed ,  f i ve  cond i t ions  mus t ,  

howeve r ,  be  met ,  name ly  (a )  a  h igh ly  s t ruc tu red  o rgan iza t ion  w i th  

a  we l l -de f ined  cha in  o f  command is  needed,  (b )  The  o rgan iza t ion  

mus t  have  a  s tab le  pa t te rn  o f  p rac t ice ,  (c )  The  members  o f  the  

o rgan iza t ion  must  ca r ry  ou t  o rde rs  and  ins t ruc t ions ,  (d )  The re  

mus t  be  no  room fo r  in te rp re ta t ions  be tween l inks  in  the  cha in  o f  

command,  (e )  T ime shou ld  no t  be  a  fac to r  to  de lay  the  

imp lementa t ion  p rocess .  These  cond i t ions ,  howeve r ,  ca l l  f o r  

obed ience  o r  au tho r i t y  and  pe r fec t  compl iance ,  wh ich  is  no t  eas i l y  

ach ieved  (Mbe lu  2011 :16 ) .         

I t  i s  ev iden t  f rom the  above  expos i t ion  tha t  au tho r i t y ,  obed ience  

and  compl iance  a re  a t  the  o rde r  o f  the  day  fo r  caus ing  success  o f  

ILS a t  t he  Motheo  c lus te r ing schoo ls .  As  leade rs ,  the  SMT 

members  o f  these  schoo ls  need  to  p lay  the i r  ro le  and  co l labo ra te  

w i th  a l l  t he  s takeho lde rs .  The i r  au tho r i t y  w i l l  have  to  be  s tamped 

in  a  manne r  tha t  w i l l  a l low the  subo rd ina tes  to  ca r ry  ou t  

i ns t ruc t ions  obed ien t l y  so  tha t  ILS  can  happen  a t  t he i r  schoo ls .  By 

p lay ing  the i r  ro le  and  be ing  hands on  in  ILS ,  w i l l  cause  s ta f f  

members ,  SBST,  SGB and  o the rs  to  a l so  exe r t  more  e f fo r t  in  ILS .  

In  th i s  way,  a l l  the  resou rces ,  inc lud ing ma te r ia l ,  phys ica l ,  

f inanc ia l  and  human  resou rces  w i l l  be  mob i l i sed .  

 

3.5 .4 .  Contro l l ing  in  ILS 

For  e f fec t i ve  teach ing and  lea rn ing in  the  ILS schoo l ,  con t ro l  has  

to  be  done  by  the  co -o rd ina to r .  A  co -o rd ina to r  needs  to  have  

con t ro l  o r  a  mon i to r ing  too l  to  mon i to r  assessment ,  be  ab le  to  

take  co r rec t i ve  ac t ion  and  app ly  supe rv i s ion  and  d i sc ip l ina ry  

measures  (S i t te r t  2011 :8 ) .  In  suppo r t ing  th i s ,  Van  de r  Merwe  et  

a l .  (2005 :129 )  s ta te  tha t  the  p roduc t ion  o f  bes t  resu l t s  i s  

de te rm ined  by  the  ab i l i t y  o f  the  co -o rd ina to rs  to :  measure  

pe r fo rmance ,  measu re  ac tua l  per fo rmance ,  eva lua te  pe r fo rmance  
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and take  co r rec t i ve  measu res .  These  have  a l ready been  d i scussed  

in  chap te r  one .  Th is  shou ld  be  done  by ana lys is  o f  and  

assessmen t  o f  lea rne rs ’  needs  by  mon i to r ing the  qua l i t y  o f  

teach ing  and  s tanda rds  o f  pup i ls ’  ach ievements  and  by  se t t ing 

ta rge ts  f o r  imp rovement  (RSA DoE 2011:17 ,  2013 :2 ;  Thomas & 

D ipao la  2003 :18 ) .    

Fo r  e f f ec t i ve  con t ro l  in  ILS ,  con t ro l  shou ld  be  exe rc ised  a t  

s t ra teg ic  po in t s ,  i .e .  SMT shou ld  cons ide r  the  schoo l ’s  resou rces  

l i ke  human ,  phys ica l ,  f inanc ia l ,  and  in fo rmat ion  resou rces  used  to  

a t ta in  spec i f i c  ou tcomes ,  espec ia l l y  those  tha t  revo lve  a round  

teach ing and  lea rn ing (Van  de r  Merwe  e t  a l .  2005 :135 ) :    

W i th in  ILS,  the  a im o f  human resou rce  s t ra tegy  was  ach iev ing 

fundamenta l  changewh ich  t rans la tes  the  unde r l y ing  educa t iona l  

and  pedagog ica l  theory  in to  new assumpt ions ,  mode ls ,  p rac t i ces  

and  too ls  (RSA DoE 2004:2 ) .  The  in tended parad igm sh i f t  was  

in tended to  take  p lace  on  educa to rs ,  educa t ion  manage rs ,  o f f i c ia ls  

a t  a l l  l eve ls ,  SGBs,  pa ren ts  and  the  commun i t y  as  a  who le .  Th is  

a im has ,  however ,  s t i l l  no t  been  ye t  ach ieved ,  par t i cu la r l y  w i th  

rega rd  to  the  invo lvemen t  o f  SMT members .  

I ssues  tha t  need  to  be  cons ide red  by  SMT members  when 

mon i to r ing  educa to rs ’  and  SEN  lea rne rs ’  wo rk  a re  teache rs ’  

a t t i tudes ,  teach ing  methods ,  the  language  o f  i ns t ruc t ion  and  the  

re la t ionsh ip  be tween the  educa to rs  and  lea rne rs  (M i les ,  M i l le r ,  

Lewis  and  Van der  K ro f t  2001 :49 ) .  Educa to rs  need  to  lea rn  how to  

l i s ten ,  be  cons is ten t ,  pa t ien t  and  respec t  lea rners ’  ind i v idua l  

l ea rn ing s t y les  (Ho ldswor th  2000 :49 ) .  SMT members  a l so  need  to  

ensu re  tha t  educa to rs  make  c lassrooms more  inc lus i ve  by  us ing 

ac t i ve ,  lea rne r -cen t red  methods .  

Acco rd ing to  the  Emp loyment  o f  Educa to rs  Ac t  76  0 f  1998  (RSA 

DoE 2003:67 )  con t ro l  i s  one  o f  the  core  du t ies  and  respons ib i l i t i es  

o f  SMT members  tha t  can  lead  to  success fu l  ILS .  Du r ing con t ro l ,  
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SMT members  check  the  wo rk  o f  bo th  educa to rs  and  lea rne rs ,  

i nc lud ing  mark -shee ts ,  tes ts  and  exam ina t ion  pape rs  as  we l l  as  

memoranda,  adm in is t ra t i ve  du t ies  o f  educa to rs  and  whe the r  

repo r t s  have  been  subm i t ted  to  the  p r inc ipa l .   The  wo rk  o f  o ther  

SMT members ,  tha t  i s ,  depu ty  p r inc ipa l  and  HODs shou ld  be  

con t ro l l ed  by  the  p r inc ipa l .    

Cont ro l  o f  phys ica l  resources  is  the  key  respons ib i l i t y  o f  the  

p r inc ipa l  wh ich  fa l l  unde r  h is  o r  her  gene ra l  adm in is t ra t i ve  du t ies  

(RSA DoE 2003:65 ) .  P rov id ing and  mak ing adequate  resou rces  

ava i lab le  i s  an  essen t ia l  t ask ,  wh ich  unde rp ins  the  wo rk  fo r  the  

ILS ’s  cu r r i cu lum,  because  p roduc ing d i f f e ren t ia ted  ma te r ia ls  i s  

t ime consum ing and  l im i t ing fo r  educa to rs  (Medn ick  2007 :154 ) .  

Acco rd ing to  the  D isab i l i t y  D iscr im ina t ion  Ac t  (1995 )  p r inc ipa ls  

a re  requ i red  to  make  access ib i l i t y  p lans  tha t  mus t  add ress  

phys ica l  improvements  to  inc rease  access  to  educa t ion  and  

assoc ia ted  serv i ces  fo r  SEN lea rne rs .  These  cou ld  inc lude :  

mob i l i t y  and  t ranspo r t  i ssues  and  the  phys ica l  access ib i l i t y  o f  

bu i ld ings  (M i les  e t  a l .  2001 :49 ) .  

I ssues  tha t  need  to  be  cons ide red  when p lann ing  for  t ranspo r t  o f  

SEN lea rne rs  a re  long  d is tances  and  poo r  roads ,  access ib i l i t y  o f  

pub l ic  t ranspor t ,  road  sa fe t y  and  vu lnerab i l i t y  to  abuse  (Mi les  e t  

a l .  2001 :59 ) .  I t  i s  the  resea rche r ’ s  expe r ience  tha t  cons ide ra t ion  

o f  these  i ssues  is  impo r tan t  in  tha t  t rave l l ing  to  and  f rom the  

schoo l  can  be  ve ry  d i f f i cu l t  f o r  o ther  SEN lea rne rs  and  o f ten  used  

as  an  excuse  fo r  no t  send ing  them to  schoo ls .  Loca l  so lu t ions  

cou ld  inc lude  road  improvement ,  whee lcha i r ,  be ing  ca r r ied  o r  

adu l t  supe rv i s ion  o f  sa fe t y  i ssues .  Th is  p roves  tha t  the  

access ib i l i t y  to  the  lea rn ing  env i ronment  i s  c ruc ia l  f o r  SEN 

lea rne rs ,  so  tha t  they  can  a lso  pa r t i c ipa te  equa l l y  and  be  fu l l y  

i nvo lved  in  ma ins t ream educa t ion .  

Excep t  t ranspor t ,  wh ich  as  one  o f  the  excuses  o f ten  used  fo r  no t  

send ing d i sab led  learners  to  schoo l ,  the re  a re  o ther  phys ica l  
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resources  l i ke  schoo l  bu i ld ings  tha t  need  to  be  ma in ta ined  and  

con t ro l l ed .  The  p r inc ipa l  has  to  make  regu la r  inspec t ions  o f  the  

schoo l  to  ensu re  tha t  the  schoo l  p rem ises  and  equ ipment  a re  

be ing used  p roper l y  and  tha t  good  d isc ip l ine  i s  ma in ta ined  (RSA 

DoE 2005 :59 ) .  In  the  absence  o f  the  p r inc ipa l ,  the  depu ty  

p r inc ipa l  shou ld  depu t i se  fo r  the  p r inc ipa l  and  ass is t  w i th  the  

ma in tenance  o f  schoo l  bu i l d ings ,  a l loca t ion  o f  resou rces ,  the  

gene ra l  c lean l iness  and  s ta te  o f  repa i rs  o f  schoo l  and  i t s  

f u rn i tu re .  Then  the  H.O .D.  can  ass is t  w i th  con t ro l  o f  s tock ,  

tex tbooks  and  equ ipment  f o r  t he  depa r tment .  Con t ro l led  and  

ma in ta ined  phys ica l  resou rces  w i l l  ease  the  movement  a round  

teach ing and  rec rea t ion  a reas .  Learn ing w i l l  be  more  access ib le  

f o r  SEN lea rne rs  when they  fee l  sa fe  and  comfor tab le  (RSA DoE 

2005 :59 ) .   

SMT members  o f  the  Motheo  c lus te r ing schoo ls  a lso  need  to  

cons ide r  i ssues ,  l i ke  phys ica l  access  fo r  SEN lea rne rs .  The  

phys ica l  sa fe t y  and  comfor t  o f  SEN lea rne rs  shou ld  be  a  conce rn  

fo r  SMT members .          

Acco rd ing to  the  Open F i le  in  Inc lus i ve  Educa t ion  (RSA DoE 

2001 :110 )  the  resou rces  tha t  a re  ava i lab le  f o r  educa t ion  va ry 

eno rmous ly  f rom coun t ry  to  coun t ry .  Lack  o f  f unds  is ,  f o r  example  

one  o f  the  reasons  why some coun t r i es  have  no t  ye t  been  ab le  to  

add ress  bas ic  educa t ion  fo r  subs tan t ia l  po r t ions  o f  the  popu la t ion .  

The  same  reason  is  a lso  c i t ed  to  exp la in  why some  lea rne rs ,  

pa r t i cu la r l y  SEN lea rne rs ,  canno t  be  educa ted  in  ma ins t ream 

schoo ls  and  have  to  be  p laced  in  segrega ted  p rov is ion .  A l l  

sys tems  face  a  common  prob lem o f  resourc ing p rov is ion  fo r  SEN 

lea rne rs .  However  we l l - resou rced  the  sys tem may be  overa l l ,  

the re  is  a lmost  a lways  a  fee l ing  tha t  the  resou rces  a re  inadequate  

to  meet  the  SEN lea rne rs ’  needs .  Th is  i s  because  i t  i s  m is taken ly  

assumed tha t  meet ing needs a lways  demands  ext ra  resources  and  

these  resou rces  a lways  demand  ext ra  f und ing (RSA DoE 

2001 :110 ) .  
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Acco rd ing  to  the  resea rcher ’ s  expe r ience  as  SMT member  and  

lea rn ing suppo r t  educa to r ,  the  a l loca t ion  o f  f unds  fo r  SEN 

lea rne rs  is  a  con ten t ious  i ssue .  Funds a re  on ly  a l loca ted  fo r  pos t  

p rov is ion ing and  no t  f o r  mate r ia ls  and  resources ,  pa r t i cu la r l y  a t  

ma ins t ream schoo ls .  To  p rove  th is  EW P 6  (RSA DoE 2001 :38)  

s ta tes  the  cu r ren t  sys tem o f  p rov is ion  i s  bo th  cos t -e f f ec t i ve  and  

exc ludes  SEN lea rne rs  f rom the  ma ins t ream o f  educa t iona l  

p rov is ion .  I t  i s  f u r the r  s ta ted  tha t  teach ing pos ts  w i l l  be  a l loca ted  

to  a l l  schoo ls  i n  te rms o f  the  ex is t ing  pos t -d is t r ibu t ion  mode l .  In  

f i l l i ng  these  pos ts ,  SMT members  a re  ob l i ged  to  ensu re  tha t  the  

lea rne rs ,  who  gene ra ted  the  pos ts  a re  adequate ly  ca te red  fo r  

th rough  the  app rop r ia te  and  e f fec t i ve  educa t iona l  p rogrammes 

(RSA DoE 2001:41 ) .  

Then  to  mee t  the  cha l lenges  o f  p rov is ion  w i th  an  inc lus i ve  sys tem 

the  W hi te  Pape r  p roposed  a  m ix  o f  schoo l ’s  s t ruc tu res  o f  d i s t r i c t  

suppo r t  sys tems  inco rpo ra t ing  spec ia l  schoo ls  as  resou rce  cen t res  

and  fu l l -se rv i ce  schoo ls  (RSA DoE 2001:40)  The  fund ing  s t ra tegy  

p roposed  in  EW P 6  the re fo re  pu ts  emphas is  on  cos t -e f f ec t i veness  

and  exp lo i t ing  the  economies  o f  sca le  tha t  resu l t  f rom expand ing  

access  and  p rov is ion  w i th in  an  inc lus i ve  educa t ion  and  t ra in ing 

sys tem.   E f fec t i ve  con t ro l  o f  schoo l  f inances  w i l l  the re fo re  enab le  

the  SMT members  o f  the  Motheo  c lus te r ing  schoo ls  to  a l i gn  

themse lves  w i th  th i s  s t ra tegy o f  cos t -e f f ec t i veness .  Tha t  means  

be fo re  the  schoo l ’ s  budget  i s  d rawn up ,  they  shou ld  f i rs t  d raw up  

a  s t ra teg ic  p lan ,  inc lud ing  ILS so  tha t  a l loca t ion  o f  resources  w i l l  

re f lec t  the  s t ra teg ic  p r io r i t ies  f o r  the  coming  f inanc ia l  yea r  (RSA 

DoE 2004:4 ) .  In  o rde r  to  a l i gn  the  p rocesses  o f  s t ra teg ic  p lann ing 

and  budget ing,  i t  i s  impo r tan t  tha t  once  the  s t ra teg ic  p r io r i t ies  a re  

iden t i f ied ,  the  cos t  t he reo f  be  ca lcu la ted ,  t oge the r  w i th  o the r  non -

f inanc ia l  resou rces  tha t  m igh t  be  needed .   

W i th  rega rd  to  ILS,  f i nanc ia l  resources  may no t  be  used  wise ly ,  o r  

i ndeed ,  a t  a l l ,  to  make  p rov is ion  for  SEN lea rne rs ,  pa r t i cu la r l y  a t  

ma ins t ream schoo ls  i f  they  a re  no t  ca re fu l l y  mon i to red .  The  
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reason  fo r  th i s  i s  tha t  many coun t r ies  tend  no t  to  have  we l l  

deve loped  sys tems  fo r  mon i to r ing  how schoo ls  use  funds  wh ich  

a re  in tended to  suppo r t  SEN lea rne rs  (DoE  2005:118 ) .   Mon i to r ing 

sys tems have ,  howeve r ,  to  be  in t roduced  a t  schoo l  leve l  (UNESCO 

2001 ) .  SASA (RSA DoE 2003:64)   requ i res  the  p r inc ipa l  to  have  

va r ious  k inds  o f  schoo l  accoun ts  and  reco rds  p rope r l y  kep t  in  

o rde r  to  make  the  bes t  use  o f  f unds  fo r  the  bene f i t  o f  a l l  lea rne rs ,  

i nc lud ing lea rne rs  w i th  and  w i thou t  lea rn ing ba r r ie rs .  Con t ro l  o f  

F inanc ia l  resou rces  i s  the  key  respons ib i l i t y  o f  the  p r inc ipa l .  The  

depu ty  p r inc ipa l  can ,  however ,  a l so  ass is t  the  p r inc ipa l  in  

con t ro l l ing  schoo l  f inance ,  e .g .  p lann ing and  con t ro l  o f  

expend i tu re ,  a l loca t ion  o f  f unds ,  e tc .  The  H.O .D.  can  a lso  ass is t  

w i th  the  budge t  fo r  the  depa r tment .  SMT  members  o f  t he  Motheo  

c lus te r ing schoo ls  must  ensure  tha t  the  budget  o f  the i r  schoo ls ’  

i nc lude  SEN learne rs .  Tha t  means they need  to  budget  f o r  

Lea rn ing ,  Teach ing  and  Suppo r t  Mate r ia ls  (LTSM).  

Cont ro l  o f  in fo rmat ion  resources  is  the  key  respons ib i l i t y  o f  the  

p r inc ipa l .  O the r  SMT members  shou ld ,  howeve r ,  ass is t  the  

p r inc ipa l  in  th i s  rega rd .  In fo rmat ion  resou rces  invo lve  

commun ica t ion ,  wh ich  imp l ies  tha t  SMT members  need  to :    

•  Co -ope ra te  w i th  s ta f f  members  and  SGB in  ma in ta in ing an  

e f f i c ien t  and  smooth  runn ing o f  the  schoo l ;  

•  L ia ise  w i th  the  Reg iona l  Of f i ce ,  Supp l ies  Sec t ion ,  Pe rsonne l  

Sec t ion ,  F inance  Sect ion ,  e tc .  Concern ing  admin is t ra t i ve  

s ta f f ,  accoun t ing,  pu rchase  o f  equ ipment ,  resea rch  and  

upda t ing o f  s ta t ics  in  respec t  o f  educa to rs  and  lea rne rs ;  

•  L ia ise  w i th  re levan t  s t ruc tu res  rega rd ing  schoo l  cu r r i cu la r  

and  cu r r icu lum deve lopment ;  

•  Meet  w i th  pa ren ts  conce rn ing learners ’  p rogress  and  

conduc t ;  

•  Co -ope ra te  w i th  the  SGB wi th  rega rd  to  a l l  aspec ts  as  

spec i f ied  in  SASA;  
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•  L ia ise  w i th  o ther  re levan t  Gove rnment  Depa r tments ,  e .g .  

Hea l th ,  Soc ia l  and  W el fa re  Depa r tments ,  e tc ;  

•  Co -ope ra te  w i th  un ive rs i t ies ,  co l leges  and  o the r  agenc ies  in  

re la t ion  to  lea rne rs ’  reco rds  and  pe r fo rmance  as  we l l  as  

INSET and  management  deve lopment  p rogrammes and  

•  Pa r t i c ipa te  in  depa r tmenta l  and  p ro fess iona l  commi t tees ,  

semina rs  and  cou rses  in  o rde r  to  con t r ibu te  to  an  upda te  

p ro fess iona l  v iews  and  s tanda rds  (RSA DoE 2003 :C-64 ) .   

I t  i s  ev iden t  t he re fo re  tha t  co -opera t ion  and  invo lvement  o f  SGB 

members  w i l l  mot i va te  educa to rs  as  they  w i l l  expe r ience  suppo r t  

f rom  the  SGB fo r  ILS  (Hodges 2001 :52) .  Once  teache rs  a re  

mot i va ted ,  they  w i l l  need  regu la r  suppo r t  and  cons t ruc t i ve  

feedback  f rom SMT.  Acco rd ing to  Medn ick  (2007 :164 ) ,  educa to rs  

need  to  g i ve  lea rn ing suppo r t  educa to rs  wo rk  in  advance  so  tha t  

they w i l l  have  su f f i c ien t  t ime to  dev ise  and  d i f f e ren t ia te  mate r ia ls .   

SMT members  need  to  sha re  in fo rmat ion  o f  SEN lea rne rs  w i th  

pa ren ts ,  o the r  gove rnmen t  depa r tments  and  commun i t y  

o rgan isa t ions  to  add ress  ba r r ie rs  to  lea rn ing .  Th is  is  to  make  the  

schoo l  aware  o f  the  lea rne r ’s  cha rac te r is t i cs  and  needs Medn ick  

(2007 :164 ) .  I t  i s  a lso  abou t  tak ing a  p rope r  t rans i t ion  p rogramme 

tha t  p repa res  the  lea rne r ,  f ami l y  and  teache rs  for  t he  s ta r t  o f  

schoo l ing.  In fo rmat ion  shar ing  in  th is  way w i l l  a l low the  schoo ls  

t ime to  ensu re  tha t  human and  mate r ia l  resou rces  a re  ava i lab le  a t  

the  schoo l  when  the  lea rne r  a r r i ves .  Th is  i s  ve ry  impo r tan t  i f  the re  

i s  a  need  fo r  spec ia l  equ ipment  and  phys ica l  equ ipment .  They 

a l low t ime  fo r  add i t iona l  s ta f f  to  be  h i red  and  fo r  s ta f f  t ra in ing  to  

take  p lace .  They a lso  g i ve  SMT members  and  educa to rs  the  

oppo r tun i t y  to  seek  ass is tance  o r  suppo r t  f o r  SEN lea rne rs  f rom 

the  re levan t  sec to rs  o r  depa r tments  ment ioned  above  (UNESCO 

2001 :74  &  RSA DoE 2005:121 ) .  

L ia is ing w i th  o ther  re levan t  Government  Depa r tments ,  e .g .  Hea l th ,  

Soc ia l  and  W el fare  Depa r tmen ts  is  impo r tan t ,  because  in  some 
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cases  the  lea rne r ,  pa ren t  and  educa to r  may need  add i t iona l  

adv ice  and  suppo r t  in  o rde r  to  sus ta in  h im o r  he r  in  ILS in  

ma ins t ream educa t ion .  SMT members  can  seek  adv ice  on  beha l f  

o f  them f rom the  above  men t ioned  examples  o f  sou rces  (UNESCO 

2001 :73 ) .  The  Soc ia l  W e l fa re  and  psycho log is t  SMT  members  

may,  f o r  examp le ,  seek  adv ice  w i th  regard  to  re fe r ra l  in  case  o f  

t rauma o r  whe re  complex  lea rn ing ,  soc ia l  o r  behav iou ra l  i ssues  

resu l t  in  a  b reakdown o f  re la t ion  be tween the  lea rne r  and  h is  o r  

he r  f ami l y  o r  pee rs .  Ano ther  examp le  i s  f o r  SMT members  to  

i nvo lve  P r imary Hea l th -Ca re  wo rke rs ,  med ica l  doc to rs  o r  

nu t r i t ion i s t  in  case  o f  s tunn ing ,  lack  o f  s igh t ,  hea r ing,  

concen t ra t ion  o r  un iden t i f ied  causes  o f  behav iou ra l  and  lea rn ing 

p rob lems  (UNESCO 2001:73) .  

Fo rming  ne two rks  and  co l labo ra t ing  w i th  o the r  s i s te r  depa r tments  

and  NGOs,  l i ke  Love  L i f e ,  Spo r t s ,  You th  and  Rec rea t ion ,  A r t s  and  

Cu l tu re  (SYRAC) and  ex is t ing commun i t y  resou rces ,  such  as  

SGBs,  ca re -g i ve rs ,  f ami l ies ,  d isab i l i t y  o rgan isa t ions ,  Hea l th  and  

Soc ia l  deve lopmen t ,  Sou th  A f r i can  Po l i ce  Serv i ces  (SAPS)  i s  

impo r tan t  (Rayner  2007 :75  &  RSA DoE 2010:28) .  As  ind ica ted  in  

chap te r  2 ,ne two rk ing  and  co l labo ra t ing  w i th  the  la t te r  sec to rs  w i l l  

enab le  SMT members  to  unde rs tand  and  pu rsue  the  p rocess  to  be  

fo l lowed;  to  d raw in  the  appropr ia te  peop le ;  to  recogn ise  and  

app rec ia te  in te r -sec to r ia l  wo rk ;  t o  ensu re  mate r ia l  resou rces  and  

budget  to  pu rsue  th is  wo rk  a re  ava i lab le  and  used  to  t he  op t ima l  

e f f ec t ;  to  l ea rn  the  language  o f  d i f f e ren t  sec to rs  and  p ro fess ions  

and  t r y  to  deve lop  a  common unde rs tand ing o f  the  p rob lems and  

cha l lenges  and  deve lop  team sk i l l s  to  ass is t  i n  wo rk ing  w i th  

o thers (Lehoh la  2011 :24 ;  Mbengwa  2007 :74  &  RSA DoE 2002:23) .         

Pa r t i c ipa t ing in  sem ina rs  and  cou rses  o f  ILS SMT members  w i l l  be  

ab le  to  b r ing  in fo rmat ion  fo r  suppor t  teache rs  on  how to  deve lop  

e f fec t i ve  ch i ld -cen t red  and  inc lus ive  teach ing  methods ,  mate r ia l s  

and  ac t i v i t ies  i n  the  c lass room (UNESCO 2001:73) .  Acco rd ing to  

She l i le  (2010 :23 ) ,  Con t inu ing  P ro fess iona l  Teache r  Deve lopment  
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(CPTD)  i s  requ i red  fo r  the  success  o f  ILS .  CPTD has  to  a  g rea t  

ex ten t  become the  veh ic le  f o r  b r ing ing  abou t  a  p lanned  change  in  

educa t ion  sys tems as  w i tnessed  in  t he  wor ld -w ide  movemen t  

towards  ILS.  Many o f  these  CPTD p rogrammes  tha t  we re  in tended 

to  p romote  ILS have ,  howeve r ,  p roven  bo th  inadequate  and  

inapp rop r ia te ,  resu l t i ng in  nega t i ve  fee l ings  towards  the  

imp lementa t ion  o f  ILS (She l i le  2010 :1 ) .    

Con t ro l  o f  in fo rmat ion  resou rces  as  desc r ibed  above ,  w i l l  enab le  

SMT members  o f  the  Mo theo  c lus te r ing schoo ls  to  recogn ise  the  

spec ia l  needs  o f  SEN learners .  They  w i l l  t hen  ensu re  tha t  SEN 

lea rne rs  ga in  access  to  and  rece ive  educa t ion ;  t ra in ing;  hea l th -

care  se rv i ces ;  rehab i l i ta t ion  serv i ces ;  p repa ra t ion  for  emp loyment  

and  rec rea t ion  oppo r tun i t ies  in  a  manne r  conduc ive  to  the  

lea rne r ’s  ach iev ing  the  fu l les t  poss ib le  soc ia l  in tegra t ion  and  

ind iv idua l  deve lopment ,  i nc lud ing h is  o r  her  cu l tu ra l  and  sp i r i tua l  

deve lopment   (UNESCO 2001:73 ) .  

 

3.6 .  CONCLUSION 

I t  i s  c lear  tha t  t he  p rac t i ca l  competenc ies  needed fo r  SMT 

members  as  leade rs  and  manage rs  to  f u l f i l  the i r  ro le  inc lude  

manag ing va r ious  teach ing app roaches in  d i ve rse  con tex ts  and  

w i th  d i ve rse  g roups  o f  lea rne rs .  SMT members  wo rk ing w i th  

co l leagues  in  dec is ion  mak ing  w i th  the  a im o f  max im iz ing 

pa r t i c ipa t ion  o f  lea rne rs ,  i s  equa l ly  impo r tan t  to  ensure  e f fec t i ve  

imp lementa t ion  o f  ILS in  schoo ls .  Fur the rmore ,  c rea t ing an  

inc lus i ve  e thos  in  the  schoo l  where  lea rne rs ,  s ta f f ,  pa ren ts  and  

communi t y  members  a re  va lued  and  reso lv ing con f l i c ts  in  the  

c lass room and  schoo l  f o rms a  key  pa r t  o f  the  ro le  o f  the  SMTs in  

pub l ic  p r imary  schoo ls .  I n  add i t ion ,  suppor t i ng and  fac i l i ta t ing  the  

invo lvement  o f  pa ren ts  and  the  commun i t y  and  d rawing on  the  

human and  mate r ia l  resou rces  o f  the  commun i t y  th rough   
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p romot ing  and  suppo r t ing  innova t i ve  p rac t i ces  inev i tab ly  leads  to  

i nc reas ing the  schoo l ’s  respons iveness  to  the  p rov is ion  o f  ILS.  

W i thou t  a  so l id  unde rs tand ing  o f  f ede ra l  leg is la t ion ,  known as  

Ind iv idua ls  w i th  D isab i l i t ies  Educa t ion  Ac t  ( IDEA)  and  No Ch i ld  

Le f t  Beh ind  (NCLB) ,  SMTs cannot  admin is te r  spec ia l  educa t ion  

p rogrammes e f fec t i ve l y  (Thomas e t  a l .  2003 :11  &  W ebste r  

2013 :2 ) .  In  Sou th  A f r ica ,  SMTs the re fo re  need  a  so l id  

unde rs tand ing o f  EW P 6  o f  Inc lus i ve  Educa t ion ,  f ramed by  the  

cons t i tu t ion  o f  Sou th  A f r i ca ,  wh ich  suppo r t s  and  expands on  a l l  

the  educa t ion  po l i c ies .  EW P 6  f i t s  i n  w i th  va r ious  app roaches to  

schoo l  managemen t  and  cu r r icu lum deve lopment  ou t l ined  in  the  

Sou th  A f r i can  Schoo l ’s  Ac t  (SASA) ,  where  the  capac i t y  o f  schoo ls  

i s  deve loped  so  tha t  t hey  can  take  respons ib i l i t y  o f  respond ing to  

l oca l  needs .   

Those  a re  the  new ro les  tha t  the re fo re  need  to  be  embraced  by 

the  co -o rd ina to r ,  who  shou ld  be  the  SMT member .  They a re  

rega rded  as  the  key a reas  o f  SENCO in  wh ich  they shou ld  

demonst ra te  the i r  knowledge  and  unde rs tand ing and  they a re  

summar ised  as ,  s t ra teg ic  d i rec t ion  and  deve lopment  o f  p rov is ion  

in  the  schoo l ,  teach ing and  lea rn ing ,  lead ing and  manag ing s ta f f  

and  e f fec t i ve  dep loyment  o f  s ta f f  and  resources  (Mongomery 

2007 :46 ) .   I t  i s  the re fo re  ev iden t  tha t  the  SENCO is  the  one  who 

shou ld  be  invo lved  in  a  never  end ing p rocess  o f  pedagog ica l  and  

o rgan iza t iona l  deve lopment  wh ich  responds to  lea rne r  d i ve rs i t y  

(Mongomery  2007 :39) .  In  f u l f i l l i ng  the  goa l  o f  educa t ion  fo r  a l l ,  

schoo ls  need  to  con t inua l l y  rev i se  and  improve  the i r  pe r fo rmance  

by  be ing se l f -c r i t i ca l  and  unde rs tand ing how peop le  lea rn .   

In  the  nex t  chap te r  the  resea rch  des ign  and  methodo logy  fo r  th is  

s tudy  is  ou t l ined .  
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                                       CHAPTER 4  

RESE ARCH DESIGN AND METHODOLOGY 
 

 
4 .1 .  INTRODUCTION 

The a im o f  th is  chap te r  i s  to  b r ie f l y  de f ine  resea rch ,  wh ich  

Cos te l lo  (as  c i ted  in  Komets i  2015 :109 )  sees  as  sys temat ic ,  

c r i t i ca l  and  se l f - c r i t i ca l  enqu i ry ,  wh ich  a ims  to  con t r ibu te  to  the  

advancement  o f  knowledge  and  unde rs tand ing.  An  ins igh t  i s  g i ven  

to  the  te rms  rega rd ing ‘educa t iona l  research ’  seen  as  c r i t i ca l  

enqu i ry  a imed a t  i n fo rm ing educa t iona l  judgements  and  dec is ions  

in  o rde r  to  imp rove  educa t iona l  ac t ion  (Coste l lo  as  c i ted  in  

Komets i  2015 :109) .Th is  chap te r  g i ves  an  overv iew o f  the  resea rch  

des ign  and  methodo logy  adop ted  in  th is  o f  resea rch  s tudy  as  we l l  

as  the  reasons  why such  des ign  and  methods  we re  adop ted .  

Aspec ts  covered  inc lude  the  research  se t t i ng in  wh ich  the  s tudy  

was conducted ;  the  gene ra l  methodo log ica l  app roach  and  too ls  

tha t  we re  used  to  co l lec t  da ta ;  spec i f i c  in fo rmat ion  a round  the  

co l lec t ion  o f  da ta -co l l ec t ion  ins t ruments ;  sampl ing;  va l i d i t y ;  

re l iab i l i t y ,  t rus two r th iness ,  c rys ta l l i sa t ion ,  e th i ca l  i ssues  and  the  

ana lys is  o f  the  da ta .  

 

4.2 .  RESE ARCH SETTING 

Th is  s tudy  was  conducted  a t  the  fou r  Motheo  c lus te r ing schoo ls  in  

the  Mangaung d is t r i c t  wh ich  i s  one  o f  the  f i ve  d is t r i c ts  o f  the  F ree  

S ta te  Depar tment  o f  Educa t ion .  A l though  the re  a re  spec ia l  

schoo ls  f o r  SEN lea rne rs  in  th is  d is t r i c t ,  ma ins t ream schoo ls  a re  

a lso  expec ted  to  p rov ide  ILS to  lea rne rs  expe r ienc ing ba r r ie rs  to  

l ea rn ing be fo re  they  can  be  re fe r red  and  accommodated  a t  spec ia l  

schoo ls .   I t  seems  as  i f  a  h igh  pe rcen tage  o f  ma ins t ream schoo ls  
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i n  the  Motheo  Dis t r i c t  a re ,  however ,  s t i l l  cha l lenged  wi th  p rov id ing 

e f fec t i ve  ILS to  SEN lea rne rs .  

The four  c lus te r ing schoo ls  we re  chosen  to  conduct  resea rch  on  

the  ro le  o f  SMT in  render ing ILS to  SEN lea rners .  The  a im o f  the  

research  was to  inves t iga te  the  ro le  p layed  by  SMT and  the  

cha l lenges  they  we re  fac ing  w i th  rega rd  to  rende r ing e f fec t i ve  ILS 

to  SEN lea rne rs ,  w i th  a  v iew to  sugges t ing gu ide l ines  fo r  the  

improvemen t  thereo f .  To  ach ieve  th is  a im,  in te rv iews  were  

conduc ted  w i th  SMT  members  (c f .  Annexu re  E ) ,  SBST  members  

(c f .  Annexure  F)  SGB members  (c f .  Annexure  G)  as  we l l  as  

educa to rs  (c f .   Annexu re  H)  f rom the  four  schoo ls  to  p rov ide  

answers  to  the  cha l lenges  w i th  rega rd  to  rende r ing ILS.   In  o rder  

to  p ro tec t  the  iden t i t y  o f  par t i c ipan ts  and  the i r  schoo ls ,  the  four  

schoo ls  we re  re fe r red  to  as  schoo ls  A ,  B ,  C and  D.  The  next  

sec t ion  ou t l ines  the  resea rch  des ign  and  methodo logy  fo r  th is  

s tudy .  

 

4.3 .  RESE ARCH DESIGN AND METHODOLOGY 

A resea rch  des ign  p rov ides  d i rec t ion  to  the  who le  s tudy  pe r ta in ing 

to  the  ins t ruments  tha t  we re  used  fo r  da ta  co l lec t ion  and  how the  

da ta  is  ana lysed .  Mou ton  (2009 :19)  de f ines  a  research  des ign  as  

a  p lan  o r  b luep r in t  on  how to  conduct  resea rch  and  i t  f ocuses  on  

the  end  p roduc t  o f  wha t  k ind  o f  s tudy  i s  p lanned and  what  k ind  o f  

resu l ts  a re  a imed a t .  Kumar  (2005 :84 )  re i t e ra tes  tha t  resea rch  

des ign  is  a  p rocedu ra l  p lan  tha t  i s  adop ted  by the  resea rche r  to  

answer  ques t ions  o f  va l id l y ,  ob jec t i ve l y ,  accu ra te l y  and  

econom ica l l y .  Mc Mi l lan  and  Schumacher  (1989 :30 )  pos i t  tha t  the  

des ign  descr ibes  the  p rocedu res  fo r  conduct ing the  s tudy ,  

i nc lud ing  when and  f rom whom and  unde r  what  cond i t i ons  the  da ta  

w i l l  be  ob ta ined .  I t  ensu res  tha t  the  s tudy  adhe res  to  ce r ta in  

s tanda rds  in  o rde r  to  ach ieve  qua l i t y  by  focus ing  on  i t .  As  
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ment ioned  in  chap te r  one  the  a im o f  th i s  s tudy  was  p r imar i l y  on  

inves t iga t ing  the  ro le  o f  SMT members  in  rende r ing  ILS.  

The re fo re ,  the  resea rche r  d id  no t  app roach  th is  s tudy  w i th  

p reconce ived  ideas  o f  expec ted  ou tcomes ,  bu t  ra the r  to  d i scove r  

the  na tu re  o f  the  cha l lenges  encoun te red  in  render ing e f fec t i ve  

ILS a t  the  Motheo  c lus te r ing schoo ls .  Sec t ion  4 .3 .1  p resen ts  the  

ra t iona le  fo r  choos ing  an  in te rp re t ive  des ign  fo r  th is  s tudy .  

 

4.3 .1 .  In te rpre t ive  des ign 

The research  des ign  re f lec t s  an  in te rp re t i ve  des ign  focus  in  i t s  

app roach  to  the  research  ques t ions ,  da ta  co l lec t ion  p rocedu res  

and  la te r ,  da ta  ana lys is  (Mc Mi l lan  &  Schumacher  2001 :409 ) .The  

in te rp re t i v i sm pa rad igm imp l ies  tha t  mean ing i s  sub jec t i ve  w i th  

the  a im o f  in te rp re t ing the  rea l i t y  o f  the  phenomenon f rom o the rs  

(McMi l lan  &  Schumacher  2001 :398 ;  Denz in  and  L inco ln  1994 :2 ) .  

The  in te rp re t i ve  des ign  recogn ises  nego t ia t ion  be tween 

researche r  and  resea rched  to  p roduce  the  accoun t  o f  the  ins ide r ’s  

pe rspec t i ve ,  so  tha t  bo th  the  resea rche r  and  resea rched  a re  

p resen t .  The  da ta  a re  accoun ts ,  wh ich  resea rche rs  then  code  fo r  

emergen t  t hemes,  look  fo r  connect ions  and  cons t ruc t  h ighe r  o rde r  

themes (Hanckock ,  Ock le fo rd ,  and  W indr idge  2009 :13 ) .  

In  add i t ion ,  Mc  M i l l an  &  Schumacher  (2001 :409 )  de f ine  qua l i ta t i ve  

in te rp re t i ve  des ign  as  a  he rmeneu t i c  cyc le  whe reby  what  i s  

l ea rned  is  in fo rmed by  what  i s  a l ready known,  read ing o f  

l i te ra tu re ,  expe r ience  in  the  f ie ld ,  da ta  f ram ing  and  ana lys is  as  

we l l  as  in te rp re ta t ions .  He rmeneu t i cs  is  the  sc ience  o f  

i n te rp re ta t ion ,  conce rned  wi th  ana lys i s  o f  the  mean ing  o f  a  text .  

The re fo re ,  the  bas ic  ques t ion  o f  a  tex t  i s :  wha t  happens fo l lowed 

by  why and  how i t  happens and  why i t  happens  tha t  way  (Denz in  &  

L inco ln  1994 :3 ) .  He rmeneut ic  phenomeno logy  is  based  on  the  

capac i t y  o f  the  pe rson ’s  se l f - knowing.  The  resea rche r  re f lec t s  on  
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he r  own unders tand ing  o f  mot i ves  and  a t t i tudes  tha t  in f luence  

behav iou r .  He rmeneu t i c  phenomeno logy c rea tes  a  sa fe  m i l i eu  fo r  

pa r t i c ipan ts  to  re f lec t  on  own expe r iences  and  unde rs tand ings  

(Denz in  &  L inco ln  1994 :2 ) .  Through  the  he rmeneut i c  cyc le  the  

researche r  was ab le  to  unde rs tand  and  in te rp re t  the  par ts  wh ich  

u l t imate ly  led  to  unde rs tand ing  the  who le  (Crewe l l  et  a l .  2010 :59) .  

The  in ten t ion  was  sea rch ing  fo r  ev idence  tha t  i s  va l id ,  re l i ab le  

and  t rus two r thy  in  te rms o f  rende r ing  ILS  in  pub l ic  p r imary  

schoo ls .  

A  resea rch  des ign  m in im ises  the  poss ib i l i t ies  o f  d ig ress ing and  

thus  he lps  in  answer ing  the  ques t ion  ra i sed  in  the  s tudy.  Choos ing 

an  app rop r ia te  resea rch  des ign  w i l l  he lp  the  researcher  choose  

the  r i gh t  par t i c ipan ts  f o r  the  s tudy ,  ask  requ i red  ques t ions  and  

gene ra l l y  d i rec t  the  s tudy.  In  the  nex t  sec t ion  the  resea rch  

methodo logy fo r  th is  s tudy i s  ou t l ined .  

 

4.3 .2 .  The  case  s tudy 

The case  s tudy  i s  a  popu la r  resea rch  des ign  in  the  soc ia l  sc iences  

and  has  been  de f ined  by  Rob inson  (as  c i ted  in  A r thur ,  W ar ing,  

Coe and  Hedges 2012 :102 )  as  “a  s t ra tegy  fo r  do ing resea rch  

wh ich  invo lves  an  emp i r i ca l  i nves t iga t ing  o f  a  pa r t i cu la r  

con tempora ry  phenomenon wi th in  i t s  rea l  l i f e  con text  us ing 

mu l t ip le  sources” . .  

The  case  s tudy  resea rch  des ign  i s  an  emp i r i ca l  inqu i ry  tha t  

i nves t iga tes  a  con temporary  phenomenon wi th in  i t s  rea l - l i f e  

con tex t  (Creswe l l  e t  a l .  2010 :75 ) .  Case  s tud ies  a re  in tens ive  

inves t iga t ions  o f  i nd i v idua ls ,  o rgan iza t ions ,  commun i t ies  and  o r  

soc ia l  po l ic ies  (L indegge r  1999  as  c i ted  in  Mbe lu  2011 :32 ) .   The  

case  s tudy  may be  de f ined  as  bo th  a  p rocess  o f  inqu i ry  and  a  

p roduc t  o f  inqu i ry  (Mouton  2009 :165 ) .  The  case  s tudy  s t r i ves  

towards  a  comprehens ive  unde rs tand ing o f  how pa r t ic ipan ts  re la te  
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and  in te rac t  w i th  each  o the r  in  a  spec i f i c  s i tua t ion  and  how they  

make mean ing o f  the  phenomenon unde r  s tudy Mou ton  (2009 :  

165 ) .  

The  resea rcher  used  the  case  s tudy  des ign  to  unde rs tand  the  

phenomenon in  dep th ,  rega rd less  o f  the  number  o f  s i tes  o r  

pa r t i c ipan ts  o f  the  s tudy  (McMi l l an  &  Schumache r2001:398 ) .  

Acco rd ing  to  Ru le  &  John  (2011 :14 )  the  pu rpose  o f  the  case  s tudy 

i s  a  key  fac to r  in  de te rm in ing the  case .  The re fo re ,  the  resea rcher  

was  in te res ted  in  the  app l ica t ion  o f  the  key  managemen t  t asks ,  

p lann ing,  o rgan is ing ,  lead ing  and  con t ro l l ing  by  SMT members  o f  

the  Motheo  c lus te r ing schoo ls  when render ing ILS to  SEN 

lea rne rs .  A t tempts  a t  rende r ing ILS e f fec t i ve l y  a t  Motheo  

c lus te r ing schoo ls  seemed to  be  cha l leng ing ,  because  the  SMT 

were  perce ived  to  be  lack ing  knowledge  and  unders tand ing  o f  how 

they  shou ld  inco rpo ra te  i t  when per fo rm ing the i r  key management  

tasks .  Thus ,  the  researche r  wanted  to  unde rs tand  the  cha l lenges  

fac ing the  SMT members  in  rende r ing ILS.  Fo r  th i s  reason ,  the  

SMT members ,  SBST members ,  educa to rs  and  SGB members  o f  

the  Motheo  c lus te r ing schoo ls  se lec ted  we re  used  to  i nves t iga te  

the  case .  The  p r inc ipa ls  o f  the  fou r  schoo ls  a l so  p rov ided  the  

researche r  w i th  f ree  access  to  conduct  t he  inves t iga t ion .  

The  case  s tudy  method  o f fe red  the  resea rche r  a  mu l t i -pe rspec t i ve  

ana lys is  in  wh ich  the  v iews,  vo ices  and  pe rspec t ives  o f  the  

ind iv idua ls  and  re levan t  g roups  o f  ac to rs  and  the  in te rac t ions  

be tween them (Creswe l l  et  a l .  2011 :75 )  we re  cons ide red .  

The re fo re ,  the  case  s tudy opened the  poss ib i l i t y  o f  g i v ing a  vo ice  

to  the  vo ice less  and  power less ,  e .g .  d issa t is f i ed  and  demora l ised  

educa to rs ,  un invo lved  pa ren ts  and  marg ina l i sed  g roups .  Th is  was 

essen t ia l ,  because  the  researcher  came to  a  deepe r  

unde rs tand ing o f  the  dynam ics  o f  the  s i tua t ion ,  wh ich  was the  

sa l ien t  f ea tu re  o f  many case  s tud ies .  The  case  s tudy  method  was 

impo r tan t  because  i t  o f f e red  the  oppo r tun i t y  t o  lea rn  (S take  1973 :  

85 ) .  
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4.3 .3 .  Qual i ta t ive  Research  

Qua l i ta t i ve  resea rch  seeks  to  p rov ide  in -dep th ,  de ta i led  

in fo rmat ion ,  wh ich  a l though  no t  necessa r i l y  w ide ly  gene ra l i zab le ,  

exp lo res   i ssues  and  the i r  con tex t ,  c la r i f y ing what ,  how,  when 

whe re   and  among whom behav iours  and  p rocesses  ope ra te  wh i le  

desc r ib ing in  exp l i c i t  de ta i l  the  con tours  and  dynam ics  o f  peop le ,  

p laces ,  ac t ions  and  in te rac t ions  (Tewksbury  2009 :50 ) .  Acco rd ing 

to  Denz in  &  L l inco ln  (1994 :3 )  qua l i ta t i ve  resea rch  invo lves  an  

in te rp re t i ve ,  na tu ra l i s t i c  app roach  to  the  wo r ld .  Th is  means 

qua l i ta t i ve  resea rche rs  s tudy  phenomenon  in  the  na tu ra l  se t t ings  

in  an  a t temp t  to  make  sense  o f ,  o r  p rov ide  in te rp re ta t ions  in  te rms 

o f  the  mean ing  peop le  b r ing  to  t hem.  The  ou tcome  o f  any  resea rch  

s tudy  is  no t  the  gene ra l isa t ion  o f  resu l t s ,  bu t  a  deepe r  

unde rs tand ing  o f  expe r ience  o r  pe rspec t i ves  o f  the  par t i c ipan ts  

se lec ted  fo r  the  s tudy  (Merr iam 2009 ;  Mbe lu ;  2011 :9  &  Leh lo la  

2011 :42 ) .   

Qua l i ta t i ve  resea rch  methodo logy  i s  impor tan t ,  because  i t  

desc r ibes  da ta  in  wo rds  no t  in  numbers .  Qua l i ta t i ve  resea rche rs  

a re  the re fo re  in te res ted  in  unde rs tand ing the  mean ing peop le  

have  cons t ruc ted ,  tha t  i s ,  how peop le  make  sense  o f  the i r  wo r ld  

and  the  expe r iences  they  have  in  the  wor ld  (Mer r iam  2009:13) .   

The  emphas is  is  more  on  the  qua l i t y  and  dep th  o f  in fo rmat ion  and  

no t  on  the  scope  and  b read th  o f  the  in fo rmat ion  p rov ided  as  in  

quan t i ta t i ve  resea rch  (N iewenhu is  2007 :51 ) .  The  in te rp re t i ve  

pe rspec t i ve  o f  qua l i ta t i ve  resea rch  a l lows  the  resea rche r  to  

gene ra te  an  unde rs tand ing and  ins igh t  in to  how the  par t i c ipan ts  

re la te  and  in te rac t  w i th  each  o ther  and  how they  make  mean ing o f  

the  phenomena unde r  s tudy (Creswe l l  e t  a l .  2010 :75 ) .Qua l i ta t i ve  

methodo logy  enab les  the  resea rche r  to  have  an  idea  o f  the  

fee l ings  and  though ts ,  as  we l l  as  the  mean ing a t tached  to  the  

phenomenon in  the  con tex t  o f  the  pa r t i c ipan ts .  I t  s t resses  the  

impo r tance  o f  the  sub jec t i ve  expe r ience  o f  ind iv idua ls  in  the  
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c rea t ion  o f  the  soc ia l  wo r ld  (De  Vos  2002 :80 ;  B ray ,  Adamson and  

Mason 2007 :40 ) .   The  p r inc ipa l  conce rn  o f  qua l i ta t i ve  resea rch  is  

an  unde rs tand ing o f  the  way in  wh ich  the  ind iv idua l  c rea tes ,  

mod i f ies  and  in te rp re t s  the  wo r ld  in  wh ich  he  o r  she  f inds  h imse l f  

o r  he rse l f  (Cohen,  Man ion  and  Mor r i son  2007 :40  &  De Vos 

2002 :80 ) .  There fo re ,  the  resea rche r  was  ma in l y  conce rned  wi th  

the  human pe rspec t i ves  on  the  soc ia l  wo r ld .  The  pe rcep t ions  and  

expe r iences  o f  i nd iv idua ls  o r  g roups  w i th  rega rd  to  the i r  s i tua t ion  

was  the  ang le  tha t  the  resea rcher  was  ma in l y  in te res ted  in .  

Th is  s tudy  invo lved  the  c lus te r ing  o f  schoo ls  f rom a  d is t r i c t  o f  

educa t ion  (a  s i te  where  the  imp lementa t ion  o f  ILS occu rs  o r  

shou ld  occu r )  as  the  na tu ra l  se t t ing  in  wh ich  the  inves t iga t ion  was 

roo ted .  Thus  the  unde rp inn ings  o f  the  resea rch  des ign  in  th is  

s tudy  we re  loca ted  in  the  “na tu ra l i s t i c  pa rad igm”  (Du r rhe im 1999 

as  c i ted  in  Cohen et  a l .  2007 :40 ) .  Th is  s tudy  a imed a t  exp la in ing 

the  reasons  and  mean ings  beh ind  the  soc ia l  ac t ion  o f  the  peop le  

whe re  the  research  took  p lace .   

The  na tu ra l i s t i c  enqu i ry  was  used  to  exp la in  exac t l y  what  the  SMT 

members  d id  in  rende r ing ILS by us ing  the  case  s tudy  resea rch  

method .  Na tu ra l i s t i c  enqu i ry  is  a  non -man ipu la t i ve ,  un -obs t ruc t i ve  

and  non -con t ro l l ing  fo rm  o f  qua l i ta t i ve  resea rch  tha t  i s  open  to  

whateve r  in fo rmat ion  emerges  in  the  research  se t t ing  (Dur rhe im 

1999 ) .  Denz in  &  L inco ln  (1994 :6 )  suppo r t  the  fac t  tha t  qua l i ta t i ve  

p rac t i t ione rs  a re  commi t ted  to  the  na tu ra l i s t i c  and  in te rp re t i ve  

unde rs tand ing  o f  human  exper ience .  They  fu r the r  i nd ica te  tha t  

qua l i ta t i ve  resea rche rs  s t ress  the  soc ia l l y  cons t ruc ted  na tu re  o f  

rea l i t y ,  the  in t imate  re la t ionsh ip  be tween the  resea rche r  and  what  

i s  s tud ied  and  the  s i tua t iona l  cons t ra in t s  tha t  shape  inqu i ry  

(Denz in  &  L inco ln1994 :6 ) .     

The  resea rche r  in  qua l i t a t i ve  resea rch  is  the  p r imary  ins t rument  

f o r  da ta  co l lec t ion  and  ana lys i s .  A  qua l i ta t i ve  researcher  assumes 

the  pos tu re  o f  in  dwe l l ing wh i le  engag ing in  qua l i t a t i ve  resea rch .  
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The qua l i ta t i ve  resea rche r  is  there fo re  a  pa r t  o f  inves t iga t ion  as  

pa r t i c ipan t  obse rve r ,  an  in -dep th  in te rv iewer ,  o r  a  l eade r  o f  a  

f ocus  g roup ,  bu t  a lso  removes herse l f  f rom  the  s i tua t ion  to  re th ink  

the  mean ings  o f  expe r iences  (Creswe l l  e t  a l .  2010 :90 ) .      

Sec t ion  4 .3 .4  p resen ts  a  d iscuss ion  o f  the  advan tages  and  

d isadvan tages  o f  qua l i ta t i ve  resea rch .  

 

4.3 .3 .1  Advantages  o f  qual i ta t ive  research 

Qual i ta t i ve  methods  a re  abou t  ga in ing t rue  unde rs tand ing o f  the  

soc ia l  aspec ts  o f  how resea rch  occu rs  in  cu l tu ra l l y -g rounded 

con tex ts  (Tewksbu ry 2009 :38 )  Qua l i ta t i ve  resea rchers  a re  

cha l lenged  to  f ind  mean ingfu l  ways  to  work  w i th  the i r  da ta  and  

iden t i f y  pa t te rns  and  t rends  in  the  da ta .  The re fore  the  ac tua l  

tasks  and  ac t ions  o f  da ta  co l lec t ion ,  ana lys i s  and  in te rp re ta t ions  

requ i re  some degree  o f  c rea t i v i t y  and  innova t ion  (Tewksbu ry 

2009 :43 ) .  Mor ia to ry  (2011 :14 )  and  Hannock  (2002 :3 )  c i ted  in  

Komets i  (2015 :113 )  o f f e r  the  fo l lowing  advan tages  o f  qua l i ta t i ve  

research :  

•  I t  i s  use fu l  f o r  s tudy ing  a  l im i ted  number  o f  cases  in  dep th ;  

•  I t  i s  use fu l  to  desc r ibe  phenomena ;  

•  I t  p rov ides  in fo rmat ion  on  a  pa r t i cu la r  case  o r  cases  and   

•  I t  desc r ibes  in  r i ch  de ta i l  the  phenomena as  they  a re  

s i tua ted  in  loca l  con tex ts ,  wh ich  a re  the  resea rcher ’s  

unde rs tand ing  o f  the  mean ing  par t i c ipan ts  a t tach  to  the i r  

eve ryday  l i f e  (Mor ia to ry  2011 :14  &  Hannock  2002 :3 ) .  

Fu r the rmore ,  an  aspec t  wh ich  was a  de f in i te  advan tage  to  the  

emp i r i ca l  inves t iga t ion  fo r  th is  s tudy was the  fac t  t ha t  the  

researche r  was om i t ted  to  dea l ing w i th  the  da ta  in  the  ‘o rd ina ry 

l anguage ’  o f  the  pa r t i c ipan ts ,  inc lud ing  nonverba l  and  ve rba l  
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f o rmat ion  o f  the  language .  Th is  p roved  pa r t icu la r l y  bene f ic ia l  

du r ing the  da ta  co l lec t ion  s tage .  

In  the  nex t  sec t ion  the  d i sadvan tages  o f  qua l i ta t i ve  resea rch  a re  

d iscussed .  

 

4.3 .3 .2 .  Disadvantages of  qual i ta t ive  research 

Because  in te rac t ion  i s  a t  the  hea r t  o f  the  qua l i ta t i ve  da ta  

co l lec t ion  e f fo r t ,  resea rche rs  need  to  re l y  on  those  they  a re  

s tudy ing  to  agree  to  g i ve  the i r  t ime and  in te rac t ions  to  the  

researche r .  Ano the r  p rob lem i s  tha t  when do ing  in te rv iews and  

obse rva t ions  the  researche r  needs  to  re l y  on  those  be ing s tud ied  

to  show up ,  agree  to  ta lk  w i th  the  resea rche r ,  s tay  fo r  the  du ra t ion  

o f  t ime requ i red  and  to  pa r t i c ipa te  in  ways  tha t  a re  p roduc t i ve  

(Tewksbu ry  2009 :  49) .  

Qua l i ta t i ve  resea rch  p resen ts  the  fo l lowing d i sadvan tages  

(Mor ia to ry  2011 :14  &  Hannock  2002 :3  as  c i ted  in  Komets i  

2015 :112 ) :  

•  Qua l i ta t i ve  research  gene ra l l y  takes  more  t ime to  co l lec t  

da ta  when compared  to  quan t i ta t i ve  resea rch ;  

•  Th is  me thod  o f  da ta  co l lec t ion  is  t ime  consuming  in  the  

b roade r  sense  o f  ga in ing knowledge ;  

•  Qua l i ta t i ve  methods  co l lec t  a  much  na r rower  i n fo rmat ion  and  

supe r f ic ia l  da ta  se t  i n  more  t ime;  

•  The  resu l ts  may be  more  eas i l y  i n f luenced  by  the  

researche r ’s  pe rsona l  b iases  and  id iosyncras ies  and  

•  Knowledge  p roduced  m igh t  no t  gene ra l i ze  to  o the r  peop le ,  o r  

o ther  se t t ings .  I t  seems  imposs ib le  to  accu ra te l y  gene ra l i ze  

what  i s  lea rned  abou t  one  cu l tu ra l  se t t ings  to  ano the r  

cu l tu ra l  se t t ing (Mor ia to ry  2011 :14  &  Hannock  2002 :3  as  

c i ted  in  Komets i  2015 :112 ) .  
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In  add i t ion ,  qua l i ta t i ve  methods  o f  da ta  co l lec t ion  and  ana lys is  

i nco rpora te  a  w ide  range  o f  d i f f e ren t  t echn iques  and  

ep is temo log ica l  assumpt ions  and  ca re fu l  se lec t ion  o f  app rop r ia te  

qua l i ta t i ve  methods  i s  impo r tan t  (W i l l i g  2001  c i ted  in  Tewksbu ry 

2009 :49 )  

 

4.4 .  DATA G ATHERING METHODS AND PROCUDERS 

W hat  fo l lows  be low is  a  desc r ip t ion  o f  the  resea rch  too ls  tha t  

we re  dev ised  and  used ,  as  we l l  as  the  ra t iona le  fo r  us ing these  

pa r t i cu la r  da ta  ga ther ing  too ls .  The  da ta  co l lec t ion  too ls  i nc luded  

focus  group  in te rv iews and  group  d iscuss ion ,  conducted  w i th    

semi -s t ruc tu red  ques t ions  (c f .  Annexu re  E ,  F ,  G and  H) .  Semi -

s t ruc tu red  ques t ions  we re  emp loyed  in  th i s  s tudy  and  the i r  

sequences  we re  de te rm ined  in  advance ,  wh i le  o thers  evo lved  as  

the  in te rv iew p roceeds  (Ve luswamy 2014:331 ) .  There fo re  the  a im 

o f  resea rche r  f o r  us ing semi -s t ruc tu red  ques t ions  was  to  assess  

be l ie f s ,  a t t i tudes ,  va lues  and  knowledge  o f  the  pa r t i c ipan ts  

sur round ing the  resea rch  top ic .   Ano the r  a im was to  ga in  ins igh t  

i n to  the i r  s ta te  o f  read iness  to  be  invo lved  in  the  imp lementa t ion  

o f  ILS a t  the i r  schoo l .  F ina l l y  the  a im o f  us ing  was to  f u l f i l  some 

o f  the  ob jec t i ves  o f  th is  s tudy as  s t i pu la ted  in  chap te r  one .   

Sec t ion  4 .4 .1  p resen ts  a  d i scuss ion  on  focus  g roup  in te rv iews  and  

g roup  d i scuss ions  used  in  th is  s tudy .   

 

4.4 .1 .  Focus group in te rview s and group discussions 

Focus g roup  in te rv iews  and  g roup  d iscuss ions  a re  ways  abou t  

co l lec t ing da ta  s imu l taneous ly  f rom seve ra l  groups  o f  peop le ,  

usua l l y  those  who sha re  common expe r iences  and  who 

concen t ra te  on  the i r  sha red  mean ing  (Payne  2013 :10 ) .  They a re  

bo th  spec ia l  t ypes  o f  group  d i scuss ion  w i th  na r rowly  f ocused  
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top ics  d iscussed  by a  group  o f  members  o f  equa l  s ta tus  (Payne ,  

2013 :10 ) .  Focus  g roup  in te rv iews  a re  a  da ta  co l lec t i on  p rocedu re  

conduc ted  in  a  se r ies  o f  in te rv iews  wi th  a  m in imum number  o f  

peop le  f rom 4-8  members  in te rac t ing be tween themse lves ,  

whe reas  the  g roup  d i scuss ion  can  invo lve  3 -5  members  (Ru le  &  

John  2011 :66 ) .   

In  add i t ion ,  f ocus  g roup  in te rv iews  and  g roup  d iscuss ions  a re  

techn iques  invo lv ing  in -dep th  g roup  in te rv iews  and  d iscuss ions  in  

wh ich  par t i c ipan ts  a re  se lec ted  because  they  a re  a  pu rpos ive  

sample  o f  a  spec i f i c  popu la t ion  (Rab ie  2004 :656) .  C ruc ia l l y ,  f ocus  

g roup  in te rv iews  a re  d is t ingu ished  f rom the  b roader  ca tego ry  o f  

g roup  d iscuss ions  by  the  exp l i c i t  use  o f  g roup  in te rac t ion  to  

gene ra te  da ta .  Ins tead  o f  ask ing ques t ions  o f  each  pe rson  in  tu rn ,  

i n  the  case  o f  f ocus  group  in te rv iews resea rchers  encou rage  

pa r t i c ipan ts  to  ta lk  to  one  ano the r :  ask ing ques t ions ,  exchang ing 

anecdo tes  and  comment ing on  each  o the r ’s  expe r iences  and  

po in t s  o f  v iew.  A t  t he  very  leas t ,  resea rch  pa r t i c ipan ts  c rea te  an  

aud ience  fo r  one  ano the r  (K r i t z inge r  and  Ba rbou r  2001 :4 ) .  Group  

d iscuss ions  a re  a  way to  ga the r  many op in ions  f rom ind iv idua ls  

w i th in  a  g roup  se t t ing bu t  a re  la rge ly  d idac t i c  be tween in te rv iewer  

and  each  ind iv idua l  in  the  g roup  (Ar thu r  et  a l .  2012 :186 ) .  

Focus  g roup  in te rv iews and  g roup  d iscuss ions  we re  use fu l  f o r  

ga in ing  a  sense  o f  t he  range  and  d i ve rs i t y  o f  v iews ,  o f  whose  

v iews  were  dominan t  and  marg ina l  in  a  sma l l  g roup  (Ru le  &  

John .2011:66 ) .  The  ro le  o f  the  resea rcher  in  f ocus  g roup  

in te rv iews  and  g roup  d i scuss ion  was obse rv ing,  l i s ten ing,  p rob ing ,  

mode ra t ing ,  ana lys ing  and  unde rs tand ing  the  thought  p rocesses  o f  

pa r t i c ipan ts  (De  Vos et  a l .  2005 :281  &  Kumar  2005 :120 ) .  

 

4.4 .1 .1 .  Advantages of  focus group in te rv iews and group 
d iscussions  
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Acco rd ing to  Denz in  &  L inco ln  (1994 :2 )  the  advan tage  o f  us ing 

g roup  in te rv iews,  un l ike  ind iv idua l  in te rv iews,  i s  tha t  more  peop le  

a re  used  a t  l ower  cos t .  On the  o the r  hand ,  N iewenhu is  (2007 :91 )  

c la ims  tha t  the  advan tage  o f  us ing  a  sma l l  g roup  o f  pa r t i c ipan ts  is  

tha t  they perce ive  each  o the r  as  be ing fundamenta l l y  s im i la r  and  

they  w i l l  spend  less  t ime  d iscuss ing  the  i ssues .  They  w i l l  a l so  be  

ab le  to  bu i ld  on  each  o ther ’ s  ideas  and  comments  to  p rov ide  an  in  

dep th  v iew no t  a t ta inab le  f rom ind iv idua l  in te rv iews  (Babb ie  &  

Mouton  2001 :292) .  Focus  g roups  a l low a  space  in  wh ich  peop le  

may ge t  toge ther  and  c rea te  mean ing among them ra the r  than  

ind iv idua l l y .   

Rab iee  (2004 :656 )  men t ions  tha t  one  o f  the  fea tu res  o f  g roup  

in te rv iews  is  i n  i t s  g roup  dynamics  hence  the  t ype  and  range  o f  

da ta  gene ra ted  th rough  the  soc ia l  in te rac t ion  o f  the  g roup  a re  

o f ten  deepe r  and  r i che r  than  those  ob ta ined  f rom one -on -one  

in te rv iews .  Group  and  focus  g roup  in te rv iews a l low d ive rs i t y  o f  

op in ions  wh ich  s t imu la te  new ideas  and  p romote  recons ide ra t ion  

(Denz in  &  L inco ln  1994 :23 ) .   Ano the r  advan tage  o f  focus  g roups  is  

the i r  po ten t ia l  f o r  change ,  whether  du r ing a  g roup  sess ion  o r  pos t  

sess ions  (A r thu r  et  a l .  2012 :187 ) .  

 

4.4 .1 .2 .  D isadvantages o f  focus group in te rviews and group 
d iscussions 

The d isadvan tages  o f  f ocus  g roup  in te rv iews as  repo r ted  by 

l i te ra tu re  a re  tha t  samples  a re  sma l l  and  may no t  be  

rep resen ta t i ve .  Moreove r ,  a l l  pa r t i c ipan ts  mus t  meet  in  the  same 

p lace  a t  the  same t ime ,  wh ich  is  pa r t i cu la r l y  d i f f i cu l t  i f  po ten t ia l  

pa r t i c ipan ts  l i ve  in  a  geograph ica l ly  d i s tan t  reg ion .  (Creswe l l  e t  

a l .  2010 :91 ) .  In  th is  s tudy ,  the  resea rche r  t a rge ted  four  schoo ls  

and  iden t i f ied  f i ve  SMT members ,  f i ve  SBST  and  f i ve  educa to rs  

f o r  f ocus  g roup  in te rv iews as  we l l  as  th ree  members  o f  the  SGB 
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f rom the  pa ren t  component  to  engage in  a  g roup  d iscuss ion .  The  

poss ib i l i t y  was  tha t  no t  a l l  t he  members  wou ld  be  ava i lab le ,  i .e .  

the  number  o f  pa r t i c ipan ts  wou ld  dec rease  (Creswe l l  et  a l .  

2010 :91 ) .   

O the r  d i sadvan tages  ev iden t  in  g roup  d iscuss ions  a re ,  less  

in fo rmat ion  pe r  i nd iv idua l ;  con fo rm i t y  p ressu re  whe re  one  pe rson  

may domina te  o the rs  and  d i s to r t  wha t  they  a re  w i l l i ng  to  say ;  

p resence  o f  h igh  s ta tus  par t i c ipan ts  caus ing  fear  o f  l os ing face  

and  fear  o f  appear ing ignoran t  lead ing  to  s i lence  unknown  to  each  

o ther  o r  soc ia l  anx ie t y  as  we l l  as  d i f f i cu l t y  in  recogn is ing  themes 

in  ind iv idua l  responses .   In  add i t ion ,  scho la rs  a rgue  tha t  f ocus  

g roups  can  a l so  p roduce  sha l low o r  poo r  qua l i t y  da ta  thus  

reduc ing the  qua l i t y  o f  ove ra l l  ins igh t  (Hopk ins  2007  as  c i ted  in  

A r thur  e t  a l .  2012:187) .  Bo th  the  qua l i t y  o f  the  d iscuss ion  and  the  

use fu lness  o f  the  in fo rmat ion  depend on  the  sk i l l  o f  the  

in te rv iewee .  Too  much  in te rv iewer  con t ro l  means  l i t t le  i s  hea rd  

f rom pa r t i c ipan ts ’  own pe rspec t i ves .  Too  l i t t le  in te rv iewer  con t ro l  

means less  is  be ing  hea rd  abou t  the  top ic  o f  in te res t .  In  the  next  

sec t ion  the  semi -s t ruc tu red  in te rv iew is  p resen ted  (Creswe l l  et  a l .  

2010 :91 ) .  

 

4.5 .  POPUL ATION AND SAMPLE 

Blanche ,  Dur rhe im and  Pa in te r  2006  (c i ted  in   S ikosana  2014 :159)   

i nd ica te  tha t  samp l ing  i s  the  se lec t ion  o f  resea rch  pa r t i c ipan ts  

f rom the  en t i re  popu la t ion ,  and  invo lves  dec is ions  abou t  peop le ,  

se t t ings ,  even ts ,  behav iou r  and  soc ia l  p rocesses  to  obse rve .  A  

sample  is  se lec ted  in  a  s i tua t ion  whe re  i t  i s  a lmos t  imp rac t i ca l  to  

i nvo lve  a l l  members  o f  the  popu la t ion  unde r  inves t iga t ion .  The  

ta rge t  popu la t ion  se lec ted  in  t h i s  s tudy  inc luded  SMT,  SBST,  SGB 

members  and  educa to rs  o f  f ou r  schoo ls  f rom e igh t  schoo ls  o f  the  

Motheo  c lus te r ing  schoo ls  to  rep resen t  the  en t i re  c lus te r .  
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Ef fec t i ve  sampl ing  is  one  way o f  ensu r ing da ta  qua l i t y  (S ikosana  

2014 :159 ) .  

The  resea rche r  used  sampl ing  to  ensu re  da ta  qua l i t y .  Pu rpose fu l  

sampl ing was used ,  because  i t  i s  a  means o f  seek ing  ou t  

pa r t i c ipan ts  w i th  pa r t i cu la r  cha rac te r is t i cs ,  acco rd ing  to  the  needs 

o f  the  deve lop ing  ana lys is  and  emerg ing  theory  (S ikosana 

2014 :159 ) .  In  pu rpose fu l  samp l ing ,  the  resea rche r  se lec ted  

pa r t i cu la r  e lements  f rom the  popu la t ion  tha t  were  in fo rmat i ve  

abou t  t he  top ic  o f  i n te res t  (Mc  M i l l an  &  Schumacher  2001 :175 ) .  

The re fo re  the  resea rche r  knew wh ich  sub jec ts  shou ld  be  se lec ted  

to  add ress  the  pu rpose  o f  the  resea rch .  The  ta rge t  popu la t ion  

inc luded  bo th  ma les  and  fema les  above  e igh teen  yea rs  o f  age .  

Pu rpos ive  samp l ing was used  to  se lec t  f ou r  schoo ls  f rom the  e igh t  

Motheo  c lus te r ing  schoo ls .  The  schoo ls  we re  se lec ted  because  

they imp lement  ILS .  The  ta rge t  popu la t ion  d rawn f rom each  o f  

these  fou r  schoo ls  we re  f i ve  SMT members ,  f i ve  SBST members ,  

f i ve  educa to rs  and  th ree  SGB members  f rom the  pa ren t  

component ,  depend ing on  the  number  o f  members  in  each  

s t ruc tu re  o f  each  schoo l .  These  schoo ls  we re  se lec ted  because  

they  we re  c lus te red  w i th  the  researcher ’ s  schoo l .  They  we re  a lso  

ne ighbour ing  schoo ls  and  i t  was  conven ien t  f o r  the  resea rche r  to  

access  them.  The  SMT members  o f  these  c lus te r ing schoo ls  

f o rmed par t  o f  wha t  mo t i va ted  the  resea rche r  to  pu rsue  th i s  s tudy ,  

because  o f  the i r  commi tment  to  improve  ILS  imp lementa t ion .         

As  the  pu rpose  o f  th is  resea rch  was  to  inves t iga te  the  ro le  o f  the  

SMT in  rende r ing e f fec t i ve  ILS,  the  resea rcher  i n te rv iewed SMT 

members  f rom each  schoo l .  Educa to rs  f rom each  schoo l  we re  

in te rv iewed ,  because  they we re  most  in fo rmat i ve  abou t  teach ing 

and  lea rn ing issues .  In te rv iewing the  SBST members  p rov ided  the  

researche r  w i th  re levan t  in fo rmat ion  abou t  the  imp lementa t ion  o f  

ILS,  the  cha l lenges  they a re  fac ing  and  suggest ions  on  wha t  can  

be  done  fo r  the  success  the reo f .  The  SGB members  we re  
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i n te rv iewed ,  because  they rep resen ted  a l l  lea rne rs ’  pa ren ts ,  

i nc lud ing  learners  w i th  and  wi thou t  lea rn ing ba r r ie rs  and  

deve lopment .  There fo re ,  they we re  a lso  se lec ted ,  because  pa ren ts  

a re  ho lders  o f  r i ch  in fo rma t ion  abou t  the i r  ch i ld ren .  

The re fo re ,  the  power  and  log ic  o f  pu rpose fu l  conven ien t  sampl ing  

i s  tha t  a  f ew cases  s tud ied  in  dep th  y ie ld  many ins igh ts  abou t  the  

top ic  (Mc  Mi l lan  &  Schumache r  2001 :401 ) .  I t  i s  f o r  the  above  

reasons  tha t  purpose fu l  sampl ing had  been  chosen  fo r  th i s  s tudy .  

A  sma l l  sample  was  se lec ted  because  they  were  knowledgeab le  

and  in fo rmat i ve  abou t  ILS  tha t  was  tak ing p lace  a t  the i r  schoo ls .  

The re fo re ,  the  usage  o f  f ocus  g roups  and  sem i -s t ruc tu red  

in te rv iews  ensu red  dep th  o f  da ta  gene ra ted .  

 

4 .6 .  DATA ANALYSIS 

Acco rd ing  to  Ade r  (2008 :15 )  da ta  ana lys is  i s  a  p rocess  o f  

i nspec t ing ,  c lean ing,  t rans fo rm ing and  mode l l ing da ta  w i th  the  

goa l  o f  d i scove r ing  use fu l  in fo rmat ion ,  suggest ing conc lus ions ,  

and  suppo r t ing  dec is ion  mak ing.  Da ta  ana lys is  i s  a lso  desc r ibed  

as  the  p rocess  conce rned  wi th  reduc ing the  amount  o f  co l l ec ted  

da ta  in  o rde r  to  p rov ide  mean ingf u l  s ta tements  o f  in fo rmat ion  

(Hardy et  a l .  2004 :4 ) .  Bogdan and  B ik len  (1998 :69 )  re fe r  to  da ta  

ana lys is  as  a  p rocess  o f  sys temat ica l l y  sea rch ing and  a r rang ing 

the  da ta  co l lec ted  in  one  s tudy .  In  th is  s tudy  the  da ta  cons is ted  o f  

obse rva t ion  reco rd ing and  in te rv iew t ransc r ip ts .  A  d is t inc t ion  is  

gene ra l l y  made be tween p r imary and  seconda ry ana lys is .  The  

fo rmer  is  ca r r ied  ou t  by  the  resea rcher ,  wh i le  the  la t te r  en ta i l s  

ana lys is  by someone  e lse  o r  f o r  ano ther  reason  (F ie ld ing 2006 :5 ) .  

Fo r  th is  s tudy p r imary  da ta  ana lys i s  was app l ied ,  because  the  

researche r  was ac t i ve l y  invo lved  in  da ta  co l l ec t ion .  The  

researche r  was a lso  cons ide red  the  p r imary  ins t rument  in  

qua l i ta t i ve  da ta  ana lys is .  The  sub jec t i ve  knowledge  and  
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unde rs tand ing o f  the  resea rche r  p roduce  the  ana lys i s  and  sense  

mak ing  o f  da ta  (Henn ing ,  Van  Rensbu rg and  Sm i t  2004 :7 ) .  

Da ta  was  ana lysed  in  cod ing  top ics  and  ca tego r ies  wh ich  Mc  

Mi l lan  &  Schumache r  (2001 :467)  de f ine  as  the  p rocess  o f  d i v id ing 

da ta  in to  pa r t s  by  a  c lass i f i ca t ion  sys tem.  Cod ing is  a l so  de f ined  

as  the  p rocess  by  wh ich  raw da ta  is  b roken  down ,  concep tua l ised  

and  pu t  back  in  new ways  by  fo rma l i s ing each  ca tego ry  o f  in te res t  

i n  the  tex t  as  a  cod ing ca tego ry  (N iewenhu is  2007 :107 ;  S t rauss  

and  Co rb in  1998 :57) .  I t  i s  the re fo re  the  cen t ra l  p rocess  f rom 

wh ich  theo ry i s  bu i l t  f rom da ta  (S t rauss& Corb in  1998 :57) .  The  

reason  fo r  choos ing  th is  s t ra tegy  i s  t ha t  i t  a l l ows fo r  the  

ca tego r ies  and  pa t te rns  emerg ing f rom da ta  to  be  dec ided  on  in  

advance .  I t  f ac i l i ta tes  the  in te rp re ta t ion  o f  sma l le r  un i t s  s ince  the  

ana lys is  beg ins  w i th  the  resea rche r  read ing  a l l  da ta  to  ga in  a  

sense  o f  t he  who le  (Bogdan  &  B ik len  1998 :69) .  The  cod ing 

p rocess  then  a l lowed the  resea rche r  to  f i r s t l y  f ami l i a r i se  he rse l f  

w i t h  the  tex t  in  o rde r  to  s ta r t  mak ing l inks  by  cons tan t l y  ask ing  

ques t ions  abou t  the  da ta .  The  resea rcher  immersed  he rse l f  in  the  

da ta ,  wh ich  inc luded  ques t ionna i re  responses ,  reco rded  

obse rva t ion  and  wr i t ten  t ranscr ip ts  o f  in te rv iews in  th i s  s tudy .   

The re fo re ,  cod ing p rov ided  the  resea rche r  w i th  a  good  oppo r tun i t y  

to  ge t  c lose  to  da ta  and  enab led  he r  to  gene ra te  and  d raw up  

f ind ings  and  conc lus ions ,  theo r i se  and  suggest  recommendat ions  

as  we l l  as  gu ide l ines .    

Da ta  ana lys i s  invo lved  two  leve ls  o f  cod ing .  The  f i rs t  leve l  o f  

cod ing is  ca l led  open  cod ing  whe re  da ta  was labe l led  o r  tagged .  

The  second leve l  en ta i led  ascr ib ing mean ing to  the  da ta  o r  mak ing 

sense  o f  the  da ta  (Denz in& L inco ln  1994 :23 ) .  A f te r  l abe l l ing  the  

da ta  the  resea rche r  log ica l l y  g rouped  these  in to  themes .  Themat ic  

con ten t  ana lys i s  re fe rs  to  the  p rocess  o f  cap tu r ing re levan t  

themes in  t he  da ta  th rough  the  cod ing p rocedu re .  Pa t te rns  tha t  

sha re  s im i la r  cha rac te r i s t i cs ,  were  a l so  iden t i f i ed ,  a  p rocess  
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ca l led  cod ing .  Ru le  &  John  (2011 :  78 )  re fe r  to  th is  p rocess  as  

concep t  and  themat ic  ana lys is ,  wh ich  means wo rk ing  w i th  codes  

to  iden t i f y  pa t te rns ,  such  as  s imi la r i t ies  and  d i f fe rences .  The  

researche r  then  reduced  ca tego r ies  o f  da ta  a f te r  f am i l ia r is ing  

he rse l f  w i th  t he  da ta  to  make  the  da ta  manageab le  (Rako tsoane 

and  Rako tsoane  2007 :28 ) .  

Th is  was  done ,  because  qua l i ta t i ve  da ta  ana lys is  was p r imar i l y  an  

induc t i ve  p rocess  o f  o rgan iz ing the  da ta  in to  ca tego r ies  and  

iden t i f y ing pa t te rns  ( re la t ionsh ips)  among the  ca tegor ies  (Mc 

M i l lan  &  Schumache r  2001 :461 ) .  The re fo re ,  the  induc t i ve  da ta  

ana lys is  was app l ied  in  th is  s tudy ,  to  a l low the  deve lopment  o f  

codes  be fo re  ana lys i s  took  p lace ,  thereby  spec i f y ing  the  themes 

to  rece ive  focus  (N ieuwenhu is  2007 :107 ;  Mc M i l lan  &  Schumacher  

2001 :461 ) .  The  induc t i ve  da ta  ana lys is  i s  the  top-down approach  

whe re  the  resea rche r  makes use  o f  p rede te rm ined  ca tego r ies  to  

ana lyse  the  tex t .  F ina l l y  the  ana lys i s  leads  to  in te rp re ta t ion  o f  the  

f ind ings ,  wh ich  a re  a  wr i t ten  accoun t  o f  the  phenomenon unde r  

s tudy ,  wh ich  f requen t l y  uses  themat i c  ca tego r ies  f rom qua l i ta t i ve  

ana lys is  as  sub-head ings .  I n  th is  case  the  phenomenon unde r  

s tudy was the  ro le  o f  Schoo l  Management  Team in  rende r ing  

Inc lus i ve  Lea rn ing  Suppo r t  in  pub l ic  p r imary  schoo ls .  

The  recorded  da ta  in te rv iews were  t ranscr ibed  ve rba t im,  coded  

and  themat ica l ly  t he  con ten t  was  ana lysed .  Ve rba t im 

t ransc r ip t ions  used  ins tead  o f  a  summary o f  the  aud io  reco rd ings ,  

as  the  la t te r  i s  sub jec t  to  resea rche r  b ias  (N ieuwenhu is  

2007 :104 ) .   

 

4.7 .  V ALIDITY,  RELI ABIL ITY 

Va l id i t y  and  re l iab i l i t y  a re  cons t ruc ted  to  pa ra l le l  the  conven t iona l  

c r i te r ia  o f  inqu i ry  o f  in te rna l  and  ex te rna l  va l id i t y ,  re l iab i l i t y  and  

neu t ra l i t y  respec t i ve l y .  The re  can  be  no  va l id i t y  w i thou t  re l iab i l i t y  
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(Creswe l l  e t  a l .  2010 :80 ) .  I n  the  nex t  sec t ion  a  d iscuss ion  on  

va l id i t y  i s  p resen ted .  

 

4.7 .1 .  Va l id i ty  

Va l id i t y  re fe rs  to  the  degree  to  wh ich  the  exp lana t ions  o f  

phenomenon ma tch  the  rea l i t ies  o f  the  wo r ld  (Mc  Mi l lan  &  

Schumacher  2001 :407 ) .  Re l iab i l i t y  and  va l id i t y  do  no t  app ly  t o  

qua l i ta t i ve  resea rch ,  bu t  they a re  spec i f i ca l l y  research  

ins t ruments  c ruc ia l  in  quan t i ta t i ve  research .  Va l id i t y  o f  qua l i ta t i ve  

research  i s  the  degree  to  wh ich  the  in te rp re ta t ions  and  concep ts  

have  mutua l  mean ings  be tween  the  pa r t i c ipan ts  and  the  

researche r  (Mer r iam 1998:206 ) .  

To  ensure  va l id i t y ,  qua l i ta t i ve  resea rche rs  use  mu l t i -method  

s t ra teg ies .  Accord ing to  Creswe l l  et  a l .  (2010 :8 )  reco rd ing 

p rec ise ,  a lmost  l i te ra l  and  de ta i led  desc r ip t ions  o f  peop le  and  

s i tua t ions  ( l ow in fe rence  desc r ip to rs ) ,  a lso  enhance  va l id i t y .  A  

tape  reco rde r  was a l so  used  to  reco rd  pa r t i c ipan ts  to  enhance  

va l id i t y .  The re fo re ,  the  method  tha t  i s  used  to  co l lec t  da ta  has  go t  

to  be  va l id ,  mean ing tha t  i t  i s  supposed  to  measu re  wha t  i t  i s  

supposed  to  (Coombes 2001  c i ted  in  Creswe l l  et  a l .  2010 :80 ) .  I t  

was  fo r  t h i s  reason  tha t  va l id i t y  in  th is  s tudy was enhanced  

th rough  a  mu l t i -method  s t ra tegy  o f  da ta  co l lec t ion .   

A r thur  e t  a l .  (2012 :28 )  re i t e ra tes  tha t  spec i f i c  th rea ts  to  da ta  

ana lys is  inc lude :  

•  Un re l iab le  da ta  e lements  (wh ich  m igh t  inc lude  

measurements ,  no ta t ions  o f  occu r rences  f rom f ie ld  no tes ,  

i nco r rec t  obse rva t ions  o f  pa r t i c ipan ts .  Of ten  th i s  w i l l  occur  

due  to  too  few obse rva t ions ,  too  l i t t le  t ime spen t  obse rv ing 

o r  poor  cho ices  o f  wha t  to  obse rve ;  
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•  Inco r rec t  ana lys is ,  mean ing  an  inva l id  summary  o f  da ta  

e lements  (wh ich  cou ld  inc lude  the  use  o f  imp rope r  s ta t i s t i ca l  

methods ,  re l y ing on  impress ions  o f  memory  when  more  

ve r i f iab le  means a re  ava i lab le ) ;  

•   Inco r rec t  da ta  e lements  ( inc lud ing  us ing inva l id  

measurements ,  focus ing on  da ta  co l lec t ion  on  wrong 

pa r t i c ipan ts  o r  be ing dece ived  by  in fo rmants  (Ar thu r  et  a l .  

(2012 :28 ) .  

 

4 .7 .2 .  Re l iabi l i ty  

Re l iab i l i t y  re fe rs  to  the  repea tab i l i t y  o f  the  resea rch  resu l t s  in  

o ther  s i tua t ions  us ing s im i la r  ins t ruments  (N iewenhu is  2007 :113 ) .  

In  add i t ion ,  re l iab i l i t y  re fe rs  to  t he  cons is tency  o r  s tab i l i t y  o f  a  

measure  (Ke l l ihe r  2005 :123 ) .  Jus t i f i ca t ion  fo r  the  s tab i l i t y  o f  the  

chosen  research  ins t rument  is  f ounded on  H i l l  and  McGowan ’s  

1999work ,  wh ich  sugges ts  t ha t  sma l l  company resea rch  may be  

bes t  done  us ing a  qua l i ta t i ve  app roach  inc lud ing  pa r t i c ipan t  

obse rva t ion  and  case  s tud ies .  Re l iab i l i t y  i s  a l so  the  exten t  to  

wh ich  the  f ind ings  can  be  rep l ica ted  (Guba and  L inco ln1989:243) .  

In  the  case  o f  qua l i ta t i ve  s tud ies ,  re l iab i l i t y  re fe rs  t o  t he  

dependab i l i t y  o f  resu l ts ,  o r  whe the r  the  resu l ts  a re  cons is ten t  w i th  

da ta  co l lec ted  (Mer r iam 1998 c i ted  in  Ke l l ihe r  205 :125 ) .  In  he r  

exp lana t ion  o f  wha t  cons t i tu tes  re l iab i l i t y  in  qua l i ta t i ve  research ,  

Mer r iam  (1998 ) ,  howeve r ,  re fe rs  to  the  te rms cons is tency and  

dependab i l i t y  as  co ined  by  Guba  &  L inco ln  (1989 :243 ) .  W hen a  

va l id  measu r ing  ins t rument  is  app l ied  to  d i f f e ren t  g roups  under  

d i f f e ren t  se ts  o f  c i r cumstances  and  leads  to  the  same resu l ts ,  i t  

wou ld  mean tha t  the  pa r t i cu la r  ins t rument  i s  re l iab le  (Educa t ion  

Fac i l i ta to rs  (PTY)  LT D 1997 ) .  

To  ensu re  re l iab i l i t y  the  resea rche r  used  sem i -s t ruc tu red  

in te rv iews as  a  measur ing ins t rument  t o  in te rv iew d i f f e ren t  f ocus  
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groups ,  inc lud ing a  SMT focus  g roup ,  a  SBST focus  g roup ,  an  

educa to r  f ocus  g roup  as  we l l  as  a  SGB group  d i scuss ion  f rom four  

c lus te r ing schoo ls .  The re fo re ,  when qua l i ta t i ve  resea rchers  speak  

o f  va l id i t y  and  re l iab i l i t y ,  they  a re  usua l l y  re fe r r ing  to  research  

tha t  i s  t rus two r thy (Creswe l l  et  a l .  2010 :80 ) .   

Sec t ion  4 .7 .3  con ta ins  a  d i scuss ion  on  t rus twor th iness .  

 

4.7 .3 .  T rus tw or th iness 

The no t ion  o f  t rus twor th iness  add resses  bo th  re l iab i l i t y  and  

va l id i t y  conce rns  (S t i les  as  c i ted  Komets i  2015 :169  &  N iewenhu is  

2007 :113 )  s ta tes  tha t  “Re l iab i l i t y  i s  re la ted  to  the  p rocedu ra l  

t rus two r th iness  o f  obse rva t ions  o r  da ta ,  whe reas  va l id i t y  re la tes  

to  the  t rus two r th iness  o f  in te rp re ta t ions  o r  conc lus ions”  (Komets i  

2015 :169 ) .  Acco rd ing  to  N iewenhu is  (2007 :113 ) ,  t rus two r th iness  is  

the  tes t  o f  da ta  ana lys is ,  f ind ings  and  conc lus ions .  In  look ing a t  

i ssues  o f  s tanda rds  o f  va l id i t y  and  re l iab i l i t y  w i th  respec t  to  the  

researche r ’s  own research ,  she  has  chosen  s tanda rds  o f  good  

p rac t ice  by  resea rchers  us ing in te rp re t i ve  qua l i ta t i ve  pa rad igms 

(Ke l l ihe r  2005 :123 ) .   

Sec t ion  4 .7 .4  con ta ins  d iscuss ion  on  c rys ta l l i sa t ion  

 

4.7 .4 .  Crys ta l l isa t ion 

Crys ta l l i sa t ion  is  ano the r  measu re  tha t  cou ld  be  used  as  a  

s t ra tegy  fo r  imp rov ing  the  resea rch  f ind ings  (Creswe l l  et  

a l .2010:80 ) .  The  a im o f  c rys ta l l i sa t ion  is  to  engage in  research  

tha t  p robes  fo r  a  deeper  unde rs tand ing o f  a  phenomenon  and  no t  

to  search  fo r  causa l  re la t ionsh ips .  Ra ther  than  sea rch ing fo r  

obse rvab le  fea tu res  o f  a  phenomenon ,  qua l i ta t i ve  resea rch  se ts  

ou t  to  pene t ra te  human  unde rs tand ings  and  cons t ruc t ions  abou t  i t  
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(R icha rdson  2000  as  c i ted  in  Creswe l l  e t  a l .  2010 :81 ) .  

C rys ta l l i sa t ion  is  a lso  used ,  because  what  the  qua l i ta t i ve  

researche rs  a re  dea l ing w i th  is  no t  so  much  an  exac t  measu rab le  

f ind ing,  bu t  an  emergen t  rea l i t y  tha t  needs  to  be  desc r ibed  and  

ana lysed .  

The re fo re  c rys ta l l i sa t ion  was re levan t  f o r  th is  s tudy as  the  a im o f  

the  resea rche r  was  to  b r ing change and  deve lopmen ts  w i th  regard  

to  rende r ing ILS a t  the  Mo theo  c lus te r ing schoo ls .  Accord ing  to  

R icha rdson  (2000 :934)  “c rys ta l s  g row,  change and  a l te r  bu t  a re  

no t  amorphous ” .  C rys ta l l i sa t ion  the re fo re  p rov ided  the  resea rche r  

w i th  a  comp lex  and  deepe r  unders tand ing o f  the  ro le  o f  SMT 

members  in  rende r ing and  managing ILS a t  p r imary  schoo ls .  To  

ensu re  va l id i t y ,  re l iab i l i t y  and  t rus two r th iness  fo r  th i s  s tudy 

mu l t ip le  methods  o f  da ta  co l lec t ion  we re  fo l lowed.  Crys ta l l i sa t ion :  

i n fo rmat ion  was co l lec ted  f rom d i f f e ren t  sou rces ,  e .g .  SMT 

members ,  SBST members ,  SGB members  and  educa to rs  us ing 

focus  groups  and  semi  s t ruc tu red  in te rv iews .  In fo rmat ion  f rom 

these  sou rces  was  s tud ied  toge the r  w i th  in fo rmat ion  f rom 

l i te ra tu re  to  inves t iga te  the  l ink .  

 

4.8 .  ETHICAL CONSIDERATIONS 

Research  e th ics  re fe rs  t o  the  se t  o f  w ide ly  accep ted  mora l  

p r inc ip les  and  ru les  tha t  gu ide  resea rch .  Resea rch  e th i cs  p reven t  

research  abuses  by  p lac ing  emphas is  on  the  humane and  

sens i t i ve  t rea tment  o f  respondents  and  pa r t ic ipan ts  (S t rydom 

2005 :63 ) .  Qua l i ta t i ve  resea rche rs  there fo re  need  to  be  sens i t i ve  

to  e th ica l  p r inc ip les  because  o f  the i r  resea rch  top ic ,  f ace - to - face  

in te rac t i ve  da ta  co l lec t ion ,  an  emergen t  des ign  and  rec ip roc i t y  

w i th  pa r t i c ipan ts .  Cr i te r ia  f o r  a  resea rch  des ign  invo lve  the  

se lec t ion  o f  in fo rman t - r i ch  in fo rman ts ,  e f f i c ien t  resea rch  

s t ra teg ies  and  adhe rence  to  resea rch  e th ics .  Then  e th i ca l  
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gu ide l ines  inc lude  in fo rmed consen t ,  con f iden t ia l i t y ,  anonym i t y ,  

p r i vacy  and  o the rs  (Mc M i l lan  &  Schumache r  2001 :420 ) .  

 As  the  resea rch  had  to  be  conducted  in  an  e th ica l  manne r  to  

enhance  qua l i t y  and  t rus t -wo r th iness  (Ru le  &  John  2011 :111 ) ,  t he  

researche r  had  to  app ly  f o r  e th ica l  c learance  f rom the  Facu l t y  o f  

Educa t ion  a t  the  Un ive rs i t y  o f  the  F ree  S ta te  and  i t  had  been  

app roved .  E th ica l  c lea rance  number  UFS-EDU-2013 -064  was 

awarded .  The  resea rche r  had  a lso  ob ta ined  pe rmiss ion  f rom the  

Depa r tmen t  o f  Educa t ion  to  conduc t  research  a t  the  fou r  Motheo  

c lus te r ing schoo ls  ( c f .  Annexu re  B ) .  Pe rmiss ion  was a lso  ob ta ined  

f rom the  p r inc ipa ls  o f  the  four  schoo ls  to  conduct  in te rv iews 

(c f .Annexu re  C) .  In te rv iews were  conducted  w i th  SMT focus  g roup  

(c f .Annexu re  E ) ,  SBST focus  g roup  (Annexu re  F )  Educa to rs  f ocus  

g roup  (Annexu re  G)  and  Group  d iscuss ion  (Annexu re  H) .  The  

researche r  then  desc r ibed  the  pu rpose  o f  the  s tudy  and  t r ied  to  

a l lev ia te  o r  e rad ica te  fee l ings  o f  be t raya l  and  decep t ion  by 

assu r ing the  p r inc ipa l ,  SMT members ,  educa to rs ,  SBST members  

and  SGB members  o f  con f iden t ia l i t y  and  anonymi t y  by  the  use  o f  

cod ing (Mc M i l lan  &  Shumache r  2001 :421 ) .    

In  sho r t ,  the  resea rche r  nego t ia ted  consen t  and  exp la ined  to  a l l  

the  above  men t ioned  par t i c ipan ts  tha t  con f iden t ia l i t y  wou ld  be  

obse rved  by  no t  us ing  the i r  names,  ins tead  what  w i l l  be  used  a re  

le t t e rs  o f  the  a lphabe t  and  numbers .  The  names o f  the  schoo ls  

we re  w i thhe ld  to  p ro tec t  t he i r  iden t i t ies .  Then  las t l y ,  the  

researche r  asked  the  pa r t i c ipan ts  pe rm iss ion  to  use  a  tape  

recorder .  Th is  was pa r t i cu la r l y  use fu l ,  because  i t  a l lowed the  

researche r  to  concen t ra te  on  l i s ten ing and  p rompt ing  ra the r  than  

t r y ing  to  cap tu re  de ta i led  da ta  th rough  tak ing  no tes .  They  were  

a lso  p romised  tha t  they  cou ld  have  access  to  the  f ind ings  o f  th i s  

s tudy  and  tha t  they  cou ld  con tac t  the  resea rcher  i f  they had  

p rob lems  conce rn ing  the  s tudy .  Resea rch  e th i cs  requ i rements  f low 

f rom the  th ree  p r inc ip les ,  wh ich  a re  au tonomy,  non -ma le f icence  
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and  bene f i cence  (Ru le  &  John  2011 :112) .  I t  means the  resea rche r  

had  to  respec t  and  p ro tec t  the  pa r t i c ipan ts ’  r i gh ts  and  had  to  

desc r ibe  the  in tended use  o f  the  da ta .  They we re  a lso  in fo rmed o f  

them hav ing  f reedom o f  cho ice  be tween pa r t i c ipa t ing  and  no t  

pa r t i c ipa t ing.  

 

4.9 .  CONCLUSION 

The ma in  a im o f  th i s  s tudy was to  inves t iga te  the  ro le  o f  SMT 

members  in  render ing ILS in  pub l ic  p r imary  schoo ls .  Fou r  Mo theo  

c lus te r ing schoo ls  we re  chosen  to  conduct  a  case  s tudy by 

in te rv iewing SMT members ,  SBST members ,  educa to rs  and  SGB 

members .   The  ma in  focus  o f  th is  chap te r  was  on  co l lec t ing  the  

da ta fo r  the  inves t iga t ion  and  ma in ly  to  ou t l ine  the  too ls  tha t  were  

used  as  we l l  as  the  me thodo logy  tha t  was  chosen  to  co l lec t  da ta .  

The  resea rche r  endeavou red  to  a t ta in  va l id i t y  and  re l i ab i l i t y  o f  the  

s tudy .  Da ta  ana lys i s  f o r  th is  s tudy  was  desc r ibed .  

S ince  the  success fu l  and  e f fec t i ve  imp lementa t ion  o f  ILS depends 

on  the  ro le  p layed  by  SMT members ,  the  resea rche r  w i l l  pay  

care fu l  a t ten t ion  to  the  focus  g roups  when  respond ing to  

ques t ions  abou t  the i r  pe r fo rmance  o f  the  four  key  management  

tasks  fo r  t he i r  schoo ls .  Ca re fu l  a t ten t ion  w i l l  be  pa id  to  whethe r  

the i r  p lann ing ,  o rgan is ing ,  lead ing and  con t ro l l ing  cons ider  

l ea rne rs  in  need  o f  suppor t ,  i .e .  SEN lea rne rs .   

The  f ind ings  w i l l  be  ana lysed  and  d iscussed  in  the  nex t  chap te r ,  

chap te r  5 .  
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                                  CHAPTER 5  

DAT A PRESENTATION,  INTERPRETATION AND ANALYSIS  OF 
RESULTS 

 

5 .1 .  INTRODUCTION 

The emp i r i ca l  methods  tha t  we re  used  to  ga the r  da ta  re levan t  to  

the  resea rch  ques t ions  s ta ted ,  a re  ou t l ined  in  th i s  chap te r .  Da ta  

ana lys is  and  f ind ings  a re  d i scussed  in  co l labora t ion  w i th  the  

l i te ra tu re  rev iewed .  Da ta  ana lys i s  i s  desc r ibed  by  Mar low 

(2005 :125 )  as  a  way o f  g i v ing mean ing to  the  co l lec ted  da ta .  Ade r  

(2008 :15 )  de f ines  da ta  ana lys is  as  a  p rocess  o f  inspec t ing,  

c lean ing ,  t rans fo rm ing  and  suppo r t ing  dec is ion  mak ing .  Da ta  

ana lys is  i sa lso  desc r ibed  as  the  p rocess  conce rned  wi th  reduc ing  

the  amount  o f  co l lec ted  da ta  in  o rde r  to  p rov ide  a  mean ingfu l  

s ta temen t  o f  in fo rmat ion  (Ha rdy  and  Bryman 2004 :4 ) .  

In  o rder  f o r  ana lys i s  to  be  mean ingf u l ,  da ta  had  to  be  p resen ted .  

The  a im o f  th i s  sec t ion  o f  the  s tudy  i s  to  p resen t ,  ana lyse  and  

d iscuss  focus  in te rv iews  and  g roup  d iscuss ions .  As  ind ica ted  in  

chap te r  4 ,  the  researche r  dec ided  to  emp loy  the  use  o f  a  

qua l i ta t i ve  research  app roach  to  co l lec t  da ta  in  f ocus  group  

in te rv iews  and  group  d i scuss ions .   

The  t ransc r ibed  da ta  was  ana lysed  by cod ing common ideas  

emana t ing  f rom the  in te rv iews  conducted  w i th  va r ious  pa r t i c ipan ts  

(educa to rs ,  SMT members ,  SBST members  and  the  SGB paren t  

component )  and  then  g roup ing them in to  themes.  W here  

app l icab le ,  l i t e ra tu re  was  employed  to  con tex tua l i se  the  f ind ings  

f rom t ransc r ip t ions  o f  the  in te rv iews .  F i rs t l y ,  the  ob jec t i ves  o f  the  

emp i r i ca l  resea rch  we re  to  de te rm ine  the  ro le  o f  SMT members  in  

rende r ing ILS in  the  p r imary  schoo ls  and  to  sugges t  gu ide l ines  
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tha t  may improve  the i r  lack  o f  sk i l l s ,  knowledge  and  

unde rs tand ing  o f  ILS,  w i l l  be  d iscussed .  

In  o rde r  to  d i s t ingu ish  be tween responses  f rom the  th ree  focus  

g roups  o f  the  fou r  schoo ls ,  le t t e r  codes  “SMTA 1 ,2 ,3 ,4 ,  SMTB 

1 ,2 ,3 ,4 ,  SMTC 1 ,2 ,3 ,4 ,  and  SMTD 1 ,2 ,3 ,4 , ”  we re  ass igned  to  the  

SMT members ;   SBSTA 1 ,2 ,3 ,4 ,5 ,  SBSTB1 ,2 ,3 ,4 ,5 ,  SBST C 

1 ,2 ,3 ,4 ,5  and  SBSTD 1 ,2 ,3 ,4 ,5  for  SBST members  and   EDUA 

1 ,2 ,3 ,4 ,5  EDUB 1 ,2 ,3 ,4 ,5 ,  EDUC 1 ,2 ,3 ,4 ,5  and  EDUD 1 ,2 ,3 ,4 ,5 ”  

we re  ass igned  fo r  educa to rs  respec t i ve l y .  Fo r  g roup  d iscuss ions  

f rom four  pa r t i c ipa t ing schoo ls ,  SGB members  we re  a lso  ass igned  

le t t e r  codes  “SGBA 1 ,2 ,3 ,4  SGBB 1 ,2 ,3 ,4  SGBC 1 ,2 ,3 ,4  and  SGBD 

1 ,2 ,3 ,4 .  Some o f  the  g roups  d id ,  howeve r ,  no t  have  f i ve  g roup  

members  o r  th ree  g roup  members  as  in tended.  Da ta  co l lec ted  

th rough  in te rv iews ,  a re  now p resen ted  and  ana lysed .  

 

5.2 .  OBJECTIVES OF THE STUDY 

In  o rde r  to  ach ieve  the  ove ra l l  a im o f  the  s tudy,  wh ich  is  to  

de te rm ine  the  ro le  o f  SMT members  in  rende r ing ILS in  p r imary 

schoo ls  and  to  suggest  gu ide l i nes  tha t  may improve  the i r  

pe rce ived  lack  o f  sk i l l s ,  knowledge  and  unde rs tand ing o f  ILS,  the  

emp i r i ca l  i nves t iga t ion  was unde r taken  to  ga the r  the  in fo rmat ion  

on  the  fo l lowing resea rch  ques t ions :   

•  W hat  does  inc lus ive  lea rn ing  suppor t  en ta i l  w i th in  t he  South  

A f r i can  schoo ls  con text?   

•  W hat  i s  the  ro le  o f  SMT members  in  rende r ing inc lus ive  

lea rn ing suppo r t?   
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•  W hat  a re  the  issues  and  cha l lenges  fac ing  SMT members  in  

rende r ing ILS in  p r imary  schoo ls?  

•  W hat  can  gu ide l ines  be  suggested  fo r  rende r ing ILS in  pub l ic  

p r imary  schoo ls?  

 

5.3 .  SELECTION OF P ARTICIP ANTS 

In  qua l i ta t i ve  inqu i ry  i t  i s  no t  a  common  ru le  t o  use  samp l ing  in  

o rde r  to  gene ra l i se ,  ra the r  to  exp lo re  o r  desc r ibe  the  d i ve rs i t y  in  a  

s i tua t ion ,  phenomenon  o r  i ssue .  In  th i s  s tudy ,  the  resea rche r  used  

pu rpos ive  sampl ing in  o rde r  to  se lec t  i n fo rmat ion - r ich  par t i c ipan ts  

(Neuman 2006 :222 ) .  The  ta rge t  popu la t ion  we re  se lec ted  f rom 4  

schoo ls  o f  the  Motheo  c lus te r ing  schoo ls .  F rom each  schoo l ,  

whe re  feas ib le ,  5  Schoo l  Management  Team (SMT)  members ;  5  

Schoo l  Based  Suppo r t  Teams (SBST)  members ;  5  educa to rs  and  3  

pa ren ts  f rom the  Schoo l  Gove rn ing Boa rd  (SGB) ,  were  se lec ted  to  

pa r take  in  th is  s tudy .   

 

5.4 .  PREP ARING FOR THE EMPIRICAL STUDY 

In  p repa ra t ion  fo r  the  emp i r i ca l  s tudy,  the  resea rche r  de l i ve red  

pe rm iss ion  le t te rs  t o  schoo l  p r inc ipa ls  reques t ing  the  pa r t i c ipa t ion  

o f  spec i f i c  i nd iv idua ls  w i th in  spec i f i c  s t ruc tu res .  The  resea rche r  

b r ie f l y  exp la ined  the  pu rpose  o f  the  research  to  the  p r inc ipa ls  and  

assu red  them o f  the  con f iden t ia l i t y  and  anonym i t y  o f  t he  

pa r t i c ipan ts .  The  researche r  a l so  le f t  the  consen t  fo rms  wi th  the  

p r inc ipa ls ,  so  tha t  the  se lec ted  par t i c ipan ts  cou ld  read  the  

con ten ts  be fo re  a t tach ing  the i r  s igna tu res .  P r io r  to  conduc t ing the  

emp i r i ca l  s tudy ,  the  researche r  exp la ined  the  a im o f  the  s tudy  to  

the  ind iv idua ls  o f  the  d i f f e ren t  pa r t i c ipa t ing g roups .  W i th  the  

pe rm iss ion  o f  a l l  the  g roups  o f  par t i c ipan ts ,  an  aud io  recorder  was 
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used  du r ing  in te rv iews  so  tha t  the  da ta  f rom responses  o f  

pa r t i c ipan ts  cou ld  be  t ransc r ibed  and  repo r ted  verba t im.  Focus  

g roup  in te rv iews las ted  be tween twen ty t o  s i x t y  m inu tes  and  g roup  

d iscuss ions  las ted  be tween f i f teen  to  f o r t y  f i ve  m inu tes ,  

depend ing on  the  number  o f  ques t ions  and  the  ex ten t  o f  the  

pa r t i c ipan ts ’  responses .  

 

5.5 .  DATA G ATHERED THROUGH INTERVIEWS WITH 
SMTMEMBERS,  SBST MEMBERS,  SGB MEMBERS AND 
EDUCATORS 

Some o f  the  ques t ions  asked  du r ing focus  g roups  and  g roup  

d iscuss ions ,  over lapped.  Some o f  these  ques t ions  re la ted  to :  

ques t ions  abou t  unde rs tand ing  the  concep t  Inc lus i ve  Lea rn ing 

Suppor t ;  SMT ’s  suppo r t  f o r  educa to rs  and  SBST;  p ro found  

ba r r ie rs  to  lea rn ing ;  iden t i f y ing  and  add ress ing  lea rn ing  ba r r ie rs ;  

cha l lenges  faced  in  rende r ing  ILS and  sugges t ions  to  imp rove  ILS 

in  t he  Motheo  c lus te r ing schoo ls .  

 

5.6 .  DISCUSSION OF RESULTS 

Themes  emerged  f rom the  in te rv iews  as  da ta  was  coded  and  

sor ted  to  iden t i f y  s im i la r i t ies  and  va r ia t ions  in  the  responses  tha t  

i n te rv iewed par t i c ipan ts  had  conveyed  conce rn ing the  ro le  o f  SMT 

members  in  render ing ILS .  In  t h i s  sec t ion ,  t he  resea rche r  p resen ts  

the  da ta  as  i t  re la tes  to  the  ob jec t i ves .   

The  da ta  w i th  rega rd  to  the  va r ious  pa r t i c ipa t ing focus  g roups  and  

g roup  d iscuss ions  w i l l  now be  p resen ted  and  ana lysed  be low on  

Tab le  5 .1 . .  
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Table  5 .1 .The b iography o f  SMT members  o f  schools  A,  B,  C 
and  D:   

 S M T  
m e m b e r s  
o f  
s c h o o l s  
A ,  B ,  C  
a n d  D  

M a n a g e m e n t  
E x p e r i e n c e  

G e n d e r  P o s i t i o n  Q u a l i f i c a t i o n :  
S p e c i a l i s a t i o n  

R o l e  o n  S M T  

S M T A 1  1 0  ye a r s  M a l e  P o s t  l e v e l  
2  

H O D  

D i p l o m a  i n  
E d u c a t i o n  

H e a d i n g  
T e c h n o l o g y  &  
a d v i s i n g  S M T  
m e m b e r s  

S M T A 2  1 1  ye a r s  F e m a l e  P o s t  l e v e l  
2  

B - E d  
P s yc h o l o g y  

A s s i s t  F o u n d a t i o n  
P h a s e  H O D  w i t h  
m a n a g e r i a l  t a s k s  

S M T A 3  1 4  ye a r s  F e m a l e  P o s t  l e v e l  
2  H O D  

P . E . D . ,  F . D . E .  
&  B - E d  H o n o u r s  

L e a d i n g  a n d  
m a n a g i n g  
F o u n d a t i o n  P h a s e  

SMTA4 24 years Female Post Level 
Deputy 
Principal 3  

B-Ed and P.G.D.E.  Advise & assist the 
principal  

SMTB1 15 Female Deputy 
Principal 

ACE Education 
Management &BEd 
Management 

Responsible for IQMS & 
SBST 

S M T B 2  7  F e m a l e  H O D  A C E  P r e -
F o u n d a t i o n  
P h a s e ( F . P . )  

M o n i t o r i n g  a n d  
c o n t r o l l i n g  
F o u n d a t i o n  P h a s e  

S M T B 3  1 5  F e m a l e  D e p u t y  
P r i n c i p a l  

P . G . D . E .  P o l i c y  
g o v e r n a n c e  i n  
e d u c a t i o n  

R e s p o n s i b l e  f o r  
l e a r n e r  d i s c i p l i n e   

SMTB4 15 Male HOD H.D.E. Responsible for 
Intermediate Phase 

SMTB5 11 Female Principal BEd Leadership & 
Management, 
P.G.D.E. Policy 
&Governance 

Oversees the winning of 
the school in all directions 

SMTC1 20 years Male Principal PTD, FDE, BA, BEd, 
B-Tech 

Management and 
leadership of school 
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SMTC2 22 years Male Deputy 
Principal  

UED, BA, BA Hons, 
B-Ed,, F.D.E. 

Management and  
leadership of school. 

Advise the principal 

SMTC3 15 YEARS Female HOD UDEP, FDE 
(Remedial) ACE; 
BEd (Inclusive) 

Teaching, managing  and  
leading, Advise the 
principal  

SMTC4 2 YEARS Male HOD P.T.D.& BA Manage and leading, 
Advise the principal on 
division of work 

SMTC5 10 years Female HOD UDEP Management and control, 
Advise the principal on 
division of work. 

SMTD1 1 year Female HOD NPDE & ACE 
(Management & 
leadership) 

Responsible for 
Intermediate and Senior 
phases & coordinates 
Life-Skills 

SMTD2 1 year Female HOD Remedial Diploma, 
B-Ed Honours 
(Educational 
Psychology)  

Responsible for 
Foundation Phase 

SMTD3 15 years Female Acting 
Principal 

B-Ed Honours, 
(Educational 
Management) 

Responsible for the whole 
school 

       

5 .7 .  DAT A G ATHERED THROUGH FOCUS GROUP INTERVIEWS 
WITH SMT MEMBERS (c f .  Annexure  H)  

In  th is  sec t ion  o f  the  chap te r ,  ques t ions  1  to  12  (see  Annexure  1 )  

we re  fo rmu la ted  to  acqu i re  SMT members ’  pe rsona l  in fo rmat ion  

rega rd ing the i r  gende r ;  managemen t  expe r iences ;  pos i t ion ;  

qua l i f i ca t i ons  and  spec ia l i sa t ions ;  ro le  on  SMT;  conve rsancy w i th  

ILS and  the  unde r l y ing po l ic ies ;  the  ex ten t  t o  wh ich  they  a re  

invo lved  in  ILS;  the  managemen t  suppo r t  they  g ive  SBST and  

educa to rs  to  rende r  ILS;  o the r  s takeho lde rs  invo lved  to  enhance  

the  success  o f  ILS ;  the  cha l lenges ;  lea rn ing ba r r ie rs  wh ich  a re  

more  p ro found ;  the  p rocedu re  o f  iden t i f y ing  and  suppo r t ing 
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l ea rne rs  w i th  lea rn ing bar r ie rs  and  deve lopment  as  we l l  as  

cha l lenges  in  rende r ing ILS.   

 

5.7 .1 .  Be ing conversant  w i th  ILS and  the  under lying pol ic ies  

SMT members  we re  expec ted  to  be  lead ing a l l  the  s takeho lde rs  

abou t  be ing conve rsan t  w i th  ILS and  the  unde r ly ing po l ic ies  

(c f .3 .4 .3 ) .  SMTA 3  &  4 ;  SMTB 1 ;  SMTC 2  &  3  and  SMTD 

2ment ioned  tha t  the  wo rd  inc lus i ve  mean t  inc lud ing  a l l  lea rne rs  in  

a  ma ins t ream schoo l  and  the  non -d isc r im ina t ion  aga ins t  any  

lea rne r ,  i r respec t i ve  o f  ba r r ie r  to  l ea rn ing and  deve lopment  (c f .  

1 .2 .2 .2 ;  2 .3 ;  2 .4 ;  2 .5  &  2 .5 .1 ) .  SMTB 1  ment ioned :  

“ F r o m  t h e  w o r d  i n c l u d e  i t s e l f ,  i t  m e a n s  i n c l u d i n g  a l l  l e a r n e r s  w i t h  d i f f e r e n t  

l e a r n i n g  d i s a b i l i t i e s .  A n d  w e  a r e  n o t  a l l o w e d  t o  d i s c r i m i n a t e  a g a i n s t  t h e m ” .  

In  suppor t i ng he r  de f in i t ion  SMTD 2  a l so  used  the  wo rd  inc lus i ve  

to  de f ine  ILS  and  ind ica ted  tha t  a l l  l ea rne rs  shou ld  be  inc luded  in  

ma ins t ream schoo ls  ( c f .  2 .4 .1& 2 .4 .1 .3 ) .  She  sa id :  

“ B y  t h e  w o r d  i n c l u s i v e  i t  s i m p l y  m e a n s  w e  a r e  i n c l u d i n g  a  v a r i e t y  o f  l e a r n e r s  

w i t h  d i f f e r e n t  l e v e l s  o f  f u n c t i o n i n g  i n  t h e  s a m e  c l a s s r o o m ” .  

Inc lus ion  means tha t  a l l  educa to rs  a re  respons ib le  f o r  the  

educa t ion  o f  a l l  lea rne rs  and  the  cur r icu lum must  be  adap ted  to  

cope  wi th  d i ve rs i t y ,  bo th  in  ma ins t ream and  spec ia l i sed  schoo ls  

( c f .  2 .4 ;1 ;  2 .4 .1 .1 ;  2 .4 .1 ;2  2 .4 .1 .3 ;  2 .5 .4 ;  2 .5 .4 .1 ;  2 .5 .4 .2 ;  2 .5 .4 .3 ;  

2 .5 .4 .4  &  2 .5 .4 .5 ) .  

SMTD 2  fu r the r  exp la ined  ILS,  the  leve ls  and  the  p rocedu re  o f  

i den t i f y ing and  suppo r t ing  lea rne rs  (c f .  2 .4 .1 .3 . ) .  These  leve ls  

we re  impo r tan t  because  they showed the  ro les  o f  a l l  the  

ind iv idua ls  and  team members  invo lved  in  suppo r t ing  SEN 

lea rne rs .  Co l labora t ion  was the re fo re ,  c r i t i ca l  among the  la t te r  

team members  f rom leve l  one  to  l eve l  f i ve  (Mbengwa  2007 :76 ) .  

Inc lus i ve  Educa t ion  and  T ra in ing as  a  sys tem is  o rgan ised  so  tha t  
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i t  can  p rov ide  var ious  leve ls  o f  suppo r t  to  lea rne rs  and  educa to rs .  

The re fo re  i t  a ims to  p rov ide  oppo r tun i t ies  to  a l l  l ea rners  in  

becoming success fu l  in  o rd ina ry /ma ins t ream schoo ls  wh ich  se rve  

the i r  commun i t y  (c f .  2 .2 . ) .   

SMTA 4 ’s  unde rs tand ing  o f  ILS was cap tu red  as  fo l lows :  

“ W h a t  I  k n o w  i s  t h a t  l e a r n e r s  w i t h  l e a r n i n g  a b i l i t i e s  s h o u l d  b e  i n c l u d e d  i n  
m a i n s t r e a m  s c h o o l s .  I n  t h e  p a s t  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s  w e r e  s t r i c t l y  
s e n t  t o  s p e c i a l  s c h o o l s ,  b u t  w i t h  i n c l u s i v e  t h e y  n e e d  t o  b e  a c c o m m o d a t e d  
a n d  s u p p o r t e d  h e r e  i n  a  m a i n s t r e a m ” .  

SMTA 1 ,  SMTA 2;  SMTC 1  and  SMTB 4  a l i gned  themse lves  w i th  

the  DoE pos i t ion  and  tha t  o f  C lause  5  o f  the  Sa lamanca  S ta tement  

(UNESCO) ,  wh ich  a r t i cu la tes  the  fo l lowing i ssues :  combat ing 

d isc r im ina to ry  a t t i tudes ;  c rea t ing  we lcom ing  communi t ies ;  bu i ld ing  

an  inc lus i ve  soc ie t y  and  ach iev ing educa t ion  fo r  a l l ;  p rov id ing an  

e f fec t i ve  educa t ion  to  the  ma jo r i t y  o f  ch i ld ren  and  improv ing  the  

e f f i c iency  and  u l t imate ly  the  cos t -e f f ec t i veness  o f  the  en t i re  

educa t ion  sys tem (L indsay 2003 :3 ) .  

In  re la t i on  to  the  la t te r  v iew,  SMTA 1  s ta ted  the  fo l lowing :  

“ T o  s u p p o r t  w h a t  S M T A  4  a c c o r d i n g  t o  w h a t  I  k n o w  i s  t h a t  t h e  D o E  i s  n o  

l o n g e r  a b l e  t o  e s t a b l i s h  m a n y  i n s t i t u t i o n s  f o r  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s .  

A l l  t h o s e  l e a r n i n g  b a r r i e r s  n e e d  t o  b e  a d d r e s s e d  i n  o n e  i n s t i t u t i o n .  S o  w h a t  

t h e  D o E  i s  t r y i n g  t o  d o  i s  t o  m i n i m i s e  t h e  e x p e n s e s  t h a t  i t  h a s  b y  

e s t a b l i s h i n g  s o  m a n y  d i f f e r e n t  s c h o o l s  f o r  S E N  l e a r n e r s ” .   

SMTB 1  a lso  de f ined  ILS  as  the  la t te r  par t i c ipan ts ,  who  a l l  
ment ioned  tha t  ILS mean t  the  inc lus ion  o f  lea rne rs  w i th  lea rn ing 
ba r r ie rs  o r  spec ia l  needs  a t  ma ins t ream schoo ls .  She  sa id :  

” I L S  i s  a  s y s t e m  w h e r e  l e a r n e r s  w i t h  d i f f e r e n t  l e a r n i n g  p r o b l e m s  o r  
d i s a b i l i t i e s  m u s t  h a v e  a  s p e c i a l  c l a s s  i n  a  m a i n s t r e a m  s c h o o l  “ .  

SMTB 2  added:   

“ I L S  i n c l u d e s  l e a r n e r s  w i t h  s p e c i a l  n e e d s  a n d  t h e y  s h o u l d  b e  i n  m a i n s t r e a m  
s c h o o l s ” .  

In  add i t i on  to  the  de f in i t ion  o f  ILS,  bo th  SMTA 2  and  B  4  added to  
the  p rev ious  rep l ies  tha t  t he  needs o f  SEN lea rne rs  shou ld  a l so  be  
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ca te red  fo r  a t  ma ins t ream schoo ls  in  a  conduc ive  a tmosphe re  
(c f .2 .4 .1 .2 . )   SMTA 2  added:    

“ J u s t  t o  a d d  o n  t h a t  I  c a n  s a y  i t  i s  j u s t  t o  c a t e r  f o r  a l l  l e a r n e r s  w i t h  l e a r n i n g  
b a r r i e r s .  F o r  e x a m p l e  w e  n e e d  t o  t e a c h  t h e m  f r o m  t h e  k n o w n  t o  t h e  
u n k n o w n .  T h e  a t m o s p h e r e  s h o u l d  b e  c o n d u c i v e  f o r  S E N  l e a r n e r s  t o  l e a r n  
e a s i l y . ”  

SMT B 4  a lso  added :  

 “ A n d  t h e i r  n e e d s  s h o u l d  b e  c a t e r e d  f o r  i n  a  c o n d u c i v e  a t m o s p h e r e ” .  

M a ins t ream schoo ls  a re  the  s i te  f o r  t rans fo rmat ion  to  
accommoda te  the  d i ve rse  lea rn ing ab i l i t ies  and  needs o f  a l l  
l ea rne rs  w i th  the  pu rpose  o f  ensur ing  tha t  the  lea rn ing 
env i ronment  i s  as  conduc ive  and  s t imu la t ing  fo r  a l l  lea rne rs ,  
pa r t i cu la r l y  SEN lea rne rs  (RSA DoE 2013:11) .   

SMTC 1  ment ioned  tha t  tha t  the  in f ras t ruc tu re  o f  an  ILS  schoo l  

shou ld  be  access ib le  to  SEN learne rs  (c f .2 .4 .1 .2 ;  3 .2 ;  3 .2 .2  &  

3 .2 .3 ) .  He  s ta ted :  

“ T h e  i n f r a s t r u c t u r e  o f  t h e  s c h o o l  m u s t  b e  s u c h  t h a t  i t  a c c o m m o d a t e s  a n d  

c a t e r s  f o r  a l l  l e a r n e r s  a n d  t h o s e  w i t h  b a r r i e r s ” .  

I n  de f in ing IL ,  SMTA 3  ind ica ted  tha t  SEN lea rne rs  must  be  
t rea ted  the  same as  lea rne rs  w i thou t  lea rn ing  bar r ie rs .  In  th i s  
rega rd ,  she  ment ioned :  

“ T h e  o t h e r  t h i n g  i s ,  w e  a s  t e a c h e r s  w e  n e e d  t o  h a n d l e  o r  t r e a t  a l l  l e a r n e r s  
e q u a l l y .  W e  a r e  a l s o  n o t  a l l o w e d  t o  d i a g n o s e  t h e  l e a r n e r ,  b u t  w e  a r e  
s u p p o s e d  t o  s e e k  a s s i s t a n c e  f r o m  s o m e o n e  w i t h  e x p e r t i s e  t o  t e s t  t h e  
l e a r n e r  a n d  w a i t  t o  h e a r  w h a t  t h e  r e s u l t s  a r e ” .   

She fu r the r  a l luded  to  i ssues  o f  commun ica t ion  and  co l labo ra t ion  
be tween ma ins t ream and  spec ia l  schoo ls  f o r  lea rners  who cou ld  
no t  make  i t  a t  ma ins t ream schoo ls  to  be  accommodated  a t  spec ia l  
schoo ls .  She  sa id :  

A c c o r d i n g  t o  m e ,  g o i n g  f u r t h e r  I  c a n  s a y  i s  w h e n  t h e  S E N  l e a r n e r s  c o m i n g  t o  
o u r  m a i n s t r e a m  s c h o o l s .  T h i s  i s  a  w a y  o f  t r y i n g  t o  s o l v e  t h e i r  p r o b l e m s ,  i f  
n o t  t h e y  s h o u l d  a l s o  b e  p l a c e d  i n  s p e c i a l  s c h o o l .  

The ro le  o f  spec ia l  schoo ls  i s  to  p rov ide  c r i t i ca l  educa t ion  to  
l ea rne rs  who requ i re  in tens ive  leve ls  o f  suppor t ,  and  lea rne rs  who 
requ i re  less  suppo r t  shou ld  be  accommoda ted  in  ma ins t ream 
schoo ls  (c f .  2 .4 .1 .1  &  3 .4 .4 ) .  
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SMTA 1 ,  SMTA 2 ,  SMTA 4 ;  SMTB 1 ;  SMTC 2 ;  SMTD 2  and  SMTD 3  

ment ioned  the  unde r l y ing po l ic ies  p ro tec t ing the  r i gh ts  o f  a l l  

l ea rne rs  and  p roh ib i t ing  s takeho lders  to  d i sc r im ina te  aga ins t  SEN 

lea rne rs  (c f .  2 .4 .1 ;  2 .5 ;  2 .5 .1  &  2 .5 .2 ) .  SMTC 2  pu t  i t  th i s  way:  

“ W i t h  r e g a r d  t o  p o l i c i e s ,  i t  m e a n s  w e  a r e  n o t  a l l o w e d  t o  d i s c r i m i n a t e  a g a i n s t  

l e a r n e r s  b u t  i n c l u d e  a l l  o f  t h e m ,  i n c l u d i n g  t h o s e  w i t h  l e a r n i n g  b a r r i e r s  i n  

t h e i r  m a i n s t r e a m  s c h o o l s ” .  SMTD 3  added :  “ T h e  B i l l  o f  R i g h t s  g u a r a n t e e  

t h e  r i g h t s  o f  a l l  l e a r n e r s ” .  

 

The above  responses  ind ica ted  tha t  pa r t i c ipan ts  acknowledged  

tha t  inc lus i ve  educa t ion  as  the  ma in  po l icy  impera t i ve  to  respec t  

SEN lea rne rs ,  remove bar r ie rs  to  lea rn ing,  imp rove  ou tcomes,  and  

remove  d isc r im ina t ion .  SMT members  shou ld  commi t  themse lves  

to  a  re len t less  commi tment  to  equ i t y ,  vo i ce ,  and  soc ia l  jus t ice  

(L indsay  2003 :3  &  Rayne r  2007 :43 ) .  One  way o f  do ing  th is  i s  to  

ensu re  tha t  EW P 6  and  o the r  ILS po l i c ies  a re  imp lemented  and  

ma in ta ined  a t  schoo l  leve l .  

Three  o f  the  above  pa r t ic ipan ts  ment ioned  tha t  adm iss ion  and  

language po l i c ies  o f  the  schoo l  shou ld  no t  d i sc r im ina te  aga ins t  

any  lea rner  whethe r  he  o r  she  had  a  lea rn ing bar r ie r  o r  no t .  One 

pa r t i c ipan t  ment ioned  Educa t ion  W hi te  Pape r  6  as  the  po l icy  by  

gove rnment  to  recogn ise  and  p romote  the  r i gh t  to  educa t ion .  The  

g loba l  ca l l  f o r  inc lus ion  o f  a l l  lea rne rs  in  educa t ion  was answered  

by  the  Depa r tmen t  o f  Educa t ion ,  wh ich  commi t ted  i t se l f  i n  

p rov id ing educa t iona l  oppor tun i t ies  f o r  a l l  lea rne rs ,  pa r t i cu la r l y  

those  w i th  lea rn ing  ba r r ie rs  and  deve lopment  (EW P 6  2001 :17 ;  

Oswa ld  &  de  V i l l ie rs  2013 :3 ) .  The  responses  o f  SMTA2 and  

SMTD3 ma tched  the  sub -sec t ion  29  (2 )  o f  the  B i l l  o f  R igh ts  (1996 :  

11 )  whe re  i t  was  s ta ted  tha t  eve ry  l ea rne r  had  the  r i gh t  to  be  

taugh t  in  the  o f f i c ia l  language o f  h i s  o r  he r  cho ice  in  pub l ic  

schoo ls .   
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5.7 .2 .  Ensur ing the  func t iona l i ty o f  SBST 

In  o rde r  f o r  I LS to  be  e f fec t i ve  and  educa to rs  to  pe r fo rm  the i r  

du t ies  we l l  the  SBST  a t  schoo l  l eve l  need  to  be  es tab l ished  by  the  

p r inc ipa l  (c f .3 .1 ;  3 .3 .4 ;  3 .4 ;  3 .4 .3  &  3 .5 .3 ) .  Bu i ld ing suppo r t  f rom 

SMT and  educa to rs  has  s t rong e f fec ts  on  v i r tua l l y  a l l  c r i t i ca l  

aspec ts  o f  an  ILS  educa to r ’s  wo rk ing  cond i t ions  (RSA DoE 

2008 :13 ) .  Co-ord ina t ion  o f  ILS  has  to  be  done  by  the  SBST co -

o rd ina to r ,  who  shou ld  be  a  SMT member  (RSA DoE 2001 :16 ,  DoE 

2013 :2  &  G ibson  2004 :2 ) .   

The  responses  o f  SMTA 1 ;  SMTB 3 ,  SMTB 4 ,  SMTC 3  and  SMTD 1  

ind ica ted  par t i c ipan ts ’  ac t i ve  ro le  in  ensur ing   the  func t iona l i t y  o f  

SBST by  a l lowing  co -o rd ina t ion  o f  ILS to  be  done  by  SMT 

members .  

In  ensu r ing the  func t iona l i t y  o f  SBST,  SMTB 4  p roud ly  ment ioned :  

“ S M T  m e m b e r s  m a k e  s u r e  t h a t  t h e  S B S T  m e m b e r s  h a v e  n e c e s s a r y  s k i l l s  a n d  

q u a l i f i c a t i o n s .  T h e  l e a d i n g  r o l e  a n d  c o - o r d i n a t i o n  o f  I L S  i s  d o n e  b y  t h e  

H O D ” .   

SMTC 3  a lso  made a  s im i la r  s ta temen t  and  sa id :  

 “ W e  h a v e  S B S T ,  d i v i d e d  i n  d i f f e r e n t  p o t - f o l i o s  o f  e d u c a t o r s ,  w i t h  c o -

o r d i n a t o r  w h o  i s  t h e  S M T  m e m b e r .  T o  e n s u r e  t h e  f u n c t i o n a l i t y ,  w e  n e e d  t o  

h a v e  d i f f e r e n t  d i d a c t i c  t e a m s  w e  h a v e  r e g u l a r  m e e t i n g s  w i t h  e d u c a t o r s  a n d  

w e  e n s u r e  t h a t  t h e y  a p p l y  d i d a c t i c  a s s i s t a n c e  b e f o r e  t h e y  r e f e r  l e a r n e r s  t o  

S B S T .  T h e  d i d a c t i c  t e a m  r e p o r t  t o  t h e  c o - o r d i n a t o r .  W e  i n f o r m  p a r e n t s  t o  

s i g n  c o n s e n t  b e f o r e  r e f e r r i n g  t h e  l e a r n e r s  S E S .  W e  r e c e i v e  r e p o r t  f r o m  t h e  

c o - o r d i n a t o r  w h e t h e r  l e a r n e r s  h a v e  r e c e i v e d  n e c e s s a r y  s u p p o r t .  T h e  v e r y  

s a m e  S M T  m u s t  m a k e  s u r e  t h a t  t h e  S B S T  i s  p r o v i d i n g  r e p o r t  t o  t h e  

e d u c a t o r s ”    

SMTB 3 ,  4 ,  5  and  SMTC 1  ind ica ted  tasks ,  such  as  consu l ta t ion  

and  co l labo ra t ion  w i th  a l l  s take -ho lde rs ,  the  DBST and  pe rsonne l  

f rom o the r  sec to rs  o r  depar tments  we re  as  c r i t i ca l  ( c f .2 .4 .1 .3  &  

3 .2 .3 .6 ) .  SMT B 3  responded  by  add ing to  what  SMTB 4had sa id :  
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 “ S M T  m e m b e r s  e n s u r e  t h a t  S B S T  c o n s u l t  w i t h  D B S T  f o r  t h e  s u p p o r t  a n d  

a s s i s t a n c e  n e e d e d  t o  r e n d e r  I L S  t o  l e a r n e r s .   T h e  p r i n c i p a l  e n s u r e s  t h a t  t h e  

s c h o o l  b u d g e t  i n c l u d e  I L S  t o  p r o v i d e  t h e  I L S  e d u c a t o r s  w i t h  n e c e s s a r y  

l e a r n i n g  a n d  t e a c h i n g  m a t e r i a l ” .  

Cont ro l  o f  f inanc ia l  resou rces  is  the  key  respons ib i l i t y  o f  the  

p r inc ipa l  ( c f .3 .5 .4 ) .   

In  add i t ion  to  the  invo lvemen t  o f  pa ren ts ,  SMTC 1  ind ica ted  the  

invo lvement  o f  o ther  s takeho lde rs ,  such  as  soc ia l  wo rkers ,  as  

c r i t i ca l  to  the  func t iona l i t y  o f  SBST (c f .2 .4 .1 .3  &  3 .2 .3 .6 ) .  He  

ment ioned :   

“ T h e  o t h e r  c r i t i c a l  o n e  i s  t h a t  o f  i n v o l v i n g  s o c i a l  w o r k e r s .  W e  i n v i t e  s o c i a l  

w o r k e r s  t o  a d d r e s s  s o c i a l  p r o b l e m s ,  a s  y o u  h a v e  s e e n  h e r  s h e  i s  h e r e  t o  

a d d r e s s  s o m e  o f  s u c h  p r o b l e m s ” .  

SMTB 5  and  SMTC 1  ment ioned  tha t  t o  invo lve  o ther  s takeho lde rs ,  

they themse lves  consu l ted  w i th  the  DBST and  o ther  depa r tments  

on  beha l f  o f  SBST (c f .3 .4 .3  &  3 .5 .3 ) .  In  th is  rega rd  SMTB 5  

p roc la imed:  

 “ S M T  a l s o  a s s i s t  S B S T  b y  c a l l i n g  t h e  D B S T  o f f i c i a l s  t o  c o m e  a n d  t a l k  t o  

e d u c a t o r s  j u s t  t o  g i v e  t h e m  w o r d  o f  m o t i v a t i o n  a n d  e n c o u r a g e m e n t ” .  

The co -o rd ina t ion  be tween SBST and  DBST ind ica te  tha t  inc lus i ve  

po l ic ies  a re  imp lemented  and  ma in ta ined  fo r  e f f ec t i ve  and  

success fu l  I LS (RSA DoE 2001:16 ;  DoE 2013:2  &  G ibson  2004 :2 ) .  

Moreover  SMTB 1 ;  SMTC 2 ,  3  and   SMTD 3  ind ica ted  tha t  SMT 

members  he ld  mee t ings  w i th  educa to rs  whe re  they  encouraged 

them to  iden t i f y  l ea rne rs  w i th  lea rn ing ba r r ie rs  and  fo r  re fe r ra l  

to the   SBST (c f .  2 .4 .1 .3 ;3 .3 .3 ;  3 .4 .4  &  3 .4 .5 ) .  SMTB 1  remarked :  

“ T o  s u p p o r t  a n d  e n s u r e  t h e  f u n c t i o n a l i t y  o f  S B S T ,  S M T  m e m b e r s  h o l d  

m o n t h l y  s i t e  s t r u c t u r e  a n d  s t a f f  m e e t i n g s .  W e  a l s o  e n s u r e  t h a t  e d u c a t o r s  

i d e n t i f y  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s  a n d  r e f e r  t h e m  t o  S B S T ” .  

Add ing  to  wha t  SMTC 3  sa id ,  SMTC 2  men t ioned :  
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“ L i k e  s h e  m e n t i o n e d  t h a t  S B S T  h o l d  m e e t i n g s ,  w e  a r e  a l s o  h o l d i n g  m e e t i n g s  
f r e q u e n t l y  t o  e n s u r e  t h a t  t h e  t e a c h e r s  h a v e  f i l e s  a n d  w e  m u s t  b e  t h e  s o u r c e  
o f  i n f o r m a t i o n “ .  

SMTD 3  a l luded  to  the  compos i t ion  o f  the i r  SBST,  the  te rm o f  

o f f i ce  beare rs  and  the i r  in te rac t ions  du r ing meet ing  (c f .  2 .4 .1 .3 ) .   

She  desc r ibed  the  above  as  fo l low:   

“ T h e  S B S T  h a s  i t s  o w n  e x e c u t i v e  i n c l u d i n g  t h e  c o - o r d i n a t o r ,  t h e  s e c r e t a r y  

a n d  e d u c a t o r s  f r o m  d i f f e r e n t  c l a s s r o o m s .  T h e  c o - o r d i n a t o r  a n d  t h e  s e c r e t a r y  

a r e  p e r m a n e n t l y  t h e  m e m b e r s  o f  S B S T  a n d  e d u c a t o r s  a r e  j u s t  t e m p o r a r i l y  

m e m b e r s  b e c a u s e  w e  a r e  o p e r a t i n g  o n  P u l l - O u t  S y s t e m .  M e a n i n g  t h e y  q u i t  

a f t e r  t h e i r  l e a r n e r s  h a v e  b e e n  s u p p o r t e d  a n d  i m p r o v e d .  T h e  S B S T  h a v e  

d r a w n  t h e i r  i t i n e r a r y  w h e r e  t h e y  m e e t  a t  l e a s t  t w i c e  o r  t h r i c e  p e r  t e r m .  T h e y  

w o u l d  s i t  a n d  d i s c u s s  t h e  p r o g r e s s  o f  S E N  l e a r n e r s ,  d e t e r m i n i n g  h o w  m a n y  

h a v e  p a s s e d  a n d  h o w  m a n y  h a v e  f a i l e d  a n d  s t i l l  n e e d  s u p p o r t . ”  

SMTA 4  co r rec ted  SMTA 1  w i th  rega rds  to  f unc t iona l i t y  o f  the    

SBST and  made  a  re la ted  sugges t ion :  

“  I f  I  c a n  a d d ,  f o r  m e  S B S T  t o  b e  f u n c t i o n a l  i t  r e s t s  w i t h  a l l  o f  u s ,  

e d u c a t o r s ,  a s  w e l l  a s  S M T .  T o  e n s u r e  t h a t  S B S T  i s  f u n c t i o n a l  S M T  m u s t  g e t  

i n f o r m a t i o n  f r o m  t h e  t e a c h e r s .  S M T  n e e d  n o t  c o n c e n t r a t e  o n  t h e  I L S  

e d u c a t o r  o n l y ,  b u t  a l s o  t o  e d u c a t o r s  t e a c h i n g  o t h e r  s u b j e c t s  r e l a t e d  t o  I L S  

l i k e  L i f e - S k i l l s .  S M T  a l s o  n e e d  t o  h a v e  a  p l a n  w h e r e  m e e t i n g s  a r e  h e l d  a t  

l e a s t  o n c e  p e r  t e r m . ”  

W hat  she  sa id  is  suppo r ted  by DoE.  Improved  qua l i t y  inc ludes  the  

p rov is ion  o f  comprehens ive  educa t ion  p rogrammes tha t  p rov ided  

l i f e -sk i l l s  t ra in ing  and  p rogrammes - to  wo rk  l inkages  (EW P 6  

2001 :21 ) .   

The  above  responses  ind ica ted  tha t  the  ma jo r i t y  o f  the  

pa r t i c ipan ts  acknowledged the  need  fo r  I LS to  be  success fu l ,  

educa to rs  to  pe r fo rm the i r  du t ies  and  the  SBST to  be  es tab l ished  

by  the  p r inc ipa l  (c f .3 .1 ) .  The  responses ,  however ,  a lso  ind ica ted  

tha t  i t  was  on ly  a t  schoo l  B ,  C and  D where  the  SMT members  

a t tempted  to  ensu re  the  func t iona l i t y  o f  SBST as  a  means o f  

suppo r t  to  ILS  educa to rs .  The  s i tua t ion  a t  schoo l  A  was  d i f f e ren t  

f rom schoo ls  B ,  C  and  D.  A l though ILS was happen ing the re ,  no  
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member  appea red  to  be  conce rned  abou t  the  func t iona l i t y  o f  the  

SBST.   

 

5 .7 .3 .  The  ex tent  to  w hich SMT members  a re  invo lved  in  ILS 

SMTA 1 ,  2 ,  3 ,  4 ,  SMTB 3 ,  4  SMTC 1 ,  2 ,  SMTB 3  and  SMTD 1 ,  2 ,  3  

h igh l i gh ted  the  impo r tance  o f  be ing  invo lved  as  SMT  members  in  

ILS mat te rs .   I t  i s  requ i red  by  the  RSA DoE (2008 :13)  tha t  the  

p r inc ipa l  and  a t  leas t  one  SMT member ,  be  SBST members  and  

coo rd ina to rs  o f  such  SBST ac t i v i t i es  (c f .2 .4 .1 .3 . ) .  Pa r t i c ipan ts ’  

responses ,  howeve r ,  ind ica ted  tha t  the re  we re  d i f f e rences  in  the i r  

l eve ls  o f  i nvo lvemen t .  

SMTB 3  made the  fo l lowing s ta temen t  in  th i s  rega rd :  

“ T h e  p r i n c i p a l ,  o n e  d e p u t y  p r i n c i p a l  a n d  t w o  H O D s  a r e  m e m b e r s  o f  t h e  

S B S T .  T h e y  a l s o  a s s i s t  t e a c h e r s  t o  i d e n t i f y  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s  

a n d  e n s u r e  t h a t  I L S  e d u c a t o r s  h a v e  a l l  t h e  n e c e s s a r y  l e a r n i n g  a n d  t ea c h i n g  

s u p p o r t  m a t e r i a l s  ( L T S M ) .  

SMTB 3  was a l so  suppo r ted  by  SMTB 4  who rega rded  the  HOD as  

the  person  who  shou ld  p lay  a  lead ing  ro le  in  SBST (c f .  2 .4 .1 .3  &  

3 .4 .3 ) .   

SMTA 1  re luc tan t l y  answered  f rom what  the  resea rche r  had  

wrapped up  w i th  rega rd  to  the  invo lvement  o f  SMT in  ILS:  

 “W h a t  y o u  h a v e  j u s t  s a i d  i s  t h e  a n s w e r ,  i t  i s  f u n c t i o n a l .  Y e s  t h e  S M T  

m e m b e r s  a r e  i n v o l v e d ,  f o r  e x a m p l e  t h e  d e p u t y  p r i n c i p a l  a n d  y o u  t h e  

r e s e a r c h e r  a r e  m e m b e r s  o f  S B S T ” .  

SMTA 4  seemed to  come  ac ross  con fused  and  con fessed  the  

fo l lowing:  

“ F o r  m e  t h e  S M T  i s  n o t  f u l l y  i n v o l v e d .  I t  i s  t r u e  i t  i s  t h e r e  b u t  n o t  f u n c t i o n a l  

b e c a u s e  m o s t  o f  t h e  p r o b l e m s  a r e  r e f e r r e d  t o  m e  a n d  s o l v e d  b y  m e . I  w i l l  

a l w a y s  g o  t o  t h e  I L S  e d u c a t o r  f o r  a s s i s t a n c e  o r  a d v i c e s .  T h e  S B S T  i s  t h e r e  
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b u t  i t  i s  n o t  f u l l y  f u n c t i o n a l .  W e  a l l  n e e d  t o  b e  i n v o l v e d ,  e s p e c i a l l y  t h e  

p r i n c i p a l .  I f  h e  c a n  a l s o  b e  i n v o l v e d ,  i t  i s  t h e n  I  c a n  s a y  S M T  i s  i n v o l v e d .  I  

h a v e  g i v e n  t h e  c o - o r d i n a t i o n  o v e r  t o  t h e  I L S  b e c a u s e  s h e  i s  t h e  o n e  h a v i n g  

e x p e r t i s e  o n  i n c l u s i v e  e d u c a t i o n ” .  

SMTC 1 ,  h igh l i gh ted  SMT members ’  ro le  on  the  SBST:  

“ W e  a r e  a l s o  m e m b e r s  o f  t h a t  c o m m i t t e e  m y s e l f  a n d  t h e  H O D  a s  c o -

o r d i n a t o r ” .  

SMTD 2  ind ica ted  tha t  the i r  schoo l  had  been  iden t i f ied  as  a  fu l l  

se rv i ce  schoo l  and  a l so  a r t i cu la ted  tha t  the re  we re  spec ia l  

schoo ls  and  o the r  schoo ls  i n  town wh ich  had  ILS whe re  SMT and  

SBST members  wen t  f o r  t ra in ing in  render ing  p ro fess iona l  suppor t  

o f  the  cu r r icu lum,  assessment  and  ins t ruc t ion  (c f .2 .4 .1 .1 ) .  SMTD 2  

vo iced  her  v iew as  fo l lows:  

“ E i t h e r  i n  J a n u a r y  o r  F e b r u a r y  t h i s  y e a r ,  a f t e r  a c t i n g  a s  H O D ,  I  a t t e n d e d  t h e  

w o r k s h o p  w h e r e  a l l  t h e  S M T  m e m b e r s  w h e r e  i n v i t e d  a t  o n e  o f  t h e  s p e c i a l  

s c h o o l s  f o r  a n  I L S  m e e t i n g .  A b o u t  t w o  w e e k s  b a c k  I  a l s o  a t t e n d e d  S M T  

m e e t i n g  a t  o n e  o f  t h e  p r i m a r y  s c h o o l s  i n  T o w n ,  w h e r e  o u r  s c h o o l  h a s  b e e n  

i d e n t i f i e d  a s  t h e  F u l l - S e r v i c e  s c h o o l  f o r  I L S ” .  

SMTD 3  added to  the  above  men t ioned  and  h igh l i gh ted  cu r r icu lum 

managemen t  as  one  o f  the i r  ro les  in  ILS (c f .  3 .3 .3 ;  3 .4  &  3 .5 ) .  She  

added:  

“ J u s t  t o  a d d  o n  w h a t  S M T D  2  h a s  s a i d ,  n o r m a l l y  a t  t h e  b e g i n n i n g  o f  e v e r y  

t e r m  t h e  D o E  e x p e c t s  a l l  e d u c a t o r s  t o  a n a l y s e  t h e  e x a m  o r  a s s e s s m e n t  

r e s u l t s .  T h e  S M T  m e m b e r s  a r e  t h e  o n e s  w h o  g i v e  e d u c a t o r s  a n a l y s i s  f o r m s  

t o  f i l l  t h e m  i n .   T h e y  s u b m i t  t h o s e  f o r m s  t o  t h e  S M T  m e m b e r s .  W i t h  

a n a l y s i n g  o f  r e s u l t s  e d u c a t o r s  w i l l  t h e n  b e  a b l e  t o  i d e n t i f y  t h o s e  l e a r n e r s  

w h o  n e e d  s u p p o r t ” .   

W hen fu r ther  asked  i f  they  d id  mon i to r  ILS ,  SMTD 2  rep l ied  in  th is  
way:  

“ T o  b e  h o n e s t  I  d o  n o t  m o n i t o r  b e c a u s e  I  j u s t  t h o u g h t  i t  i s  n o t  m y  
j u r i s d i c t i o n .  A s  S M T D  1  i s  r e s p o n s i b l e  f o r  b o t h  F o u n d a t i o n  P h a s e  a n d  
I n t e r m e d i a t e  I  t h i n k  s h e  i s  t h e  o n e  w h o  c a n  a n s w e r  t h e  q u e s t i o n ” .  
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SMTD 1  endo rsed  the  impo r tance  o f  cu r r icu lum management ,  the  

app l ica t ion  o f  managemen t  sk i l l s  and  the  execu t ion  o f  

managemen t  tasks ,  such  as  lead ing  and  con t ro l  o f  ILS by  SMT 

members  as  a  way o f  suppo r t ing SEN lea rne rs  (c f .  2 .4 .1 ;  2 .4 .1 .3 ;  

3 .3 .3 ;  3 .4  &  3 .5 ) .  She  made the  fo l lowing comment :  

“ I t  i s  a l s o  t h e  r e s p o n s i b i l i t y  o f  t h e  S M T  m e m b e r s  t o  s e e  t o  i t  t h a t  l e a r n e r s  

a r e  a t t e n d i n g  I L S  c l a s s  r e g u l a r l y  a n d  w h e t h e r  t h e  I L S  e d u c a t o r  i s  d o i n g  h e r  

w o r k ,  b u t  n o t  t h e  I L S  e d u c a t o r  o n l y  a l s o  m a i n s t r e a m  e d u c a t o r s  n e e d  t o  b e  

m o n i t o r e d  w h e t h e r  t h e y  a l s o  s u p p o r t  S E N  l e a r n e r s ” .   

SMTA 3  on ly  sha red  her  sen t iments  on  the  impo r tance  o f  

manag ing  the  cu r r i cu lum fo r  the  Founda t ion  Phase .  The  ro le  o f  the  

HOD in  ILS  was to  ensu re  tha t  lea rne rs  w i th  lea rn ing  ba r r ie rs  

we re  iden t i f ied  and  suppo r ted  as  ea r l y  as  poss ib le  (c f .  2 .4 .1 .2 ) .  

Th is  is  what  she  sha red :  

“ T h e  o t h e r  t h i n g  i s  t h a t  a t  t h e  e n d  o f  e v e r y  y e a r  w e  a r e  s i t t i n g  t o  d i s c u s s  

t h e  r e s u l t s  a n d  t h e  p r e v i o u s  y e a r  w e  m e t  w i t h  S M G D  w h o  i n s i s t e d  t h a t  I  

m u s t  b e  i n v o l v e d  i n  I L S  s o  t h a t  I  c a n  b e  a b l e  t o  a c c o u n t  f o r  S E N  l e a r n e r s  a t  

t h e  e n d  o f  t h e  y e a r .  I  m u s t  m a k e  S B S T  a w a r e  o f  S E N  l e a r n e r s  a n d  b e  

i n v o l v e d  a s  F . P .  H O D ” .   

The  genera l  o r ien ta t ion  to  the  inc lus ion  mode l  w i th in  ma ins t ream 

educa t ion  re la tes  to  the  in t roduc t ion  o f  management ,  gove rn ing  

bod ies  and  p ro fess iona l  s ta f f  in  suppo r t ing lea rne rs  w i th  ba r r ie rs  

to  lea rn ing (Sp ine l l i  2002 :7 ;  Mbengwa 2007 :78  &  RSA DoE 

2002 :42 ) .  

SMTA 2  on ly  suggested  tha t  the  p r inc ipa l  shou ld  be  invo lved  as  a  

SBST member  ins tead  o f  ind ica t ing  how the  SMT suppo r ted  ILS 

educa to rs  (c f .  2 .4 .1 .3 ) .  She  suggested :  

“ T h e  p r i n c i p a l  m u s t  a l s o  b e  i n v o l v e d  a n d  b e  p a r t  o f  S B S T ” .  

 A l l  o f  the  above  responses  a re  suppo r ted  by  Boo th  (2000 :73 ) ,  

who  p ropagates  the  need  fo r  in tegra ted  suppo r t  to  schoo ls  as  a  
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way o f  enhanc ing  the  deve lopment  o f  e f f ec t i ve  teach ing and  

lea rn ing,  where  ba r r ie rs  to  lea rn ing  a re  iden t i f ied  and  add ressed  

a t  the  loca l  con tex t .  I t  can  the re fo re  be  deduced  tha t  lea rn ing 

ba r r ie rs  be  addressed  in  a  loca l  con tex t .  I f  suppo r t  can  be  

rende red  by  the  SMT to  educa to rs  who m igh t  be  in  a  pos i t ion  to  

pe r fo rm  the i r  du t ies  on  the  SBST  a t  schoo l  leve l ,  they  shou ld  be  

inc luded  (c f .  3 .1 ) .  F ina l l y ,  the  compos i t ion  o f  SBST shou ld  

there fo re  inc lude  the  p r inc ipa l  and  o r  ano the r  SMT member  as  

pa r t  o f  the  SBST s t ruc tu re .   

 

5.7 .4 .  Management  support  provided  to  ILS  educators  

For  ILS  educa to rs  t o  accompl ish  the i r  goa ls  they  needed 

managemen t  suppo r t  f rom SMT members .  In  answer ing th i s  

ques t ion  responden ts  rep l ied  as  fo l l ows be low.    

SMT A  1 ;  SMTB 1 ,  4 ;SMT C 1 ,  2 ,  3   and  SMTD 2  ment ioned  the  

impo r tan t  i ssue  o f  p rov id ing the  ILS educa to r  w i th  mora l  suppo r t  

and  necessa ry  resources ,  inc lud ing mate r ia l  and  f inanc ia l  

resources .  (c f .  2 .4 .1 ;  2 .4 .1 .2 ;  2 .4 .1 .3 ;  3 .3 .4 ;  3 .4 .3  &  3 .5 .3 ) .  

SMTA 1  h igh l i gh ted  the  need  for  f inanc ia l  resources  in  th is  

way: “ T h e  r e s o u r c e s  t h a t  w e  m u s t  s u p p l y  t h e m  w i t h ,  f o r  e x a m p l e  b y  

e m p o w e r i n g  t h e m  w i t h  f i n a n c e ,  m e a n i n g  p r o v i d i n g  t h e m  w i t h  n e c e s s a r y  

r e s o u r c e s  b e c a u s e  d e a l i n g  w i t h  S E N  l e a r n e r s  n e e d  f u n d s ” .   

The DoE does  no t  a l loca te  funds  fo r  ILS ,  excep t  f o r  pos t  

p rov is ion ing -  i t  i s  up  to  the  SMT members  to  inc lude  ILS in  the i r  

budge t  i f  they  want  to  succeed  (c f .  3 .5 .4 ) .  

SMTB 4  ind ica ted  tha t  the i r  p r inc ipa l  ensured  tha t  I LS needs were  
inc luded  in  the  budge t  o f  the  schoo l  ( c f .  3 .4 .1 ;  3 .4 .3 ;  3 .4 .9 ;  3 .5 .1 ;  
3 .5 .3  &  3 .5 .4 )  He  sa id :   

“ T h e  P r i n c i p a l  a s  S B S T  m e m b e r  e n s u r e s  t h a t  t h e  b u d g e t  o f  t h e  s c h o o l  
i n c l u d e s  I L S ” .   

231 
 



SMTC 3  jus t  made ment ion  o f  some o f  the i r  ro les  and  
respons ib i l i t ies  as  SMT members  in  manag ing ILS (c f .  3 .3 .4  &  
3 .4 ) .  She  ment ioned :  

“ W e  S M T  m e m b e r s  n e e d  t o  e n s u r e  t h a t  t h e  c o - o r d i n a t o r  a n d  I L S  e d u c a t o r  
h a v e  n e c e s s a r y  r e s o u r c e s  b e c a u s e  w e  n e e d  t o  h a v e  r e s o u r c e s  t o  t e s t  
l e a r n e r s  a n d  o t h e r  e d u c a t o r s .  W e  m u s t  a l s o  e n s u r e  t h a t  e d u c a t o r s  a p p l y  
d i d a c t i c  t e a c h i n g  t o  l e a r n e r s .  W e  a l s o  p r o v i d e  t h e m  w i t h  a  t i m e  t a b l e ” .  

SMTD 2  ind ica ted  the  SMT’s  v i s ion  to  manage  ILS in  the  fu tu re  
(c f .  3 .4 ;  3 .4 .1 ;  3 .4 .2 ;  3 .4 .4&  3 .4 .5 ) .  She  sa id :  

 “ W e  h a d  a  m e e t i n g  w h e r e  w e  i n v i t e d  t h e  D e p u t y  P r i n c i p a l  t o  d i s c u s s  w a y  
f o r w a r d  f o r  I L S .  A n d  w e  a r e  i n  t h e  p r o c e s s  o f  d e s i g n i n g  a  t i m e t a b l e  w h i c h  
i n c l u d e s  I L S .  

W hat  SMT D 2  and  o ther  SMT members  d id ,  i s  suppo r ted  by  Bubb 
&  Ea r l y  (2009 :17 ) .  Educa to rs  needed to  be  inc luded  in  the  
p lann ing and  dec is ion  mak ing p rocesses .  

SMTD 1  suppo r ted  SMTD 2  by say ing :   

“ I n  t h a t  m e e t i n g  a l l  e d u c a t o r s  w h o  h a v e  a l r e a d y  i d e n t i f i e d  l e a r n e r s  h a d  a  
l e n g t h y  m e e t i n g  w h e r e  w e  t a l k e d  a n d  a s s i s t e d  e a c h  o t h e r  o n  h o w  w e  c a n  
s u p p o r t  S E N  l e a r n e r s ” .  

SMTA 2  &  3  and  SMTD 1  &3  ind ica ted  the  impo r tance  o f  the i r  
i nvo lvement  as  SMT members  in  a l l  leve ls  o f  ILS.  SMTD 3  
ment ioned  tha t :   

“ O n  t h e  o t h e r  h a n d ,  e d u c a t o r s  a r e  a l s o  s u p p o r t e d  w h e n  g o i n g  t o  w o r k s h o p s  
o f  f o c u s  a r e a s  r e l a t e d  t o  I L S .  W e  a l s o  i n v i t e  S E S  f r o m  D B S T  t o  a s s i s t  
e d u c a t o r s  w i t h  I L S  m a t t e r s .  T h e r e  a r e  a l s o  d a y s  w h e r e  e d u c a t o r s  a r e  
i n d i v i d u a l l y  s e n t  t o  t h e i r  r e s p e c t i v e  S u b j e c t  A d v i s o r s  t o  a s s i s t  t h e m  w i t h  
t e a c h i n g  a n d  l e a r n i n g  m a t t e r s  a s  w e l l  a s  h o w  t o  a d d r e s s  c h a l l e n g e s  l i k e  
t h o s e  m e t  i n  I L S ” .  

SMTA 3 jus t  t o ld  the  g roup  abou t  what  the  DoE had  ins t ruc ted  
them to  do ,  mean ing they had  to  go  th rough  leve ls  o f  suppor t  and  
S IAS s t ra tegy  (c f .  2 .4 .1 .2 ;  2 .4 .1 .3 ;  3 .3 . ;  3 .4  &  3 .5 ) .  She  sa id :  

 “ O n e  o t h e r  t h i n g  i s  t h a t ,  a s  S M T  m e m b e r  I  s h o u l d  a s k  e d u c a t o r s  t o  i d e n t i f y  
l e a r n e r s  a n d  w e  s h o u l d  a l s o  a g r e e  o n  h o w  t o  a s s i s t  t h e m  b e f o r e  w e  r e f e r  
t h e m .  L i k e  t h e  D o E  h a s  i n s t r u c t e d  u s  t o  s t a y  b e h i n d  o n  T u e s d a y s  a n d  
T h u r s d a y s  w e  s h o u l d  t r y  t o  s t a y  b e h i n d  w i t h  l e a r n e r s  t o  g i v e  t h e m  d i d a c t i c  
a s s i s t a n c e .  

 

The  responses  o f  SMT members  f rom schoo l  B  des igna ted  
cons t ruc t i ve  suppo r t  f o r  t he  accomp l ishmen t  o f  inc lus i ve  
educa t ion  goa ls .  The  responses  o f  schoo ls  A ,  C and  D ind ica ted  
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the  schoo ls ’  in ten t ion  o f  becom ing  fu l l y  invo lved  in  ILS ac t i v i t ies  
and  a r rangements .  SMT members  f rom schoo l  A ,  howeve r ,  
h igh l i gh ted  the  need  to  take  the  schoo l  f o rward  w i th  rega rd  to  the  
es tab l ishmen t  o f  ILS .  

To  p rov ide  e f fect i ve  management  suppo r t  to  educa to rs ,  SMT 
members  need  to  f ocus  on  lea rne rs ’  l ea rn ing  and  teache rs ’  
deve lopment .  Th is  may be  ach ieved  by :  cons tan t l y  de f in ing and  
communica t ing  the  schoo l ’s  educa t iona l  m iss ion ;  manag ing 
cur r icu lum and  ins t ruc t ion ;  suppor t ing and  supe rv is ing teach ing 
and  lea rn ing;  mon i to r ing  lea rne r  p rogress  and  p romot ing  an  
e f fec t i ve  lea rn ing c l imate .  E f fec t i ve  leade rs  need  to  d isp lay  sk i l l s  
o f  commun ica t ing ,  mot i va t ing,  con f l i c t  managemen t  and  
nego t ia t ing (c f .  3 .4 .3 ) .    

 

5.7 .5 .  Encourag ing mainst ream educators  to  co l labora te  w i th ,  
and  suppor t  the  ILS educator  

W hen app ly ing ILS ac t i v i t ies  a t  schoo l  leve l ,  the re  needs to  be  a  

fo rm o f  co l labo ra t ion  and  commun ica t ion  be tween ma ins t ream and  

ILS educa to rs  so  tha t  ILS educa to rs  have  a  sense  o f  the  o r ig in  o f  

l ea rn ing p rob lems and  whe re  to  commence  in  app ly ing  ILS.   

SMTA 1 ,  3  &4 ;  SMTC 1 ,  2  and  SMTD 3  s ta ted  tha t  they 
consc ien t ised  ma ins t ream educa to rs ,  inc lud ing  educa to rs  o f  o the r  
l ea rn ing  a reas  to  app ly  d idac t ic  ass is tance  be fo re  re fe r r ing  them 
to  the  ILS  c lass  (c f .  2 .4 .1 ;  2 .4 .1 .2 ;  2 .4 .1 .3 ;  3 .2 .2 ;  3 .2 .3  &  3 .3 ) .  
SMTC 1sa id :  

“W e  m a k e  t h e m  a w a r e  o f  t h e  i m p o r t a n c e  o f  s u p p o r t i n g  t h e  I L S  e d u c a t o r s  
a n d  t h e  n e e d  o f  s u p p o r t i n g  l e a r n e r s  b y  f i r s t l y  a p p l y i n g  d i d a c t i c  t e a c h i n g  
b e f o r e  t h e y  c a n  r e f e r  l e a r n e r s  t o  I L S  e d u c a t o r ” .   

SMTC 2  suppo r ted  SMTC 1  by say ing :  

“ W e  c a p a c i t a t e  e d u c a t o r s  a n d  m a k e  t h e m  a w a r e  o f  t h e  i m p o r t a n c e  o f  

i d e n t i f y i n g  a n d  s u p p o r t i n g  l e a r n e r s ” .  

The SIAS s t ra tegy  suggests  tha t  e i the r  the   c lass room o r  inc lus i ve  

lea rn ing educa to r  shou ld  ass is t  each  o ther  in  suppor t ing lea rne rs  

w i th  ba r r ie rs  to  lea rn ing  and  deve lopment ,  bu t  he  o r  she  mus t  be  

233 
 



suppo r ted  by educa to rs ,  pa ren ts ,  SMT,  SBST,  DBST,  SGB and  

o ther  p ro fess iona ls ,  wo rk ing co l l abo ra t i ve l y  as  a  team (c f .  

2 .4 .1 .3 ) .   

SMTD 3  pos tu la ted  the  need  fo r  the  SBST to  ope ra te  as  a  team 

wh i l s t  they  shou ld  a lso  encou rage  o the r  educa to rs .  Even  those  

f rom o the r  lea rn ing  a reas  to  a l so  iden t i f y  lea rne rs  and  render  

sub jec t  re la ted  suppo r t  (c f .  3 .2 .2 .1 ;  3 .2 .2 .2 ;  3 .2 .2 .3 ;  3 .3  &  3 .4 ) .   

The  la t te r  pos i t ion  she  v iewed as  fo l lows:  

“ R e m e m b e r  t h a t  w e  o p e r a t e  a s  a  t e a m  a n d  l e a r n e r s  d o  d i f f e r e n t  l e a r n i n g  
a r e a s ,  a l t h o u g h  i n  I L S  t h e  f o c u s  i s  i n  L a n g u a g e s  a n d  M a t h e m a t i c s .  
T h e r e f o r e ,  i t  i s  i m p o r t a n t  t h a t  t e a c h e r s  o f  o t h e r  l e a r n i n g  a r e a s  b e  i n v o l v e d  
i n  I L S  a n d  t h e y  s h o u l d  a l s o  s u p p o r t  l e a r n e r s  b e c a u s e  t h e i r  l e a r n i n g  a r e a s  
i n v o l v e  l a n g u a g e .  I n  s u b j e c t  m e e t i n g s ,  e d u c a t o r s  a r e  u r g e d  b y  S M T  
m e m b e r s  t o  a l s o  t a k e  r e s p o n s i b i l i t y  o f  a s s i s t i n g  a n d  s u p p o r t i n g  S E N  
l e a r n e r s ” .  

SMT members  a re  expec ted  to  p rov ide  oppor tun i t ies  f o r  

co l labo ra t i ve  dec is ion  mak ing and  team bu i ld ing  among teache rs .  

I t  i s  a l so  impo r tan t  f o r  SMT members  to  p rov ide  app rop r ia te  

suppo r t  to  teachers  to  con t inue  deve lop ing  new c lass room hab i ts  

o f  ILS  (S teyn  2009 :269 ) .  

SMTB 1  and  SMTB 3 re fe r red  to  the  spon taneous na tu re  o f  

co l labo ra t ion  be tween  ma ins t ream and  ILS  educa to rs  as  be ing 

c r i t i ca l  in  i den t i f y ing  SEN lea rne rs  re fe r red  by  ma ins t ream 

educa to rs  (2 .4 .1 ;  2 .4 .1 .3 ;  3 .2 .1 ;  3 .2 .2 ;  3 .2 .3 ;  3 .3 ;  3 .4  &  3 .5 ) .  

 SMTB 1  ment ioned :   

“ M a i n s t r e a m  e d u c a t o r s  a r e  t h e  o n e s  w h o  i d e n t i f y  a n d  r e f e r  t h e  l e a r n e r s ” .  

SMTB 3  suppo r ted  SMTB 1  c la im ing  the  fo l lowing re la ted  v iew:  

“ T h e  e d u c a t o r s  i n  t h e  m a i n s t r e a m  f r e q u e n t l y  c o m m u n i c a t e  w i t h  I L S  
e d u c a t o r s  a n d  a s s i s t  t h e m  w i t h  c u r r i c u l u m  w h i c h  m u s t  b e  t a u g h t  a t  l o w e r  
l e v e l .  T h e y  a l s o  p l a n  t o g e t h e r .   A s  w e  w o r k  o n  P u l l - o u t  S y s t e m ,  l e a r n e r s  
r e t u r n  t o  t h e i r  n o r m a l  c l a s s e s  a f t e r  i m p r o v i n g . ”  

SMTA 3  re fe r red  the  group  back  to  what  she  ment ioned  ea r l ie r :  

“ L i k e  I  h a v e  m e n t i o n e d  b e f o r e  t h a t  t h e  D o E  h a s  g i v e n  u s  o p t i o n s  l i k e  s t a y i n g  
b e h i n d  t o  a s s i s t  l e a r n e r s ,  b u t  i t  i s  u p  t o  a n  i n d i v i d u a l  w h e t h e r  h e  o r  s h e  
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d o e s  t h a t  b e c a u s e  y o u  c a n n o t  f o r c e  a  p e r s o n  t o  d o  w h a t  h e  o r  s h e  d o e s  n o t  
w a n t  t o  d o .  H o w e v e r ,  i t  i s  t h e  i n s t r u c t i o n  f r o m  t h e  D o E ” .   

SMTA 4  suppo r ted  SMTA 3  by  say ing :  

“ T o  s u p p o r t  t h a t  w e  c a n  a l s o  i d e n t i f y  t h o s e  l e a r n e r s  w h o  d i d n ’ t  d o  w e l l  a n d  
c a l l  t h e i r  p a r e n t s  t o  d i s c u s s  t h i s  w i t h  t h e m .  A n d  o r g a n i s e  e x t r a  c l a s s e s  f o r  
t h o s e  l e a r n e r s  o n l y ,  b e c a u s e  i t  w i l l  b e  f u t i l e  e x e r c i s e  i f  w e  c a l l  a l l  l e a r n e r s  
a s  i t  w i l l  a l w a y s  b e  l e a r n e r s  w i t h o u t  b a r r i e r s  w h o  c o m e  t o  t h e s e  e x t r a  
c l a s s e s ” .  I  t h i n k  t h e  e d u c a t o r s  i n  p a r t i c u l a r  c a n  i n f o r m a l l y  m e e t  w i t h  I L S  
e d u c a t o r  a n d  a d v i c e  t h e m  o n  h o w  t o  a s s i s t  S E N  l e a r n e r s .  T h e y  s h o u l d  b r i n g  
t h e i r  p r o b l e m s  t o  y o u  t o  g i v e  t h e m  m e c h a n i s m s  a n d  s k i l l s  o n  h o w  t o  a d d r e s s  
c e r t a i n  b a r r i e r s .  A s  a  t r a i n e d  p e r s o n  y o u  h a v e  t h o s e  s k i l l s  o f  h o w  t o  h e l p  o r  
a s s i s t  t h e m .  W e  m u s t  j u s t  e n c o u r a g e  t h e m  n o t  t o  s i t  w i t h  p r o b l e m s  b u t  m a k e  
s u r e  t h a t  t h e y  s e e k  a s s i s t a n c e  a n d  s u p p o r t .  A l w a y s  e n c o u r a g e  t h e m  t o  
c o m m u n i c a t e .  

W hat  SMTA 4  men t ioned  ind ica ted  tha t  she  m igh t  be  lack ing 

knowledge  and  unde rs tand ing  o f  ass is t ing  educa to rs  in  need  o f  

ILS ass is tance  and  sugges ted  tha t  educa to rs  w i th  exper t i se  

shou ld  ass is t  in  th is  regard .  Ha l l i ge r  (2010 :4 )  suppo r t s  SMTA 4 ’s  

v iew by  s ta t i ng tha t  t rans fo rma t iona l  leade rsh ip  shou ld  be  the  

sha red  respons ib i l i t y  o f  a l l  those  invo lved .  W hen  p rov id ing 

leade rsh ip  f o r  inc lus i ve  change,  schoo l  leaders  us ing  the  

t rans fo rmat iona l  leade rsh ip  mode l ,  sha re  the i r  respons ib i l i t y  w i th  

o ther  teache rs  th rough  de lega t ion  o f  respons ib i l i t ies ,  such  as  

team leaders .  In  add i t ion ,  they  a re  mot i va ted  by the  impo r tance  o f  

i nd iv idua l ised  suppo r t ,  in te l lec tua l  s t imu la t ion  and  pe rsona l  v i s ion  

by suppo r t ing teache rs  th rough  competence  bu i ld ing tha t  w i l l  

enab le  them c rea te  inc lus i ve  c lass rooms (Qe len i  2013 :4 ) .   

Based  on  what  SMTA 4  had  sa id  SMTA 1  suppo r ted  he r  idea  o f  

consu l t ing  w i th  o the r  educa to rs  f o r  p ro fess iona l  adv ice  on  how to  

hand le  cases  beyond  the i r  con t ro l .  He  ra i sed  h i s  conce rn  abou t  

the  m isbehav iou r  o f  l ea rne rs  in  h i s  c lass room:  

 “ F o r  e x a m p l e  I  h a v e  a  l e a r n e r  i n  G r a d e  6  w i t h  u n u s u a l  b e h a v i o u r .  H e  i s  
h a v i n g  a  s e r i o u s  p r o b l e m  o f  c o n c e n t r a t i o n  a n d  I  d o n ’ t  k n o w  h o w  t o  a d d r e s s  
t h a t .  I  d i d  n o t  t e l l  a n d  s e e k  a d v i c e  f r o m  a n y o n e ,  b u t  a c c o r d i n g  t o  w h a t  
S M T A  4  h a s  j u s t  s a i d  I  n o w  k n o w  w h a t  t o  d o ” .   

The response  o f  SMTA 3  as  a  leade r  ind ica ted  tha t  she  wou ld  

have  to  a l i gn  herse l f  w i th  the  v iew o f  She l i le  (2010 :28 ) ,  who  
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sugges ts  tha t  success fu l  SMT members  a re  those  who  a t tend  to  

the  b road  mora l ,  soc ia l  and  e th i ca l  i ssues  o f  the i r  s ta f f .  They 

encou rage  the  deve lopment  o f  commun i t ies  o f  lea rn ing ;  suppo r t ing  

a  s t rong ,  mutua l l y  suppo r t i ve  co l lec t i ve  serv i ce  e th i c ;  f o rm 

co l leg ia l  re la t ionsh ips  w i th  s ta f f  and  deve lop  an  apprec ia t ion  fo r  

the  va lue  o f  wo rk ing  toge the r  and  ca r ing abou t  each  o ther .  

 

5.7 .6 .  P lann ing to  accommodate  the  d i f ferent  leve ls  o f  suppor t  

I t  has  been  ind ica ted  tha t  f o r  I LS to  be  success fu l ,  the  sys tem as  

a  who le  needs suppo r t .  A l l  the  d i f fe ren t  leve ls  o f  suppo r t  have  to  

be  accommodated  when  p lann ing fo r  ILS.   

SMTA 1 ,  3  and  4  jus t  ind ica ted  the i r  in ten t ion  o f  p lann ing  fo r  SEN 

lea rne rs  by  go ing an  ext ra -m i le  in  suppor t i ng them a f te r  schoo l .  

They a l so  ind ica ted  the  impo r tance  o f  meet ings  w i th  paren ts  o f  

SEN learne rs  to  make  them aware  o f  the  va r ious  ins t ruc t ions  f rom 

the  SMGDwi th  rega rd  to  lea rne rs  w i th  ba r r ie rs  to  lea rn ing and  

deve lopment  ( c f .3 .2 .2 .7  &  c f .3 .2 .3 .6 ) .  SMTA 1  rega rded  the  

invo lvement  o f  pa ren ts  as  c ruc ia l  (c f .2 .4 .2 .4 ;  3 .2 .2 .7  &  3 .2 .3 .6 ) .  

Th is  is  the  i ssue  he  ra i sed :  

“ L i k e  t h i s  m o r n i n g  d u r i n g  a s s e m b l y  o n e  p a r e n t  c a m e  t o  m e  w i t h  a  c o n c e r n  
a b o u t  h e r  f a i l e d  c h i l d .  S h e  w a n t e d  c l a r i f i c a t i o n  t h e n  I  r e f e r r e d  h e r  t o  t h e  
c l a s s  t e a c h e r ” .   

SMTB 3 ,  SMTB 5 ,  and  SMTD 1  ind ica ted  the  cons idera t ion  o f  

human ,  phys ica l ,  f inanc ia l  and  in fo rmat ion  resou rces  when 

p lann ing fo r  ILS in  the  budget  o f  the  schoo l .  Th is  shou ld  be  

v iewed  as  a  means  o f  suppo r t ing  the  SBST and  ILS educa to rs  w i th  

i tems ,  such  as  LTSM and  o the r  mat te rs ,  such  as  the  t ranspo r t  f o r  

bo th  lea rners  and  educa to rs . (c f .2 .4 .1 ;  2 .4 .1 .2 ;  2 .4 .1 .3 ;  3 .2 .2 .3 ;  

3 .2 .3 .3 ;  3 .3 ;  3 .4  &  3 .5 ) .  SMTB 3  desc r ibed  the i r  p lann ing fo r  ILS  

as  fo l lows:  
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“ T h e r e  i s  a  p l a n  a n d  f u n d s  a v a i l a b l e  t o  t a k e  l e a r n e r s  t o  t h e  d i s t r i c t  o f f i c e  t o  
b e  t e s t e d .  T h e  L S F  i s  f r e q u e n t l y  i n v i t e d  t o  a s s i s t  S B S T  a n d  e d u c a t o r s  w i t h  
l e s s o n s  p r e s e n t a t i o n s ,  t e a c h i n g  m e t h o d s  o f  t e a c h i n g  S E N  l e a r n e r s  a s  w e l l  
a s  o t h e r  I L S  i s s u e s .  F o r  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s  n o t  t o  f e e l  i s o l a t e d  
b u t  a c c e p t e d  a n d  m o t i v a t e d ,  t h e y  a r e  a l l o w e d  t o  i n t e r a c t  w i t h  o t h e r  l e a r n e r s  
a n d  t h e y  a r e  s o m e t i m e s  p l a c e d  i n  m a i n s t r e a m  c l a s s e s  f o r  a  c e r t a i n  p e r i o d  
t h e n  t a k e n  b a c k  t o  t h e i r  c l a s s  a f t e r  t h a t .  T h i s  i s  m o s t l y  d o n e  w h e n  t h e  I L S  
e d u c a t o r  i s  a b s e n t .  T h e r e  w a y  o u r  I L S  e d u c a t o r  i s  p a s s i o n a t e  a b o u t  h e r  
w o r k ,  s h e  h a s  a l s o  l i a i s e d  w i t h  M o t h e o  F E T  c o l l e g e  f o r  o l d e r  l e a r n e r s  w h o  
w i l l  b e  e x i t i n g  e n d  o f  t h e  t o  a r r a n g e  t r a i n i n g  o f  s p e c i a l  s k i l l s  t h e y  c a n  l e a r n  
t h e r e  s o  t h a t  t h e y  m u s t  n o t  b e  f r u s t r a t e d  a t  h o m e .  W e  h a v e  a l s o  l i a i s e d  w i t h  
t h e  D e p a r t m e n t  o f  H e a l t h  t o  a s s i s t  u s  w i t h  h e a l t h  r e l a t e d  p r o b l e m s ,  e . g .  
t h e y  h a v e  a s s i s t e d  u s  w i t h  a  d e a f  l e a r n e r  a n d  w e  w e r e  n o t  a w a r e  o f  t h a t  
p r o b l e m .  S o  w e  k n o w  h o w  t o  a s s i s t  t h e  l e a r n e r  n o w .  

SMTB 5  suppo r ted  SMTB 3  by  add ing :  

 “T o  a d d  o n  t h a t ,  l e a r n e r s  a r e  a l s o  t a k e n  t o  s p e c i a l  s c h o o l s  l i k e  P e l i g a n  
p r i m a r y ,  a n d  w e  a l s o  v i s i t  a n d  a s k  f o r  w o r k s h o p s  a n d  t r a i n i n g s  f r o m  o t h e r  
s c h o o l s  l i k e  F a u n a  t o  l e a r n  h o w  t h e y  o p e r a t e ” .  

SMTB 3  and  SMTC 1  &  3  shared  the  same v iew as  the  above  

pa r t i c ipan ts  and  sugges ted  the  add i t ion  o f  spec i f i c  days  to  the  

t imetab le  fo r  ILS as  we l l  as  f o r  ho ld ing meet ings  whe re  ILS i ssues  

cou ld  be  d i scussed .  SMT members  needed to  ensu re  tha t  

educa to rs  had  the  suppo r t  and  resou rces  needed ,  e .g .  common  

p lann ing t ime,  manageab le  teach ing schedu le ,  he te rogeneous 

c lass room ros te rs ,  p ro fess iona l  deve lopment  and  oppo r tun i t ies  to  

pe r fo rm the i r  jobs  we l l  (Tondeur  2008 :5 ) .  SMTB 3  con t inued  to  

desc r ibe  the  schoo l ’s  p lan  fo r  ILS ,  whe re  the  ta rge t  was  to  be  on  

the  ea r l y  iden t i f i ca t ion  o f  lea rn ing needs  and  in te rven t ion  in  the  

Foundat ion  Phase  (c f .2 .4 .1 .2 ) .  In  th i s  regard  she  s ta ted :   

 “ I n  F o u n d a t i o n  P h a s e  t h e r e  a r e  d a y s  f o r  d i d a c t i c s ,  u s u a l l y  o n  T u e s d a y s  a n d  
T h u r s d a y s  w h e r e  t e a c h e r s  i d e n t i f y  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s  a n d  t e a c h  
t h e m  a c c o r d i n g  t o  t h e i r  a b i l i t i e s .  T h e y  t e a c h  t h e m  t h e  s a m e  c u r r i c u l u m  b u t  
a t  d i f f e r e n t  l o w e r  l e v e l s .  M a i n s t r e a m  e d u c a t o r s  w o r k  h a n d  i n  g l o v e  w i t h  I L S  
e d u c a t o r s  w i t h  r e g a r d  t o  h o w  f a r  t h e y  a r e  w i t h  c u r r i c u l u m .  A n d  I L S  
e d u c a t o r s  a l s o  a d v i s e  m a i n s t r e a m  e d u c a t o r s  o n  h o w  t h e y  c a n  a s s i s t  S E N  
l e a r n e r s  i n  t h e i r  c l a s s e s ” .   

SMTC 3  a lso  ment ioned  tha t  the re  we re  spec i f i c  days  wh ich  ILS  

appeared  on  the  t ime tab le  so  tha t  educa to rs  cou ld  take  i t  

se r ious ly  and  she  sa id :   
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“ T h e  f i r s t  o n e  i s  t o  p u t  t h e  t i m e  t a b l e  i n  p l a c e .  F o r  e x a m p l e  o n  W e d n e s d a y s  
a n d  T h u r s d a y s  t h e y  h o l d  m e e t i n g s ,  b e c a u s e  i f  i t  i s  p a r t  o f  n o r m a l  s c h o o l  
t i m e  t a b l e  e d u c a t o r s  t a k e  i t  s e r i o u s ” .   

SMTD 3  ment ioned  tha t  they  t r i ed  to  suppo r t  educa to rs  w i th  the  

necessa ry resou rces  and  were  exposed  to  p ro fess iona l  

deve lopment  by conduct ing  o r  inv i t ing re levan t  peop le  fo r  

wo rkshops (c f .  3 .5 .1 ;  3 .5 .3 ;  3 .4 .7  &  3 .4 .8 ) .  She  ment ioned  the  

fo l lowing:   

“ B y  c o n d u c t i n g  w o r k s h o p s ,  i n v i t i n g  r e l e v a n t  p e o p l e  a n d  p r o v i d i n g  I L S  
e d u c a t o r  w i t h  n e c e s s a r y  L T S M ” .   

SMTC 1 ,  2 ,  3 ,  and  4  a lso  sha red  the i r  v iews on  invo lv ing o the r  
s takeho lde rs  when d rawing up  an  ac t ion  yea r  p lan  tha t  i nc luded  
ILS.  The  t imetab les  shou ld  a l so  inc lude  ILS  suppo r t  so  tha t  
educa to rs  cou ld  recogn ise  i t  as  impo r tan t  (c f .  3 .2 .2 .7 ;  3 .2 .3 .6  &  
3 .4 .4 ) .  SMTC 4  jus t  sa id :  

“ A l l  t h e  s t a k e - h o l d e r s  s h o u l d  b e  i n v o l v e d ” .   

SMTC 3  ment ioned  tha t  they  a l so  inc luded  ILS in  the  yea r  p lan  
and  she  sa id :  

“ W e  u s u a l l y  i n c l u d e  I L S  o n  o u r  y e a r  p l a n  o n  w h i c h  q u a r t e r l y  m e e t i n g s  
a p p e a r .  D B S T  i s  s o m e t i m e s  i n v i t e d  t o  c o m e  a n d  c a p a c i t a t e  t e a c h e r s .  T h e  
m o r e  w e  p r e a c h  a b o u t  I L S  t h e  m o r e  t h e y  s e e  t h e  i m p o r t a n c e  o f  i t .  

SMTC 2  suppo r ted  her  by  add ing:  

“ N o t  j u s t  p l a n ,  b u t  a c t i o n  p l a n .  A n d  i t  m u s t  h a v e  p r i o r i t i e s ” .  

SMTA 3  repea ted  what  she  had  sa id  p rev ious ly  tha t  the  DoE had  

to  g i ve  them the  s t ra tegy  o f  s tay ing beh ind  w i th  lea rne rs  a f te r  

schoo l  as  a  p lan  to  suppo r t  SEN lea rne rs  (c f .  2 .4 .1 .3 ;  2 .4 .2 .4 ;  

3 .5 .1 ;  3 .5 .2  &  3 .5 .3 )  He r  v iew was:  

“ L i k e  I  h a v e  m e n t i o n e d  b e f o r e  t h a t  t h e  D o E  g a v e  u s  t h e  s t r a t e g y  o f  s t a y i n g  
b e h i n d  a n d  a p p l y  r e m e d i a l  a s s i s t a n c e  o r  s u p p o r t  t h o s e  l e a r n e r s .  B u t  I  
c a n n o t  f o r c e  p e o p l e  w h o  d o  n o t  f o l l o w  t h a t .  

In  suppo r t ing SMTA 3 ,  SMTA 4  added  tha t  the  schoo l  shou ld  p lan  

fo r  ex t ra -c lasses  fo r  lea rne rs  who had  no t  pe r fo rmed we l l  du r ing 

qua r te r l y  tes ts  o r  examina t ions  (c f .  2 .4 .1 .3 ;  3 .5 .1 ;  3 .5 .2 ;  3 .5 .3  &  

3 .5 .4 ) .She  sa id :   
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“ I  t h i n k  w e  s h o u l d  m a k e  m e a n s  o f  s i t t i n g  a n d  d i s c u s s i n g  a b o u t  t h o s e  
l e a r n e r s  w h o  d i d  n o t  p e r f o r m  w e l l  a n d  o r g a n i s e  e x t r a - c l a s s e s  o n l y  f o r  t h o s e  
l e a r n e r s ,  e x c l u d i n g  t h o s e  w h o  p e r f o r m e d  w e l l .  W e  a l s o  n e e d  t o  i n v o l v e  
p a r e n t s  o f  t h e  r e l e v a n t  l e a r n e r s .  F o r  e x a m p l e  I  w e n t  t o  t h e  P r i n c i p a l  w i t h  
t h i s  s u g g e s t i o n  s o  t h a t  i t  c a n  b e  i m p l e m e n t e d ” .  

 

The responses  o f  a l l  the  par t i c ipan ts  ind ica ted  tha t  when p lann ing 

fo r  ILS ,  SMT  members  shou ld  invo lve  lea rn ing  suppo r t  educa to rs  

and  c lass  teachers ,  because  p lann ing fo r  lea rne rs  w i th  mu l t ip le  

d isab i l i t ies  d i f f e red  f rom p lann ing fo r  lea rne rs  w i thou t  d i sab i l i t ies .  

Du r ing p lann ing  SMT members  shou ld  have  the  fo l lowing 

ques t ions  ready in  the i r  m inds :  W hat  a re  the  needs?  How to  meet  

those  needs?  W hen  and  whe re  a re  those  needs to  be  add ressed? 

W ho wi l l  do  i t  and  what  i s  needed?  W hy shou ld  the  needs be  met  

and  how shou ld  the  p lan  be  execu ted  (Van  de r  Merwe e t  a l .  

2003 :79 ;  Tondeu r  2008 :3  &  Medn ick  2007 :149 ) .   

 

5.7 .7 .  In i t ia t ing ILS s t ra teg ies  in  suppor t ing  educators ,  
learners ,  parents  and SBST members  

SMTA 3 ,  4  and  SMTD 2  rega rded  mee t ings  as  impo r tan t ,  

espec ia l l y  when p rogress  repo r t s  we re  g i ven  to  o ther  

s takeho lde rs ;  the  demonst ra t ion  o f  d idac t ic  teach ing and  lea rn ing 

in i t ia t i ves  by expe r t  educa to rs  and  the  t ype  o f  s t ra teg ies  to  

suppo r t  ILS were  d i scussed .  Th is  du ty  was a l so  rega rded  as  the  

con t ro l  o f  in fo rmat ion ,  wh ich  was a  key respons ib i l i t y  o f  SMT 

members  (c f .  2 .5 .3 .4 ;  3 .2 .3 .6 ;  3 .4 .4  &3 .5 .4 ) .  SMTA 3  jus t  

sugges ted  ano ther  v iew wi th  rega rd  to  the  la t te r  men t ioned :  

 “ I  t h i n k  w e  s h o u l d  a l w a y s  m e e t  f o r  p r o g r e s s  r e p o r t ” .  

As usua l  SMTA 4  suppo r ted  SMTA 3  by a l so  suggest ing:  

“ I  a m  j u s t  s u g g e s t i n g ,  b e c a u s e  t h i s  i s  n o t  w h a t  w e  a r e  d o i n g .  A f t e r  e v e r y  
S B S T  m e e t i n g ,  t h e  S M T  m e m b e r s  s h o u l d  g i v e  t h e  e n t i r e  S M T  f e e d b a c k  
a b o u t  w h a t  h a v e  b e e n  d i s c u s s e d .  T h i s  i s  w h e r e  w e  c a n  c o m e  u p  w i t h  
s t r a t e g i e s  i f  w e  h a v e  b e e n  g i v e n  f e e d b a c k .  S B S T  m e e t i n g s  s h o u l d  a l w a y s  b e  
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d o n e .  A l t h o u g h  i t  i s  n o t  a l w a y s  p o s s i b l e  t o  s t i c k  t o  t h e  p l a n  b u t  j u s t  t r y  
s o m e t h i n g ” .  

SMTD 2  suggested  ways  in  wh ich  they  cou ld  poss ib l y  mot i va te  

educa to rs  f o r  e f f ec t i ve  ILS (c f .3 .4 .5 ) :  

“ I f  t h e r e  i s  a  t e a c h e r  w i t h  c e r t a i n  e x p e r t i s e ,  f o r  e x a m p l e ,  w h o  i s  a n  e x p e r t  
i n  d i d a c t i c s ,  e d u c a t o r s  w i l l  m e e t  a s  c l u s t e r i n g  l e a r n i n g  a r e a s  f o r  
d e m o n s t r a t i o n .  T h e r e  w i l l  a l s o  b e  a  t e a c h e r  f r o m  t h a t  T A T  w h o  w i l l  m o t i v a t e  
e d u c a t o r s .  N o w  t h a t  w e  h a v e  i d e n t i f i e d  l e a r n e r s  w e  m u s t  n o w  s t a r t   
s u p p o r t i n g  t h e m .  W e  w i l l  r e m a i n  a f t e r  s c h o o l  w i t h  t h o s e  l e a r n e r s  t o  r e n d e r  
t h e m  s u p p o r t .  

SMTB 3  and  SMTC 1 ,  2  &  3  ind ica ted  tha t  p lann ing was  one  o f  the  

s t ra teg ies  they  used  to  suppo r t  lea rne rs ,  educa to rs ,  paren ts  and  

SBST (c f .  3 .4 .1 ;  3 .5 .1  &  3 .5 .4 ) .  P lann ing  fo r  the  t ranspo r t  o f  SEN 

lea rne rs  to  be  tes ted  a t  D is t r i c t  Of f i ce  was one  o f  the  issues  tha t  

needed to  be  cons ide red  fo r  SEN lea rne rs  (M i les  e t  a l .  2001 :59 ) .  

SMTB 3  p roud ly  sa id :  

“ T h e r e  i s  a  p l a n  w h e n  l e a r n e r s  n e e d  t o  b e  t e s t e d  a t  d i s t r i c t .  W e  m a k e  f u n d s  
a v a i l a b l e  f o r  t r a n s p o r t  t o  t a k e  t h e m  t h e r e .  W e  a l s o  f r e q u e n t l y  c a l l  S E S  t o  
a s s i s t  e d u c a t o r s  o n  h o w  t o  t e a c h  S E N  l e a r n e r s ,  m e t h o d s  o f  p r e s e n t a t i o n  a n d  
o t h e r  I L S  i s s u e s .  N o r m a l l y  w h e n  t h e  I L S  e d u c a t o r  h a s  c o n c e r n s ,  t h e y  a r e  
t a k e n  c a r e  o f  a n d  s h e  w i l l  b e  s u p p o r t e d . ”  

SMTC 1  a lso  ment ioned  d rawing up  a  p lan  as  the  bes t  s t ra tegy 

whe re  they rev i s i ted  and  se t  a  v i s ion ,  m iss ion ,  a ims and  ou tcomes 

fo r  p roac t i ve  changes (c f .  3 .4 .1 ) .  He  suggested :  

“ O n e  o f  t h e  s t r a t e g i e s  i s  t o  d r a w  t h e  p l a n s ,  a n d  s h o w  t h e  g o a l s  b ec a u s e  
w i t h o u t  a  p l a n  w i t h  g o a l s  t h e r e  i s  n o  p r o g r e s s ” .  

SMTC 2  suppo r ted  SMTC 1  by  a l so  ment ion ing d ra f t ing  a  p lan  
ind ica t ing  the  pu rpose  and  du t ies  o f  the  s takeho lde rs :  

 “ D r a f t  P l a n ,  s h o w  t h e m  t h e i r  d u t i e s  a n d  t h e  p u r p o s e  o f  t h i s  p l a n ” .  

I n  add i t ion  to  what  SMTC 1  sa id ,  SMTC 3  h igh l i gh ted  the  

impo r tance  o f  a l l  f ou r  management  tasks  need ing  to  be  execu ted  

in  ensu r ing  the  success  o f  I LS (c f .  3 .5 .1 ;  3 .5 .2 ;  3 .5 .3  &  3 .5 .4 ) .  

She  added :   

“ T o  a d d  o n  t h a t ,  M a n a g e r i a l  s k i l l s  c a l l e d  P O L C  s h o u l d  b e  a p p l i e d ,  w e  n e e d  
t o  p l a n ,  t o  b e  o r g a n i s e d ,  l e a d i n g  a n d  w e  a l s o  n e e d  t o  c o n t r o l  b e c a u s e  w e  
a r e  i n  c h a r g e  o f  w h a t e v e r  i s  e x p e c t e d  t o  b e  d o n e ” .  
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Al l  o f  the  responden ts  regarded  a  p lann ing  s t ra tegy  as  the  most  
impo r tan t  management  sk i l l  they had  to  app ly  f o r  the  success  o f  
ILS.  P lann ing  m igh t  d r i ve  them to  o rgan ise ,  lead  and  con t ro l  ILS 
suppo r t .  As  compared  to  schoo ls  B  and  D,  schoo ls  A  and  C were ,  
howeve r ,  jus t  suggest ing  s t ra teg ies  whe reas  Schoo ls  B  and  D 
ment ioned  the  s t ra teg ies  they  app l ied  a t  the  t ime  fo r  the  success  
o f  ILS.  Accord ing  to  Rayne r  (2007 :107 )  educa t iona l l y  inc lus i ve  
schoo ls  a re  educa t iona l l y  e f f ec t i ve  schoo ls .    

The SMT members  o f  the  Motheo  c lus te r ing schoo ls  a re  requ i red  

to  make  conce r ted  e f fo r ts  in  the i r  tasks  to  p romote  inc lus i ve  

cu l tu res  o r  p rac t ices  in  the i r  schoo ls  and  bu i ld  pos i t i ve  

re la t ionsh ips  ins ide  and  ou ts ide  o f  the i r  respec t i ve  ins t i tu t ions .  By  

p romot ing  inc lus i ve  cu l tu res  o r  p rac t i ces ,  SMT’s  m igh t  be  

engag ing  in  bu i l d ing educa t iona l l y  inc lus i ve  schoo ls  where  

teach ing and  lea rn ing,  ach ievements ,  a t t i tudes  and  the  we l l -be ing 

o f  a l l  lea rners  mat te r .   

 

5.7 .8 .  Other  s take -holders  invo lvement  to  enhance ILS 

The success  o f  the  ILS  depends on  the  invo lvement  o f  a l l  the  

s takeho lde rs  who shou ld  be  we l l  i n fo rmed and  knowledgeab le  

abou t  the i r  ro les  and  respons ib i l i t ies  (Mo jak i  2009 :17 ) .  

SMTA 1 ,  SMTB 1 ,  3 ,  5 ;  SMTC 1  and  SMTD 3  he ld  the  v iew tha t  
va r ious  s takeho lde rs ,  in  co l labora t ion  w i th  the  DBST,  shou ld  be  
invo lved  in  SBST ac t i v i t ies  to  enhance  the  success  o f  ILS 
(c f .2 .4 .1 .3  &  3 .2 .3 .6 ) .  SMTA 1 ,  w i th  the  ass is tance  o f  o the r  
pa r t i c ipan ts ,  sa id :  

 “ I  c a n  m e n t i o n  t h e  n u r s e s ,  s o c i a l  w o r k e r s ,  P o l i c e ,  r e l i g i o u s  p e o p l e  o r  
m i n i s t e r s ,  S a f e t y  a n d  S e c u r i t y  s e c t o r s  s o m e  o t h e r  p a r e n t s  w h o  h a v e  
q u a l i t i e s  t o  a d d r e s s  l e a r n e r s ” .  

SMTC 1  he ld  a  s im i la r  v iew as  SMTA 1 .He  rep l ied :  

 “ W e  h a v e  g o t  a  r a n g e  a n d  l o t  o f  t h e m ,  w e  h a v e  D e p a r t m e n t s  o f  S o c i a l  
w e l f a r e ,  D e p a r t m e n t  o f  J u s t i c e ,  H e a l t h  D e p a r t m e n t ,  S A P S ,  L o v e  l i f e ,  N G O s  
a n d  p a r e n t s  a r e  a l s o  i n v o l v e d .  F o r  n o w  w e  d o  n o t  l i a i s e  w i t h  s p e c i a l  
s c h o o l s ,  w e  o n l y  d o  v i a  D B S T  d o  n o t  h a v e  d i r e c t .  

241 
 



SMTB 3  ind ica ted  tha t  they  invo lved  the  South  A f r ican  Po l i ce  
Se rv i ces  (SAPS)  and  the  Depa r tment  o f  Hea l th  to  ass is t  the  
schoo l  w i th  the  d rug  abuse  p rob lem (c f .  2 .4 .1  &  3 .2 .3 .6 . ) .  She 
sa id :  

“ W e  i n v o l v e  S A P S  t o  a d d r e s s  l e a r n e r s  o n  t h e  d a n g e r  o f  d r u g  a b u s e .  O n e  
o t h e r  t h i n g  o u r  S p e c i a l  c l a s s  e d u c a t o r  i s  p a s s i o n a t e  a b o u t  h e r  w o r k .  S h e  
w e n t  e x t r a - m i l e  a n d  h a s  l i a i s e d  w i t h  M o t h e o  F E T  s o  t h a t  o u r  o u t g o i n g  
l e a r n e r s  c a n  b e  a c c o m m o d a t e d  t h e r e  t o  b e  t r a i n e d  o n  s p e c i a l  s k i l l s .  T h o s e  
l e a r n e r s  d o  b r i n g  u s  t h e i r  p r o j e c t s  l i k e  c h a i r s .  W e  h a v e  a l s o  l i a i s e d  w i t h  t h e  
D e p a r t m e n t  o f  H e a l t h  f o r  l e a r n e r s  i n  n e e d  o f  h e a l t h  a s s i s t a n c e .  F o r  e x a m p l e  
w e  h a d  a  l e a r n e r  w i t h  w h o m  w e  h a v e  t r i e d  e v e r y t h i n g  t o  a s s i s t  h e r ,  u n t i l  w e  
c a l l e d  n u r s e s  t o  c o m e  a n d  c h e c k  h e r .  T h e y  f o u n d  t h a t  s h e  h a d  h e a r i n g  
p r o b l e m ,  w h i c h  w e  c o u l d  n o t  i d e n t i f y .  T h e r e f o r e ,  t h e y  a s s i s t  u s  t o  i d e n t i f y  
p r o b l e m s  b e y o n d  o u r  a b i l i t y ” .   

Add ing  to  what  SMTB 3  had  sa id ,  SMTB 5  ment ioned  the  ro le  o f  

spec ia l  schoo ls  in  ass is t i ng lea rners  who  requ i red  in tens ive  leve ls  

o f  suppor t  (c f .  2 .4 .1 .1 ) .  SMTB 5  a r t i cu la ted  the  fo l lowing op in ions :  

“ W e  a l s o  t a k e  o u r  l e a r n e r s  t o  s p e c i a l  s c h o o l s  a n d  v i s i t  o t h e r  m a i n s t r e a m  

s c h o o l s  i n  t o w n  t o  l e a r n  h o w  t h e y  o p e r a t e ” .  

SMTB 1  suppo r ted  SMTB 3  and  SMTB 5  by jus t  h igh l i gh t ing  

chu rches  as  one  o f  t he  ins t i tu t ions  they  consu l ted  to  suppo r t  the  

schoo l  w i th  lea rne rs  in  need  o f  sp i r i tua l  in te rven t ion  and  rev i va l  

( c f .2 .4 .1 ;  2 .4 .1 .3 ;  3 .2 .3 .6 ;  3 .4 .7 ;  3 .4 .8 ) .  She  added :   

“ W e  a l s o  i n v o l v e  c h u r c h e s ” .   

SMTD 3  desc r ibed  the i r  re la t ionsh ip  w i th  the  P rov inc ia l  

Depa r tmen ts  and  o ther  commun i t y  based  o rgan isa t ions  (c f .  2 .4 .1 ;  

2 .4 .1 .3 ;  3 .2 .2 .7 ;  3 .2 .3 .6 ) .  She  a r t i cu la ted  the  fo l l owing :   

“ W i t h  r e g a r d  t o  s o c i a l  p r o b l e m s  w e  h a v e  a  s t r o n g  s t a n d i n g  r e l a t i o n s h i p  w i t h  
M e t r o  M a n g a u n g  P o l i c e  w h o  w i l l  c o m e  o n c e  o r  t w i c e  a  y e a r  t o  g i v e  o u r  
l e a r n e r s  u n i f o r m .  T h e y  w i l l  a l s o  g i v e  t h e m  m o r a l  t a l k .  T h e r e  a r e  a l s o  
i n s t a n c e s  w h e n  l e a r n e r s  p a s s e d  o n  w e  c o n t a c t  M m e  S i s i  N t o m b e l a  o f  S o c i a l  
D e p a r t m e n t  t o  a s s i s t  u s  w i t h  f u n e r a l s .  T h e r e  w a s  a  t i m e  w h e n  S M T D 1  
i n v i t e d .  T h e  M e t h o d i s t  c h u r c h  i s  a l s o  r e n d e r i n g  o u r  l e a r n e r s  w i t h  s e r v i c e s  o f  
g i v i n g  t h e m  f o o d ,  c l o t h e s  a n d  v i s i t  t h e i r  h o m e s  t o  c h e c k  t h e i r  c o n d i t i o n s  
u n d e r  w h i c h  t h e y  l i v e .  T h e r e  i s  a l s o  a  g r o u p  o f  C R C  y o u t h  w h o  a l s o  a d d r e s s  
l e a r n e r s .  L a s t l y  w e  a l s o  h a v e  a  p a r e n t .  w h o  w r o t e  a  l e t t e r  o f  v o l u n t e e r i n g  t o  
a s s i s t  l e a r n e r s .  I  t o o k  t h a t  l e t t e r  t o  L i f e - O r i e n t a t i o n  ( L O )  t e a c h e r .   
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Al l  o f  the  above  responses  ind ica ted  tha t  one  way o r  ano the r  

engagement  o f  s takeho lde rs  and  pe rsonne l  f rom o the r  sec to rs  o r  

depa r tments  by the  schoo ls  was spon taneous  because  o f  the  

cha l lenges  they we re  fac ing as  a  schoo l  o r  lea rn ing ba r r ie rs  

expe r ienced  by  lea rne rs  (c f .  3 .2 .3 .6 ) .  I t  was  the re fo re  ev iden t  tha t  

SMT members  cou ld  no t  ope ra te  in  i so la t ion ,  bu t  the re  seemed  a  

need  fo r  suppo r t  f rom o the r  s takeho lde rs  who shou ld  a l so  ass is t ,  

depend ing on  the  cha l lenges  and  learn ing  ba r r ie rs  they  we re  

fac ing.  The  a im o f  s takeho lde rs ’  engagement  and  pa r t i c ipa t ion  is  

to  pu t  a l l  sys tems in  p lace  fo r  the  success  o f  ILS (SHCRDU 

2010 :5 ) .  Hay (2007 :25 )  suppo r t s  the  la t t e r  v iew wi th  the  fac t  tha t  

ILS is  an  eco -sys tem where  suppo r t  shou ld  no t  be  d i rec ted  a t  an  

ind iv idua l  lea rne r ,  bu t  i t  shou ld  be  extended  to  a l l  the  sys tems 

tha t  su r round  the  lea rne r .    

Engaging o the r  s takeho lde rs ,  inc lud ing  the  SMT,  SGB members ,  

pa ren ts  and  educa to rs  a re  bene f ic ia l  to  ILS (Medn ick  2007 :155 ) .  

W ork ing toge ther  as  a  team leads  to  e f f ec t i ve  ILS,  because  i t  i s  in  

th i s  way tha t  the  team i s  ab le  to  d raw on  eve ryone ’s  sk i l l s  and  

s t rengths  fo r  the  bene f i t  o f  l ea rne rs  to  ba r r ie rs  (c f .  3 .1 ) .  

 

5 .7 .9 .  Moni tor ing  the  opera t ions and  ac t iv i t ies  o f  SBST 
members  and educators  

Plann ing  is  c r i t i ca l  to  the  success  o f  ILS and  i f  p rec i se ly  execu ted  

i t  can  e l im ina te  a  g rea t  dea l  o f  m isbehav iou r  amongst  lea rne rs  

and  inc rease  the i r  l ea rn ing  (c f .3 .2 .2 .5 ;  3 .4 .1 ;  3 .4 .9 ;  3 .5 .1  &  

3 .5 .4 ) .  

SMTB 1 ,  3 ;  SMTC 2 ,  3  and  SMTD 2 ,  4  i nd ica ted  the  manne r  in  

wh ich  they p lanned fo r  mon i to r ing and  the  use  o f  moni to r ing too ls .   

The  m inu tes  o f  each  meet ing were  a lso  kep t  and  the  log  book  

s igned  by the  LSF a f te r  eve ry v i s i t  (c f .  3 .2 .2 .5 ;  3 .2 .3 .5 ;  3 .4 .9  

&3 .5 .4 ) .  SMTB 1  s ta ted  tha t  they inc luded  the  mon i to r ing o f  ILS as  
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pa r t  o f  the  b road  p lan  o f  the  schoo l .  In  suppo r t ing SMT B 1 ,  SMTB 

3  added and  sa id :  

“ T h e r e  i s  m o n i t o r i n g  t o o l  t o  c h e c k  b o t h  l e a r n e r s  a n d  e d u c a t o r s  w o r k  a n d  
p r o g r e s s .  A t  t i m e s  I L S  e d u c a t o r  v o l u n t a r i l y  s u b m i t s  h e r  w o r k  t o  b e  c h e c k e d  
i f  s h e  i s  s t i l l  o n  t r a c k  o r  n o t .  S h e  a l s o  s u b m i t s  t h e  g o o d  a n d  o u t s t a n d i n g  
w o r k  d o n e  o r  d e s i g n e d  b y  S E N  l e a r n e r s ” .  

SMTC 3  ind ica ted  tha t  they  checked  lea rne r  ac t i v i t ies  and  whe the r  
l ea rne rs  we re  be ing tes ted- th i s  acco rd ing to  SMTC 3  was to  
ensu re  tha t  no  lea rne r  was d isadvan taged  by  no t  hav ing  been  
assessed  (c f .  3 .2 .3 .5 ) .  She  gave  her  v iew:  

 “ L e a r n e r s  a c t i v i t i e s  a r e  m o n i t o r e d  a n d  w h e t h e r  t h e y  a r e  t e s t e d .  T h e  l e a r n e r  
w i l l  s t a r t  f r o m  t h e  c l a s s  t e a c h e r ,  w h o  i s  t h e  d i d a c t i c  t e a c h e r  a n d  w h o  s h o u l d  
t e s t  t h e  l e a r n e r ,  w h o  w i l l  r e f e r  t o  t h e  R e m e d i a l  t e a c h e r ,  w h o  w i l l  a l s o  r e f e r  
t h e  l e a r n e r  f u r t h e r  t o  t h e  D B S T  a f t e r  t e s t i n g  t h e  l e a r n e r .  B u t  w e  i n f o r m  t h e  
p a r e n t  b e f o r e  w e  c a n  e v e n  r e f e r  h i m  o r  h e r .  W e  f o l l o w  t h e  p r o c e d u r e ”  

SMTC 2  suppor ted  SMT C’  3  v iew and  s ta ted  the  need  fo r  
assessmen t  v ia  the  e f fec t i ve  con t ro l  o r  mon i to r ing  o f  ILS .  

“ T h r o u g h  a s s e s s m e n t  w e  c a n  i d e n t i f y  w h i c h  l e a r n i n g  a r e a s  t h e y  n e e d  
d e v e l o p m e n t  o n  a n d  w e  i n f o r m  S u b j e c t  A d v i s o r s  t o  c o m e  a n d  a s s i s t  t h e m .  
H e n c e  t h a t  r e a d i n g  p e r i o d ,  w e  h a v e  a  s p e c i f i c  r e a d i n g  p e r i o d ”  ( c f .3 .2 .3 .5 ) .  

SMTC 1  added to  the  v iew o f  SMTC 2 :  

“ W e  m o n i t o r  t h r o u g h  m e e t i n g  m i n u t e s  a n d  v i s i t s  b y  S E S  f r o m  D B S T  w h o  w i l l  
a f t e r  t h a t  s i g n  L o g b o o k .  T h o s e  a r e  t h e  e v i d e n c e s  o f  m o n i t o r i n g ” .  

In  re la t ion  to  what  SMTC 2  &  3  had  sa id ,  SMTD 2  a l so  h igh l i gh ted  
the  ro le  o f  assessment :  

“ A s  S M T D 3  h a s  a l r e a d y  m e n t i o n e d  e d u c a t o r s  a n a l y s e  t h e  r e s u l t s  e a c h  t e r m  
a n d  t h a t  i s  h o w  t h e y  r e a l i s e  t h a t  c e r t a i n  l e a r n e r s  n e e d  s u p p o r t .  T h a t  i s  
w h e r e  S M T  m e m b e r s  a r e  a b l e  t o  c h e c k  w h i c h  l e a r n e r s  a r e  p e r f o r m i n g  p o o r l y  
a n d  i n  n e e d  o f  s u p p o r t .   

SMTD 1  a r t i cu la ted  the  ro le  o f  paren ta l  invo lvement  w i th  regard  to  
the  pe r fo rmance  o f  lea rne rs  (c f .  2 .4 .1 .3 ;  3 .2 .2 .7  &  3 .2 .3 .6 ) .  She  
exp la ined :  

“ W e  a l s o  h a v e  p a r e n t  e v e n i n g s  w h e r e  p a r e n t s  a r e  i n v i t e d  t o  d i s c u s s  
p r o g r e s s  o f  t h e i r  c h i l d r e n .  T h e n  w e  a g r e e  w i t h  t h e m  a b o u t  h o w  w e  c a n  
s u p p o r t  t h o s e  w h o s e  p e r f o r m a n c e  i s  p o o r ” .  

Paren t  invo lvement  is  c ruc ia l  f o r  the  success  o f  the  Ind iv idua l  
Suppor t  P lan  ( ISP) -  bo th  pa ren ts  and  lea rne rs  shou ld  be  invo lved  
so  tha t  the  p lan  can  be  most  e f f ec t i ve  (Sage  2004 :14  &  Co lv in  
2007 :154 ) .  
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SMTA 4  con fessed  to  the  lack  o f  mon i to r ing  as  one  o f  the  
cha l lenges  SMT members  faced  and  wh ich  was a lso  pe rce ived  as  
a  ba r r ie r  to  e f f ec t i ve  imp lementa t ion  (c f .  2 .4 .2  &  2 .4 .3 .5 ) .  She  
con fessed :  

“ I  t h i n k  t h e r e  i s  n o  m o n i t o r i n g  a c c o r d i n g  t o  t h e  w a y  t h i n g s  a r e  s t r u c t u r e d  
h e r e  a t  o u r  s c h o o l .  B e i n g  t h e  H O D  y o u  m u s t  b e  m o n i t o r e d  b y  t h e  p r i n c i p a l .  
A c c o r d i n g  t o  t h e  s e t - u p  h e r e  t h e r e  i s  n o  m o n i t o r i n g .  A n d  I  d o n ’ t  k n o w  h o w  
t h e  r e m e d i a l  t e a c h e r  i s  g o i n g  t o  t a k e  i t  i f  I  o f f e r  m y s e l f  t o  m o n i t o r  h e r ,  y o u  
m a y  f e e l  o f f e n d e d .  E v e n  w e  o t h e r  S M T  m e m b e r s  a r e  n o t  m o n i t o r e d .  
A c c o r d i n g  t o  m y  e x p e r i e n c e  D e p u t y  m u s t  m o n i t o r  t h e  H O D .  A s  l o n g  a s  o u r  
s t r u c t u r e  i s  n o t  p r o p e r l y  s t r u c t u r e d ,  t h i n g  a r e  n o t  h a p p e n i n g  a s  t h e y  
s h o u l d ” .  

From the  above  responses ,  i t  was  c lea r  tha t  t he re  we re  va r ia t ions  

in  the  mon i to r ing o f  ILS  ac t i v i t ies  a t  the  d i f f e ren t  schoo ls .   SMT 

members  needed to  have  a  common unders tand ing  o f  the  aspec ts  

(assessment ,  log book  en t r ies ,  Ind iv idua l  Suppo r t  P lan ,  e t c . ) .  

 

5.7 .10 .  Profound bar r iers  to  learning 

SMTA 1 ,  3 ,  4  and  SMTC 1  ment ioned  soc ie ta l  f ac to rs  as  more  

p ro found  ba r r ie rs  to  l ea rn ing  a t  the i r  schoo l  ( c f .  2 .3 .4 .1 ) .     

SMTA 1  ment ioned  pover t y  and  un invo lved  pa ren ts  as  examples  o f  
soc ie ta l  f ac to rs  impact ing on  ILS  (c f .  2 .3 .4 .1 ) .  He  men t ioned :  

“ S o c i e t a l ,  p o v e r t y ,  a n d  m o s t  o f  l e a r n e r s  h e r e  r e c e i v e  g r a n t s ,  w e  a r e  a  n o  
f e e  s c h o o l ,  p a r e n t s  a r e  n o t  i n v o l v e d ,  t h e y  l e a v e  c h i l d r e n  w i t h  g r a n d p a r e n t s  
a n d  c o m e  o n l y  t o  c o l l e c t  g r a n t s  a n d  l e a v e  t h e m  a s  t h e y  a r e ”  

In  suppor t i ng SMTA 1 ,  SMTA 4  added  the  fo l lowing:  

“ T h e  f a c t  t h a t  o u r  s c h o o l  i s  n o - f e e  s c h o o l  t e l l s  y o u  t h e  k i n d  o f  s o c i o -
e c o n o m i c  b a c k g r o u n d  o f  o u r  l e a r n e r s ,  P a r e n t a l  a b s e n t e e i s m .  T h e y  d o  n o t  
s t a y  w i t h  b i o l o g i c a l  p a r e n t s  w h o  j u s t  c o m e  t o  t a k e  t h e  g r a n t .  C h i l d r e n  n e e d  
m o t h e r l y  l o v e .  A n d  n o w  t h a t  I  w o r k  c l o s e l y  w i t h  t h e s e  c h i l d r e n  i t  r e a l l y  
t o u c h e s  m e ” .   

SMTC 1  a l so  ment ioned  the  soc io -economic  backgrounds as  a  
cha l lenge  (c f .  2 .3 .4 .1 )  He  sa id :  

“ S o c i o - e c o n o m i c  f a c t o r s  w h e r e  l e a r n e r s  c o m e  f r o m  p o o r  f a m i l i e s ,  l e a r n e r s  
w h o  u s e  d r u g ,  m e n t a l l y  c h a l l e n g e d  b u t  w e  a r e  n o t  s u r e  a b o u t  H I V  b e c a u s e  
w e  d o  n o t  h a v e  s t a t i s t i c s .  M o s t  l e a r n e r s  a r e  s t a y i n g  w i t h  s i n g l e  p a r e n t s ” .  
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On the  o the r  hand ,  SMTA 3  recommended house  v i s i t s  (c f .  
2 .3 .4 .1 )  as  a  means o f  engag ing paren ts .   She  recommended :   

“ T h e  o t h e r  t h i n g  I  h a v e  r e a l i s e d  i s  i f  i t  w a s  p o s s i b l e  w e  s h o u l d  v i s i t  t h e i r  
h o m e s .  F o r  e x a m p l e  i f  y o u  d o ,  y o u  w i l l  f i n d  t h a t  t h e y  a l s o  d o  n o t  d o  
h o m e w o r k  b e c a u s e  o f  t h e  d i f f i c u l t  c o n d i t i o n s  w h i c h  w e  a r e  n o t  e x p o s e d  t o .  
T h e  b o o k s  g e t  l o s t  w h e n  g i v e n  h o m e w o r k .  A t  t i m e s  y o u  s e e  t h e  c h i l d  n e a t l y  
d r e s s e d  n o t  k n o w i n g  t h a t  h e  o r  s h e  i s  c h i l d  i s  l e a v i n g  u n d e r  t h e  d i f f i c u l t  
c o n d i t i o n s ” .  

SMTA 1  suppo r ted  SMTA 3 ’sop in ion  w i th  regard  to  the  cond i t ions  
lea rne rs  we re  exposed  to  and  sha red  a  p rev ious  exper ience  wh i ls t  
teach ing a t  a  f a rm schoo l  ( c f .2 .4 .2 .1 ) .  He  commented  as  fo l low:  

F o r  e x a m p l e  f r o m  t h e  s c h o o l  I ’m  c o m i n g  f r o m ,  p a r e n t s  u s e  l e a r n e r s  c o v e r s  
f o r  d a g g a  s m o k i n g .  W h e n  y o u  w a n t  c o v e r e d  b o o k s  t h e  l e a r n e r  w i l l  t e l l  y o u  
t h a t  h i s  f a t h e r  u s e d  i t  t o  s m o k e  d a g g a .  

SMTD 3  a l luded  to  ano the r  i ssue :  

O n  t h e  o t h e r  h a n d  o t h e r s  a r e  o r p h a n s .  A b o u t  3 0 %  o f  o u r  l e a r n e r s  a r e  
f o s t e r e d  b u t  y o u  w i l l  r e a l i s e  t h a t  t h e y  d o  n o t  b e n e f i t  f r o m  t h e  f o s t e r  g r a n t  
t h e y  e a r n  b e c a u s e  o f  t h e i r  a p p e a r a n c e .  

SMTB 1 ,  5 ,  SMTC 3  and  SMT 1  &  3  ment ioned  in t r ins i c  f ac to rs  as  
hav ing a  more  p ro found  e f fec t  on  the  c rea t ing o f  ILS a t  the i r  
schoo ls  (c f .2 .4 .2 .1 ) .   SMTD 1  remarked :  

“ D i v o r c e  a n d  s e p a r a t i o n  o f  p a r e n t s  a l s o  a f f e c t  l e a r n e r s ” .  

In  re la t ion  to  SMTB 3 ,  SMTD 2  ment ioned  the  phenomenon o f  
ch i ld  headed fami l ies  as  a f fec t ing  lea rne rs ’  l ea rn ing  ab i l i t ies  (c f .  
2 .4 .2 .1 ) .  

 Th is  i s  how SMTD 2  emot iona l l y  made  he r  s ta temen t :   

“ M o s t  o f  t h e  l e a r n e r s  s t a y  w i t h  s i s t e r s  a n d  b r o t h e r s ,  m e a n i n g  c h i l d  h e a d e d  
h o m e s  a n d  t h e y  d o  n o t  g e t  l o v e  a n d  c a r e  t h e y  n e e d .  I  h a v e  a  l e a r n e r  w h o  
w a s  o n c e  w i t h d r a w n  i n  t h e  c l a s s  a n d  I  f o l l o w e d  t h i s  p r o b l e m  u n t i l  s h e  t o l d  
m e  t h a t  s h e  s t a y  w i t h  h e r  b r o t h e r  w h o  d o e s  n o t  t a k e  c a r e  o f  h e r . ”  

SMTB 5  men t ioned  tha t  most  o f  the  lea rners  we re  a f fec ted  by  HIV /  

A IDS and  she  pu t  i t  l i ke  th i s :  

“ W e  h a v e  m o s t  l e a r n e r s  w h o  a r e  v e r y  s i c k ,  m o s t  a r e  i n f e c t e d  w i t h  H I V / A I D S  
a n d  s o m e  a r e  a f f e c t e d ,  a n d  t h e i r  p a r e n t s  d o  n o t  w a n t  t o  d i s c l o s e ” .  

SMTC 4  ment ioned  pedagogica l  f ac to rs  l i ke  nega t i ve  a t t i tudes  o f  

educa to rs  as  a lso  hav ing a  p ro found  e f fec t  on  ILS a t  the i r  schoo ls  

( c f .  2 .4 .2 .1  &  2 .4 .2 .4 ) .  SMTC 4  made men t ion  o f :   
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“ P e d a g o g i c a l  f a c t o r s  a r e  m o r e  p r o f o u n d  b a r r i e r s  d u e  t o  t e a c h e r s ’  a t t i t u d e s  
a s  w e l l  a s  i n - a p p r o p r i a t e  t e a c h i n g  m e t h o d s .  T h e  c u r r i c u l u m  i s  c o n s t a n t l y  
c h a n g i n g ” .  

Acco rd ing  to  SMTB 3  and  SMTC 1 ,  nega t i ve  a t t i tudes  o f  educa to rs  

caused  by  a  lack  o f  knowledge  and  unde rs tand ing  o f  inc lus ive  

educa t ion  and  bar r ie rs  t o  lea rn ing m igh t  be  a  reason  why i t  was  

d i f f i cu l t  f o r  he r  co l leagues to  change  the i r  inapp ropr ia te  teach ing 

methods  (c f .  2 .4 .2 .1 ;  2 .4 .2 .3  &  2 .4 .2 .4 ) .  SMTB 3  was  fu r ious  when 

she  lamented :  

“ F e w  e d u c a t o r s  a r e  d i f f i c u l t  t o  c h a n g e  t h e i r  i n - a p p r o p r i a t e  m e t h o d o l o g i e s  
a n d  n e g a t i v e  a t t i t u d e s .  B u t  w e  a r e  t r y i n g  t o  r e c t i f y  t h a t  t h e y  a r e  s t i l l  
w o r k i n g  o n  t h a t  a l t h o u g h  “ I t  i s  e a s y  t o  d e v e l o p  a  c h i l d  u n l i k e  c h a n g i n g  a n  
a d u l t ” .   

 

I t  was  c lea r  f rom the  above  responses  tha t  a l l  SMT members  

acknowledged  tha t  ba r r ie rs  to  lea rn ing we re  p reva len t  a t  the i r  

schoo ls .  SMT members  fu r ther  acknowledged  and  adm i t ted  tha t  as  

schoo l  leade rs  and  manage rs ,  they  needed  to  p lay  a  l ead ing  ro le  

i n  add ress ing ba r r ie rs  to  lea rn ing and  deve lopment .  The  e f fec t i ve  

app l ica t ion  o f  the  bas ic  f ou r  managemen t  sk i l l s ,  name ly p lann ing ,  

o rgan is ing ,  lead ing  and  con t ro l l ing ,  as  we l l  as  invo lv ing  a l l  o the r  

s takeho lde rs  th rough  co l labora t ion ,  shou ld  be  ser ious ly  

cons ide red  by  SMT members  as  a  measure  o f  add ress ing bar r ie rs  

to  l ea rn ing  and  p romot ing  a  conduc ive  env i ronment  fo r  I LS.   

 

5.7 .11 .  Procedures  to  ident i fy and  suppor t  SEN learners  

SMTA 4  and  SMTC 1  rega rded  in fo rm ing lea rne rs ’  pa ren ts  as  

c ruc ia l  a f te r  iden t i f y ing  them as  hav ing  lea rn ing ba r r ie rs  (c f .  

2 .4 .1 .3 ;  3 .2 .3 .6 ) .  SMTA 4exp la ined  the  p rocedure  o f  iden t i f y ing  

and  suppor t i ng lea rne rs  w i th  lea rn ing  ba r r ie rs  by  say ing :  

“ T h e  f i r s t  t h i n g  a f t e r  y o u  h a v e  i d e n t i f i e d  t h e  b a r r i e r  t o  d o  a s  a  t e a c h e r  i s  t o  
c a l l  t h e  p a r e n t  b e f o r e  y o u  c a n  d o  a n y t h i n g .  A l t h o u g h  w e  d o  n o t  f o l l o w  t h e  
r i g h t  p r o c e d u r e  b u t  w e  d o  i d e n t i f y  a n d  s u p p o r t  l e a r n e r s .   
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SMTC 1  a l so  h igh l i gh ted  the  impor tance  o f  invo lv ing pa ren ts  f rom 

the  in i t ia l  s tage  (c f .  2 .4 .1 .3  &  3 .2 .3 .6 ) .  He  sa id :  

“ I t  s t a r t s  w i t h  t h e  E d u c a t o r s  w h o  i d e n t i f i e s  t h e  l e a r n e r s  a n d  t r y  t o  s u p p o r t  
t h e m .  F r o m  t h e r e  i t  m o v e s  t o  t h e  S B S T  a n d  p a r e n t s  s h o u l d  b e  i n v o l v e d  
b e f o r e  t h e  l e a r n e r  i s  r e f e r r e d  t h e n  w e  i n v o l v e  t h e  D B S T ” .  

SMTA4 and  SMTC 1  v iews a re  suppo r ted  by  l i te ra tu re .  SMT 

members  needed to  ensu re  tha t  paren ts  we re  be ing invo lved  f rom 

the  in i t ia l  s tage .  The  invo lvement  o f  pa ren ts  was c ruc ia l  and  

bene f i c ia l ,  espec ia l l y  a t  leve l  1 -2  and  leve l  3  (Sage 2004 :14  &  

Co lv in  2007 :154 ) .   

SMTA 1  suppo r ted  SMTA 4  and  sa id :  

“ A s  S M T A  4  h a s  s a i d  w e  u s u a l l y  d o  f o l l o w  t h e  p r o c e d u r e ,  w e  a l s o  f o l l o w  
t h e s e  l e v e l s .  S o m e t i m e s  w e  r e f e r  t h e m  t o  t h e  D B S T ” .  

SMTC 1  jus t  sa id  they  used  S IAS  wi thou t  d i rec t ly  f o l lowing  the  
p resc r ibed  s teps  fo r  re fe r ra l .  He  sa id :  

 “ W e  d o  u s e  t h e  S I A S  w e  f o l l o w  a l l  t h e  s t e p s  u n t i l  t h e  c h i l d  g e t s  
a s s i s t a n c e ” .  

W hen they we re  fu r the r  asked  i f  they  we re  conversan t  w i th  the  
S IAS s t ra tegy ,  th is  i s  how the  respondents  rep l ied :  

SMTA 4  hones t l y  sa id :   

“ I  a m  n o t  s o  m u c h  c o n v e r s a n t  w i t h  t h e  S I A S  p r o c e d u r e  I  w a s  c o n v e r s a n t  
w i t h  t h e  p r e v i o u s  p r o c e d u r e  w h i c h  w a s  d o n e  m a n u a l l y ” .  

SMTB 3  exp la ined  tha t  she  had  hea rd  abou t  the  S IAS s t ra tegy 

f rom the  p rev ious  Schoo l  Managemen t  and  Governance  Deve loper  

(SMGD).  She  exp la ined :   

“ I  h a v e  j u s t  h e a r d  a b o u t  t h i s  S I A S  l a s t  t e r m  f r o m  o u r  S M G D  w h e n  h e  n e e d e d  
r e p o r t  f r o m  u s .  W e  i n v i t e d  h i m  t o  c o m e  a n d  e x p l a i n  i t  a s  w e  a r e  n o t  s o  m u c h  
c o n v e r s a n t  w i t h  i t ” .  

SMTB 5  ment ioned  tha t  the  ILS educa to r  was very  conve rsan t  w i th  

S IAS,  because  she  was the  one  who  comp le ted  the  fo rms  fo r  

l ea rne r  assessmen t  and  re fe r ra l  ( c f .  2 .4 .1 .3 ) .  She  sa id  t he  

fo l lowing:  

248 
 



“ T h e  I L S  e d u c a t o r  i s  v e r y  c o n v e r s a n t  w i t h  S I A S  b e c a u s e  s h e  i s  t h e  o n e  
f e e l i n g  t h e  f o r m s  a s  r e q u i r e d  b y  S o u t h  A f r i c a n  S c h o o l s  A d m i n i s t r a t i o n  a n d  
M a n a g e m e n t  S y s t e m  ( S A - S A M S ) ” .  

SMTD 3  remarked  as  fo l lows :   

W e  a r e  c o n v e r s a n t  w i t h  S I A S  b e c a u s e  r e m e m b e r  i t  i s  t h e  s y s t e m  t h a t  
d e t e r m i n e s  w h e t h e r  w e  q u a l i f y  f o r  R e m e d i a l  c l a s s  o r  n o t .  A f t e r  c a p t u r i n g  a l l ,  
i n c l u d i n g  l e a r n e r s  w i t h  a n d  w i t h o u t  l e a r n i n g  b a r r i e r s  w e  s e n d  t h e  C D  t o  t h e  
D i s t r i c t  O f f i c e  a t  C R  S w a r t z .  L e a r n e r s  w i t h  b a r r i e r s  t o  l e a r n i n g  w i l l  b e  
c a p t u r e d  w i t h  t h e i r  K - n u m b e r s  o n  t h a t  C D  b e c a u s e  i f  w e  d o  n o t  d o  t h a t  t h e  
c l a s s  w i l l  d e p r e c i a t e  a n d  w i t h d r a w n .   

 

Emana t ing f rom the  above  men t ioned ,  i s  came  across  tha t  the  

responses  o f   SMT members ,  in  gene ra l ,  re fe r red  to  a  lack  o f  

knowledge  and  unde rs tand ing  o f  t he  S IAS p rocedu res  to  be  

fo l lowed  in  iden t i f y ing and  suppo r t ing  lea rne rs  w i th  lea rn ing 

ba r r ie rs .  SMTA 4  and  SMTB 3  &  5  ind ica ted  tha t  had  a  l im i ted  

unde rs tand ing o f  the  app l ica t ion  o f  the  S IAS s t ra tegy .  SMTD 3  

appeared  to  be  unaware  o f  the  imp lementa t ion  o f  the  S IAS 

s t ra tegy ,  even  though  the  schoo l  was  c lass i f ied  by  the  F ree  S ta te  

Depa r tmen t  o f  Educa t ion ,  as  a  fu l l -se rv i ce  schoo l .  

 

5.7 .12 .  I ssues and chal lenges fac ing SMT members  in  
render ing ILS 

SMT A 1 ,  2 ,  3 ,  4 ,  STMTB 1 ,  2 ,  3 ,  4 ,  SMTC 1 ,  2 ,  3 ,  4  and  SMTD 1 ,  

2 ,  3  ind ica ted  the  cha l lenges  to  e f f ec t  ILS a t  the i r  schoo ls ,  such  

aspoo r  suppo r t  se rv i ce  f rom the  DBST;  in -co-ope ra t i ve  and  

deny ing pa ren ts ;  nega t i ve  a t t i tudes  o f  educa to rs ;  work - load ;  lack  

o f  o f f i c ia l  ILS c lass rooms  and  SEN lea rne rs  be ing be l i t t led .  

 

5.7 .12 .1 .  Poor  suppor t  serv ice  f rom the  DBST  
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SMTA 3 ,  4  and  SMTC 1  &  3  comp la ined  abou t  poo r  se rv i ce  

de l i ve ry  f rom the  DBST o f f i c ia ls  to  the  schoo ls .  SMTC 1  ra i sed  he r  

v iew as  fo l low:   

“ S e e m i n g l y  t h e r e  i s  n o  c o - o r d i n a t i o n  f r o m  o u r  D o E .  T h e  M o t h e o  D B S T  m u s t  
s u p p o r t  u s ,  e s p e c i a l l y  t h e  L S F .  I f  m a y b e  t h e y  a r e  f e w  t h e  D o E  m u s t  
i n c r e a s e  o r  e m p l o y  m o r e  S p e c i a l i s t s .  T h e y  m u s t  r e m o v e  t h e  c r i t e r i a  o r  l o n g  
p r o c e d u r e  o f  i d e n t i f y i n g  S E N  l e a r n e r s .  T h e  p r o c e s s  o f  g o i n g  t o  M r  K o c k  i s  
c o n t r o v e r s i a l ” .  

SMTC 1  fu r the r  i nd ica ted  tha t  most  schoo ls  needed  ass is tan t  

teache rs  to  ass is t  w i th  the  a l lev ia t ion  o f  the  wo rk load  and  

ove rc rowd ing (c f .  2 .4 .2 .4 )  He  sa id :  

E v e n  o v e r c r o w d i n g  i s  t h e  c a u s e .  “ T h e  D o E  s h o u l d  p r o v i d e  u s  w i t h  q u a l i f i e d  
A s s i s t a n t  T e a c h e r  b e c a u s e  w e  a l s o  n e e d  o n e .  A l l  s c h o o l s  m u s t  h a v e  a  
R e m e d i a l  c l a s s  w i t h  q u a l i f i e d  t e a c h e r s  b e c a u s e  I  d o  n o t  t h i n k  t h e r e  i s  a  
s c h o o l  t h a t  d o e s  n o t  h a v e  S E N  l e a r n e r s ” .  

I n  suppor t i ng SMTC 1  and  SMTD 3  Ass is tan t  Teache rs  requ i red  

suppo r t  and  t ra in ing fo r  a  t rus t ing  re la t ionsh ip  to  be  es tab l i shed  

be tween them and  lea rne rs  (Groom & R ichards  2005 :27 ) .  

SMTA 3  a l so  remarked :  

“ T h e y  a l s o  d o  n o t  h i r e  m o r e  s p e c i a l i s t s  t o  s e r v i c e  u s  a n d  m o n i t o r  u s  t o  
c h e c k  i f  w e  a r e  d o i n g  t h i n g s  c o r r e c t l y  o r  r e n d e r  s u p p o r t  e f f e c t i v e l y  t o  a l l  
s c h o o l s ” .   

SMTA 4  ra i sed  her  conce rn  th is  way:  

“ W h a t  I  c a n  s a y  i s  t h a t  t h e  D o E  i t s e l f ,  t h e y  a r e  t h e  p e o p l e  w h o  a r e  
s u p p o s e d  t o  t r a i n  u s  w h e n  t h e y  i n t r o d u c e d  I L S  t h e y  j u s t  d i d  i t  w i t h o u t  
t r a i n i n g  e d u c a t o r s ,  e v e n  t h e  a d m i n i s t r a t i o n  c l e r k s  a s  p e o p l e  w o r k i n g  w i t h  
t h e s e  t h i n g s  a r e  a l s o  n o t  t r a i n e d  . T h e y  d o  n o t  g i v e  u s  e n o u g h  s u p p o r t  a n d  
t h e y  c o m p l a i n  o f  t r a n s p o r t ” .  

 

From the  above  i t  cou ld  be  deduced  tha t  poo r  se rv i ce  de l i ve ry  

f rom the  D is t r i c t  o f f i ce  e f fec ted  the  rende r ing o f  e f f ec t i ve  ILS to  

schoo ls  I t  was  a lso  ev iden t  tha t  the  DBST faced  ce r ta in  

cha l lenges  w i th  rega rd  to  p rov id ing  schoo ls  w i th  suppo r t  and  

deve lopment  f o r  ILS (c f .  2 .4 .2 ;  2 .4 .2 .1 ;  2 .4 .2 .2 ;  2 .4 .2 .3 ;  2 .4 .2 .4  

&4 .2 .5 ) .  

250 
 



5.7 .12 .2 .  Uncooperat ive  and denying  parents  

Poor  paren ta l  invo lvement  was rega rded  as  one  o f  the  causes  o f  

l ea rne rs ’  poor  pe r fo rmance .  SMTB 1  ra ised  he r  conce rn  abou t  

pa ren ts  who were  no t  co -ope ra t i ve  when the i r  ch i ld ren  had  to  go  

to  the  DBST fo r  tes t ing and  she  sa id :  

“ P a r e n t s  a r e  n o t  c o - o p e r a t i v e  w h e n  t h e i r  c h i l d r e n  m u s t  g o  f o r  t e s t i n g ” .  

SMTB 3  a l so  added her  v iew on  pa ren ta l  invo lvement :  

“ P a r e n t s  s h o u l d  p l a y  t h e i r  r o l e  i n  s u p p o r t i n g  t h e i r  c h i l d r e n  a t  h o m e -  i t  c a n  
b e  l e f t  t o  u s  a l o n e .  T h e y  s e e m  t o  b e  d i s t a n t  a n d  i n  a  s t a t e  o f  d e n i a l .  T h e y  
t h i n k  w e  a s  t e a c h e r s  c a n  e a s i l y  a s s i s t  t h e i r  c h i l d r e n  a n d  t h a t  t h e r e  a r e  n o  
c h a l l e n g e s .  

 

 

5.7 .12 .3 .  Negat ive  a t t i tudes of  educa tors  

The nega t i ve  a t t i tudes  o f  educa to rs  we re  a l so  one  o f  the  causes  

o f  in -e f fec t i ve  imp lementa t ion  o f  the  ILS.  SMTB 3  and  SMTC 1  

ment ioned  nega t ive  a t t i t udes  amongst  educa to rs  as  a  key fac to r  

( c f .  2 .4 .2 ;  2 .4 .2 .1  &2 .4 .2 .3 ) .  SMTB 3  no ted  the  fo l lowing:  

 “ F e w  e d u c a t o r s  e s p e c i a l l y  i n  t h e  F o u n d a t i o n  P h a s e ,  w h e r e  l e a r n e r s  m o s t l y  
n e e d  s u p p o r t  a r e  n e g a t i v e  a n d  i n - c o - o p e r a t i v e .   A m i d s t  a l l  t h e  c h a l l e n g e s ,  
t w o  l e a r n e r s  w i l l i n g l y  w e n t  t o  I S L  c l a s s  a n d  t h e y  w e r e  s u p p o r t e d  b y  S M T  
a n d  I L S  e d u c a t o r  a n d  t h e y  a r e  h a p p y ” .  

SMTC 2  fu r the r  ra ised  h i s  concern  abou t  t eache rs  who were  no t  

ab le  t o  i den t i f y  l ea rne rs  w i th  lea rn ing p rob lems (c f .  2 .4 .2 ;  2 .4 .2 .1  

&2 .4 .2 .3 . ) .  He  lamented  as  fo l lows:  

 “ T e a c h e r s  a r e  n o t  a b l e  t o  i d e n t i f y  l e a r n e r s ,  m a y b e  i t  i s  l a c k  o f  k n o w l e d g e .  
W e  h a d  w o r k s h o p s  w h e r e  a l l  e d u c a t o r s  w h e r e  i n v o l v e d  b u t  t h e y  s t i l l  d o n ’ t  
w a n t  t o  i d e n t i f y  l e a r n e r s ,  a n d  I  a m  n o t  s u r e  w h e t h e r  t h e  r e a s o n  i s  l a c k  o f  
k n o w l e d g e .  I s  i t  n o t  b e c a u s e  o f  b i g  c l a s s e s  a n d  w o r k - l o a d .  I n  o u r  s c h o o l ,  w e  
d o  n o t  h a v e  r e s o u r c e s  l i k e  o t h e r  s c h o o l s ,  f o r  e x a m p l e ,  q u a l i f i e d  t e a c h e r s ” .  

 

 As  a  way o f  ass is t ing educa to rs  to  be  ab le  t o  iden t i f y  and  suppo r t  

l ea rne rs  w i th  ba r r ie rs  to  lea rn ing ,  SMT’s  m igh t  in t roduce  s ta f f  
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deve lopment  p rogrammes ,  wh ich  a re  a imed  a t  es tab l ish ing  a  

lea rne r  cen t red  cu l tu re  fo r  I LS.  Va r ious  fo rms o f  phys ica l  and  

e lec t ron ic  teach ing and  lea rn ing we re  needed fo r  t h i s  pu rpose  

(Bubb  &  Ea r l y  2009 :17 ) .   

 

5.7 .12 .4 .  Work - load 

W ork load  was a lso  s ta ted  as  a  ba r r ie r  f o r  SMT members  to  be  

fu l l y  invo lved  in  ILS.  Var ious  o ther  non - ins t ruc t iona l  

respons ib i l i t ies  had  been  added to  t he  job  o f  schoo l  leade rs  o r  

SMT members  (c f .2 .4 .2 .5 ) .  SMTD 1  and  3  suppo r ted  each  o the r  in  

th i s  rega rd .   SMTD 3  sa id :  

 “ T h e  b u l k  o f  w o r k ,  b y  t h e  t i m e  y o u  m a k e  p r o v i s i o n  f o r  S E N  l e a r n e r s  t h e y  
w o u l d  b e  e x h a u s t e d .  P r o b a b l y ,  i f  t h e r e  w a s  a  s p e c i f i c  s y s t e m  f o r  S M T  
m e m b e r s  t o  a s s i s t  t h e m  b e c a u s e  t h e i r  w o r k  i n v o l v e s  a d m i n i s t r a t i o n  a n d  
m a n a g e m e n t .  F o r  e x a m p l e  i f  w e  c a n  h a v e  A s s i s t a n t  T e a c h e r s  ( A T s )  t o  a s s i s t  
u s ” .  

W hat  SMTD 3  sa id  is  suppor ted  by  l i te ra tu re .   ILS is  inc reas ing ly  

seen  as  a  lead ing  cha l lenge  fo r  a l l  schoo l  l eade rs ,  whe ther  they  

a re  wo rk ing in  ma ins t ream or  spec ia l  schoo ls .  Many t rad i t iona l  

respons ib i l i t ies ,  such  as  ensu r ing  a  sa fe  env i ronment ,  manag ing 

the  budget  and  ma in ta in ing d isc ip l ine  a re  t ime consum ing  

(Thomas & Dipao la  2003 :3 ) .  

SMT members  repo r ted  tha t  they  lacked  t ime to  be  e f fec t i ve  

ins t ruc t iona l  leade rs ,  because  they  were  ove r loaded  wi th  

respons ib i l i t ies -  the  demands p laced  on  them had  changed ,  bu t  

the  p ro fess ion  had  no t  changed to  meet  those  demands and  

tens ion  was s ta r t ing  to  show.   

SMTD 1  a lso  ind ica ted  tha t  o the r  SMT members  cou ld  no t  a t tend  

ILS t ra in ing,  because  they we re  commi t ted  to  o the r  mat te rs  a t  

schoo l  ( c f .2 .4 .2 .5 ) .  SMTD 1  sa id :   

“ W i t h  r e g a r d  t o  t r a i n i n g ,  a l l  S M T  m e m b e r s  w e r e  i n v i t e d  b u t  o n l y  o n e  m e m b e r  
a t t e n d e d  b e c a u s e  o t h e r s  h a d  c o m m i t m e n t s ” .  
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Schmid t  and   Vene t  (2012 :10 )  suppo r t  SMTD 1  and  SMTD 3  tha t  

ILS is  p lac ing  add i t iona l  respons ib i l i t ies  on  SMT members -  these  

ind iv idua ls  need  to  ensu re  tha t  po l ic ies  and  s t ruc tu res  a re  in  

p lace  fo r  smooth  runn ing  commun ica t ion ,  the  ava i lab i l i t y  o f  

app rop r ia te  suppo r t  and  learne r -cen t red  dec is ions .  Many 

t rad i t iona l  respons ib i l i t ies ,  such  as  ensur ing  a  sa fe  env i ronment ,  

manag ing the  budget  and  ma in ta in ing d isc ip l ine  a re  t ime 

consum ing.  

 

5.7 .12 .5 .  Lack  o f  c lassroom space 

Transpo r t  cha l l enges  faced  by  the  DBST o f f i c ia ls  seemed  to  be  

nega t i ve l y  a f f ec t ing  the  e f fec t i ve  imp lementa t ion  o f  ILS  a t  schoo l  

l eve l .   SMTC 3  ind ica ted  tha t  the  poo r  and  s low serv i ce  f rom the  

DBST due  to  lack  o f  t ranspo r t  cou ld  be  wha t  de layed  them to  have  

adequate  c lass room space  in  suppo r t ing lea rne rs  w i th  ba r r ie rs  (c f .  

2 .4 .2 ;  2 .4 .2 .1 ;  2 .4 .2 .2 ;  2 .4 .2 .3 ;  2 .4 .2 .4& 4 .2 .5 ) .  SMTC 3  lamented  

in  t h i s  rega rd :  

“ T r a n s p o r t  f o r  D B S T  o f f i c i a l s  t o  p r o v i d e  u s  w i t h  s u p p o r t  a n d  d e v e l o p m e n t ” .  
W e  a l s o  d o  n o t  h a v e  o f f i c i a l  I L S  c l a s s  a n d  a s  y o u  h a v e  i n d i c a t e d  t h a t  t h e  
p e r f o r m a n c e  o f  t h e  s c h o o l  i s  a f f e c t e d  b y  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s  a l s o  
w r i t i n g  A N A  a n d  C o m m o n  P a p e r s ” .  

 

5 .7 .12 .6 .  Behaviour  tow ards  learners  w i th  bar r ie rs   

Most  SEN learners  usua l l y  a re  uncomfor tab le  in  a t tend ing  spec ia l  

add i t iona l  needs  c lasses .  I t  appea rs  tha t  educa to rs  s t i gmat ise  

these  ch i ld ren  and  a t  t imes they  even  ge t  be l i t t led  by  o the r  

l ea rne rs .  In  th i s  rega rd  SMTB 5  h igh l i gh ted  emot iona l  and  soc ia l  

f ac to rs  a f f ec t ing  SEN lea rne rs  (c f .  2 .4 .1 ;  2 .4 .2 ,  3 .2 .4 ,  2 .4  &4 .2 .5 ) .  
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“ F e w  l e a r n e r s  w h o  a r e  s u p p o s e d  t o  b e  i n  I L S  c l a s s  f u l l  t i m e  a r e  i n  d e n i a l  

a n d  f o r e v e r  r u n n i n g  a w a y  f r o m  t h a t  c l a s s .  T h i s  a f f e c t s  t h e  s m o o t h  r u n n i n g  o f  

I L S ,  b u t  I  t h i n k  i t  i s  b e c a u s e  o t h e r  l e a r n e r s  l a u g h  a t  t h e m .  O n e  d a y  I  v i s i t e d  

I L S  c l a s s  t o  o b s e r v e  w h a t  i s  h a p p e n i n g  t h e r e ,  i m a g i n e  a  1 7  y e a r  o l d  l e a r n e r  

d o i n g  n u m b e r  2  i n  t h e  c l a s s ” .  

Lea rne rs   w i th  bar r ie rs  to  lea rn ing  we re  o f ten  no t  soc ia l l y  inc luded  

as  they  we re  less  popu la r ,  had  fewer  re la t ionsh ips  and  

pa r t i c ipa ted  less  o f ten  as  a  member  o f  a  sub -g roup  (Fros tad  &  

F lem 2008  as  c i ted  in  Qe len i  2013 :5 ) .  Chang ing  pe rcep t ions  and  

a t t i tudes  abou t  ind iv idua ls  w i th  d i sab i l i t ies  a re  needed by 

educa to rs  and  learne rs  (She l i le  2010 :30) .  

SMTD 1  ment ioned  pa ren ts  who  were  deny ing  tha t  the i r  ch i ld ren  

we re  hav ing lea rn ing  ba r r ie rs .  The  reason  fo r  th is  cou ld  be  tha t  

pa ren ts  we re  unaware  abou t  how peop le  w i th  d i sab i l i t i es  we re  

t rea ted  as  ment ioned  above .  He  ra ised  h is  conce rn :  

“ P a r e n t s  w h o  d o  n o t  w a n t  t o  a c c e p t  t h a t  t h e i r  c h i l d r e n  h a v e  l e a r n i n g  

b a r r i e r s ,  a n d  t h e y  w i l l  p r e f e r a b l y  t a k e  t h e m  t o  o t h e r  s c h o o l s ” .  

The success  o f  ILS depends on  the  invo lvement  o f  pe rsonne l  who 

a re  we l l  in fo rmed  and  acknowledgeab le  abou t  the i r  ind i v idua l  

respons ib i l i t ies  (Mo jak i  2009 :17 ) .  Schoo l  s ta f f  SMT ’s  needed to  be  

conve rsan t  w i th  EW P 6  (RSA DoE 2008 :6 ) .  

A  d i scuss ion  on  SBST members ’  responses  w i l l  now fo l low.   

 

Table  5 .2 :  The b iography o f  SBST members  for  schools  A,  B ,  C 
and  D:  
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SBST 
members 
of schools 
A, B, C 
and D 

Teaching 
experience 

Gender Position on 
SBST 

Qualification: 
Specialisation  

Role on SBST 

SBSTA1 37 years Female English 
educator 

Senior Certificate 
NPDE 

Support vulnerable 
learners 

SBSTA2 32 years Female Setswana 
educator  

P.T.C., P.E.D. & 
B.A. 

Support SEN 
learners with 
literacy 

SBSTA3 28 years Male Life-skills 
educator 

S.T.D., ACE  in 
Values & Human 
Rights 

Provides support  
to SEN learners 

SBSTA4  Female Secretary PTC, Diploma in 
Education 

Support needy 
learners  

SBSTB1 23 years Female Educator B.A. Grade 
representative 

SBSTB2 26 years Male Educator S.P.T.D. Grade 
representative 

SBSTB3 18 years Female Co-ordinator  BEd Honours 

(Special Needs) 

SBST Co-ordinator 

SBSTB4  22 Female Educator ACE: Special 
Needs 

Grade 
representative 

SBSTB5 20 Female Secretary ACE: Special 
Needs 

SBST Secretary 

 SBSTC1 20 years Female Secretary BEd Inclusive SBST Secretary 

SBSTC2 30 years Female Additional 
member 

BTech Foundation Phase 
representative. 

SBSTC3 33 years Female Additional 
member 

B.A. Intermediate 
representative . 

SBSTD1 24 years Male Member BEd Honours  Intermediate 
representative 

SBSTD2 21 years Female Co-ordinator BEd Honours 

Inclusive 
Education  

Co-ordinating ILS 
activities 

SBSTD3 3 years Male Member BEd Honours Maths specialist 
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5.8 .  DAT A G ATHERED THROUGH FOCUS GROUP WITH SBST 
MEMBERS (c f .  Annexure  F )  

In  th i s  sec t ion  o f  the  chap te r ,  ques t ions  1  to  8  (Annexu re  F )  were  

fo rmu la ted  to  acqu i re  SBST members ’  pe rsona l  in fo rmat ion  

rega rd ing the i r  gende r ,  managemen t  expe r iences ,  pos i t ion ,  

qua l i f i ca t i ons  and  spec ia l i sa t ions ;  the i r  ro le  on  SBST;   

unde rs tand ing  ILS,  t he i r  ro les  and  respons ib i l i t i es  in  ILS;  

impo r tan t  tasks  fo r  the  SBST in  suppo r t ing  educa to rs  and  

lea rne rs   in  the  ILS c lass room;  SMT members  suppo r t ing the  

SBST  in  rende r ing  ILS ,  t he  na tu re  o f  co l labo ra t ion  w i th  DBST fo r  

ILS;  SMT suppo r t i ng SBST in  p lann ing,  o rgan is ing and  mon i to r ing 

o f  ILS  ac t i v i t ies  and  the  spec i f i c  cha l lenges  fac ing  SBST (S IAS 

document ,  cu r r icu lum issues ,  t ypes  o f  lea rn ing  ba r r ie rs  t ra in ing 

needs ) .   

Inpu ts  and  sugges t ions  to  imp rove  ILS a t  t he  Motheo  c lus te r ing 

schoo l  w i l l  be  d iscussed  in  chap te r  s i x .  

 

5.8 .1 .  Unders tand ing ILS 

The ma in  theme iden t i f ied  unde r  the  de f in i t ion  o f  ILS by 

pa r t i c ipan ts  inc luded  accommoda t ing  SEN learne rs  i n  ma ins t ream 

schoo ls .  ILS was de f ined  as  a  sys tem o rgan ised  so  tha t  i t  cou ld  

p rov ide  va r ious  leve ls  o f  suppor t  to  bo th  lea rne rs  and  educa to rs .  

Ano the r  a im  o f  ILS  was  to  p rov ide  oppo r tun i t ies  to  l ea rne rs  w i th  

and  w i thou t  lea rn ing  ba r r ie rs  so  tha t  these  ind iv idua ls  m igh t  

become success fu l  lea rne rs  in  ma ins t ream schoo ls ,  w i th  an  

unde rs tand ing  o f  se rv ing the i r  respec t i ve  commun i t ies  (B r iggs  

2005 :51 ;  Lomofsky  &  Laza rus  2001 :5 ) .   

Mos t  o f  the  pa r t i c ipan ts  ment ioned  the  leve ls  o f  suppo r t  when 

de f in ing  ILS .  
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SBSTA 1 ,3 ,4  SBTSTB 1 ,4 ,  SBSTC 2 ,3  and  SBSTD 2 ,4  shared  

common a  unders tand ing o f  ILS as  suppo r t ing  lea rne rs  wi th  

l ea rn ing p rob lems ,  lea rn ing ba r r ie rs  o r  lea rn ing  d isab i l i t ies  in  

ma ins t ream schoo ls .  SBSTB 4  de f ined  ILS as  accommodat ing  bo th  

lea rne rs  w i th  and  w i thou t  lea rn ing ba r r ie rs  in  ma ins t ream schoo ls  

as  de f ined  above  (c f .2 .4 .1 .3 ;  2 .5 .1 ;  2 .5 .2 ) .  SBSTB 4  de f ined  ILS  

l i ke  th i s :  

“ I  t h i n k  I L S  i n c l u d e s  n o t  o n l y  l e a r n e r s  w h o  a r e  a c a d e m i c a l l y  g i v e n ,  b u t  
t h o s e  w i t h  l e a r n i n g  b a r r i e r s  w i l l  b e  i n  m a i n s t r e a m  s c h o o l s .  T h e i r  b a r r i e r s  o r  
d i f f i c u l t i e s  d o  n o t  m e a n  t h e y  s h o u l d  b e  i n  d i f f e r e n t  s c h o o l ,  b u t  t h e y  s h o u l d  
a l s o  b e  i n  m a i n s t r e a m ” .  

SBSTC 2  a r t i cu la ted  the  a r rangemen t  w i th  lea rners  w i th  ba r r ie rs  
i n  t he  p rev ious  educa t ion  sys tem (c f .  2 .3  &  3 .3 .3 ) .  She  s ta ted :   

“ I n  t h e  o l d e n  d a y s  w e  u s e d  t o  s e p a r a t e  t h e  l e a r n e r s ,  p u t  a s i d e  t h o s e  w i t h  
l e a r n i n g  b a r r i e r s .  N o w a d a y s  w e  p u t  t h e m  t o g e t h e r ,  w i t h  o r  w i t h o u t  b a r r i e r s  
a n d  t e a c h  t h e m  a l l ” .   

SBSTC 3 ,  SBSTD 2  and  SBSTB 1  acknowledged tha t  ILS was 

suppo r t ing lea rne rs ,  i r respec t i ve  o f  gende r ,  d isab i l i t y ,  age ,  

l anguage and  so  on  (c f .  2 .5 .1 ) .  SBSTB 1  de f ined  ILS:  

“ I  t h i n k  i t  s h o u l d  i n v o l v e  l e a r n e r s  i r r e s p e c t i v e  o f  t h e i r  g e n d e r ,  c a p a b i l i t i e s ,  
a g e ,  s o c i o - e c o n o m i c  b a c k g r o u n d  a n d  s o  o n ” .  

L i te ra tu re  suppo r ts  bo th  SBSTB 1  and  SBSTD 2 .The  r i gh ts  o f  a l l  

Sou th  A f r i cans ,  rega rd less  o f  race ,  gender ,  sexua l  o r ien ta t ion ,  

d isab i l i t y ,  re l i g ion ,  cu l tu re  o r  language,  to  bas ic  educa t ion  and  

access  to  educa t iona l  ins t i tu t ions  a re  en t renched  in  the  B i l l  o f  

R igh ts  (Enge lb rech t  2006 :254 ;  RSA DoE 2013 :6 :  Lomofsky &  

Laza rus   2010 :306 ) .  

SBSTC 1  and  SBSTD 1  acknowledged  tha t  suppor t  to  lea rne rs  had  

to  s ta r t  w i t h  the  c lass  teache r  by  app ly ing d idac t i c  ass is tance  

be fo re  re fe r r ing the  lea rner  ( c f .  2 .4 .1 .3 . ) .  SBSTD 1  sa id :   

“ T h e  s u p p o r t  i s  g i v e n  t o  l e a r n e r s  b u t  s t a r i n g  f r o m  t h e  c o n c e r n e d  t e a c h e r ,  t o  
t h e  I L S  v i a  t h e  S B S T  t o  t h e  D B S T ” .  

SMTA 1 ,  3  and  4  de f ined  ILS  as  leve l  1 -2  suppo r t .  Th is  was in  l ine  

w i th  how SMTD 2  de f ined  ILS (c f .  2 .4 .1 .3 . ) .  
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SBSTC 3  was o f  t he  v iew tha t  ILS adv ice  w i th  rega rd  to  the  

in f ras t ruc tu re  o f  the  schoo l ,  wh ich  was  needed to  accommoda te  

phys ica l l y  cha l lenged  lea rne rs .  He r  v iew was expe r ienced  as  

fo l lows:  

“ I  t h i n k  t h e  i n f r a s t r u c t u r e  s h o u l d  a l s o  a c c o m m o d a t e  t h e m ,  t h o s e  w h o  m a y  b e  
i n  p h y s i c a l l y  c h a l l e n g e d  o r  u s i n g  w h e e l  c h a i r s .  W e  s h o u l d  a l s o  e n c o u r a g e  
o t h e r  l e a r n e r s  t o  h e l p  a n d  s u p p o r t  t h e m ” .  

SMTD 2  exp la ined  tha t  ILS was abou t  the  leve ls  o r  the  p rocedu re  
o f  iden t i f y ing  and  suppo r t ing  lea rne rs  f rom leve l  1 -5  (c f .  2 .4 .1 .3 ) .  
These  leve ls  a re  impo r tan t ,  because  they show the  ro les  o f  a l l  the  
ind iv idua ls  and  team members  invo lved  in  suppo r t ing  SEN 
lea rne rs .  Co l labora t ion  is  the re fo re  c r i t i ca l  among the  la t te r  team 
members  f rom leve l  one  to  leve l  f i ve  (Mbengwa  2007 :76) .   

Fur the rmore ,  SBSTA 3  de f ined  ILS as  o f fe r ing  suppor t  to  lea rne rs  

w i th  lea rn ing bar r ie rs  o r  who d id  no t  have  suppo r t  a t  home 

(c f .2 .4 .1 .3 ) .  She  sa id :  

“ O f f e r  s u p p o r t  t o  l e a r n e r s  w i t h  l e a r n i n g  p r o b l e m s  o r  h e l p i n g  l e a r n e r s  w i t h  
l a c k  o f  s u p p o r t  a t  h o m e ” .   

SBSTA 4  suppo r ted  SMTA 1  and  SBSTA 3  v iew by  say ing :  

“ H e l p  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s ” .  

SBSTC 1  a l so  de f ined  ILS  as  leve l  1 -2  suppo r t  g i ven  to  SEN 
lea rne rs  who cou ld  no t  read  and  gave  them d idac t i c  ass is tance  
(c f .  2 .4 .1 .3 ) .  She  exp la ined :   

“ A c c o r d i n g  t o  m y  u n d e r s t a n d i n g  i n c l u s i v e  e d u c a t i o n  i s  a l l  a b o u t  h e l p i n g  
l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s ,  t h e r e f o r e  w h o  c a n n o t  r e a d .  Y o u  m u s t  p u t  
e x t r a  e f f o r t .  I t  i s  a l s o  o f f e r i n g  t h e m  e x t r a  s u p p o r t  s o  t h a t  t h e y  c a n  a c h i e v e  
t h e  s e t  g o a l s ”  

 

From the  above  pa r t ic ipan ts ’  v iews ,  ILS is  rega rded  a  spec ia l i sed  

suppo r t  wh ich  has  recen t l y  become a  g rowing need  fo r  SEN 

lea rne rs .  I t  invo lves  a l l  lea rn ing ac t i v i t ies  wh ich  inc rease  the  

capac i t y  o f  a  schoo l  to  respond  to  lea rne r  d i ve rs i t y  (Lacey  &  

Lomas 1993 :11 ;  B r iggs  2005 :51 ;  Lomofsky  &  Laza rus  2001 :5 ) .  

UNESCO de f ines  ILS as  a  p rocess  o f  add ress ing and  respond ing 

to  the  d i ve rs i t y  o f  needs  o f  a l l  lea rners  th rough  inc reas ing 

258 
 



pa r t i c ipa t ion  in  lea rn ing,  cu l tu re  and  communi t ies  and  reduc ing 

exc lus ion  w i th in  and  f rom educa t ion  (Rua i rc  e t  a l .  2013 :  9 ) .   

 

5.8 .2 .  SBST roles  and responsib i l i t ies  

Sub- themes iden t i f ied  under  t h is  head ing inc lude  rende r ing 

suppo r t ;  adv is ing  ILS educa to r  and  fo rm ing l inks  w i th  DBST.  

 

5.8 .2 .1 .  Render ing  suppor t  

The SBST is  the  ma in  schoo l  based  suppo r t  s t ruc tu re ,  wh ich  

shou ld  rende r  ass is tance  to  bo th  lea rne rs  and  educa to rs  so  tha t  

educa to rs  can  a lso  suppor t  l ea rne rs .  SBSTA 3 ,  SBSTA 4  and  

SBSTD 2  descr ibed  the i r  ro les  as  iden t i f y ing  and  dea l ing  w i th  

ba r r ie rs  to  lea rn ing  as  h igh  qua l i t y  suppo r t .  SBSTA 1  con fessed  in  

th i s  way:  

 “ I  a m  n o t  s u r e  a b o u t  o u r  r o l e s  a n d  r e s p o n s i b i l i t i e s  a s  S B S T  b e c a u s e  t h e  
S B S T  o f  o u r  s c h o o l  i s  l a r g e l y  i n a c t i v e .  W h a t  I  c a n  s a y  i s  t h a t  S B S T  i s  
r e s p o n s i b l e  t o  a d d r e s s  p a r t i c u l a r  p r o b l e m s  o f  l e a r n e r s .   

SBSTD 2  desc r ibed  the i r  ro les  as  fo l l ows:  

“ M y  r e s p o n s i b i l i t y  i s  t o  r e n d e r  a s s i s t a n c e  t o  I L S  l e a r n e r s .  I  a m  a l s o  S B S T  
c o - o r d i n a t o r  a n d  I  a l s o  w o r k  h a n d  i n  h a n d  w i t h  t h e  e d u c a t o r s ,  o t h e r  S B S T  
m e m b e r s ,  D B S T  a s  w e l l  a s  S E N  l e a r n e r ’ s  p a r e n t s ” .   

SBSTA 1 ,  4  SBSTB 1 ,  3 ,  5 ,  SBSTC 3  and  SBSTD 3  a l l  sha red  a  

s im i la r  unde rs tand ing o f  wha t  suppo r t  shou ld  en ta i l .  Accord ing to  

these  pa r t ic ipan ts ,  suppor t  commenced when re fe r r ing  educa to rs ,  

i nvo lved  lea rne rs ’  pa ren ts  be fo re  re fe r r ing them to  the  SBST or  

ILS educa to r  and  even tua l l y  to  the  DBST.  These  pa r t ic ipan ts  

f u r the r  he ld  the  v iew tha t  the  DBST shou ld  tes t  lea rne rs  and  

p rov ide  the  re levan t  suppo r t  needed ,  depend ing  on  the  p rob lem 

d iagnosed  o r  iden t i f ied .  SBSTA4,  howeve r ,  ind i ca ted  tha t  he  was 
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no t  su re  abou t  the  ro les  and  respons ib i l i t ies  the  SBST,  because  i t  

was  no t  f unc t iona l  (c f .  2 .4 .1 .3 ) .  He  lamented  abou t  the  fo l lowing:  

“ A s  a  m e m b e r  o f  t h e  S B S T  w e  h a v e  n o t  s a t  d o w n  t o  c l a r i f y  o u r  r o l e s  a n d  
r e s p o n s i b i l i t i e s .  W e  t e n d  t o  o p e r a t e  i n  g e n e r a l  t e r m s .  T h i s  i s  n o t  g o o d  i f  w e  
w a n t  t o  b e  e f f e c t i v e ”  

 

5.8 .2 .2  Advise  ILS educator  

One o f  the  ro les  o f  the  SBST i s  to  adv ice  ILS educa to rs  on  how to  

rende r  suppo r t  to  SEN learners  (c f .  2 .4 .1 .3 )  th is  aspec t  was  

a r t i cu la ted  by  SBSTA 1 ,  3 ,  SBSTB 3 ,  SBSTC 3  and  SBSTD 3 .  

SBSTC 3  desc r ibed  her  op in ion  in  th is  way:  

“ O n e  o t h e r  r o l e  i s  f o r  S B S T  t o  a s s i s t  a n d  a d v i s e  e d u c a t o r s  o n  h o w  t o  
i d e n t i f y  a n d  s u p p o r t  l e a r n e r s ” .  T h e y  c a n  s u p p o r t  l e a r n e r s  a f t e r  s c h o o l  a n d  i f  
l e a r n e r s  s t i l l  n e e d  s u p p o r t ,  t h e y  a r e  t h e n  r e f e r r e d  t o  t h e  S B S T ” .   

SBSTD 3  sa id :  

“ I  a m  a  m e m b e r  o f  S B S T .  F o r  t h e  m e r e  f a c t  t h a t  I  a m  a  t e a c h e r ,  I  h a v e  t o  
i d e n t i f y  a n d  s u p p o r t  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s  a n d  a s k  a s s i s t a n c e  f r o m  
I L S  c o - o r d i n a t o r  a d v i c e s  o n  w h a t  s t e p s  t o  t a k e  a n d  t h e  p r o c e s s  t h a t  I  m u s t  
f o l l o w ” .  

Al l  o f  the  above  pa r t i c ipan ts ’  v iews  a re  suppo r ted  by  l i te ra tu re .  
The  ro les  and  respons ib i l i t ies  o f  SBST a re  to  iden t i f y  ins t i tu t iona l  
needs ,  in  pa r t i cu la r ,  ba r r ie rs  to  lea rn ing,  t he  teache r ,  cu r r i cu lum 
and  ins t i tu t iona l  leve ls  and  the  d iscuss ion  o f  lea rner  deve lopmen t  
by  o rgan is ing  p rogrammes  and  new s t ra teg ies  to  add ress  these  
needs (RSA DoE 2004 :1 ,  2008 :10 ,  EW P 6  2001 :29  &  Mbengwa 
2007 :76 ) .  

 

5.8 .2 .3 .  Forming  l inks  w i th  DBST 

Forming l inks  w i th  t he  DBST i s  c ruc ia l  i f  the  SBST wants  to  d raw 

in  suppo r t  se rv i ce  p rov ide rs .  Co l labo ra t ion  be tween the  SBST and  

DBST is  most  c r i t i ca l .  The  DBST is  in  a  pos i t ion  to  o rgan ise  core  

suppo r t  se rv i ce  p rov ide rs  inc lud ing suppo r t  pe rsonne l ,  cu r r icu lum 

spec ia l i s t s ,  managemen t  spec ia l i s ts ,  admin is t ra t i ve  spec ia l i s t s ,  
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gove rnment  p ro fess iona ls  and  commun i t y  ro le  p layers  (RSA DoE 

2008 :7  &  Medn ick  2007 :15 ) .  

Th is  was a l so  acknowledged by  SBSTA 1  and  SBSTB 5 .  SBSTB 5  

acknowledged :   

“ W e  a l s o  f o r m  l i n k s  w i t h  t h e  D B S T  a n d  h e l p  t h e  s c h o o l  b y  r e f e r r i n g  t h o s e  

l e a r n e r s  t o  t h e  D B S T  a n d  o t h e r  r e l e v a n t  s t a k e h o l d e r s ” .   

SBSTA 1  a lso  sa id :   

“ W e  s e e k  o u t s i d e  a d v i c e  f o r  l e a r n e r s  w i t h  l e a r n i n g  p r o b l e m s  a n d  g i v e  

e d u c a t o r s  o f  t h e s e  l e a r n e r s  f e e d b a c k  a b o u t  t h e  p r o g r e s s  o f  t h e  a s s i s t a n c e  

p r o v i d e d  t o  t h e m .  W e  a r e  i n  c o n s t a n t  c o n t a c t  w i t h  t h e  D B S T ” .  

 

To ass is t  schoo ls  to  ove rcome ba r r ie rs  t ha t  p reven t  the  sys tem 

f rom meet ing  the  fu l l  range  o f  lea rn ing  needs,  members  o f  t he  

DBST need to  i den t i f y  and  p r io r i t i se  those  needs.   The  DBST 

shou ld  a l so  wo rk  ve ry  c lose ly  w i th  SBST wi th  regard  to  p rov id ing 

expe r t  adv ice  and  se rv i ces ,  (e .g .  med ica l ,  psycho log ica l ,  o r  

pa r t i cu la r  the rapy  where  needed ) ,  ind i rec t  suppo r t  to  lea rne rs  

th rough  suppo r t ing teache rs  and  schoo l  managers  (RSA DoE 

2004 :1 ,  2008 :8  &  EW P 6  2001 :29 ) .  

 

5.8 .3 .  Tasks for  SBST in  support ing ILS  educators  and  
learners  

The sub- themes tha t  w i l l  be  d iscussed  be low inc lude :  

s t rengthen ing suppo r t  f o r  the  ILS educa to r ;  commun ica t ing on  

beha l f  o f  the  ILS  educa to r ;  o rgan is ing  resou rces  and  feedback  

f rom s takeho lde rs .  
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5.8 .3 .1 .  S trengthening suppor t  for  the  ILS educator  

The SBST has  to  s t reng then  suppo r t  f o r  the  ILS  educa to r  by  co -

o rd ina t ing a l l  lea rne r ,  educa to r ,  cu r r i cu lum and  ins t i tu t iona l  

deve lopment  suppo r t  ac t i v i t i es  in  the  schoo l  (c f .2 .4 .1 .3 ) .SBSTA 3 ,  

SBSTC 1 ,  SBST3 C 3  and  SBSTB 4  ment ioned  tha t  they  shou ld  

s t rengthen  suppo r t  f o r  the  ILS educa to r  by  encou rag ing 

ma ins t ream educa to rs  to  address  lea rn ing ba r r ie rs  they cou ld  in  

the  c lass room and  s top  re fe r r ing  lea rne rs  unnecessa r i l y .  SBSTA 3  

ment ioned :   

“ T o  s t r e n g t h e n  s u p p o r t  b y  e n c o u r a g i n g  e d u c a t o r s  t o  a d d r e s s  s o m e  o f  t h e  
l e a r n i n g  p r o b l e m s  t h e y  c a n  a n d  s t o p  r e f e r r i n g  a l l  t h e  l e a r n e r s  p r o b l e m s  t o  
l e a r n i n g  s u p p o r t  e d u c a t o r s ” .  

SBSTB 4  ment ioned  the  same th ing as  SBSTA 3 .  The  SBST shou ld  

ass is t  educa to rs  w i th  t he  necessary  sk i l l s  to  app ly  d idac t ic  

ass is tance  to  lea rne rs  f i rs t  be fo re  re fe r r ing them (c f .2 .4 .1 .3 ) .  She  

sa id :    

“ W e  a l s o  a s s i s t  m a i n s t r e a m  e d u c a t o r s  w i t h  s k i l l s  o n  h o w  t h e y  c a n  s u p p o r t  
l e a r n e r s  b e f o r e  t h e y  c a n  r e f e r  t h e m  s o  t h a t  t h e y  c a n  b e  h e l p e d  a s  e a r l y  a s  
p o s s i b l e ,  b e c a u s e  s o m e t i m e s  o t h e r  l e a r n e r s  m a y  n o t  h a v e  s u c h  e x t r e m e  
l e a r n i n g  b a r r i e r s  i n  o r d e r  f o r  h i m  o r  h e r  t o  b e  r e f e r r e d  f u r t h e r .   F o r  e x a m p l e  
i n  a  c a s e  o f  d e a f  l e a r n e r ,  t h e  t e a c h e r  c a n  b e  a d v i s e d  t o  p u t  t h e  l e a r n e r  i n  
f r o n t  a n d  a l w a y s  f a c e  h i m  o r  h e r  w h e n  h e  o r  s h e  s p e a k s  i n  t h e  c l a s s ” .  

SBSTB 4  is  suppo r ted  by  l i te ra tu re  wh ich  re fe rs  to  the  SBST as  a  

s t ruc tu re  w i th  spec ia l i sed  sk i l l s  and  knowledge  in  a reas ,  such  as  

lea rn ing suppo r t ,  l i f e  sk i l l s ,  gu idance  o r  counse l l ing  (RSA DoE 

2001 :29  &  G ibson  2004 :9 ) .  

 

5.8 .3 .2 .  Communica t ing on behal f  o f  the  ILS educator  

Communica t ion  se rves  as  the  co rne rs tone  fo r  the  e f f i cacy  and  

e f f i c iency  o f  any  mu l t id i sc ip l ina ry  team.  I t  i s  the re fore  impo r tan t  

f o r  SMT members ,  as  leade rs ,  to  commun ica te  w i th  and  on  beha l f  

o f  s ta f f  members  and  o the r  schoo l  s t ruc tu res  (c f .  3 .4 .4 ;  3 .4 .5  

&3 .4 .7 ) .  
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SBSTA 2 ,  SBSTA 4 ,  SBSTC 1  and  SBSTC 3  we re  o f  the  op in ion  

tha t  SBST members  shou ld  invo lve  pa ren ts  by commun ica t ing   

the  p rob lems  o f  the i r  ch i ld ren  w i th  them and  to  d iscuss  ways  in  

wh ich  pa ren ts  can  ass is t  the i r  ch i ld ren  (c f .2 .4 .1 .3 ;  3 .2 .3 .6 ;  3 .4 .4 ;  

3 .4 .5  &  3 .4 .7 ) .  SBSTA 4  ind ica ted :   

“ W e  a t  t i m e s  c o m m u n i c a t e  w i t h  p a r e n t s  o f  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s  

a n d  d i s c u s s  t h e i r  p r o b l e m s ,  t h e n  d e c i d e  h o w  t h e  l e a r n e r  c a n  b e  a s s i s t e d ” .  

Landsbe rg (2005 :66 )  suppo r t s  bo th  SBSTA 2  and  SBSTA 4  tha t  

the  suppor t  p rov ided  to  the  lea rner  shou ld  be  done  in  consu l ta t ion  

w i th  t he  pa ren t  to  ascer ta in  i f  the re  i s  a  need  fo r  f ur the r  re fe r ra l .  

W here  the  he lp  o f  ou ts ide  p ro fess iona ls  i s  needed,  t he  pa ren t  

mus t  be  ab le  to  accompany h is  o r  he r  ch i l d  to  the  fac i l i t y .   

SBST has  tasks ,  such  as  p lann ing  p reven ta t i ve  s t ra teg ies  fo r  

l ea rne rs  w i th  l ea rn ing bar r ie rs ,  abused  ch i l d ren ,  d rug  abuse ,  

ma lnu t r i t ion ,  e t c .  and  es tab l i sh ing ne two rks  tha t  p romote  e f fec t i ve  

commun ica t ion  be tween  teache rs  and  pa ren ts ,  hea l th  and  jus t ice  

depa r tment  as  we l l  as  non -governmen ta l  o rgan isa t ions   (RSA DoE 

2008 :10  &  Mbengwa   2007 :76 ) .   

 

5.8 .3 .3 .  Organis ing resources   

Par t  o f  the  SBST respons ib i l i t i es  is  to  p rov ide  the  ILS educa to r  

w i th  the  necessary  resources ,  inc lud ing  learn ing  and  teach ing 

mate r ia ls  and  human resources  so  tha t  he  o r  she  can  render  

e f f ec t i ve  suppo r t  to  SEN lea rne rs  (c f .  2 .4 .1 .3 ) .SBSTA 1 ,  SBSTB 5  

and  SBSTC 3  and  SBSTD 1  a l l  acknowledged th is  aspec t  as  

c ruc ia l .  SBSTC 3  lamented  as  fo l l ow:   

“ T o  p r o v i d e  I L S  c l a s s  w i t h  n e c e s s a r y  L T S M  s o  t h a t  r e n d e r i n g  s u p p o r t  t o  
l e a r n e r s  w i t h  b a r r i e r s  c a n  b e  e a s y ” .  

SBSTD 1  ment ioned :  
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“ O n e  o t h e r  t a s k  o f  t h e  S B S T  i s  t o  i d e n t i f y  S E N  b a r r i e r s  t o  l e a r n i n g  t o  f i n d  

d i f f e r e n t  s o l u t i o n s  b a s e d  o n  t h e  n a t u r e  o f  t h e i r  p r o b l e m s  a n d  r e f e r  t h e m  

f u r t h e r .  A m o n g  o t h e r  t h i n g s  i s  t o  o r g a n i s e ,  e s p e c i a l l y  p a r e n t s  a n d  i n v o l v e  

t h e m  b y  e d u c a t i n g  t h e m  a b o u t  I L S  p r o c e s s e s  s o  t h a t  t h e y  c a n  b e  o n  p a r .  A s  

t o  e d u c a t o r s ,  i t  i s  o u r  t a s k  a g a i n  t o  e d u c a t e  t h e m  o n  t h o s e  p r o c e s s e s  

i d e n t i f y i n g  a n d  s u p p o r t i n g  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s  a n d  d e v e l o p m e n t .  

A c r i t i ca l   task  o f   the  SBST  is  the  iden t i f i ca t ion  o f   ins t i tu t iona l  

needs  and ,  in  pa r t i cu la r ,  ba r r ie rs  to  lea rn ing  p reva len t  a t  lea rne r ,  

teache r ,  cu r r i cu lum and  ins t i t u t iona l  leve ls  and  d iscuss ing lea rner  

deve lopment  by  o rgan is ing  p rogrammes and  new teach ing 

s t ra teg ies  as  mechan isms  to  add ress  needs (RSA DoE 2004:1 ;   

2008 :10  &  Mbengwa   2007 :76 ) .   

 

5.8 .3 .4 .  P ro fess iona l  advice  

SBSTA 3  ind ica ted  tha t  the  SBST o f fe red  p ro fess iona l  adv ice  to  

the  ILS  educa to r  whe re  needed.  SBSTA 3  s ta ted :   

“ O n e  o f  o u r  k e y  t a s k s  a s  S B S T  i s  t o  o f f e r  a d v i c e  a n d  s u g g e s t i o n s  t o  

t e a c h e r ,  e s p e c i a l l y  w h e r e  p r o f e s s i o n a l  s u p p o r t  i s  n e e d e d ”   

SBTA 1 ,  SBSTB 3  and  SBSTC 2  ment ioned  tha t  the  SBST needed  

to  ass is t  ma ins t ream educa to rs  and  encou rage  them to  iden t i f y  

and  app ly  d idac t ic  ass is tance  be fo re  re fe r r ing lea rne rs  to  the  ILS 

educa to r .  The  SBST cou ld  a lso  encou rage  co l labo ra t i ve  lea rn ing 

o r  peer  tu to r ing  to  lea rne rs  (c f .  3 .2 .3 .2 ) .  SBST C 2  adv ised :    

“ I  d o n ’ t  k n o w  w h e t h e r  I  a m  r i g h t  o r  w r o n g  i f  I  s a y  t h e  c l a s s r o o m  t e a c h e r  
m u s t  a l l o w  l e a r n e r s  t o  a s s i s t  e a c h  o t h e r  b e c a u s e  y o u  m a y  f i n d  t h a t  t h e  
t e a c h e r  i s  h a v i n g  a  ‘ h a r d - f a c e ’  f o r  l e a r n e r s  a n d  t h e y  a r e  a f r a i d  o f  m e .  T h e n  
t h e  l e a r n e r  m a y  f e e l  f r e e  a n d  b e  a b l e  t o  d o  b e t t e r  i f  a s s i s t e d  b y  o t h e r  
l e a r n e r s ” .  

 

From the  above  i t  i s  c lea r  tha t  p ro fess iona l  adv ice  cou ld  be  

o f fe red  by  SBST to  ILS educa to rs  w i th  rega rd  to  a  co l labo ra t i ve  

and  co -ope ra t i ve  lea rn ing ac t i v i t y  among lea rne rs ,  the  c rea t ion  o f  
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a c lass room a tmosphe re  whe re  accep tance  i s  ins t i l led ,  so  tha t  a l l  

l ea rne rs  cou ld  fee l  l i ke  a  va lued  member  (c f .  3 .2 .3 .2 ) .   

 

5.8 .3 .5 .  Feedback to  s takeholders  

SBSTA 4  and  SBSTB 1  ind ica ted  tha t  they  ass is ted  educa to rs  

a f te r  iden t i f y ing and  seek ing ex te rna l  adv ice  and  rece iv ing 

feedback  f rom pa ren ts  (c f .2 .4 .1 .3 ) .  SBSTB 4  sa id :   

“ W e  a s s i s t  e d u c a t o r s  b y  i d e n t i f y i n g  l e a r n e r s ’  n e e d s  a n d  t o  s e e k  e x t e r n a l  

a d v i c e .  G i v e  f e e d b a c k  t o  p a r e n t s  o f  a f f e c t e d  l e a r n e r s ” .  

Feedback  o f  the  p rogress  o f  suppo r t  g i ven  to  SEN lea rne rs  is  ve ry  

impo r tan t .  The  SBST co -o rd ina to r  mus t  the re fo re  mon i to r  and  

suppo r t  l ea rne r  p rogress  and  eva lua te  the  wo rk  done  by  SBST 

members  (c f .  2 .4 .1 .3 ) .  

The  responses  o f  the  above  SBST acknowledged  the  ro le  o f  SBST 

to  the  success  and  e f fec t i ve  rende r ing o f  ILS a t  schoo ls  A ,  B ,  C 

and  D.  The  SBST co -o rd ina to rs  w i th  the  suppo r t  o f  o ther  SBST 

members  h igh l i gh ted  the  need  to  suppo r t  the  ILS educa to rs  by  co-

o rd ina t ing  a l l  lea rne r ,  educa to r  and  cu r r i cu lum issues  w i th in  the  

ins t i tu t iona l  deve lopmen t  suppo r t  in  the  ins t i tu t ion .  The  in -se rv i ce  

t ra in ing o f  teachers ,  the  iden t i f i ca t ion ,  assessment  and  suppo r t  o f  

a l l  lea rne rs ,  inc lud ing  those  who  expe r ience  ba r r ie rs  t o  lea rn ing,  

we re  a l so  amongs t  the  tasks  o f  t he  SBST  co -o rd ina to r .  The  SBST 

shou ld  a l so  iden t i f y  ins t i tu t iona l  needs  and ,  in  pa r t i cu la r ,  ba r r ie rs  

to  lea rn ing p i t ched  a t  l ea rner ,  teache r ,  cu r r icu lum and  ins t i t u t iona l  

l eve ls ;  and  d iscuss  lea rner  deve lopmen t  by  o rgan is ing  

p rogrammes and  the  in t roduc t ion  o f  new teach ing s t ra teg ies  to  

add ress  these  needs.  Fu r the rmore ,  the  SBST  shou ld  a l so  d raw in  

and  fac i l i ta te  the  sha r ing o f  the  resou rces  needed,  (human  and  

mate r ia l  resou rces :  teach ing methods  and  teach ing a ids)  f rom 

wi th in  and  ou ts ide  the  schoo l  and  encourage  teache rs  to  sha re  
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i deas  to  add ress  the  cha l lenges  (RSA DoE 2008:10  &  Mbengwa  

2007 :76 ) .   

A l l  o f  the  pa r t i c ipan ts  i nd ica ted  tha t  as  SBST members ,  they  had  

an  idea  o f  the  s teps  tha t  shou ld  be  fo l lowed in  iden t i f y ing and  

suppo r t ing lea rners  w i th  ba r r ie rs  to  lea rn ing (c f .2 .4 .1 .3 ) .  

SBSTA 1  added to  wha t  SBSTA 3  had  ment ioned :   

“T h e  r o l e  o f  t h e  S B S T  i s  t o  s e e k  o u t s i d e  a d v i c e  a n d  g i v e  f e e d b a c k  t o  
r e f e r r i n g  t h e  e d u c a t o r s  a n d  S E N  l e a r n e r s  (c f .  2 .4 .1 .3 ) .  

In  re la t ion  to  the  la t t e r  sa id ,  SBSTC 3  a l so  ind ica ted  tha t  the  ro le  

o f  SBST was  to  ass is t  educa to rs  wi th  iden t i f y ing assessment  and  

suppo r t  needs   f o r   lea rne rs  w i th  ba r r ie rs  (c f .  2 .4 .1 .3 ;  3 .4 .3  

&3 .5 .3 )  She  sa id :    

“ i t  i s  o u r  r e s p o n s i b i l i t y  t o  a s s i s t  e d u c a t o r s  w h o  h a v e  i d e n t i f i e d  l e a r n e r s  w i t h  
l e a r n i n g  b a r r i e r s  a n d  a s s i s t  t h e m  w i t h  h o w  t h e y  c a n  s u p p o r t  t h o s e  l e a r n e r s ”   

 

The SMT,  SBST and  o the r  p ro fess iona ls  need  to  wo rk  

co l labo ra t i ve l y  i n  suppor t ing  bo th  educa to rs  and  lea rne rs  in  ILS.  

The  SBST is  a l so  rega rded  as  the  c r i t i ca l  s t ruc tu re  fo r  de l i ve r ing 

suppo r t  to  lea rne rs  in  the  loca l  schoo l  con tex t .  I t  i s  the re fo re  

impo r tan t  t ha t  the  SBST  co -o rd ina to r ,  mon i to r  and  suppo r t  lea rne r  

p rogress  and  eva lua te  the  work  done  by the  ILS educa to r .  

 

5.8 .4 .  SMT suppor t  for  the  SBST 

Themes  iden t i f ied  unde r  th is  head ing  ca tego r ised  SMT  members  

as  suppo r t i ve  and  o the rs  as  unsuppo r t i ve .  The  ex ten t  to  wh ich  

SMT’s  members  rende red  adm in is t ra t i ve  suppo r t  a f f ec ted  the  

ex ten t  t o  wh ich  teache rs  and  spec ia l i s t s  deve loped  and  

imp lemented  in te rven t ions  to  ass is t  teache rs  and  schoo l  based  

s t ruc tu res (SBST)  in  manag ing  ILS,  and  as  such  improved  
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academic  lea rne r  pe r fo rmance  (Mo jak i  2009 :46 ;  Thomas & D ipao la  

2003 :9 ) .  

 

5.8 .4 .1 .  Unsuppor t ive  tendencies  

ILS cou ld  on ly  be  success fu l  w i th  t he  suppo r t  p rov ided  by  SMT 

members  to  the  SBST.  The  RSA DoE (2001 :29 )  acknowledged tha t  

the  success  o f  ILS lay  on  SMT members  and  educa t ion  cad re .  

The  SMT members  o f  schoo ls  A ,  C and  D were  rega rded  as  

unsuppo r t i ve  by SBST members  in  rende r ing ILS-  th is  the re fo re  

seemed to  a f f ec t  the  func t iona l i t y  o f  SBST.  SBSTD 2  doub t fu l l y  

sa id :  

“ Y e s  t h e r e  i s  s u p p o r t  b u t  n o t  f u l l  s u p p o r t .  T r u l y  s p e a k i n g  l e t  m e  n o t  l i e  
t h e r e  i s  n o  s u p p o r t ” .  

SBSTA 1 ,  SBSTA 2 ,  SBSTA 3 ,  SBSTA 4 ,  SBSTC 1  and  SBSTD 1  

ind ica ted  tha t  the  reason  fo r  SMT members  no t  t o  be  invo lved  and  

suppo r t  the  SBST in  rende r ing ILS cou ld  be  due  to  SMT’s  lack  o f  

knowledge  and  unde rs tand ing o f  ILS.   SBSTA 2  sou r ly  sa id :  

“ I  t h i n k  S M T  m e m b e r s  a r e  n o t  i n v o l v e d  b e c a u s e  t h e y  l a c k  k n o w l e d g e  a n d  
u n d e r s t a n d i n g  o f  I n c l u s i v e  E d u c a t i o n  m a t t e r s .  T o  a d d  o n  w h a t  S B S T A 4  h a s  
s a i d ,  a f t e r  i n t r o d u c i n g  t h e s e  p o l i c i e s  o u r  D e p a r t m e n t  w i l l  j u s t  g i v e  u s  t h e  s o  
c a l l e d  “ m i c r o - o v e n ”  w o r k s h o p s  a n d  e x p e c t  u s  t o  i m p l e m e n t  t h e s e  p o l i c i e s  
e f f e c t i v e l y ” .  

SBST D 1  emphas ised  tha t  some educa to rs  and  p r inc ipa ls  

be l ieved  tha t  i t  was  no t  t he  ma in  wo rk  o f  the  schoo l  t o  suppor t  

l ea rne rs  w i th  lea rn ing ba r r ie rs ,  and  th i s  the re fo re  d iscou raged  

teache rs  to  f u r the r  the i r  s tud ies  on  spec ia l  needs  educa t ion  

(c f .2 .4 .2 .5 ) .  SBSTD 1  emphas ised  th is  po in t  as  fo l lows :  

T h e  r e a s o n s  m i g h t y  b e  t r i c k y  b e c a u s e  m o s t  o f  u s  a t  m a i n s t r e a m  s c h o o l s  

b e l i e v e  t h a t  S E N  l e a r n e r s  b e l o n g  t o  s p e c i a l  s c h o o l s  a n d  n o t  t o  m a i n s t r e a m  

s c h o o l s .  S o  p e o p l e  d o  n o t  r e g a r d  t h i s  a s  t h e i r  d u t y  t o  e d u c a t e  S E N  l e a r n e r s  

n o t  b e i n g  a w a r e  t h a t  t h e y  a l s o  h a v e  c a p a b i l i t y  t o  a s s i s t  t h o s e  l e a r n e r s  f o r  

t h e m  t o  b e c o m e  b e t t e r  p e r s o n s  i n  l i f e .  O n e  o t h e r  r e a s o n  c o u l d  b e  t h e  
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t e a c h e r  l e a r n e r  r a t i o ,  i t  i s  n o r m a l l y  1  i s  t o  3 5 ,  b u t  i n  o u r  s i t u a t i o n  y o u  w i l l  

f i n d  f o r  e x a m p l e  1  i s  t o  4 0  t o  5 0 ,  w h i c h  w i l l  n o t  a l l o w  u s  t o  i d e n t i f y  S E N  

l e a r n e r s  “ .  

 

5.8 .4 .2 .  Suppor t ive  tendenc ies  

In  the  con tex t  o f  ILS,  d is t r i c t  adm in is t ra to rs  and  SMT members  

shou ld  p romote  the  success  o f  l ea rne rs  to  ba r r ie rs  in  the  schoo l  

sys tem (Bo tha  2010 :3 ;  Co lv in  2007 :17 ;  Thomas  &  D ipao la  

2003 :16 ) .  The  SMT  members  o f  schoo l  B  we re  regarded  as  

suppo r t i ve  by  SBST members  in  rende r ing  ILS to  lea rne rs .  These  

pa r t i c ipan ts  seemed  to  take  a  lead  in  t he  dec is ion  mak ing  and  

p rob lem so lv ing p rocesses  and  p rov ided  leade rsh ip  du r ing suppo r t  

team meet ings  (c f .3 .1 ) .  SBSTB 3  p roud ly  sa id :  

“ T h e y  e n s u r e  t h a t  w e  h o l d  o u r  m e e t i n g s  r e g u l a r l y  a n d  t h e y  a l s o  f o r m  p a r t  o f  
t h e  S B S T  m e e t i n g ” .  

The ex ten t  t o  wh ich  SMT members  o f  schoo l  B  we re  suppo r t i ve  o f  

ILS the i r  ac t i v i t ies  were  endo rsed  by  SBSTB 1 ,  SBSTB 2  and  

SBSTB 4 .These  pa r t ic ipan ts  had  a  h igh  rega rd  fo r  the  ac t ions  o f  

SMT members  in   ass i s t ing  w i th  the   managemen t  and  

o rgan isa t ion  o f  the  SBST;  the  p rov is ion  o f   resou rces  fo r  a  sa fe ,  

e f f i c ien t  and  e f fec t i ve  env i ronment ;   co l labo ra t ing w i th  f ami l ies  

and  communi t y  members ;  respond ing  to  d i ve rse  commun i t y  

i n te res ts  and  needs and  mob i l i z ing commun i t y  resou rces  (Bo tha  

2010 :3 ;   Co lv in   2007 :17 ;   Thomas  & Dipao la  2003 :16) .  SBSTB 1  

sa id :  

“ T h e y  o r g a n i s e  t r a n s p o r t  f o r  u s  i f  m a y b e  w e  h a v e  t o  b e  i n t e r v i e w e d  b y  C h i l d  
G u i d a n c e  C l i n i c  o r  t h e  D B S T  a b o u t  l e a r n e r s ” .   

SBSTB 4  added by  say ing:  

A n d  i f  t h e  l e a r n e r s ’  p r o b l e m s  a r e  s o  s e r i o u s  t h e  S M T  g o  t o  a n  e x t e n t  o f  
m e e t i n g  t h e  p a r e n t  h a l f  w a y  u s i n g  t h e i r  o w n  t r a n s p o r t  t o  t a k e  l e a r n e r s  t o  t h e  
D B S T .  
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SBSTD 1  descr ibed  what  was  requ i red  f rom SMT members  and  
the i r  du t ies  (c f .  3 .3 .4 ) .  He  sa id :   

“ A c c o r d i n g  t o  t h e  r e q u i r e m e n t s  o f  t h e  D o E ,  S M T  m e m b e r s  h a d  t o  b u y  t h e  
e q u i p m e n t  f o r  I L S  c l a s s .  T h e y  a l s o  h a v e  t o  h e l p  w i t h  o r g a n i s i n g  m e e t i n g  f o r  
a l l  t h e  s t a k e  h o l d e r s  a s  w e l l  w i t h  r e f e r r a l  o f  l e a r n e r s  t o  t h e  D B S T ,  i n  s h o r t  
t h a t  i s  t h e i r  d u t y ” .   

Bo th  SBSTB 1  and  SBSTD 4  we re  suppo r ted  by  SMT invo lvement  

i n  SBST ac t i v i t ies .  The  suppo r t i ve  co -o rd ina to r  was  the  one  who  

o rgan ised  the  sys temat ic  co -o rd ina t ion  o f  ILS tasks  and  fo rma l  

re la t ions  w i th  the  SBST (Van de r  Merwe et  a l .  2005 :109 ) .  

The  SBSTA 4  acknowledged  tha t  t he  SBST o f  schoo l  A  was jus t  a  

name on  pape r  and  no t  as  ac t i ve  and  func t iona l  as  i t  shou ld  be .  

The  researche r  ind ica ted  tha t  a f te r  educa to rs  had  re fe r red  

lea rne rs  fo r  suppo r t  to  he r ,  then  the  rema in ing pa r t  o f  S IAS 

p rocess  o f  ILS  wou ld  be  le f t  w i th  her  (c f .  2 .4 .1 .3  &  2 .4 .1 ) .  

SBSTC 1 :  T h e y  d o  e n c o u r a g e  t e a c h e r s  r e s p e c t i v e l y .  F o r  e x a m p l e  e a c h  
t e r m  t h e y  e x p e c t  t e a c h e r s  t o  a n a l y s e  r e s u l t s  a n d  i d e n t i f y  l e a r n e r s  i n  o r d e r  
t o  s u p p o r t  t h e m .  T h e y  a l s o  g i v e  e d u c a t o r s  s o m e  t i p s  o f  h o w  t o  r e n d e r  
s u p p o r t  t o  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s .  Y e s ,  w i t h  r e g a r d  t o  p l a n n i n g  o f  
t h e  t e r m  m e e t i n g  t h e y  d o  i n c l u d e  I L S  m a t t e r s .  B u t  o n  t h e  i s s u e  o f  c o n t r o l l i n g  
i s  b a d ,  t h e r e  i s  n o  c o n t r o l  o f  I L S .  

W hen asked  fu r the r  abou t  SMT’s  ro le  i n  o rgan is ing ,  SBST C 1  
sa id :  

“ T h e y  d o  n o t  o r g a n i s e .  E v e r y t h i n g  i s  l e f t  w i t h  t h e  S B S T  a n d  t h e r e  i s  n o t h i n g  
p u s h i n g  u s  t o  p e r f o r m  b e t t e r .  T h a t  i s  t h e  p r o b l e m  b e c a u s e  s o m e  o f  p o o r  
e d u c a t o r s  w i l l  a l s o  d o  n o t  k n o w  h o w  t o  a s s i s t  o r  s u p p o r t  i d e n t i f i e d  l e a r n e r s  
d u e  t o  l a c k  o f  s k i l l s ’ .  

W hat  SBSTC 1  imp l ied  i s  tha t  no th ing mot i va ted  them to  pe r fo rm 

ILS as  e f fec t i ve l y  as  requ i red ,  because  the  SMT d idn ’ t  ho ld  them 

accoun tab le  fo r  no t  p rov id ing ILS.  I t  the re fo re  appea red  tha t  SMT 

members  d id  no t  o rgan ise  fo r  ILS so  tha t  they  cou ld  a l l  con t r ibu te  

to  the  common goa l  (c f .3 .4 .2 ) .    

 

A f te r  the  responses  o f  SBST members  o f  a l l  f ou r  schoo ls  on ly  the  

SMT,  excep t  tha t  o f  schoo l  B ,  i nd ica ted  tha t  SMT  members  
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suppo r ted  them in  rende r ing ILS to  lea rne rs  w i th  ba r r ie rs  and  

lea rn ing.   SMT members  o f  A ,C and  D needed  to  manage  and  lead  

s ta f f  deve lopment  e f f ec t i ve l y  so  tha t  they  cou ld  have  a  pos i t i ve  

e f fec t  on  render ing  ILS (Bubb &  Ea r l y  2009 :17 ) .  The  pos i t i ve  

e f fec t  o f  I LS can  on ly  be  fe l t  i f  a l l  s ta f f  members  a re  mot i va ted  by 

the  invo lvement  and  suppo r t  o f  SMT members  in  rende r ing ILS (c f .  

3 .4 .5 . ) .  

 

5.8 .5 .  The  na ture  o f  col labora t ion be tw een SBST and DBST 

The themes  tha t  w i l l  be  d iscussed  unde r  th is  head ing  inc lude  good  

co l labo ra t ion  and  poo r  co l labo ra t ion .  

 

5.8 .5 .1 .  Good col labora t ion   

There  has  to  be  co l labo ra t ion  be tween  the  SBST and  DBST,  

mean ing they a re  wo rk ing toge the r  as  pa r tne rs  o r  teams wi th  the  

a im o f  p rov id ing  ho l is t i c  comprehens ive  suppor t  to  schoo ls  

( c f .2 .4 .2 .3 ) .  SBSTD 1  and  SBSTD 2  repo r ted  tha t  the re  was 

co l labo ra t ion  be tween  the  SBST and  DBST a t  the i r  schoo l .  SBSTD 

2  exp la ined :  

“ Y e s ,  I  w o r k  h a n d  i n  g l o v e  w i t h  m y  L S F .  W h e n  I  a m  e n c o u n t e r i n g  a n y  
p r o b l e m ,  I  j u s t  c a l l i n g  h e r  a n d  s h e  w i l l  a d v i s e  m e  w h a t  t o  d o .  I  d o  n o t  h a v e  
a n y  p r o b l e m  w i t h  h e r .   S h e  i s  s o  n i c e ,  c o - o p e r a t i v e  a n d  m a k e  w o r k  e a s y  f o r  
m e .  W i t h  r e g a r d  t o  l e a r n e r s  w h o  s h o u l d  b e  p l a c e d  a t  s p e c i a l  s c h o o l :   I  h a d  
s u c h  a  c a s e  w i t h  o n e  l e a r n e r  w h o  w a s  r e c o m m e n d e d  f o r  a  s p e c i a l  s c h o o l .  
W h e n  t h e  p a r e n t s  t o o k  t h e  l e a r n e r  t h e r e  t h e y  w e r e  t o l d  t h e  l e a r n e r  c a n n o t  
b e  a c c o m m o d a t e d  b e c a u s e  o f  l a n g u a g e .  M y  L F  r e s o l v e d  t h e  m a t t e r  w i t h  t h e  
s p e c i a l  s c h o o l ”  

SBSTD 1  suppor ted  SBSTD 2  by  say ing :  

“ F o r t u n a t e l y  a s  y o u  a r e  s p e a k i n g  e i g h t  e d u c a t o r s ,  i n c l u d i n g  t w o  S M T  
m e m b e r s  h a v e  b e e n  i n v i t e d  t o  a n  I L S  w o r k s h o p  w h i c h  w i l l  b e  i n  J u n e  t h i s  
y e a r .  T h a t  i s  h o w  w e  w o r k  w i t h  D B S T  w h i c h  I  b e l i e v e  i s  t h e  l i g h t  i n  t h e  d a r k  
t u n n e l .   T h e y  a r e  n o w  s t a r t i n g  t o  g i v e  u s  t h e  d i r e c t i o n  a n d  w e  w i l l  b e  a b l e  t o  
s e e  w h e r e  w e  a r e  g o i n g  w i t h  S E N  l e a r n e r s ” .  
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The co re  pu rpose  o f  the  DBST is  the  deve lopment  o f  e f f ec t i ve  

teach ing and  lea rn ing in  schoo ls  th rough  iden t i f y ing and  

add ress ing bar r ie rs  to  lea rn ing a t  a l l  leve ls .  Add i t iona l l y ,  the  

p r imary  purpose  focus  is  the  deve lopmen t  and  on -go ing suppo r t  o f  

the  SBST,  w i th  the  key  focus  a rea  be ing  the  capac i t y  bu i ld ing  o f  

the  schoo ls  (RSA DoE 2008:8  &  2009 :2 ) .  W ork ing toge the r  as  a  

team,  enab les  bo th  the  SBST and  DBST to :  iden t i f y  what  i s  

needed and  who  is  ava i lab le  to  add ress  those  needs ;  iden t i f y  the  

co-o rd ina to r ;  unde rs tand  and  pu rsue  the  p rocesses  to  be  fo l lowed 

to  d raw in  app ropr ia te  peop le ;  ensu r ing tha t  the  schoo l  recogn ise  

and  app rec ia te  in te r -sec to ra l  wo rk ;  ensu re   the  ava i lab i l i t y  o f   

mate r ia l  resou rces ;  lea rn  the  language o f  the  d i f f e ren t  sec to rs  and  

p ro fess ions ;  deve lop  a  common unde rs tand ing  o f  the  p rob lems 

and   deve lop ing team sk i l l s   (Mbengwa 2007 :74  &  RSA DoE 

2002 :3 ) .  

 

5.8 .5 .2 .  Poor  col labora t ion 

Poor  co l labo ra t ion  posed  p rob lems l i ke  SBST teams be ing  unab le  

to  iden t i f y  who shou ld  be  invo lved  in  ac t i v i t ies .   Psycho log ica l  and  

spec ia l  need  se rv i ces ,  inc lud ing spec ia l  schoo ls ,  shou ld  

co l labo ra te  in  rende r ing  adm in is t ra t i ve ,  cu r r i cu lum and  

ins t i tu t iona l  deve lopment  suppo r t  to  s ta f f  in  a  ho l i s t i c  manne r  

(c f .2 .3 .4 .2 )    

Fo r  Leve l  3  suppo r t  to  be  e f fec t i ve ,  ro le  p laye rs ,  teache rs ,  SBST,  

SMT,  pa ren ts  and  DBST must  be  invo lved -  the  second s tep  o f  the  

S IAS s t ra tegy  ove r laps  w i th  leve l  3 .  The  Lea rn ing Suppo r t  

Fac i l i ta to r  (LSF)  as  DBST  member  i s  consu l ted ,  bu tmost  o f  the  

t imes  the  DBST was un respons ive  to  re fe r red  cases  (c f .  2 .4 .1 .3 ) .  

On  tha t  no te  SBSTA 1 ,  SBSTA 2 ,  SBSTA 3  SBSTA,  SBSTA 4 ,  

SBSTB 4 ,  SBSTB 5  and  SBSTC 1  ind ica ted  poor  co l labora t ion  

be tween the  SBST and  DBST,  as  an  i ssue  tha t  was  caused  by 
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a lack  o f  co -o rd ina t ion  and  co l labo ra t ion  be tween educa to rs ,  

SBST,  SMT,  SGB and  pa ren ts  a t  schoo l  leve l .  SBSTC 1  ind ica ted  

tha t  t he  DBST was eage r  to  suppo r t  them,  bu t  the  p rob lem lay  

w i th  t he  schoo l .  She  lamen ted :  

“ T h e  D B S T  i s  e a g e r  t o  h e l p  a n d  r e n d e r  s u p p o r t .  E v e r y t h i n g  l i e s  w i t h  u s ,  

e d u c a t o r s ,  S B S T ,  S M T  a n d  . O n e  o t h e r  t h i n g  i s ,  I  o n c e  o r g a n i s e d  n e c e s s a r y  

d o c u m e n t s  w h i c h  I  t h o u g h t  a r e  e n o u g h  t o  b e  p r o d u c e .   T h e  L S F  i n d i c a t e d  

t h a t  I  s t i l l  h a v e  t o  b r i n g  m o r e  d o c u m e n t s .  

SBSTA 1  sha red  a lmos t  the  same  conce rn  as  SBST C 1  and  she  

sa id :  

“ I  t h i n k  c o l l a b o r a t i o n  i s  n o t  a s  g o o d  a s  i t  s h o u l d  b e  b e c a u s e  t h e  

i n v o l v e m e n t  o f  t h e  D B S T  i s  l i m i t e d .  W h a t  I  m e a n  i s  t h a t  t h e  D B S T  i s  n o t  

s u p p o r t i n g  t h e  S B S T  e n o u g h  t o  b e  a b l e  t o  s o l v e  p r o b l e m s  o f  S E N  l e a r n e r s  

a s ” .  

SBSTA 3  appea red  to  be  uncer ta in  abou t  whethe r  poo r  

co l labo ra t ion  caused  the  d i s - func t iona l i t y  o f  SBST o r  no t  (c f .  

2 .4 .1 .3 ;  3 .4 ;  and  3 .5 ) .   SBSTA 3  s ta ted  the  fo l lowing in  th is  

rega rd :   

“ A l t h o u g h  t h e  w h o l e  o f  o u r  S B S T  i s  n o t  a s  f u n c t i o n a l  a s  i t  s h o u l d  b e ,  b u t  

w h a t  I  k n o w  i s  t h a t  t h e  I L S  e d u c a t o r  i s  c o l l a b o r a t i n g  w i t h  D B S T .  S h e  r e f e r  

c a s e s  f u r t h e r  t o  D B S T  i f  n e e d s  b e ,  h o w e v e r  t h e r e  i s  n o  f o l l o w  u p  o f  s u c h  

c a s e s .  I  a m  n o t  s u r e  i f  t h e  p r o b l e m  l i e s  w i t h  t h e  s c h o o l  o r  w i t h  t h e  D B S T ” .  

Acco rd ing  to  SBSTB 4  and  SBSTB 5  poo r  co l labo ra t ion  was 

a f fec ted  by  t ranspo r t  p rob lems expe r ienced  by DBST o f f i c ia ls ,  

wh ich  led  to  t he  de lay o f  SEN learne rs ’  resu l ts ,  espec ia l l y  a f te r  

they  had  been  tes ted  a t  the  d i s t r i c t  o f f i ce .  The  la t te r  s i tua t ion  

seemed to  be  a f fec t ing lea rne rs  nega t i ve l y  (c f .  2 .4 .2 .3 ) .SBSTB 4  

made he r  s ta tement :  

“ D B S T  o f f i c i a l s  a r e  a l s o  h a v i n g  p r o b l e m s  b e c a u s e  w h e n  w e  r e f e r  l e a r n e r s  t o  

t h e m  t h e y  w o u l d  a l w a y s  c o m p l a i n  o f  t r a n s p o r t  i f  t h e y  m u s t  c o m e  t o  a d d r e s s  
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l e a r n e r s ’  p r o b l e m s .  A n d  t h i s  p o s e s  p r o b l e m s  f o r  l e a r n e r s  a n d  t h e y  e n d  u p  

b e i n g  f r u s t r a t e d  a n d  l a c k i n g  b e h i n d ”  

 

F rom the  n ine  SBST  members  par t i c ipa t ing  in  the  focus  g roup  

in te rv iews ,  2  members  ind ica ted  tha t  the re  was  good  co l labo ra t ion  

be tween SBST and  the  DBST,  wh i ls t  seven  ind ica ted  tha t  the i r  

co l labo ra t ion  w i th  the  DBST was  poo r .  To  p romote  e f fec t i ve  

inc lus i ve  educa t ion  in  the  Mo theo  c lus te r ing  schoo ls ,  the  SMT 

needed to  ensu re  tha t  the  SBST co-o rd ina to r ,   co -o rd ina ted  a l l  the  

ILS ac t i v i t ies  and  consu l ted  w i th  DBST where  the re  was a  need  

fo r  t ra in ing  and  suppo r t  w i th  rega rd  to  cu r r i cu lum de l i ve ry ,  

d is t r ibu t ion  o f  resou rces  and  the  S IAS p rocess .  An  inc lus i ve  

schoo l  had  to  encou rage  co l labora t ion  among SMT members ,  

educa to rs  and  paren ts  f o r  the  pu rpose  o f  p lann ing ,  teach ing and  

suppo r t ing lea rne rs  w i th  l ea rn ing  bar r ie rs  (Soodack  2010 :329 ;  

Groom & Richa rd  2005 :24 ) .  

 

5.8 .6 .  SMT suppor t ing the  SBST w i th  p lann ing,  organis ing and 
moni tor ing o f  ILS ac t iv i t ies  

From the  n ine  managemen t  sk i l l s  ment ioned  in  chap te r  th ree ,  

p lann ing,  o rgan is ing  and  con t ro l l ing  we re  the  key  tasks ,  the  

researche r  had  iden t i f ied  as  the  managemen t  tasks  tha t  cou ld  

l ead  to  the  improvement  and  success  o f  ILS a t  schoo l  leve l  (c f .  

3 .5 ) .  I f  the re  was no  o r  a  se r ious  lack  o f   p lann ing o f  ILS,  then  

tasks  such  as  o rgan is ing  and  con t ro l l ing ,  we re  h igh ly  imposs ib le .   

SBSTA 1 ,  SBSTA 2 ,  SBSTA 3 ,  SBSTC 1 ,  SBSTD 1  and  SBSTD 2  

con fessed  tha t  SMT  members  were  no t  suppor t i ng SBST members  

w i th  p lann ing,  o rgan is ing  and  mon i to r ing (c f .2 .4 .1 ;  2 .4 .2 .3  

&2 .4 .2 .2 ) .  SBSTA3  ind ica ted  tha t  th ings  we re  done  haphazard ly  

and  he  sa id :   
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“ T h e r e  i s  n o  e v i d e n c e  o f  S M T  s u p p o r t i n g  t h e  S B S T ,  m e a n i n g  t h e r e  i s  n o  
p l a n  i n  p l a c e  f o r  o r g a n i z i n g  a n d  m o n i t o r i n g  o r  c o n t r o l l i n g .  T h i n g s  a r e  n o t  
d o n e  c o r r e c t l y  b u t  h a p h a za r d l y ” .  

SBSTA 1  suppo r ted  SBSTA 3  by  say ing :   

“ A c c o r d i n g  t o  m y  e x p e r i e n c e ,  I  h a v e  n e v e r  s e e n  a s p e c t s  r e l a t e d  t o  I L S  i n  
t h e  b r o a d  p l a n n i n g  o f  o u r  s c h o o l .  T h e r e f o r e ,  I  a g r e e  w i t h  S B S T A  3  t h a t  
t h e r e  i s  n o  e v i d e n c e  o f  t h e  S M T  s u p p o r t i n g  t h e  S B S T  t h r o u g h  p l a n n i n g ,  
o r g a n i s i n g  a n d  m o n i t o r i n g .  I L S  i n  o u r  s c h o o l  i s  a n  i n d i v i d u a l  d u t y  b e t w e e n  
t h e  t e a c h e r  a n d  l e a r n i n g  s u p p o r t  e d u c a t o r ” .   

Through mon i to r ing and  eva lua t ing ,  ILS SMT members  o f  schoo ls  

A ,  B ,  and  D cou ld  ensu re  tha t  teache rs  used  t ime f ru i t f u l l y  and  

invo lved  lea rne rs  ac t i ve l y  i n  l essons .  SMT members  m igh t  f u r the r  

suppo r t  t eache rs  to  p resen t  lessons  to  g roups  and  ind iv idua l  

l ea rne rs  w i th  ca re fu l l y  se lec ted  mater ia ls  and  ac t i v i t ies  re levan t  

to  them (c f .3 .2 .2 .5 ) .  M is takes  and  a reas  fo r  deve lopment  

i den t i f ied  du r ing  mon i to r ing and  eva lua t ion  by  SMT members  had  

to  be  add ressed  in  a  f o rma l  meet ing  w i th  the  educa to rs .  Accord ing 

to  the  responses  o f  the  SBST members  o f  the  above  th ree  

schoo ls ,  mon i to r ing seemed to  be  a  ser ious  cha l lenge  (c f .  2 .4 .2 .1 ;  

2 .4 .2 .2 ;  2 .4 .2 .4  &  2 .4 .2 .5 ) .  As  the  ILS educa to r  o f  SBSTD 2  

lamented :  

“ I  d o  n o t  h a v e  s u c h  s u p p o r t .  T h e y  d o  n o t  p l a n  a n d  o r g a n i s e  f o r  m e  a s  w e l l  
a s  t h e y  m o n i t o r  a n d  c o n t r o l  m y  w o r k  a s  I L S  e d u c a t o r ” .  

In  o rder  f o r  ILS educa to rs  to  pe r fo rm the i r  jobs  we l l ,  SMT 

members  o f  the  Motheo  c lus te r ing schoo ls  needed to  p lan  w i th  the  

SBST as  a  means  o f   suppo r t ing  SBST ’s   w i th  the  resources  

needed,  p lann ing ,  manageab le  teach ing  schedu les ,  he te rogeneous 

c lass room ros te rs  and  p ro fess iona l  deve lopment  oppor tun i t ies  

(Tondeu r  2008 :5 ;  Thomas & D ipao la  2003 :6 ) .  The  SBST o f  schoo l  

B  seemed  to  be  p r io r i t i s ing p lann ing .  SBSTB 5  pu t  he r  s ta tement  

as  fo l lows:  

 “ T h e r e  i s  a  p l a n  w i t h  d a t e s  o f  s u b m i s s i o n  f o r  c o n t r o l  o f  I L S .  T h e  S M T  d o  
a s s i s t  u s  a n d  t h e y  a l s o  l i a i s e  w i t h  o t h e r  s c h o o l s  t o  a s s i s t  u s ” .  

Unfor tuna te l y ,  th is  seemed no t  to  be  the  case  w i th  SBSTD 2 .  She  
sa id :   
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“ I  h a v e  m y  o w n  t i m e - t a b l e  h o w e v e r  I  s t r u g g l e  a  l o t  i f  I  s h o u l d  g e t  l e a r n e r s  t o  
r e n d e r  s u p p o r t  t o  t h e m ” .   

In  suppor t  o f  SMTD 2 ’s  s ta tement ,  SBSTD 1  added :   

“ O n e  o t h e r  t h i n g  i s  I L S  s h o u l d  a l s o  b e  i n c l u d e d  i n  t h e  t i m e - t a b l e  b e c a u s e  
f o r  n o w  i t  i s  n o t  i n c l u d e d .  T h e  I L S  e d u c a t o r  w i l l  j u s t  c o m e  a n y t i m e  t o  a s k  f o r  
l e a r n e r s ,  a n d  w h e n  t h e y  g o  f o r  I L S ,  t h e y  m i s s  m o s t  o f  t h e  w o r k  d o n e  i n  t h e  
m a i n s t r e a m  c l a s s .  I t  m e a n s  i f  i t  i s  t h e r e  o n  t h e  s c h o o l  t i m e - t a b l e ,  w e  w o u l d  
k n o w  h o w  t o  a v o i d  t h e  s i t u a t i o n  o f  S E N  l e a r n e r s  m i s s i n g  s o m e  w o r k .  

 

I t  was  c lea r  f rom the  above  pa r t ic ipan t  responses  tha t  the  

app l ica t ion  o f  the  four  managemen t  tasks  inc lud ing p lann ing ,  

o rgan is ing ,  l ead ing and  con t ro l l ing  o f  ILS was mos t  p reva len t  in  

schoo l  B .  In  conc lus ion  i t  was  impo r tan t  f o r  the  SBST co -

o rd ina to r ,  as  SMT member ,  to  mon i to r  o r  con t ro l  ILS  ac t i v i t i es  

(c f .3 .5 .1 ;  3 .5 .2 ;  3 .5 .3  &  3 .5 .4 ) .  

 

5.8 .7 .  Chal lenges  fac ing  SBST (S IAS process,  curr icu lum 
issues  lea rning bar r iers ,  t ra in ing needs)  

The key  func t ion  o f  SBST and  DBST was to  iden t i f y  and  add ress  

ba r r ie rs  to  lea rn ing  fo r  the  pu rpose  o f  suppo r t ing the  deve lopment  

o f  e f f ec t i ve  teach ing and  lea rn ing .  In  th is  way,  bo th  the  teams 

wou ld  unders tand  the  needs and  p rob lems  so  tha t  appropr ia te  

s t ra teg ies  cou ld  be  deve loped  (c f .  2 .4 .2 ) .  There  we re ,  however ,  

key cha l lenges  fac ing  the  Mo theo  c lus te r ing schoo ls  re la t ing  to  

unde rs tand ing and  respond ing to  lea rne r  needs .  The  fo l lowing 

sub - themes emerged  as  cha l lenges :  Pedagog ica l  f ac to rs ;  sys tem ic  

fac to rs ;  pa ren ts  in  den ia l  and  emo t iona l l y  d i s tu rbed  lea rne rs .   

 

5.8 .7 .1 .  Pedagogica l  fac tors  

SBSTA 1 ,  SBSTD 1 ,  SBSTD 2  and  SBSTD 3  compla ined  abou t  the  

Foundat ion  Phase  educa to rs  who fa i led  SEN learne rs  by  no t  
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i den t i f y ing and  g iv ing them necessa ry suppo r t  as  requ i red  by EW P 

6  (2001 :7 )  tha t  ea r l y  iden t i f i ca t ion  o f  the  range  o f  l ea rn ing was 

needed and  in te rven t ion  shou ld  be  ta rge ted  a t  Founda t ion  Phase  

(c f .  2 .4 .1 .2 . ) .  SBSTD 2  lamented :    

“ O n e  o t h e r  t h i n g  i s  t h a t  F o u n d a t i o n  P h a s e  e d u c a t o r s  a r e  w e l l  t r a i n e d  b u t  
I n t e r m e d i a t e  e d u c a t o r s  e x p e r i e n c e  c h a l l e n g e s  w i t h  l e a r n e r s  w h o  w e r e  n o t  
i d e n t i f i e d  a n d  s u p p o r t e d  b y  t h e m .  T h e  D B S T  L S F  a n d  o t h e r  o f f i c i a l s  a r e  
a l w a y s  p r e a c h i n g  t o  F o u n d a t i o n  P h a s e  e d u c a t o r s  t o  p l e a s e  i d e n t i f y  a n d  
r e f e r  l e a r n e r s  a s  e a r l y  a s  p o s s i b l e  b e c a u s e  i f  n o t ,  t h a t  b a c k l o g  w i l l  b a c k f i r e  
a t  I n t e r m e d i a t e  P h a s e .  T h a t  i s  t h e  g r e a t  c h a l l e n g e  w e  a r e  f a c i n g ” .  

SBSTD 1  fe l t  t ha t  SMT members  shou ld  speak  the  same language 

as  educa to rs  when  iden t i f y ing  lea rne rs  w i th  lea rn ing bar r ie rs  in  

the  Foundat ion  Phase .  He  pu t  i t  l i ke  th is :     

“ S M T  m e m b e r s  c a n  s i n g  t h e  s o n g  d a y  i n  a n d  d a y  o u t  t o  t h e  F o u n d a t i o n  
P h a s e  e d u c a t o r s ,  t h e n  t h e y  w i l l  a l w a y s  r e m e m b e r  t h a t  t h e  s o n g  o f  S E N  
l e a r n e r s  i s  a w a i t i n g  m e  a t  s c h o o l .  I f  i t  i s  i n  t h e  h e a d s  o f  S M T  m e m b e r s ,  
a u t o m a t i c a l l y  i t  w i l l  b e  t h e  s a m e  w i t h  e d u c a t o r s  a n d  o t h e r  S B S T  m e m b e r s ” .  

SBSTD 3  a lso  acknowledged  the  need  fo r  approp r ia te  ea r l y  

i n te rven t ion  to  have  an  impac t  and  be  more  cos t -e f f ec t i ve  than  

p ro longed  in te rven t ions  la te r  in  l i fe .  The  reason  was to  p reven t  

impa i rmen t  f rom becoming wo rse ,  because  the  ea r l i e r  the  

in te rven t ion ,  the  g rea te r  the  impact  on  the  ch i ld ’s  f u tu re  

deve lopment  ( c f .  2 .4 .1 .2 ) .  SBSTD 3  sa id :  

“ S p e c i f i c a l l y  f o r  m e ,  m o s t  o f  c l a s s e s  a r e  h a v i n g  S E N  l e a r n e r s  w i t h  r e a d i n g  
a n d  s p e l l i n g  p r o b l e m s ,  t h e i r  p r o b l e m s  a r e  e v e n  b e y o n d  t h e  a c a d e m i c  
p r o b l e m s .  F o r  e x a m p l e  w e  h a d  a  c a s e  w h e r e  t h e  l e a r n e r  h a d  a n  a c c i d e n t  
w h i c h  a f f e c t e d  h i m  m e n t a l l y .  T h e  o t h e r  t w o  o n  m y  c l a s s  c a n n o t  r e a d  . T h e  
o t h e r  i s s u e  i s ,  m o s t  l e a r n e r s  a r e  a f f e c t e d  b y  s o c i o  e c o n o m i c  b a c k g r o u n d .  
M o s t  o f  t h e s e  p o l i c i e s  b i n d  u s ”  

SBSTA 4 ;  SBSTB 4 ,  SBSTC 3  and  SBSTD 1  subsc r ibed  to  the  

no t ions  o f  teache rs  lack  o f  e f f ec t i ve  p repara t ion  in  accommodat ing 

the  un ique  ind iv idua l  needs  o f  l ea rne rs .  Th is  was the  most  

s t ress fu l ,  inc lud ing adm in is t ra t i ve  issues ,  the  behav iour  o f  

l ea rne rs ,  teachers ’  se l f -pe rce ived  competence  and  lack  o f  

co l labo ra t ion  w i th  pa ren ts  (Eng leb rech t  2006 :257 ) .  SBSTD 1  

p resen ted  h i s  s to ry  i n  th i s  way:  
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“ W i t h  r e g a r d  t o  c u r r i c u l u m  d i f f e r e n t i a t i o n  a n d  m e t h o d  m o d i f i c a t i o n  i t  i s  n o t  

a l w a y s  p o s s i b l e  t o  d o  t h a t  w e  m u s t  b e  c a r e f u l  a n d  h o n e s t .  T h e  s i t u a t i o n  o f  

o u r  c l a s s e s  d o e s  n o t  a l l o w  u s  t o  a l w a y s  d o  t h a t  b e c a u s e  o f  o v e r c r o w d i n g .   

A l s o  t h e  n u m b e r  a n d  d i f f e r e n t  s u b j e c t s  w i t h  n u m b e r  o f  p e r i o d s  a r e  i n  s u c h  a  

w a y  t h a t  y o u  d o  n o t  k n o w  h o w  y o u  c a n  d i f f e r e n t i a t e  t h e  c u r r i c u l u m ,  e v e n  i f  

y o u  w i s h e d  t o  d o  s o .    

SBSTB 4  revea led  tha t  t hey we re  unaware  o f  i nvo lv ing lea rne rs  in  

the  same cu r r i cu lum,  even  though i t  had  to  be  changed.  I t  a l so  

had  to  be  f lex ib le  i n  accommoda t ing  a l l  l ea rne rs  and  take  in to  

accoun t  t he i r  d i f f e ren t  lea rn ing needs (c f .  2 .4 .2 .1 ;  2 .4 .2 .4  &  

3 .3 .3 ) .  She  u t te red  her  g r ievance  as  fo l lows:  

“ I  t h i n k  w e  d o  h a v e  p r o b l e m  w i t h  c u r r i c u l u m ,  i t  d o e s  n o t  i n c l u d e  I L S  l e a r n e r s  
a n d  i t  i s  m o r e  o f  m a i n s t r e a m  a c t i v i t i e s  b e c a u s e  I S L  e d u c a t o r  m u s t  t r y  t o  
m o d i f y  i t .  W e  d o  g i v e  h e r  o u r  o w n  c u r r i c u l u m  t o p i c s  a n d  c o n c e p t s  a n d  s h e  
t h e n  m o d i f i e s  t h e m ” .   

 

SBSTC 3  fu r ther  a l luded  to  the  sho r tage  o f  qua l i f ied  ILS 
educa to rs .  She  sa id :  

“ W e  n e e d  a  s k i l l e d ,  e x p e r i e n c e d  a n d  q u a l i f i e d  I L S  t e a c h e r  w h o  c a n  t e a c h  
I L S  a t  o u r  s c h o o l .  T h e  a d m i n i s t r a t i o n  a n d  b i g  c l a s s  o f  l e a r n e r s  n e e d i n g  
s u p p o r t ,  m o t i v a t e  s u p p o r t  e d u c a t o r s ” .   

 

 

5.8 .7 .2 .  Sys temic  fac tors  

The sub- themes  tha t  w i l l  be  d iscussed  unde r  th i s  head ing inc lude  

po l ic ies ;  es tab l i sh ing  a  l ink  be tween  SBST  and  DBST and  t ra in ing 

and  pa ren ts  in  den ia l .  

  Pol ic ies  

Po l ic ies  and  leg is la t ion  a re  rega rded  as  ba r r ie rs  towards  e f fec t i ve  

p rov is ion  o f  ILS by  many coun t r ies  (c f .2 .4 .2 .2 ) .SBSTD 1  and  5  

ment ioned  sys temic  ba r r ie rs  as  one  o f  the  causes  o f  ILS no t  be ing  

success fu l l y  imp lemented .  He  ment ioned  po l i c ies  as  one  o f  the  

ba r r ie rs  to  e f f ec t ive  ILS (c f .  2 .4 .2 .2 ) .  SBSTD 1  ment ioned :   
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“ O n e  o t h e r  t h i n g  i s  t h e  s y s t e m i c  b a r r i e r s  w h e r e  t h e  D o E  b r i n g  s o  m a n y  
t h i n g s  t o  u s  w h i c h  m a k e  i t  d i f f i c u l t  t o  i d e n t i f y  l e a r n e r s  e a r l i e r  b e c a u s e  o f  
t i m e  a n d  w o r k l o a d .  W e  a r e  o n l y  a b l e  t o  i d e n t i f y  a n d  a d d r e s s  t h e  p r o b l e m s  i n  
t h e  s e c o n d  t e r m ,  w h i c h  i s  a l r e a d y  l a t e .  A n d  t h e  p o l i c i e s  a n d  c o n d i t i o n s  o f  
p r o m o t i n g  l e a r n e r s  t o  n e x t  g r a d e s  f a i l  u s  a s  e d u c a t o r s  b e c a u s e  t h e y  w i l l  
f o r c e  l e a r n e r s  t o  p a s s .  T h i s  s i t u a t i o n  w i l l  b a c k f i r e  s o m e w h e r e  a t  G r a d e  1 2  
e d u c a t o r s  w h e r e  m o s t  o f  t h e  l e a r n e r s  w i l l  f a i l .   

SBSTB 5ra ised  SA-SAMS’  t imetab le  issue  as  a  sys tem ic  ba r r ie r  

Acco rd ing  to  the  pa r t i c ipan t ,  p ressu re  by  the  DoE to  submi t  the  

mark  schedu les  and  lea rne rs  resu l t s ,  cap tu red  e lec t ron ica l l y  on  

CD in  t ime was  f rus t ra t ing to  Learn ing  Suppo r t  educa to rs  

(c f .2 .4 .2 .1 ) .  She  lamented :  

 “ T h e  o t h e r  p r o b l e m  w i t h  S A - S A M S  w h i c h  m u s t  b e  s u b m i t t e d  e a c h  t e r m ,  t h i s  

t i m e  f r a m e  i s s u e  d o e s  n o t  a l l o w  u s  t o  c o v e r  t h e  c u r r i c u l u m  e v e n  t h o u g h  o n e  

h a s  m o d i f i e d  i t .  Y o u  h a v e  t o  s u b m i t  t h e  t a s k s  y o u  h a v e  c o v e r e d  a s  r e q u i r e d  

b u t  t h e  t i m e  f r a m e  i s  a  c h a l l e n g e  t o  u s  w h e t h e r  w e  h a v e  m o d i f i e d  t h e  

c u r r i c u l u m  o r  n o t ” .   

A va lue  sys tem in  schoo ls  tha t  i s  wo rkab le  and  owned by 

eve ryone ,  and  wh ich  i s  in  l ine  w i th  t he  Cons t i tu t ion  w i l l  be  most  

he lp fu l  f o r  sound  ILS po l ic ies  (c f .2 .4 .2 .2 ) .    

  Establ ishing a  l ink  be tw een SBST and DBST 

One o f  the  cha l lenges  fac ing the  SBST and  the  DBST was the  in -

ab i l i t y  to  l ink  the  d is t r i c t  suppo r t  s t ra teg ic  p lans  to  schoo l ,  

reg iona l ,  p rov inc ia l  as  we l l  as  na t iona l  p lans  and  s t ra teg ies .    

SBSTA 3 ,  SBSTA 4  and  SBSTC 2  comp la ined  o f  the  DBST wast ing 

t ime to  tes t  lea rne rs  and  de lay ing  w i th  lea rners ’  resu l ts  a f te r  

tes t ing them (c f .  2 .4 .2 .3 ) .  SBSTA 3  sa id :   

“ T h e r e  i s  n o  c h a i n  o r  l i n k  a b o u t  S E N  l e a r n e r s  f r o m  F o u n d a t i o n  t o  
I n t e r m e d i a t e  a n d  S e n i o r  P h a s e s .  D e l a y e d  s u p p o r t  b y  t h e  D B S T  f o r  S E N  
l e a r n e r s  b e c a u s e  e d u c a t o r s  l a c k  k n o w l e d g e  o f  t h e  n a t u r e  o f  s u p p o r t  t h e y  
n e e d  t o  r e n d e r  t o  t h e m ” .   

SBSTA 4  added to  wha t  SBSTA 3  had  sa id .  She  h igh l i gh ted  the  
fo l lowing:   
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“ D B S T  w a s t e s  t i m e  b e f o r e  a d d r e s s i n g  c a s e s  r e f e r r e d  t o  t h e m  b y  t h e  s c h o o l .  
C h a i n  b r e a k s  b e c a u s e  o f  t h e  i s s u e  o f  c o n f i d e n t i a l i t y ” .   

T h e  c h a i n  b e t w e e n  t h e  S B S T  a n d  t h e  D B S T  m u s t  b e  t h e  s t r o n g  o n e  b e c a u s e  

t h e y  a r e  t h e  t w o  t e a m s  o n  w h i c h  a l l  t h e  l e v e l s  o f  I L S  a r e  d e p e n d i n g  i n  o r d e r  

t o  a d d r e s s  b a r r i e r s  t o  l e a r n i n g  a n d  c h a l l e n g e s  f a c i n g  t h e  s c h o o l s .   

  Tra in ing 

One o f  the  ro les  o f  the  SMT  i s  to  ensure  tha t  the  SBST  i s  

f unc t iona l  and  e f fec t i ve  in  o rder  to  ass is t  lea rne rs  w i th  poo r  

L i te racy and  Mathemat i cs  (c f .2 .5 .2 ) .  

SBSTC 1  and  SBSTD 1  ment ioned  L i te racy  and  Mathemat i cs  as  

p rob lemat ic  lea rn ing  a reas  fo r  wh ich  educa to rs  needed  t ra in ing  as  

a  way o f  rende r ing  suppo r t  to  lea rne rs  w i th  lea rn ing  ba r r ie rs .  

SBSTC 1  pu t  i t  th is  way:   

“ W e  n e e d  t r a i n i n g  e s p e c i a l l y  i n  M a t h s  a n d  L a n g u a g e  o r  l i t e r a c y .  B u t  I  t h i n k  
i f  r e m e d i a l  c a n  s t a r t  a t  F o u n d a t i o n  P h a s e .  F o u n d a t i o n  p h a s e  s h o u l d  l a y  t h e  
b a s i s  f o r  e v e r y t h i n g .  

SBSTD 1  fu r the r  ind ica ted  tha t  SMT members  needed t ra in ing,  so  

tha t  they  cou ld  be  we l l  in fo rmed  to  mot i va te  educa to rs  no t  to  f ear  

teach ing  sub jec ts ,  l i ke  Ma themat ics  and  L i te racy.  He  commented  

as  fo l lows:  

“ W i t h  r e g a r d  t o  w h o  m u s t  a c c o u n t  a r o u n d  t h e  t a b l e  a s  e d u c a t o r s .  
U n f o r t u n a t e l y  i t  i s  n o t  a l l  o f  u s  w h o  a r e  g o i n g  t h e r e ,  o n l y  c e r t a i n  i n d i v i d u a l  
e d u c a t o r s  o f  s p e c i f i c  l e a r n i n g  a r e a s  a s  w e l l  a s  t h e i r  H O D s .  T h o s e  o f  u s  
t e a c h i n g  l e a r n i n g  a r e a s  w h i c h  d o  n o t  s u b j e c t  u s  t o  a c c o u n t ,  w i l l  f e a r  b e i n g  
a l l o c a t e d  s u c h  s u b j e c t s  w h i c h  n e e d  t o  b e  a c c o u n t e d  f o r .   

W ith  rega rd  to  any  t ra in ing a t tended,  SBSTD 1  exp la ined :  

“ W i t h  r e g a r d  t o  t r a i n i n g ,  a s  I  h a v e  s a i d  e a r l i e r  o n ,  t h e  D B S T  h a s  r e a l i s e d  
t h a t  e d u c a t o r s  a n d  S M T  m e m b e r s  n e e d  I L S  t r a i n i n g .  I  t h i n k  t h a t  w i l l  a l s o  
h e l p  S M T  m e m b e r s  t o  b e  d i r e c t l y  i n v o l v e d  i n  I L S  b e c a u s e  I  t h i n k  t h e y  a l s o  
w a n t  t o  s e e  t h e m s e l v e s  c o m i n g  o u t  o f  t h a t  c a t e g o r y  o f  p o o r  p e r f o r m i n g  
s c h o o l s .  S o  f o r  t h e m  t o  c o m e  o u t  o f  t h a t  c a t e g o r y ,  t h e y  m u s t  s i n g  t h e  s a m e  
s o n g  w i t h  s a m e  m e l o d y  a s  e d u c a t o r s  a n d  s t o p  i g n o r i n g  S E N  l e a r n e r s .  I  a m  
n o t  s u r e  i f  I  a m  r i g h t ,  b u t  I  a m  s a y i n g  i t  u n d e r  c o r r e c t i o n  t h e  D B S T  w i l l  
c o m e  a t  l e a s t  t w i c e  a t  s o m e  i n t e r v a l s ” .  
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SIAS is  the  cu r ren t  S .A .  s t ra tegy  tha t  add resses  the  p rocess  o f  

i den t i f y ing ind iv idua l  lea rne r  needs  in  re la t ion  to  home and  schoo l  

con tex t  and  to  es tab l ish  the  leve l  and  exten t  o f  add i t iona l  suppo r t  

tha t  i s  needed (c f .  2 .4 .1 .2 ) .  W i th  rega rd  to  S IAS t ra in ing there  

we re  s t i l l  doub ts  f rom o the r  SBST  members ,  whe reas  o the rs  j us t  

i nd ica ted  tha t  they  had  no t  rece ived  t ra in ing.  W hen asked  i f  they  

had  rece ived  S IAS t ra in ing ,  SBSTC 1  jus t  sa id :   

“ N o ,  n e v e r  m i n d  t r a i n i n g ,  I  n e e d  t o  g e t  o r i e n t a t e d  o n  t h e  p o l i c y  f i r s t ”  

SBSTB 5  and  SBSTD 2were  aware  tha t  t he  S IAS  s t ra tegy  was  the  

cur ren t  s t ra tegy  l i nked  w i th  SA-SAMS where  assessment  resu l ts  

o f  a l l  lea rne rs  we re  reco rded  e lec t ron ica l l y .  Then  the  e lec t ron ic  

CD was subm i t ted  to  the  DoE f rom where  i t  was  de te rm ined  i f  the  

schoo l  qua l i f ied  fo r  ILS c lass  o r  no t .  SBST B responded  by 

say ing:  

“ T h e  s a m e  S A - S A M S  C D  w h e r e  m a r k s  o f  L a n g u a g e s  a n d  o t h e r  l e a r n i n g  
a r e a s  a r e  r e c o r d e d .  I  d o n ’ t  k n o w  i f  y o u  r e f e r  t o  f o r m s  t h a t  w e  o n c e  r e c e i v e d  
t o  b e  h o n e s t  w e  w e r e  n o t  t r a i n e d .  W e  a l s o  w e n t  t o  P h o l o h o  S p e c i a l  s c h o o l s  
f o r  c l a r i f i c a t i o n .  W e  a l s o  d o  n o t  r e c e i v e  f e e d b a c k  w h e t h e r  w e  a r e  o n  t h e  
r i g h t  t r a c k  o r  n o t .  B y  m e a n s  o f  b e i n g  q u i e t ,  s e e m i n g l y  w e  a r e  o n  t h e  r i g h t  
t r a c k  b e c a u s e  u p  t o  n o w  t h e y  h a v e  n o t  s a i d  a n y t h i n g .  I f  w e  w e r e  n o t  d o i n g  
t h e  r i g h t  t h i n g ,  t h e y  c o u l d  h a v e  t a k e n  t h e  c l a s s  a s  t h e y  d i d  w i t h  o t h e r  
s c h o o l s .  O u r  L S F  p r o m i s e d  u s  t h a t  h e  w i l l  o r g a n i s e  s o m e o n e  w h o  w i l l  t r a i n  
u s ” .  

SBSTD 2  fu r the r  ind ica ted  tha t  she  had  a t tended S IAS t ra in ing 

p rev ious ly .  She  s t i l l  needed t ra in ing ,  because  she  was no t  so  we l l  

conve rsan t  w i th  i t .  She  de f ined  S IAS as :  

“ S c r e e n i n g ,  I d e n t i f y i n g ,  A s s e s s i n g  a n d  S u p p o r t i n g .  I  h a v e  n o t  y e t  s t a r t e d  
i m p l e m e n t i n g  i t .  Y e s  I  h a v e  r e c e i v e d  t r a i n i n g  o n  S I A S  l a s t  y e a r  i n  J u n e  bu t  I  
a m  n o t  u p  t o  s t a n d a r d .  T h e  l a s t  t i m e  I  f i l l e d  i n  t h e  S I A S  f o r m s  i s  l a s t  y e a r ,  
b u t  t h i s  y e a r  I  h a v e  n o t  y e t  s t a r t e d  f i l l i n g  t h e m ” .   

 

The above  responses  ind ica ted  tha t  S IAS  t ra in ing was  a  need  fo r  

a l l  the  s takeho lders ,  espec ia l l y  a l l  s ta f f  members ,  inc lud ing  SMT,  

SBST,  educa to rs  and  adm in is t ra t ive  c le rks .  Schoo ls  cou ld  lose  

ILS c lass rooms,  i f  no t  f o l lowing the  S IAS p rocess .   
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5.8 .7 .3 .  Parents  in  denia l  

Paren ta l  invo lvement  is  c r i t i ca l  fo r  suppo r t ing lea rne rs  in  schoo l  

re la ted  mat te rs .  Un invo lved  paren ts  a re  the  ma in  reason  fo r  poor  

academ ic  pe r fo rmance  among lea rne rs  (Fon  2011 :56 ) .  The  reason  

fo r  pa ren ts  o f  SEN lea rne rs  to  be  in  den ia l  m igh t  be  a  lack  o f  

i nvo lvement  o r  in fo rmat ion  abou t  ILS  and  accompany ing  po l ic ies  

(Co lv in  2007 :154 ) .  

SBSTA 1 ,  SBSTA 3 ,  SBSTA 4 ,  SBSTB 1 ,  SBSTC 2  comp la ined  

abou t  pa ren ts  who  were  deny ing  tha t  the  ch i ld ren  had  lea rn ing 

p rob lems and  th is  cou ld  be  o f  a  l ack  o f  in fo rmat ion .  SBSTA 3  

ra ised  th is  conce rn  as  fo l lows :   

“ O t h e r  p a r e n t s  a r e  i n  d e n i a l  t h a t  t h e i r  c h i l d r e n  n e e d  s u p p o r t  b e c a u s e  t h e y  
h a v e  l e a r n i n g  b a r r i e r s .  I  t h i n k  t h i s  i s  b e c a u s e  t h e y  l a c k  i n f o r m a t i o n  a b o u t  
I L S ” .  

SBSTA 1  suppo r ted  SBSTA 3  tha t  pa ren ts  we re  no t  t ranspa ren t  

abou t  the  in fo rmat ion  the i r  ch i ld ren  needed and  a l so  the  DoE was 

somet imes deny ing  tha t  lea rne rs  we re  spec ia l  schoo l  cand ida tes .  

She  comp la ined :   

“ P a r e n t s  a r e  n o t  o p e n e d  a b o u t  t h e i r  c h i l d r e n ’s  i n f o r m a t i o n  t h a t  m a y b e  t h e  
c a u s e  o f  l e a r n i n g  b a r r i e r s  a n d  d e n y  t h a t  t h e i r  c h i l d r e n  h a v e  l e a r n i n g  
p r o b l e m s .  T h e  D B S T  i s  s o m e t i m e s  a l s o  i n  d e n i a l  t h a t  c e r t a i n  l e a r n e r s  a r e  
s p e c i a l  s c h o o l s ’  c a n d i d a t e s .  A f t e r  t e s t i n g  s u c h  l e a r n e r s  t h e y  w i l l  i n s i s t  t h a t  
t h e  l e a r n e r  b e  k e p t  a t  m a i n s t r e a m  s c h o o l .  E d u c a t o r s  d o  n o t  h a v e  e n o u g h  
t i m e  t o  g i v e  d i d a c t i c  s u p p o r t  t o  S E N  l e a r n e r s  b e f o r e  r e f e r r i n g  t h e m  t o  I L S  
c l a s s .  

SBSTC 2  be l ieved  tha t  pa ren ts  wou ld  on ly  accep t  and  cons ider  

i n fo rmat ion  abou t  ILS i f  i t  was  commun ica ted  by  the  DoE.  She  

sa id :  

“ E v e n  p a r e n t s  w h o  a r e  i n  d e n i a l ,  i m m e d i a t e l y  y o u  m a k e  t h e m  a w a r e  t h a t  
y o u r  c h i l d  i s  h a v i n g  p r o b l e m s  t h e y  w o u l d  s h o u t  y o u  a n d  d e n y  t h a t .  T h e y  w i l l  
o n l y  a c c e p t  a n d  c o n s i d e r  t h a t  i f  t h e  D o E  c a n  s e n d  s o m e o n e  s p e c i a l  t o  
e d u c a t e  t h e m  a b o u t  I L S  b e c a u s e  t h e y  w i l l  n o t  c o n s i d e r  w h a t  w e  w i l l  t e l l .  

Al though SBSTB 1  d id  no t  say  exac t l y  agree  w i th  what  was  sa id  

above ,  she  ment ioned  emot iona l  d i s tu rbance  as  one  o f  the  
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i n t r ins i c  ba r r ie rs  they somet imes expe r ienced  a t  schoo l  B .  She  

ment ioned  the  fo l lowing:  

“ W e  e x p e r i e n c e  t h e m  e v e r y  d a y .  F o r  e x a m p l e  t o d a y  w e  w e r e  d i s c u s s i n g  o n e  
g i r l  w h o  i s  a t t e n t i o n  s e e k e r ,  s h e  t a k e s  a d v a n t a g e  o f  t h e  a c c i d e n t  s h e  h a d .  
N o  o n e  m u s t  s a y  a n y t h i n g  t o  h e r ,  s h e  w o u l d  c r y  f r o m  e a c h  a n d  e v e r y t h i n g  
w h e n  e d u c a t o r s  s a y  o r  a s k s  h e r .  T h e  o t h e r  o n e  i s  a  s l e e p  w a l k e r .  S h e  t e n d s  
t o  b e  a l w a y s  i n  d e e p  s l e e p ” .     

SBSTB 1  sa id :  

“ P a r e n t s  w h o  a r e  d e n y i n g  t h a t ,  t h e i r  c h i l d r e n  h a v e  l e a r n i n g  p r o b l e m s ” .   

SBSTC 2  sa id :  

 “ I  h a d  t h e  l e a r n e r  w h o s e  p a r e n t s  w e r e  w i l l i n g  t o  a s s i s t  t h e i r  c h i l d  a n d  t h e y   
e v e n  i n v o l v e d  t h e  s o c i a l  w o r k e r  w h o m  I  j u s t  s a w  a n d   t h e n  h e  d i s a p p e a r e d .  
W h o  k n o w s  t h a t  t h e s e  p a r e n t s  o n l y  w a n t e d  t h e  s o c i a l  w o r k e r s  t o  a s s i s t  t h e m  
w i t h  s o m e t h i n g  s m a l l ,  b u t  t h a t  w a s  t h e  l e a r n e r  w h o  w a s  s u p p o r t e d  b y  D B S T  
b e c a u s e  p a r e n t s  t o o k  h i m  t h e r e  t h e m s e l v e s .  T h e  o n e  w h o  w a s  r e f e r r e d  w i t h  
a  s e r i o u s  p r o b l e m  d i d  n o t  r e c e i v e  s u p p o r t  f r o m  t h e  D B S T ” .  

Al l  the  above  responses  abou t  ba r r ie rs  and  cha l lenges  ind ica ted  

tha t  pa ren ts  we re  the  most  impor tan t  peop le  to  ass is t  schoo ls  and    

mot i va te  lea rne rs  w i th  ba r r ie rs  to  lea rn ing (Sage 2004 :14) .   

Table  5 .3 :  The b iography o f  educa tor  par t ic ipants  for  schools  
A,  B ,  C  and D  

Educators of 
schools A, B, 
C and D 

Teaching 
experience 

Gender Post  Level Qualification: 
Specialisation 

Subject 
taught 

EDUA1 2 years Female 1 Diploma in 
Education 

Grade 3 Life-
Skills, English 
Setswana 
Maths 

EDUA2 9 years Female 1 N.P.D.E., 
ABET 
Certificate  

Grade 4 & 5 
Maths Natural 
Sciences & 
Technology 

  EDUA3 5 years Female 1 Studying ECD 
Diploma 

Grade R 
Setswana, 
Life-Skills & 
Maths 

EDUA4 37 years Female 1 P.T.C. Grade 5-7 
Maths 
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EDUA5 2 years Female 1 Studying ECD Grade R Life-
Skills, Maths & 
Setswana 

EDUB1 22 years Female 1 BEd Honours English, Social 
Sciences 

EDUB2 20 years Female 1 BEd Honours NS & Tech 
Sesotho 

EDUB3 24 years Female 1 Diploma in 
Remedial & 
BEd Honours 

Foundation 
Phase 
Learning 
Areas 

EDUB4 20 years Male 1 S.P.T.D. Life-Skills & 
Social 
Sciences 

EDUB5 26 years Female 1 S.P.T.D., B.A., 
B-Ed  

Foundation 
Phase 
Learning  

EDUC1 25 years Female  1 S.P.T.D. & 
ACE 

 English & 
S.S.  

EDUC2 13 years Female 1 J.P.T.D. & 
ACE 

Foundation 
Phase 

EDUC3 19 years Female 1 J.P.T.D. & 
ACE 

Foundation 
Phase 

EDUD1  3 years Male 1 B-Ed  Honours Sesotho & NS-
Tech 

EDUD2 26 years Female 1 S.P.T.D, 
F.E.D. 

Maths, Life- 
Sills, English, 
Setswana 

 EDUD3 23 years Male 1 P.T.D., 
F.D.E. 
Remedial,B 
Ed  Honours 
Management 

Social 
Sciences, 
Sesotho, 
Creative Arts 

EDUD4 23 years Male 1 U.D.E. Sports 
& Develop-
ment, BEd 
Honours 
Management 

English, Life- 
Skills, 
Technology 
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5.9 .  DATA GATHERED THROUGH THE FOCUS 
GROUPINVOLVING EDUCATORS 

In  th i s  sec t ion  o f  the  chap te r ,  ques t ions  1  to  6  (c f .  Annexu re  G)  

we re  fo rmu la ted  to  acqu i re  educa to rs ’   pe rsona l  in fo rmat ion  

rega rd ing the i r  gende r ,  teach ing  expe r iences ,  pos i t ion ;  

qua l i f i ca t i ons  and  spec ia l i sa t ions ;  unde rs tand ing  ILS;  

cha rac te r i s t i cs  o f  a  schoo l  wh ich  rende rs  e f fec t i ve  lea rn ing 

suppo r t ;  the  way in  wh ich  SBST  suppo r t s  educa to rs  when  re fe r r ing 

lea rne rs ;  educa to rs ’  op in ion  abou t  the  ro le  o f  SMT members  in  

rende r ing ILS;  ex t r ins ic  and  in t r ins i c  ba r r ie rs  to  l ea rn ing and  

cha l lenges  fac ing the  schoo l  w i th  rega rd  to  render ing  ILS.  

 

5.9 .1 .  Unders tand ing o f  ILS 

The sub - themes  tha t  w i l l  be  d i scussed  unde r  th i s  head ing  inc lude ,  

i den t i f y ing and  suppo r t ing lea rne rs  w i th  lea rn ing ba r r ie rs ;  s take-

ho lde rs  invo lvement  and  des ign ing teach ing acco rd ing  to  ab i l i t ies .  

 

5.9 .1 .1 .  Ident i f ying and suppor t ing  lea rners  w i th  barr ie rs   

ILS i s  de f ined  as  a  sys tem o rgan ised  so  tha t  i t  can  p rov ide  

va r ious  leve ls  o f  suppor t  t o  lea rne rs  and  educa to rs  w i th  the  

pu rpose  o f  p rov id ing bo th  lea rners  w i th  and  w i thou t  lea rn ing 

ba r r ie rs  w i th  oppo r tun i t ies  to  become success fu l  i n  educa t ion  

(c f .1 .2 ;2 .3  &  2 .4 ) .   

EDUA 1 ,  EDUA 5 ;  EDUB 3 ,  EDUC 3 ,  EDUC 4 ,  EDUD 2  and  EDUD 

3  agreed  tha t  ILS was iden t i f y ing  lea rne rs  w i th  bo th  ex t r ins ic  and  

in t r ins i c  ba r r ie rs  to  l ea rn ing  and   a  way o f  rende r ing   suppor t  in  

the i r  ILS c lass ;  o r  as  the  inc lus ion  o f  lea rne rs  w i th  lea rn ing 

d isab i l i t ies  i n  the  ma ins t ream and  the i r  suppo r t  (c f .1 .2 ;2 .3 ;  2 .4  &  

2 .4 .1 .2 ) .  EDUA 5  de f ined  i t  t h i s  way :  
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“ I t  i s  t h e  e d u c a t i o n  o f  l e a r n e r s  w h o  h a v e  l e a r n i n g  b a r r i e r s  i n  c l a s s e s  a n d  
s h o u l d  h a v e  a n o t h e r  s u p p o r t  c l a s s  t o  s u p p o r t  t h e m ” .   

EDUD 2  de f ined  ILS  a lmost  the  same as  EDUD 5  by  say ing :  

 “ I t  m e a n s  t h e  i n c l u s i o n  o f  l e a r n e r s  w i t h  l e a r n i n g  d i s a b i l i t i e s  i n  t h e  
m a i n s t r e a m  a n d  t h e i r  s u p p o r t ”  

Inc lus ion  means tha t  a l l  educa to rs  a re  respons ib le  f o r  the  

educa t ion  o f  a l l  lea rne rs  and  the  cu r r i cu lum shou ld  be  adap ted  to  

cope  wi th  d i ve rs i t y ,  bo th  in  the  ma ins t ream and  spec ia l i sed  

schoo ls  (RSA DoE 2001:16 ;  Knes t ing  2008 :266 ;  Lomofsky  &  

Laza rus  2001 ) .   

EDUB 3 ,  EDUC 3  and  EDUD 4  ment ioned  tha t  the  a im o f  ILS was  

to  he lp ,  ass is t  o r  suppo r t  lea rne rs  w i th  the  two  ma in  t ypes  o f  

ba r r ie rs  to  lea rn ing and  deve lopmen t ,  wh ich  was ex t r i ns ic  and  

in t r ins i c  ba r r ie rs  (c f .  2 .2 .3 ;  2 .4  &  2 .4 .1 .2 ) .  

EDUB 3  sa id :  

 “ I  t h i n k  h e  h a s  a n s w e r e d  t h e  s e c o n d  p a r t  o f  t h e  q u e s t i o n ,  I L S  i s  t o  a s s i s t  
l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s  i n  e d u c a t i o n  w h e t h e r  e x t r i n s i c  o r  i n t r i n s i c ” .   

EDUC 3  jus t  ment ioned :  

 “ I  w o u l d  s a y ,  I L S  i s  h e l p i n g  l e a r n e r s  w i t h  l e a r n i n g  p r o b l e m s ” .  

EDUD 4  de f ined  ILS  in  th is  way:   

“ I  t h i n k  i t  i s  t h e  s u p p o r t  t h a t  i s  g i v e n  t o  t h e  l e a r n e r s  w h o  h a v e  l e a r n i n g  
b a r r i e r s ” .  

 

Al though each  o f  the  above  pa r t i c ipan ts  managed to  say  what  ILS 

was ,  the re  was a  need  to  unde rs tand  tha t  suppor t  shou ld  no t  

ta rge t  lea rne rs  on ly ,  bu t  educa to rs  and  a l l  o ther  s takeho lde rs  

i nvo lved .  ILS was an  eco -sys tem issue  tha t  requ i red  the  

invo lvement  o f  a l l  s takeho lde rs  so  tha t  a l l  lea rners ,  i nc lud ing 

lea rne rs  w i th  and  w i thou t  lea rn ing ba r r ie rs  cou ld  be  success fu l  in  

educa t ion  (c f .2 .2 .3 ;  2 .4 ;  2 .4 .1 .2  &  3 .2 .3 .6 ) .   
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5.9 .1 .2 .  S takeholders  invo lvement  

EDUA 1 ,  EDUB 1 ,  EDUB 3 ,  EDUB 4  and  EDUD 3  acknowledged 

tha t  f o r  ILS to  be  success fu l ,  i t  shou ld  be  p rov ided  by  a l l  the  

s take  ho lde rs  who were  we l l  in fo rmed and  knowledgeab le  abou t  

the i r  respons ib i l i t ies  (c f .  2 .4 .1 .3 ;  2 .4 .5 .1  &  3 .2 .3 .6 ) .EDUB 4  

thought  l i ke  th is :  

“ I  t h i n k  i s  t h e  i n v o l v e m e n t  o f  a l l  s t a k e h o l d e r s  t o w a r d s  e d u c a t i o n ” .  

Add ing  to  wha t  EDUB 4  sa id  EDUB 3  ment ioned :  

“ A n d  a l l  t h e  p a r t i e s  s h o u l d  b e  i n v o l v e d  a s  h e  h a s  a l r e a d y  i n d i c a t e d  t h e  

t e a c h e r ,  t h e  p a r e n t  &  a l l  o t h e r  s t a k e h o l d e r s ” .  

EDUB 1  men t ioned  tha t  the  invo lvement  o f  a l l  the  s takeho lde rs  

wou ld  make  i t  easy  to  conv ince  the  pa ren ts  who  lacked  

in fo rmat ion  abou t  ILS (c f .3 .2 .3 .6 ) .  She  sa id :  

“ I  a l s o  t h i n k  w i t h  i n c l u s i v e  e d u c a t i o n  w e  s h o u l d  i n v o l v e  o t h e r  e x t e r n a l  
p a r t i e s  l i k e  p s y c h o l o g i s t s  a n d  o t h e r  r e l e v a n t  s t a k e h o l d e r s .  I  t h i n k  i t  s h o u l d  
s t a r t  f r o m  t h e  s c h o o l ,  i f  t e a c h e r s ,  S M T  a n d  o t h e r  s t a k e h o l d e r s  a r e  i n v o l v e d  
t h e n  i t  w i l l  b e  e a s i e r  t o  c a n  t a l k  t o  p a r e n t s .  E v e n  t h e  d e c i s i o n s  w i l l  b e  
e a s i l y  m a d e  i f  w e  a r e  a l l  i n v o l v e d ” .  

 

Al l  o f  the  above  pa r t i c ipan t  responses  re fe r red  to  the  invo lvement  

o f  a l l  s takeho lders  in  rende r ing he lp  to  ILS.  Th is  invo lvement  

shou ld ,  howeve r ,  have  been  unde r  the  gu idance  and  leade rsh ip  o f  

SMT members  (c f .  3 .2 .3 .6  &  3 .3 .2 ) .  

 

5.9 .1 .3 .  Des ign ing  teaching accord ing to  abi l i t ies  

In  ma ins t ream schoo ls ,  the  des ign  o f  educa to rs  teach ing me thods  

shou ld  take  in to  accoun t  the  ab i l i t i es  in  ILS  a t  leve ls  1  to  6  as  

ou t l ined  in  the  S IAS  document  (c f .2 .4 .1 .3 ) .    
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EDUA 1 ;  EDUC 1  and  EDUC 2  acknowledged  the  ro le  o f  the  

re fe r r ing  educa to r  in  app ly ing  d idac t i c  ass is tance  to  SEN 

lea rne rs .  EDUA 1  sa id :  

“ I L S  m e a n s  i d e n t i f y i n g  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s  a n d  r e f e r  t h e m  t o  
S B S T .  E d u c a t i o n  p r o v i d e d  b y  I L S  e d u c a t o r ”  

EDUC 2  desc r ibed  ILS as :  

“ D e s i g n i n g  t h e  t e a c h i n g  a n d  l e a r n i n g  t o  f i t  l e a r n e r s ’  a b i l i t i e s .  W h e n  y o u  
o r g a n i s e  t a s k  y o u  h a v e  t o  d o  i t  a c c o r d i n g  t o  t h e  c o m p l e x i t y  o f  t h e i r  
a b i l i t i e s ” .  

The de f in i t ion  o f  EDUA 1  and  EDUC 2  was a l i gned  to  suppo r t  leve l  

1 -2 .  The  educa to r  reques ted  ass is tance  f rom the  SBST a f te r  

app ly ing  d idac t i c  ass is tance  to  the  iden t i f ied  lea rners  (c f .2 .4 .1 .3 ) .   

The de f in i t ion  o f  EDUC 1  and  EDUC 2  was  a l i gned  to  suppo r t  leve l  

4 -5 ,  wh ich  was  the  h ighes t  leve l  o f  suppo r t .  Dec is ion  mak ing  

abou t  SEN lea rne rs  i nvo lved  the  DBST,  SBST,  the  re fe r r ing 

educa to r  and  pa ren ts  (c f .2 .4 .1 .3 ) .  

EDUC 1  s ta ted  the  fo l lowing in  th is  rega rd :  

“ I  c a n  a l s o  a d d  t h a t  t h e  p e r s o n  w h o  s h o u l d  r e n d e r  i t  s h o u l d  b e  s o m e o n e  
w i t h  k n o w l e d g e  o f  I L S .  I t  i s  v e r y  i m p o r t a n t  t h a t  e a c h  a n d  e v e r y  e d u c a t o r  
s h o u l d  h a v e  t h e  k n o w l e d g e  o f  I L S  b e c a u s e  n o r m a l l y  i n  o u r  s c h o o l s  y o u  w i l l  
f i n d  t h a t  i n  e a c h  a n d  e v e r y  c l a s s  t h e r e  a r e  l e a r n e r s  w i t h  d i f f e r e n t  
c a t e g o r i e s ,  s o m e  a r e  a b l e  a n d  s o m e  a r e  n o t  a b l e .  H e n c e  I  s a y  i t  i s  
i m p o r t a n t  f o r  e v e r y  e d u c a t o r  t o  h a v e  k n o w l e d g e  o f  I L S  s o  t h a t  t h e y  c a n  
s u p p o r t  l e a r n e r s  w i t h  b a r r i e r s  t o  l e a r n i n g ” .  

EDUD 3  sa id :  

“ A c c o r d i n g  t o  m e  i t  m e a n s  t h e  s l o w  l e a r n e r s ,  b e c a u s e  y o u  m a y  s o m e t i m e s  
f i n d  t h e r e  i s  n o t h i n g  w r o n g  w i t h  t h e  l e a r n e r  i t  i s  j u s t  t h a t  h e  o r  s h e  i s  a  s l o w  
l e a r n e r .  I t  s h o u l d  b e  r e n d e r e d  b y  e d u c a t o r s ,  S M T  m e m b e r s  o t h e r  
s t a k e h o l d e r s  a s  w e l l  a s  p e r s o n n e l  f r o m  o t h e r  s e c t o r s  l i k e  p s y c h o l o g i s t s ” .  

 

The way a l l  the  pa r t i c ipan ts  de f ined  ILS ind ica ted  the i r  

acknowledgemen t  tha t  lea rn ing  suppo r t  comes  in  many d i f f e ren t  

f o rms and  s i zes  (B r iggs  2005 :51 ) .  ILS a lso  invo lves  changes and  

mod i f i ca t ions  in  con ten t ,  app roaches,  s t ruc tu res  and  s t ra teg ies ,  
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wi th  a  common  v i s ion ,  wh ich  cove rs  a l l  lea rners  (Rua i rc  e t  a l .  

2013 :10 ) .   

 

5.9 .2 .  Character is t ics  o f  a  school  w hich renders  e f fec t ive  ILS 

The schoo l  tha t  renders  e f fec t i ve  ILS is  cha rac te r ised  by the  

commi tmen t  o f  s ta f f  members  to  the  ph i losophy o f  inc lus i ve  

educa t ion  and  the  deve lopment  o f  a t t i tudes  and  behav iou rs  t ha t  

p romotes  the  inc lus ion  o f  lea rners  w i th  ba r r ie rs  ( c f .3 .2 .3 .1 ) .  

EDUB 2 ,  EDUB 3 ,  EDUB 4  and  EDUC 2  rega rded  the  schoo l  w i th  

ILS as  the  schoo l  wh ich  had  a l l  the  necessa ry resou rces ,  l i ke  a  

c lass room des igned  fo r  ILS  wi th  a  spec ia l i sed  educa to r .  EDU C 2  

sa id :     

“ T h e  s c h o o l  t h a t  h a s  a l l  t h e  r e s o u r c e s ,  m o s t  o f  t h e  r e s o u r c e s  I L S  l e a r n e r s  
n e e d ” .  

EDUB 3  ou t l ined  h i s  v iew o f  an  ILS schoo l  ( c f .2 .4 .1 .3 ) .  He  
desc r ibed  i t  as  f o l l ows:   

“ T h e  c l a s s r o o m  h a s  r e s o u r c e s  t o  a s s i s t  b o t h  e d u c a t o r  a n d  l e a r n e r s .   B e f o r e  
t h e y  a r e  b e i n g  r e f e r r e d  b y  c l a s s  e d u c a t o r s  t h e y  f i r s t  s u p p o r t  t h e m  a n d  i f  
t h e r e  i s  n o  i m p r o v e m e n t  t h e y  a r e  t h e n  r e f e r r e d  t o  s p e c i a l  c l a s s .  I f  t h e r e  i s  
n o  i m p r o v e m e n t  t h e y  a r e  f u r t h e r  r e f e r r e d  t o  t h e  D B S T .  T h e  L S F  w i l l  c o m e  
a n d  t e s t  l e a r n e r s .  E v e n  t h e  a g e  c o u n t s  a l s o ,  b e f o r e  t h e y  r e a c h  a g e  1 3  t h e  
S B S T  o r g a n i s e  a n d  f i n d  s p e c i a l  s c h o o l  f o r  t h e m  w h e r e  t h e y  c a n  f u r t h e r  
a c q u i r e  o t h e r  s k i l l s ” .  

EDUA 4 ’sv iew was suppo r ted  by the  S IAS  s t ra tegy  on  human 

resources .  The  c lass room o r  inc lus i ve  lea rn ing  educa to r  shou ld  

no t  so le l y  suppo r t  lea rne rs  w i th  ba r r ie rs  t o  lea rn ing and  

deve lopment ,  bu t  tha t  he  o r  she  shou ld  be  suppo r ted  by pa ren ts ,  

SMT,  SBST,  DBST,  SGB and  o the r  p ro fess iona ls ,  wo rk ing 

co l labo ra t i ve l y  as  a  team (c f .  2 .4 .1 .3 ) .EDUA 4  sa id :  

“ T e a m  w o r k  o f  e d u c a t o r s ,  s u p p o r t  r e c e i v e d  f r o m  S M T  E d u c a t o r s ,  p a r e n t s  
a r e  i n v o l v e d ” .  
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The above  responses  ind ica ted  tha t  SMT members  o f  the  Mo theo  

c lus te r ing schoo ls  wou ld  have  to  ensu re  tha t  ILS  educa to rs  had  

the  suppor t  and  resources  needed fo r  the  ILS c lassroom.  

C lassrooms were  o rgan ised  w i th  a  sma l le r  number  o f  lea rne rs  and  

the  re levan t  mate r ia l  resources .  SMT’s  shou ld  o rgan ise  ou ts ide  

suppo r t  f rom o the r  depa r tments  and  nego t ia te  w i th  o ther  s take -

ho lde rs  on  beha l f  o f  ILS educa to rs  (c f .  2 .4 .1 .3 ;  3 .2 .3 .6 ;  3 .4 .2 .3 ;  

4 .3  &  3 .4 .7 ) .   

EDUA 4 ;  EDUB 1  and  EDUC 3  a l so  acknowledged the  ro le  o f  the  

SBST in  p rov id ing  func t iona l  suppo r t  to  ILS educa to rs .  SMT ’s  

there fo re  needed to  ensu re  tha t  the re  was co l labora t ion  among 

the  DBST,  SBST,  SMT members ,  pa ren ts  and  o ther  depa r tments  

(c f .  2 .4 .1 .3 ) .  EDUC 3  sa id :  

“ T h e r e  m u s t  b e  a  f u n c t i o n a l  S B S T  b e c a u s e  i f  t h e  S B S T  i s  n o t  f u n c t i o n a l  i f  i t  

i s  n o t  e v e r y t h i n g  w i l l  c o l l a p s e ” .  

EDUB 1  ind ica ted  tha t  the  compos i t ion  o f  the i r  SBST inc luded  

educa to rs  rep resen t ing  a l l  the  g rades  (c f .2 .4 .1 .3 ) .The  compos i t ion  

o f  the  SBST depends on  the  s i ze  and  needs o f  the  schoo l  as  we l l  

as  the  number  o f  teache rs  ava i lab le  (RSA DoE 2001:29  &  G ibson  

2004 :9 ) .  EDUB 1  ment ioned :  

“ T h e r e  i s  a l s o  a  c o m m i t t e e  i n  w h i c h  a l l  t h e  g r a d e s  a r e  r e p r e s e n t e d  b y  
e d u c a t o r s ” .  

EDUB 1 ind ica ted  tha t  the  SBST o f  schoo l  B  func t ioned  e f fec t i ve l y  

The  SBST fu r the rmore  ensu red  tha t  lea rne rs  w i th  lea rn ing ba r r ie rs  

as  we l l  as  the i r  educa to rs  rece ived  the  re levan t  suppor t  they  

dese rved  (c f .  2 .4 .1 .3 ) .  She  ment ioned  tha t :   

“ S E N  l e a r n e r s  a r e  a l s o  g i v e n  K - N u m b e r s  a f t e r  b e i n g  t e s t e d  s o  t h a t  t h e y  c a n  
m o v e  w i t h  t h e m  a s  t h e y  p r o c e e d  t o  o t h e r  g r a d e s  o r  s c h o o l s .  A f t e r  g r a d e  
s e v e n  t h e  S B S T  f i n d  s u i t a b l e  s p e c i a l  s c h o o l s  f o r  t h e m ” .  

 

There fo re ,  the  success  o f  ILS  a t  the  Motheo  c lus te r ing schoo ls  

wou ld  a lso  depend on  co l labo ra t ion  be tween the  SBST and  DBST.  
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SMT members  o f  schoo ls  A ,  C and  D  needed to  p r io r i t i se  tasks  fo r  

ILS.  Schoo l  B  appea red  to  p romote  inc lus i ve  cu l tu res  o r  p rac t ices .  

Educa t iona l l y  inc lus i ve  schoo ls  a re  educa t iona l l y  e f f ec t i ve  

schoo ls  (Rayne r  2007 :107 ) .  

 

5 .9 .3 .  SBST suppor t  to  educators  

The ro le  p layed  by  the  SBST a t  schoo l  leve l  i s  subs tan t ia l  

because  the  SBST shou ld  ac t  as  a  med ia to r  be tween  the  schoo l  

and  the  d i s t r i c t ,  f rom where  the  schoo l  rece ive  p ro fess iona l  

suppo r t  (Mbengwa 2007 :76 ) .   

 

5.9 .3 .1 .  Suppor t ive  SBST 

A suppo r t i ve  SBST is  a  s t ruc tu re  tha t  i s  ab le  o f  chang ing wha t  i s  

happen ing in  the  c lass room.   SBST educa to rs ,  pa ren ts ,  lea rners  

and  admin is t ra to rs  a re  ab le  to  acqu i re  use fu l  sk i l l s  o f  add ress ing 

ba r r ie rs  to  lea rn ing  (c f .2 .4 .1 .3 ) .  

EDUA 4 ,  EDUB 1 ,  EDUB 3  and  EDUB D 2  ind ica ted  tha t  t he i r  

SBST members  we re  suppo r t i ve  because  they  ass is ted  w i th  a l l  the  

c r i te r ia  a t tached  to  re fe r ra l s  (c f .  2 .4 .1 .3  &  3 .2 .3 .6 ) .  

Th is  is  how EDUA 4  desc r ibed  SBTS suppo r t :  

A f t e r  t h e  c l a s s  t e a c h e r  h a s  i d e n t i f i e d  l e a r n e r s  w e  r e f e r  t h e m  t o  S B S T  
w h i c h  w i l l  r e f e r  l e a r n e r s  f u r t h e r  t o  r e l e v a n t  p e r s o n s  o r  s e c t o r s .  S B S T  
t a k e  f u r t h e r  s t e p s .  

 EDUD 2  a l so  sa id :  

“ T h e y  h e l p  u s  t o  r e f e r  l e a r n e r s  t o  t h e  s p e c i a l  c l a s s  a n d  w h e n  t h e  l e a r n e r  
d o e s  n o t  i m p r o v e  t h e y  f u r t h e r  r e f e r  h i m  o r  h e r  t o  t h e  D B S T .  T h e y  a l s o  
s u p p l y  u s  w i t h  c o n s e n t  f o r m s  a n d  r e f e r r a l  f o r m s .  E D U D  t h e y  a l s o  h e l p  u s  t o  
m e e t  a n d  d i s c u s s  l e a r n e r s ’  p r o b l e m s  w i t h  t h e i r  p a r e n t s  a n d  a l s o  c o n s u l t  
w i t h  D B S T  a n d  o t h e r  e x t e r n a l  p e r s o n n e l  f r o m  o t h e r  d e p a r t m e n t s ” .  
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Bo th ,  EDUA 4  and  EDUD 2  were  o f  the  v iew tha t  the  ro les  and  

respons ib i l i t ies  o f  SBST were  to  ass is t  educa to rs  w i th  re fe r ra l  

p rocedu res  f rom schoo l  leve l  to  the  d is t r i c t  leve l  (c f .  2 .4 .1 .3 ) .   

Acco rd ing to  EDUB 3  ILS needs shou ld  be  iden t i f i ed  f i rs t l y ,  then  

SBST members  shou ld  o rgan ise  p rogrammes and  new teach ing 

methods  to  add ress  SEN learne rs ’  needs  (c f .3 .4  &  3 .4 .2 ) .   

She  sa id :   

T h e y  c a n  g i v e  u s  m e t h o d  o f  a s s i s t i n g  S E N  l e a r n e r s  b e c a u s e  w e  e d u c a t o r s  
h a v e  o u r  o w n  m e t h o d s  o f  t e a c h i n g  t h e n  y o u  c a n  c h a n g e ” .  

EDUB 3  suppo r ted  EDUB 3  descr ib ing the  suppo r t  SBST members  

to  educa to rs ,  lea rne rs  and  pa ren ts  (c f .2 .4 .1 .3 ;  3 .2 .3 .6 ;  3 .4  

&3 .4 .2 ) .  She  descr ibed  i t  in  th is  way :  

T h e  r o l e  o f  S B S T  i s  t o  s u p p o r t  t h e  e d u c a t o r s ,  l e a r n e r s  a n d  p a r e n t s  a n d  t o  
o r g a n i s e  w o r k s h o p s  a n d  i n - s e r v i c e  t r a i n i n g  f o r  b o t h  e d u c a t o r s  a n d  I L S  
e d u c a t o r .  Y e s ,  t h e y  d o  s u p p o r t  u s  b e c a u s e  e v e n  l a s t  y e a r  i n  D e c e m b e r  t h e y  
o r g a n i s e d  a  w o r k s h o p  f o r  u s  a t  a n o t h e r  s c h o o l  w h e r e  w e  l e a r n t  h o w  t o  
p r e p a r e  l e s s o n s  a n d  o t h e r  m a t t e r s  r e l a t e d  t o  I L S .  

 

As a  way o f  ach iev ing  the  s ta ted  ou tcomes,  educa to rs  need  to  

unde rs tand  the i r  respons ib i l i t y  in  suppo r t ing  lea rne rs  w i th  ba r r ie rs  

to  lea rn ing (Hodges 2001 :52 ) .  Mot i va t ing teache rs  to  take  

respons ib i l i t y  m igh t  be  the  key  to  the  success  o f  ILS.  An  ILS co -

o rd ina to r ,  be ing  a  SMT member  wou ld  the re fo re  be  in  the  bes t  

pos i t i on  to  mot i va te  educa to rs  by o rgan is ing wo rkshops they need  

fo r  the  e f fec t i ve  imp lementa t ion  o f  ILS (c f .2 .4 .1 .3 ;  3 .2 .3 .6 ;  3 .4 .1 ;  

3 .4 .2 ;  3 .4 .3 ;  3 .4 .4& 3 .4 .5 ) .  

 

5.9 .3 .2 .  Non support ive  SBST 

The  SBST  cou ld  a l so  be  a  ba r r ie r  t o  rende r ing  e f fec t ive  ILS  by  no t  

be ing suppo r t i ve  to  educa to rs  as  we l l  as  I LS educa to rs .  Th is  was 

acknowledged by  EDUC 1 ,  EDUC 2  and  EDUC 3  who ind ica ted  
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tha t  the i r  SBST ’s  d id  no t  suppo r t  them and  the re fore ,  they a lso  

cou ldn ’ t  render  e f f ec t i ve  suppor t  to  l ea rne rs  w i th  ba r r ie rs  to  

l ea rn ing.  ( c f .  2 .4 .2 ) .  

A f te r  hes i ta t ing  to  answer  the  ques t ion ,  EDUC 1  p re fe r red  to  rep ly  
th i s  way:    

“ S o m e t i m e s  y o u  w i l l  f i n d  t h a t  l e a r n e r s  c o m e  t o  s c h o o l  t o  d o  G r a d e  1  n o t  
b e i n g  s c h o o l  r e a d y .  T h e  o t h e r  t h i n g  t h a t  S B S T  c a n  d o  i s  t o  g i v e  t h e m  t h e  
l e s s o n s  j u s t  t o  d e v e l o p  t h e m  b e c a u s e  t h e  m o r e  t h e y  g o  t o  h i g h e r  G r a d e s  t h e  
m o r e  i t  b e c o m e s  d i f f i c u l t  f o r  t h e m .  T h e  o t h e r  t h i n g  S B S T  c a n  d o  i s  t e a c h  t h e  
b a s i c s ,  l i k e  s o u n d s  a n d  o p e r a t i o n a l  s i g n s  a n d  h o w  t h e y  d i f f e r ,  s o  t h a t  w h e n  
t h e y  g o  t o  t h e  f o r m a l  c l a s s  t h e y  m u s t  a t  l e a s t  b e  r e a d y .  

EDUC 3  a lso  ind ica ted  tha t  the  SBST was no t  suppo r t i ve  to  

educa to rs  because  they  d id  no t  supp ly  them wi th  mate r ia ls  and  

resources  to  rende r  suppo r t  to  SEN lea rne rs  (c f .2 .4 .2 ;  2 .4 .2 .1 ;  

2 .4 .2 .2 ;  2 .4 .2 .3 ;  2 .4 .2 .4  &  2 .4 .2 .5 ) .  

 She  lamented :   

“ T o  a d d  o n  t h a t ,  o u r  S B S T  s a y  w e  m u s t  a s s i s t  S E N  l e a r n e r s  w i t h o u t  
s u p p o r t i n g  a n d  p r o v i d i n g  u s  w i t h  r e s o u r c e s  a n d  m a t e r i a l s  o r  e v e n  a c t i v i t i e s  
t o  t e a c h  o r  a s s i s t  t h e m .  T h e  p r o b l e m  i s  w e  d o  n o t  k n o w  h o w  t o  d o  t h a t ,  w e  
o n l y  t e a c h  t h e m  t h e  s a m e  w a y  w i t h  t h e  s a m e  m e t h o d s ” .  

The  respons ib i l i t ies  o f  the  SBST is  to  d raw in  and  fac i l i ta te  the  

sha r ing  o f  human and  ma ter ia l  resou rces  needed  f rom wi th in  and  

ou ts ide  the  schoo l  f o r  educa to rs  to  add ress  cha l lenges  (RSA DoE 

2008 :10  &  Mbengwa   2007 :76 ) .   

W hen fu r the r  asked  to  de f ine  the  compos i t i on  o f  the i r  SBST,  

EDUC 2 ,  doub t fu l l y  sa id :   

 “ I  t h i n k  s o m e o n e  f r o m  t h e  m a n a g e m e n t ,  t h e  P r i n c i p a l  a n d  s o m e o n e  f r o m  
S M T ,  t h e  H O D  a n d  e d u c a t o r s ” .  

EDUC 2  comp la ined  abou t  the  age  a t  wh ich  Grade  R lea rne rs  we re  

adm i t ted  a t  the i r  schoo l  (c f .  2 .4 .2 .2  &2 .4 .2 .3 . ) .  She  s ta ted  w i th  

conce rn :  

“ T h e  a g e  o f  a d m i s s i o n  o f  G r a d e  R  l e a r n e r s  s h o u l d  b e  s i x  y e a r s  b u t  t h e  
d e p a r t m e n t  h a s  s e n t  u s  a  r e p o r t s  w h i c h  s a y s  t h e  l e a r n e r  m u s t  b e  a d m i t t e d  
a t  G r a d e  R  a t  a g e  f o u r  a n d  h a l f  y e a r s .  W e  e v e n  a r g u e  w i t h  p a r e n t s  b e c a u s e  
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o f  t h i s ,  i t  p l a c e s  a  b u r d e n  o n  t h e  l e a r n e r  b e c a u s e  a t  t h a t  a g e  t h e  l e a r n e r  
m u s t  b e  d o i n g  f i n e  m o t o r  d e v e l o p m e n t ,  p l a y  a n d  s l e e p  t o  r e s t .  H o w e v e r  t h e y  
e x p e c t  u s  t o  i m p l e m e n t  w h a t  t h e y  t h i n k  t h e y  h a v e  t r a i n e d  u s  o n ,  a n d  r e a l l y  i t  
i s  d i f f i c u l t  a n d  n o t  p o s s i b l e .   

W hen fu r the r  asked  i f  they  have  rece ived  any  t ra in ing,  wh ich  

shou ld  be  o rgan ised  by SBST,  EDUC 1  laugh ing ly  sa id :   

 “ T h e  p r o b l e m  w i t h  t r a i n i n g  i s  t h e y  d o  i t  i n  t h e  a f t e r n o o n  w h e n  w e  a r e  t i r e d  
a n d  e x p e c t e d  t o  g r a s p  e v e r y t h i n g  s a i d  a n d  i m p l e m e n t  i t .  R e a l l y  i s  n o t  
p o s s i b l e .   E v e n  t h e  d u r a t i o n  o f  t r a i n i n g  i s  t o o  s h o r t  b e c a u s e  i t  i s  j u s t  t w o  
h o u r s  t r a i n i n g ” .   

From the  above ,  i t  was  c lea r  tha t  educa to rs  d id  no t  rece ive  

adequate  t ra in ing in  suppo r t ing  lea rne rs  w i th  lea rn ing  ba r r ie rs  and  

deve lopment  (c f .2 .4 .2 .2 . ) .  She  is  suppo r ted  by  Enge lb rech t  

(2006 :257 )  who ment ioned  tha t  t he  educa to rs ’  in -se rv i ce  t ra in ing 

o f  ILF in  Sou th  A f r i ca  tends  to  be  f ragmented ,  sho r t  te rm and  

lack ing in -dep th  con ten t  knowledge .   

 

5.9 .4 .  Educators ’  op in ion about  the  ro le  o f  SMT members  in  
render ing ILS 

The ro le  o f  SMT members  i s  l i nked  to  the  po ten t ia l  f o r  

t rans fo rmat i ve  deve lopment  and  po ten t ia l  to  engage in  ILS .  They  

a re  respons ib le  f o r  the  ongo ing  eva lua t ion  o f  schoo l ’s  

pe r fo rmance  and  con t inu ing deve lopment  and  improvement ,  the  

c rea t ion  o f  a  sa fe ,  nur tu r ing  and  suppo r t i ve  lea rn ing env i ronment  

tha t  enab les  e f fec t i ve  teach ing  and  lea rn ing (NCSE 2011:12  &  

RSA DoE 2007 :162 ) .  There fo re  SMT members  shou ld  be  as  

invo lved  in  render ing ILS as  much as  i s  poss ib le .  The  responses  

o f  the  pa r t i c ipan ts ,  however ,  revea led  two  themes inc lud ing ,  

i nvo lved  SMT members  and  un invo lved  SMT members .  
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5.9 .4 .1 .  Un invo lved SMT members  

One o f  the  ba r r ie rs  to  e f f ec t i ve  imp lementa t ion  i s  the  SMT 

members  who a re  no t  invo lved  in  rende r ing ILS in  the i r  schoo ls  

( c f .  2 .4 .2 ;  2 .4 .2 .4  &  2 .4 .2 .5 ) .  I t  i s  the re fo re  no t  poss ib le  f o r  a l l  

educa to rs  to  suppo r t  SEN lea rne rs ,  because  i t  i s  obv ious  tha t  i f  

l eade rs  a re  no t  invo lved ,  no th ing  w i l l  f o rce  them to  be .   

EDUA 2 ,  EDUA 3 ,  EDUC 1 ,  EDUC 2  and  EDUC 3  have  the  same 

op in ion  tha t  SMT members  o f  the i r  schoo ls  we re  no t  as  invo lved  in  

rende r ing ILS as  they shou ld  (c f .2 .4 .2 ;  2 .4 .2 .4  &  2 .4 .2 .5 ) .Th is  is  

how EDUA 3  pu t  i t :  

 “A p a r t  f r o m  t h e  r e m e d i a l  e d u c a t o r  h e r s e l f ,  S M T  i s  n o t  s u p p o r t i n g  S B S T .  I  
d o n ’ t  t h i n k  t h e y  a r e  a l l  i n v o l v e d  b e c a u s e  i f  i t  w a s ,  t h e n  t h e  s u p p o r t  c l a s s  
w o u l d  b e  e f f e c t i v e ” .  

EDUA 2  suppo r ted  EDUA 3  tha t  SMT  members  we re  no t  invo lved ,  

bu t  the  reason  cou ld  be  lack  o f  knowledge  and  unde rs tand ing o f  

ILS (c f .2 .4 .2 ;  2 .4 .2 .4  &  2 .4 .2 .5 ) .  She  sa id :  

“ I  d o  a g r e e  t h a t  S M T  m e m b e r s  a r e  n o t  i n v o l v e d  o r  p l a y  t h e i r  r o l e  i n  I L S ,  b u t  
t h e  r e a s o n  c o u l d  b e  t h a t  t h e y  l a c k  k n o w l e d g e  a n d  u n d e r s t a n d i n g  o f  I L S ” .  

EDUC 1  sha red  the  same op in ion  as  EDUA 2  tha t  SMT lacked  

knowledge  o f  ILS jus t  l i ke  educa to rs  and  the i r  wo rk load  a l so  d id  

no t  a l low them to  be  invo lved .  They  subsc r ibed  to  a  no t ion  tha t  

SMT members  a t  the  Motheo  c lus te r ing schoo ls  we re  pe rce ived  as  

lack ing knowledge  and  unde rs tand ing on  how to  manage ILS 

(c f .2 .4 .2 ) .  The  reason  cou ld  be  tha t  the  inc lus i ve  po l i c ies  we re  no t  

c lea r  on  how to  manage ILS success fu l l y .  The  SMT members  

shou ld  be  consc ien t i sed  on  o f  the  impo r tance  o f  ILS po l i c ies .  

The re  was an  u rgen t  need  fo r  gu ide l i nes  on  how to  app ly  

managemen t  tasks  fo r  success fu l  imp lementa t ion  o f  ILS in  Motheo  

c lus te r ing schoo ls .  

 She  mock ing ly  sa id :  
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“ S M T  i s  j u s t  l i k e  u s  b e c a u s e  t h e y  a r e  n o t  w e l l  t r a i n e d  a n d  t h e y  h a v e  t h e i r  
w o r k l o a d .  S o  i t  i s  n o t  e a s y  t o  a s s i s t  s o m e o n e  w i t h  s o m e t h i n g  y o u  d o  n o t  
k n o w .  T h e n  n o w  t h a t  t h e y  a r e  a w a r e  a b o u t  t h e i r  r o l e ,  t h e y  j u s t  i n s t r u c t  u s  t o  
d o  t h a t  o n  t h e i r  b e h a l f .  A s  y o u  k n o w  s u p e r v i s o r s  h a v e  t h a t  t e n d e n c y  o f  
d e l e g a t i n g  t h e i r  d u t i e s  o r  t a s k s ,  e . g .  o r g a n i s i n g ” .  

EDUC 3  sha red  the  same op in ion  o f  wo rk load  as  EDUC 1 .  She  

ra ised  he r  conce rn  th is  way:     

“ S M T  m e m b e r s  a r e  b u s y  w i t h  t h e i r  t h i n g s ,  s o  r e a l l y  i f  y o u  c a n  g i v e  t h e m  t h i s  
r o l e  t h e n  y o u  w i l l  f a i l  t h e  l e a r n e r s  m o r e ” .  I t  a l s o  p l a c e s  a d d i t i o n a l  
r e s p o n s i b i l i t i e s  o n  S M T  m e m b e r s  t o  e n s u r e  t h a t  p o l i c i e s  a n d  s t r u c t u r e s  a r e  
i n  p l a c e  f o r  s m o o t h  r u n n i n g  c o m m u n i c a t i o n ,  t h e  a v a i l a b i l i t y  o f  a p p r o p r i a t e  
s u p p o r t  a n d  l e a r n e r - c e n t r e d  d e c i s i o n s ”  

EDUD 1  subsc r ibed  to  the  no t ion  tha t  the  p r inc ipa l  and  a t  leas t  
one  SMT member  shou ld  be  SBST members .  He  ment ioned  tha t :  

 “ T h e  p r i n c i p a l  a n d  o n e  S M T  m e m b e r  s h o u l d  b e  i n v o l v e d  a s  S B S T  m e m b e r s ” .  

Op in ions  o f  EDUB 1 ,  EDUB 3 ,  EDUB 5  and  EDUD 2  abou t  t he  ro le  

o f  SMT in  render ing ILS d i f f e red f rom those  o f  EDUA 2 ,  EDUA 3 ,  

EDUC 1 ,  EDUC 2  and  EDUC3.  EDUB 3  ind ica ted  tha t :   

“ T h e  r o l e  o f  S M T  i s  t o  s u p p o r t  t h e  t e a c h e r s ,  l e a r n e r s  a n d  p a r e n t s  a s  w e l l  a s  
t o  o r g a n i s e  w o r k s h o p s  a n d  i n - s e r v i c e  t r a i n i n g  f o r  b o t h  e d u c a t o r s  a n d  I L S  
e d u c a t o r .  Y e s  t h e y  d o  s u p p o r t  u s  b e c a u s e  e v e n  l a s t  y e a r  i n  D e c e m b e r  t h e y  
o r g a n i s e d  w o r k s h o p  f o r  u s  a t  a n o t h e r  s c h o o l  w h e r e  w e  l e a r n t  h o w  t o  p r e p a r e  
l e s s o n s  a n d  o t h e r  m a t t e r s  r e l a t e d  t o  I L S ” .  

EDUB 5  and  EDUD 2  exp ressed  fee l ings  o f  app rec ia t ion ,  because  

they  we re  led  by  SMT members  who  deve loped  them th rough  

coach ing ,  demonst ra t ion ,  d i scuss ion  and  mento r ing and  

mon i to r ing the i r  p rogress  (c f .  3 .3 .4 ;  3 .4 .4  &  3 .4 .5 ) .  EDUB 5  sa id :   

“ T o  e n s u r e  t h a t  t h i n g s  g o  w e l l  i f  t h e r e  i s  a  n e e d  f o r  t h e m  t o  a s s i s t  t h e y  d o .  
T h e y  e v e n  d e m o n s t r a t e  t o  u s  h o w  t o  s u p p o r t  S E N  l e a r n e r s . ”  

EDUD 2  sha red  the  same  expe r ience  as  EDUB 5  tha t  t he i r  SMT 

members  went  to  the  ex ten t  o f  demonst ra t ing  how to  suppo r t  SEN 

lea rne rs  (c f .2 .4 .1 ) .  She  exc la imed:   

“ S o m e t i m e s  w e  e d u c a t o r s  d o  n o t  k n o w  h o w  t o  s u p p o r t  l e a r n e r s ,  t h e n  S M T  
m e m b e r s  a s s i s t  u s ” .  
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EDUB 1  added  to  what  EDUB 3  and  EDUB 5  had  sa id  by  ind ica t ing 

tha t  SMT members  mot i va ted  o the r  educa to rs  to  co l l abo ra te  w i th  

ILS educa to rs  (c f .3 .4 .5 ) .  She  ind ica ted  tha t :  

“ T o  a l s o  i n v o l v e  o t h e r  e d u c a t o r s  a n d  m a k e  t h e m  a w a r e  t h a t  I L S  i s  n o t  o n l y  
f o r  I L S  e d u c a t o r .  W e  s h o u l d  a l l  w o r k  t o g e t h e r  e v e n  i n  h e r  a b s e n t i a  t h e  c l a s s  
s h o u l d  b e  o p e r a t i o n a l  a n d  n o t  d i e  a s  i f  s h e  i s  t h e  o n l y  o n e  w h o  s h o u l d  
s u p p o r t  S E N  l e a r n e r s ” .  

 

The  above  responses  ind ica ted  tha t  a l l  pa r t i c ipan ts  o f  schoo l  B  

had  the  same  pos i t i ve  op in ions  abou t  t he  ro le  o f  the i r  SMT 

member .  The  op in ion  o f  EDUD 1  d i f f e red  f rom EDUD 2 ,  who  a lso  

ind ica ted  tha t  SMT  fu l f i l l ed  the i r  ro le  in  rende r ing  ILS  a t  the i r  

schoo l .  As  fo r  schoo ls  A  and  C,  pa r t i c ipan t  responses  ind ica ted  

nega t i ve  op in ions  abou t  the  ro les  fu l f i l led  by  SMT members .  

Pa r t i c ipan ts ,  howeve r ,  ment ioned  the  lack  o f  knowledge  and  

unde rs tand ing  as  we l l  as  inc reas ing wo rk load ,  as  reasons  fo r  SMT 

un - invo lvement  in  render ing  ILS  suppo r t .  

 

5.9 .5 .  Ex tr ins ic  and in t r ins ic  bar r ie rs  to  lea rning 

Ext r ins ic  ba r r ie rs  to  l ea rn ing  a re  usua l l y  caused  by  sys temic ,  

pedagog ica l  and  soc io -economic  fac to rs .  In t r ins ic  ba r r ie rs  a re  

caused  by  fac to rs  w i th in  the  lea rne r ,  i nc lud ing emot iona l  

d is tu rbance ,  neu ro log ica l  p rob lems  o r  phys ica l  d i sab i l i t y .  

The re fo re ,  these  ba r r ie rs  t o  l ea rn ing w i l l  be  d iscussed  unde r  the  

sub - themes:  p ro found  lea rn ing ba r r ie rs  and  rende r ing and  

add ress ing  ba r r ie rs  to  lea rn ing.   

 

5.9 .5 .1 .  P ro found learning  barr iers  
 

  Socio -economic  fac tors  
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EDUA 1 ,  EDUB 1 ,  EDUB 3 ,  EDUB 4 ,  EDUC 1 ,  EDUC 2 ,  EDUC 3  

and  EDUD 2  acknowledged tha t ,  soc io -econom ic  fac to rs  we re  

some o f  the  causes  o f  ba r r ie rs  to  lea rn ing w i th in  mos t  o f  the i r  

l ea rne rs ,  wh ich  needed to  be  add ressed  wi th  resou rces ,  l i ke  

teach ing mater ia ls ,  spec ia l  equ ipment ,  add i t iona l  pe rsonne l  and  

teach ing (RSA DoE 2002:72  &  Mbengwa  2007 :4 ) .  EDUA 1  

h igh l i gh ted  the  fo l l owing  in  th i s  rega rd :  

“ M o s t  l e a r n e r s ’  p e r f o r m a n c e  d r o p  b e c a u s e  o f  e m o t i o n a l  d i s t u r b a n c e ,  s o m e  
a r e  f r o m  b a c k g r o u n d  o f  c h i l d  h e a d e d  f a m i l i e s ,  u n e m p l o y e d  p a r e n t s ,  p o v e r t y  
e t c ” .  

EDUD 2  exp la ined  tha t  the  schoo l  had  l ia i sed  w i th  the  Depa r tment  

o f  Soc ia l  Deve lopment  and  NGO’s  to  address  ba r r ie rs  caused  by 

econom ic  fac to rs  (c f .2 .4 .2 .1 ) .  She  exp la ined  th i s  i ssue  as  fo l lows :   

“ S o c i o - e c o n o m i c  b a c k g r o u n d  i s  t h e  m o s t  p r o f o u n d  b a r r i e r  f o r  m o s t  o f  o u r  
l e a r n e r s  b e c a u s e  m o s t  o f  t h e m  b e n e f i t  f r o m  f e e d i n g  s c h e m e .  T h e y  a l s o  
r e c e i v e  d o n a t i o n s  f r o m  M u n i c i p a l i t y  S p e a k e r .  T h e y  d o  t h i s  i n  c o l l a b o r a t i o n  
w i t h  S M T  a n d  S B S T ” .  

 

The  pe r fo rmance  o f  emot iona l l y  cha l lenged  lea rne rs  is  nega t i ve l y  

a f f ec ted  and  there fo re ,  such  learne rs  need  in tens ive  suppo r t ,  

wh ich  is  leve l  4 -5 .  Th is  invo lves  the  re fe r r ing educa to r ,  pa ren ts ,  

SBST,  DBST o the r  pe rsonne l  f rom o the r  sec to rs ,  l i ke  soc ia l  

wo rke rs  and  o the r  p ro fess iona ls  ( c f .  2 .4 .2 ;  2 .4 .2 .1  &  2 .4 .1 .3 ) .   

  Systemic  and pedagogica l  factors  

The sys tem ic  and  pedagog ica l  f ac to rs  i den t i f ied  as  ILS  cha l lenges  

by  educa to rs  f rom a l l   f ou r  schoo ls  i nc luded ,  sh i f t ing  b lame,  un fa i r  

t rea tment  to  lea rne rs  w i th  ba r r ie rs ,  one  c lass  fo r  two  phases ,  

wo rk - load ,  lea rn ing  p rob lems  amongst  lea rne rs  and  too  much 

pape r  wo rk .  

EDUC 2  ind ica ted  tha t  educa to rs  we re  b laming  each  o ther  a t  t imes 

fo r  t he  inc idences  in  lea rn ing bar r ie rs  and  tha t  t he  DBST was a lso  

to  be  b lamed  fo r  incons is tenc ies  w i th  rega rd  to  lea rne rs  qua l i f y ing 
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f o r   suppo r t  (c f .  2 .4 .2 ;  2 .4 .2 .1 ;  2 .4 .2 .4 ) .  She  p resen ted  he r  case  

as  fo l lows:  

“ A s  w e  a l l  k n o w  t h a t  I  c a n n o t  s e e  t h r o u g h  m y s e l f ,  w e  h a v e  a  t e n d e n c y  o f  
p o i n t i n g  f i n g e r s  a t  o t h e r s .  B u t  e v e n  n o w  w h a t  a b o u t  t h e  k i n d  o f  l e a r n e r  w e  
h a v e  i n  G r a d e  2  w h o  c a n n o t  w r i t e  h e r  n a m e .  I n s t e a d  s h e  d r a w s  o n l y  c i r c l e s .  
T h i n k i n g  t h a t  t h i s  i s  l e a r n e r  w h o  n e e d s  s u p p o r t ,  t h e  p o o r  t e a c h e r  r e f e r r e d  
t h e  l e a r n e r  t o  t h e  S B S T .  

EDUA2, EDUC2, EDUD 1  and  EDUD 2  comp la ined  abou t  the  

ava i lab i l i t y  o f  c lass room space  caus ing ove rc rowd ing and  

poss ib l y ,  the  un fa i r  p romot ion  o f  I LS lea rne rs .  These  lea rne rs  

we re  jus t  be ing pushed to  h ighe r  g rades ,  whe reas  o ther  lea rners  

we re  laugh ing  a t  SEN and  a t  t hem,  because  they cou ldn ’ t  cope  

w i th  t he  wo rk  the re  (c f .  2 .4 .2 ;  2 .4 .2 .1& 2 .4 .2 .4 ) .   

EDUA 2  ra i sed  her  conce rn  l i ke  th i s :  

 “O n e  c l a s s  i s  n o t  e n o u g h  f o r  a l l  l e a r n e r s .  P a r e n t s  t a k i n g  a d v a n t a g e  o f  t h e i r  
c h i l d r e n ’s  d i s e a s e s  a n d  i n s i s t  t h a t  t h e y  s h o u l d  b e  p r o m o t e d  t o  t h e  n e x t  
g r a d e  t h e  f o l l o w i n g  y e a r .  T h i s  i n c r e a s e s  t h e  n u m b e r  o f  l e a r n e r s  w i t h  
l e a r n i n g  p r o b l e m s  b e c a u s e  t h e  w o r k  o f  t h e  n e w  g r a d e  b e c o m e s  m o r e  
d i f f i c u l t  f o r  t h e m ” .   

EDUD 1  sad ly  ment ioned :   

“ T h e  I L S  c l a s s r o o m  i s  t o o  s m a l l  a n d  a g a i n ,  o t h e r  l e a r n e r s  a r e  l a u g h i n g  a t  
S E N  l e a r n e r s  t h i n k i n g  t h a t  t h e y  a r e  m a d  o r  c r a zy ” .    

EDUA 2 ,  EDUA 4  and  EDUB 4  iden t i f ied  wo rk load  and  too  much 

pape r  wo rk  as  sys tem ic  fac to r  caus ing  ba r r ie rs  to  e f f ec t i ve  ILS 

(c f .2 .4 .2 .1 ) .  EDUA 4  jus t  sa id :   

T o o  m u c h  p a p e r  w o r k .  S E N  l e a r n e r s  m u s t  n o t  w r i t e  n o r m a l  e x a m  b u t  b e  
e x c l u d e d  f r o m  t h i s .  O t h e r  t y p e s  o f  a s s e s s m e n t s  s h o u l d  b e  u s e d  f o r  t h e m .  

 

A l l  o f  the  above  pa r t i c ipan ts  re fe r red  to  examples  o f  sys temic  and  

pedagog ica l  f ac to rs ,  wh ich  caused  ba r r ie rs  to  the  e f fec t i ve  

imp lementa t ion  o f  ILS .  There fo re ,  the  invo lvement  o f  a l l  the  s take -

ho lde rs  inc lud ing SMT,  SBST,  SGB paren ts  as  we l l  as  the  DBST 

was  c ruc ia l  so  tha t  such  ba r r ie rs  cou ld  be  add ressed  (c f .2 .4 .2 .3  &  

2 .3 .6 ) .  
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  In t r ins ic  fac tors  

EDUA 1 ,  EDUB 1 ,  EDUB 3 ,  EDUB 4  and  EDUC 3  a l luded  to  

i n te rna l  f ac to rs  as  the  most  poss ib le  cause  fo r  the  mos t  p ro found  

ba r r ie rs  a t  the i r  schoo l .  EDU B  4  jus t  sa id :   

“ I n t r i n s i c  o n e s  a r e  a  b i g  c a u s e  o f  b a r r i e r s  t o  l e a r n i n g .  L a t e l y ,  w e  h a v e  n o t e d  
t h e  i n c r e a s e  i n  s u i c i d e  a t t e m p t s  i n  t h e  h i g h  s c h o o l s  w h i c h  m i g h t  b e  
t r i g g e r e d   b y  t h e   c o n d i t i o n s  l e a r n e r s  l i v e  i n .  I  a l s o  t h i n k  t h a t  t h e  l a c k  o f  
p r o p e r  n u t r i t i o n  p l a y  a  r o l e  w i t h  l e a r n e r s  i n t e l l e c t u a l  a n d  p h y s i c a l  
d e v e l o p m e n t .   H o w e v e r  i n  o u r  c a s e ,  i t  h a s  n e v e r  h a p p e n e d ” .  

EDUB 1  a l so  added her  v iew to  the  la t te r  response  and  she  sa id :  

“ F o r t u n a t e l y  p o v e r t y  h a s  n e v e r  d r i v e n  o u r  l e a r n e r s  t o  s u i c i d e  b e c a u s e  w e  
g i v e  t h e m  m o r a l  t a l k s  a n d  m a k e  t h e m  a w a r e  t h a t  t h e  c o n d i t i o n s  t h e y  l i v e  
u n d e r  p r e s e n t l y  d o  n o t  m e a n  t h e y  w i l l  b e  t h e r e  f o r  t h e  r e s t  o f  t h e i r  l i v e s .  
T h e y  c a n  c h a n g e  t h o s e  c o n d i t i o n s  o f  t h e i r  h o m e s  a n d  f a m i l i e s  t h r o u g h  
e d u c a t i o n ” .  

EDUC 3  ment ioned  the  e f fec t  o f  ano ther  i n te rna l  ba r r ie r :  

“ I  t h i n k  m a n y  o f  o u r  S E N  l e a r n e r s  m a y  h a v e  f a t a l  a l c o h o l  s y n d r o m e .  A l c o h o l  
a b u s e  i s  r i f e  i n  o u r  c o m m u n i t i e s .  O t h e r  p a r e n t s  n e g l e c t  t h e i r  c h i l d r e n ” .  

 

F rom the  above  i t  was  c lea r  tha t  the  Motheo  c lus te r ing schoo ls  

needed to  engage  a round  the  e f fec t  o f  in te rna l  ba r r ie rs  on  

lea rn ing and  wh ich  c rea t i ve  app roaches  to  use  to  suppo r t  

l ea rne rs .  (DoE 2002 :17  &  Hende rson  et  a l .   2012 :3 ) .  

 

5.9 .5 .2 .  Render ing  suppor t  to  learners   

Acco rd ing  to  the  RSA DoE (2008 :13 )  ass is tance  to  l ea rne rs  w i th  

l ea rn ing ba r r ie rs  shou ld  be  rende red  v ia  the  S IAS leve l  1  to  leve l  

5  c lass i f i ca t ion  sys tems.  These  leve ls  a re  d i v ided  as  leve l  1 -2  

( l ow leve l  o f  suppo r t )  in  the  c lassroom done by  educa to rs ;  leve l  3  

(mode ra te  leve l  o f  suppo r t )  to  be  e f fec ted   by  the  SBST,  pa ren ts  

and  the  DBST and  leve l  4 -5  (h igh  leve l  o f  suppo r t )  to  be  e f fec ted  

by   the  DBST,  SBST,  educa to rs ,  paren ts  and  personne l  f rom o the r  

sec to rs .  
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EDUA 4 ,  EDUB 2 ,  EDUC 3  and  EDUD 2  ment ioned  the  p rocess  to  

be  fo l l owed a f te r  they  rende red  d idac t i c  ass is tance  and  i t  was  

unsuccess fu l .  EDUB 2  exp la ined  how she  and  some  teache rs  

rende red  suppor t  to  lea rne rs  w i th  academ ic  p rob lems  (c f .  

2 .4 .1 .3 . ) .  She  sa id :   

“ W e  d o  s o m e  e x t r a  c l a s s e s .  A n d  i f  t h e r e  i s  n o  i m p r o v e m e n t  w e  t h e n  r e f e r  
t h e  l e a r n e r  t o  t h e  S B S T ,  a n d  w e  t r y  t o  i n f o r m  t h e  p a r e n t .  S o m e t i m e s  i f  t h e  
s t i l l  d o e s  n o t  i m p r o v e  w e  r e f e r  h i m  o r  h e r  f u r t h e r ” .  

EDUA 4  suppor ted  the  v iew o f  EDUB 2  and  a lso  lamented  the  

fo l lowing:    

“ W e  i n f o r m  a n d  i n v o l v e  t h e  p a r e n t  b e f o r e  r e f e r r i n g  h i m / h e r  t o  t h e  I L S  
e d u c a t o r ,  w h o  w i l l  s u p p o r t  t h e  l e a r n e r  b e c a u s e  s h e  i s  t h e  o n e  m o r e  
e x p e r i e n c e d  t o  c a n  h a n d l e  l e a r n i n g  b a r r i e r s ” .  

EDUD 2  ind ica ted  tha t  they  worked  co l labo ra t i ve l y  as  a  team to  

add ress  the  lea rne r ’s  p rob lem (c f .2 .4 .1 .3 ) .  She  ind ica ted  the  

fo l lowing:    

 “ W e  r e f e r  t h e  l e a r n e r  t o  t h e  S B S T .  T h e n  t h e  S B S T  i n  c o l l a b o r a t i o n  w i t h  t h e  
r e f e r r i n g  t e a c h e r  a n d  t h e  p a r e n t  w i l l  s u p p o r t  t h e  l e a r n e r .  F o r  e x a m p l e ,  
l e a r n e r s  w i t h  s i g h t  a n d  h e a r i n g  p r o b l e m s  w e  p u t  t h e m  i n  f r o n t  s o  t h a t  t h e y  
c a n  s e e  o r  h e a r  c l e a r l y .  W e  a l s o  a d v i s e  p a r e n t s  t o  t a k e  t h e  l e a r n e r s  f o r  e a r  
a n d  e y e  t e s t i n g  s o  t h a t  t h e y  c a n  g e t  s p e c t a c l e s  o r  h e a r i n g  a i d s ” .     

EDUC 3  exp la ined  wha t  she  and  some educa to rs  d id  when 

iden t i f y ing the  symptoms assoc ia ted  w i th  some learn ing ba r r ie rs  

and  what  was done  to  rende r  suppo r t  (c f .2 .4 .1 .3 ) .  She  exp la ined  

in  t h i s  way:  

“ A f t e r  i d e n t i f y i n g  t h e  l e a r n e r  w e  j u s t  c o n c e n t r a t e  o n  t h e  p r o b l e m .  M a y b e  i s  
s o m e t h i n g  a b o u t  t h e  l o s s  o f  t h e  p a r e n t ,  w e  j u s t  t r y  t o  s u p p o r t  t h e  l e a r n e r .  
W e  j u s t  c o m f o r t  h i m  o r  h e r  b y  w o r d s  o f  e n c o u r a g e m e n t .  W i t h  r e g a r d  t o  
a c a d e m i c  p r o b l e m s w e  d o  a d d r e s s  t h a t  p r o b l e m -  l i k e  I  m e n t i o n e d  e a r l i e r ,  
m a y b e  t h e  l e a r n e r  c o n f u s e  l e t t e r s .  W e  d o  a s s i s t  t h e  l e a r n e r s  i n  c l a s s  b u t  i f  
i t  i s  w o r s e  a n d  b e y o n d  o u r  a b i l i t y ,  w e  r e f e r  t h e  l e a r n e r  t o  t h e  S B S T ” .  

EDUD 3  exp la ined  how she  and  he r  co l leagues  suppo r ted  schoo l  

i n i t ia t i ves  wh ich  we re  a imed a t  es tab l ish ing  ne two rks  w i th  NGOs 

and  o ther  o rgan isa t ions ,  such  as  the  Depa r tment  o f  Soc ia l  

Deve lopmen t  (c f .3 .2 .3 .6  &  2 .4 .1 .3 ) .  She  p roud ly  sa id :  
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“ I n  c a s e s  o f  p o v e r t y  f o r  l e a r n e r s  w h o  c o m e  t o  s c h o o l  w i t h o u t  h a v i n g  e a t e n  
w e  h a v e  f e e d i n g  s c h e m e  h e r e  a t  s c h o o l .  A n d  w i t h  l e a r n e r s  w h o  n e e d  
c l o t h i n g  w e  a s k  d o n a t i o n s  f r o m  N G O s  a n d  o t h e r  c o m p a n i e s ” .  

 

The  above  responses  ind ica ted  tha t  educa to rs  we re  aware  o f  the  

p rob lems  re la ted  to  lea rne rs  w i th  lea rn ing and  deve lopment  in  

the i r  c lass rooms.  SMT members  needed  to  be  inc luded  in  

p romot ing  ILS  in  schoo ls .   Th is  aspec t  needs  to  be  pa r t  o f  the  

schoo l  management  tasks ,  bes ides  on ly  mon i to r ing o r  con t ro l l ing  

educa to rs ’  and  lea rne rs ’  wo rk .   

 

5.9 .6 .  Cha l lenges  fac ing  the  school  w i th  regard  to  render ing 
ILS 

The sub - themes  tha t  w i l l  be  d i scussed  unde r  th i s  head ing  inc lude :  

i n f ras t ruc tu re ;  uncoope ra t i ve  pa ren ts ;  lack  o f  t ra in ing;  too  much 

pape rwork  and  the  lack  o f  commun ica t ion .   

 

5.9 .6 .1  Inf ras tructure  

In f ras t ruc tu re  was  a lso  one  o f  the  cha l lenges  resor t i ng under  

sys tem ba r r ie rs .  EDUA 2 ,  EDUC 2 ,  EDUC 3 ,  EDUD 1  and  EDUD 2  

ra ised  the i r  conce rns  abou t  the  ava i lab i l i t y  o f  one  c lass room per  

schoo l  f o r  a l l  lea rne rs  w i th  ba r r ie rs  to  l ea rn ing and  deve lopment .   

Some o f  the  cha l lenges  p roh ib i ted  them f rom render ing e f fec t i ve  

ILS were  no ted .  EDUA 2  comp la ined :  

“ O n e  c l a s s  i s  n o t  e n o u g h  f o r  a l l  l e a r n e r s .  P a r e n t s  t a k i n g  a d v a n t a g e  o f  t h e i r  
c h i l d r e n ’s  d i s e a s e s  a n d  i n s i s t  t h a t  t h e y  s h o u l d  b e  p r o m o t e d  t o  t h e  n e x t  
g r a d e  t h e  f o l l o w i n g  y e a r .  T h i s  i n c r e a s e s  t h e  n u m b e r  o f  l e a r n e r s  w i t h  
l e a r n i n g  p r o b l e m s  b e c a u s e  t h e  w o r k  o f  t h e  n e w  g r a d e  b e c o m e s  m o r e  
d i f f i c u l t  f o r  t h e m ” .  

EDUC 2  ra ised  her  conce rn  in  th is  way :  
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“ O v e r c r o w d i n g ,  e s p e c i a l l y  i n  G r a d e  1  i s  p r o b l e m a t i c .  I t  i s  s o  d i f f i c u l t  t o  
d e t e c t  o r  i d e n t i f y  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s .  S o m e t i m e s  y o u  o v e r l o o k  
t h o s e  w h o  a r e  r e a l l y  h a v i n g  p r o b l e m s  a n d  m i s t a k e n l y  i d e n t i f y  t h o s e  w h o  d o  
n o t  h a v e  t h e m .  T h e n  t h o s e  w h o m  y o u  w e r e  s u p p o s e d  t o  i d e n t i f y  w i l l  b e  i n  
G r a d e  2  a n d  e x p e r i e n c e  p r o b l e m s  f u r t h e r .  T h e r e  a r e  j u s t  t o o  m a n y  l e a r n e r s  
a n d  n o t  e n o u g h  s p a c e ”  

EDUC 3  added to  what  was sa id  by  EDUC 2 :   

“ T h a t  w a s  t h e  p r o b l e m  f r o m  t h e  S M G D  w h o  i n s i s t e d  t h a t  l e a r n e r s  m u s t  b e  
p r o m o t e d  t o  t h e  n e x t  G r a d e s .  Y o u  w i l l  t r y  t o  c o n v i n c e  t h e m  t h a t  y o u  h a v e  
d o n e  e v e r y t h i n g  t o  y o u r  l e v e l  b e s t  t o  a s s i s t  t h e  l e a r n e r  b u t  t h e y  w a n t  
e v i d e n c e ” .  

 

The above  pa r t ic ipan ts  ’ responses  a l luded  to  some o f  the  

in f ras t ruc tu ra l  cha l lenges  expe r ienced  in  schoo ls -  t h i s  i ssue  

shou ld  be  t rea ted  as  a  ma t te r  o f  u rgency  by SMT members  o f  the  

a f fec ted  Motheo  c lus te r ing  p r imary  schoo ls .   

 

5.9 .6 .2 .  Uncooperat ive  parents    

EDUA 3 ,  EDUB 3 ,  EDUB 4  and  EDUB 5  we re  b laming 

uncoope ra t i ve  paren ts  as  the  reason  why lea rne rs  w i th  ba r r ie rs  to  

l ea rn ing we re  no t  rece iv ing  the  suppo r t  they  dese rved .  Pa ren t ing 

measures  we re  b lamed  fo r  d i sc ip l ine  and  the  poor  per fo rmance  o r  

f a i l ing  ra te  o f  the i r  ch i ld ren  (Mas i tsa  2008 :239 ;  Mampane & 

Bouwer  2006 :443 ) .  W i th  rega rd  to  the  la t te r  EDUB 3  remarked  the  

fo l lowing:  

“ P a r e n t s  a r e  n o t  h o n e s t  w i t h  u s .  I f  h e  o r  s h e  r e a l i s e s  t h a t  t h e  c h i l d  i s  
r e f e r r e d ,  t h e  p a r e n t  w i l l  t r a n s f e r  t h e  c h i l d  f r o m  o u r  s c h o o l  t o  a n o t h e r  
s c h o o l ” .  

EDUB 5  sugges ted  tha t  pa ren ts  shou ld  be  encouraged  to  s ign  

consen t  f o rms (c f .2 .4 .1 .3 ,  3 .2 .2 .7  &3 .4 .4 ) .  She  recommended :  

“ P a r e n t s  s h o u l d  b e  m o t i v a t e d  t o  s u p p o r t  t h e i r  c h i l d r e n  a n d  t h e y  s h o u l d  a l s o  
b e  e n c o u r a g e d  t o  s i g n  c o n s e n t  f o r m ” .   T h e y  s h o u l d  t a k e  m o r e  r e s p o n s i b i l i t y  
f o r  t h e i r  c h i l d r e n  a n d  b e c o m e  m u c h  m o r e  i n v o l v e d .   
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EDUB 4  a l luded  to  i l l i t e racy as  to  why some pa ren ts  m igh t  be  un  
coope ra t i ve .  He  sa id :  

“ T h e  o t h e r  t h i n g  i s  i l l i t e r a c y  o f  t h e  p a r e n t s .  Y o u  c a l l  t h e  p a r e n t  t o  a d d r e s s  
t h e  p r o b l e m ,  t h e  p a r e n t  w i l l  b e  d r u n k  a n d  t h e r e  w i l l  b e  m i s u n d e r s t a n d i n g  
b e t w e e n  y o u  a n d  s o m e o n e  w h o  i s  u n d e r  t h e  i n f l u e n c e  o f  a l c o h o l ” .  

EDUA 3  added to  what  the  p rev ious  speake rs  had  sa id :   

S o m e t i m e s  p a r e n t s  o f  l e a r n e r s  w i t h  l e a r n i n g  b a r r i e r s  a r e  i n  d e n i a l  t h a t  t h e i r  
c h i l d r e n  h a v e  b a r r i e r s  t o  l e a r n i n g .  O n e  r e m e d i a l  c l a s s  i s  n o t  e n o u g h  t o  c a t e r  
f o r  l e a r n e r s  f r o m  a l l  p h a s e s .  

Paren ts  m igh t  add  to  the  d isc ip l ina ry  and  academic  p rob lems o f  

the i r  ch i ld ren ,  because  they lack  the  requ i red  psycho log ica l  and  

soc ia l  sk i l l s  they  cou ld  convey to  the i r  ch i ld ren  (Van  W yk 

2001 :198  as  c i ted  in  Fon  2011 :316) .  

 

5.9 .6 .3  Lack  o f  t ra in ing   

The  lack  o f  t ra in ing  fo r  educa to rs  had  been  iden t i f ied  as  one  o f  

the  ba r r ie rs  to  e f f ec t  the  imp lementa t ion  o f  ILS by  EDUA 2  and  

EDUD 3 .  They  ind ica ted  tha t  educa to rs  needed  to  be  t ra ined  in  

ILS so  tha t  they cou ld  teach  learne rs  w i th  d i f f e ren t  methods  and  

a t  d i f f e ren t  l eve ls  ( c f .  2 .4 .2 ;  2 .4 .2 .1 ;  2 .4 .2 .3  &  2 .4 .2 .3 ) .  EDUA 2  

sa id :  

“ T h e  l e v e l  t h a t  t h e  l e a r n e r  i s  t a u g h t  n e e d  t o  d i f f e r .  M a i n s t r e a m  e d u c a t o r s  
a r e  n o t  s u p p o r t i n g  I L S  e d u c a t o r s  a s  w e l l  a s  l a c k  o f  t r a i n i n g  a n d  w o r k s h o p s  
f o r  e d u c a t o r s ” .  

EDUD 3  a lso  sa id :   

“ E d u c a t o r s  n e e d  t r a i n i n g  o f  I L S .  A l l  t e a c h e r s ,  i n c l u d i n g  t h e  m e m b e r s  o f  t h e  
S B S T  n e e d  t o  b e  t r a i n e d ” .  

 

5.9 .6 .4  Lack  o f  communica t ion 

Good communica t ion  i s  a  corners tone  fo r  the  e f f i c iency  and  

e f fec t i veness  o f  the  mu l t id isc ip l ina ry  team (Mo jak i  2009 :21 ) .  Fo r  

e f f ec t i ve  and  success fu l  I LS to  take  p lace  there  has  to  be  
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communica t ion  be tween  a l l  the  s takeho lde rs  invo lved  in  rende r ing 

ILS (c f .  2 .4 .1 .3  &  3 .4 .4 ) .  

EDUA 5 ,  EDUB 3 ,  EDUB 1  and  EDUD 1  iden t i f ied  the  lack  o f  

commun ica t ion  as  one  o f  the  cha l lenges  fac ing schoo ls  w i th  

rega rd  to  e f f ec t i ve  imp lemen ta t ion  o f  I LS (c f .  2 .4 .2  &3 .4 .4 ) .  EDUA 

5  lamen ted  as  fo l lows :   

“ T h e r e  i s  l a c k  o f  c o m m u n i c a t i o n  b e t w e e n  S M T ,  S B S T  a n d  e d u c a t o r s  a b o u t  
I L S .  I f  p a r e n t s  d o  n o t  c o m m u n i c a t e  l e a r n e r s ’  p r o b l e m s  o r  b a r r i e r s  w i t h  
e d u c a t o r s  i t  b e c o m e s  d i f f i c u l t  f o r  e d u c a t o r s  t o  a s s i s t  l e a r n e r s ” .  

EDUB 1 ,  EDUB 4  and  EDUD 1  ind ica ted  tha t  lea rne rs  w i th  lea rn ing  

ba r r ie rs  m igh t  re fuse  to  a t tend  learn ing suppo r t  c lasses ,  because  

o f  be ing laughed a t  by  o the r  lea rne rs .  The  reason  fo r  th is  cou ld  

be  the  lack  o f  commun ica t ion  to  a l l  lea rne rs  when  ILS  was 

in t roduced .  

EDUB 1  suggested  tha t  ILS  shou ld  be  commun ica ted  to  a l l  

l ea rne rs  by  exp la in ing the  reason  why o the r  lea rners  needed  to  

a t tend  ILS c lass  (c f .  2 .4 .2 ;  2 .4 .2 .1  &  3 .2 .3 .2 ) .   EDUB 1  ra ised  he r  

conce rn :  

“ A n d  I  t h i n k  a n o t h e r  t h i n g  i s  m a y b e  w e  s h o u l d  m a k e  o t h e r  l e a r n e r s  a w a r e  
t h a t  t h e s e  l e a r n e r s  a r e  n o t  t h e r e  b e c a u s e  t h e y  a r e  s t u p i d .  O t h e r  l e a r n e r s  
a r e  a f r a i d  t o  g o  t o  t h a t  c l a s s  b e c a u s e  t h e i r  p e e r s  l a u g h  a t  t h e m .  S u c h  
l e a r n e r s  m u s t  b e  m a d e  a w a r e  t h a t  m o s t  o f  t h e  l e a r n e r s ,  e v e n  s o m e  o f  t h o s e  
w h o  a r e  l a u g h i n g  a t  S E N  l e a r n e r s .  A n d  i f  t h e y  c a n  a l l  b e  p u t  i n  t h a t  c l a s s ,  
t h e n  i t  w i l l  b e  o v e r c r o w d e d .  S E N  l e a r n e r s  a r e  t h e r e  b e c a u s e  t h e y  h a v e  
t e m p o r a r y  p r o b l e m s  a n d  t h e y  w i l l  s o o n  i m p r o v e .  

 

The  above  responses  ind ica ted  an  u rgen t  need  fo r  commun ica t ion  

be tween a l l  the  s takeho lde rs ,  wh ich  shou ld  be  in i t i a ted  by  SMT 

members .  Fo r  educa to rs  to  rende r  ILS and  encourage  co-ope ra t i ve  

and  co l labora t i ve  ac t i v i t ies  amongst  lea rne rs ,  SMT  members  

needed to  ensu re  tha t  they  a t tended ILS t ra in ing and  wo rkshops.  

Be ing knowledgeab le  abou t  ILS ass is ted  the  e f fec t i ve  

commun ica t ion  a t temp ts  w i th  pa ren ts  (c f .  3 .2 .3 .2  &  3 .4 .4 ) .   
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5.10 .  DATA GATHERED THROUGH THE GROUP 
DISCUSSIONSWITH SGB MEMBERS 

A group  d i scuss ion  schedu le (c f .  Annexu re  H )mak ing  p rov is ion  fo r  

the  b iograph ica l  and  background  in fo rma t ion  was used  to  co l lec t  

i n fo rmat ion  f rom a  g roup  o f  f ou r  SGB paren t  componen ts  o f  each  

schoo l -  th is  was to  ascer ta in  the i r  knowledge  and  unde rs tand ing 

o f  ILS  and  the i r  v iews  rega rd ing the  ro le  o f   SMT ’s  in  ILS.   

 

Table  5 .4 :  The b iographica l  and background in format ion used 
to  col lec t  informat ion f rom a  group o f  four  SGB 
parent  components  

S G B  G r o u p  
M e m b e r s  

G e n d e r  P o s i t i o n  o n  S G B  P r o f e s s i o n a l  o r  
a n y  o t h e r  
r e l e v a n t  t r a i n i n g  

S G B A 1  F e m a l e  M e m b e r  ( P a r e n t )  T yp i n g a n d  S c h o o l  
G o v e r n a n c e   

S G B A 2  F e m a l e  D e p u t y  
C h a i r p e r s o n  

S c h o o l  
G o v e r n a n c e  

S G B A 3  M a l e  C h a i r p e r s o n  S c h o o l  
G o v e r n a n c e  &  
F i n a n c e  
M a n a g e m e n t  

S G B B 1  F e m a l e  T r e a s u r e r  G e n e r a l  A s s i s t a n t  

S G B B 2  M a l e  S e c r e t a r y ( P a r e n t )  T e a c h e r  

S G B B 3  M a l e  M e m b e r  ( P a r e n t )  T e a c h e r  

S G B C 1  F e m a l e  E x - c h a i r p e r s o n  
C u r r e n t l y  
a d d i t i o n a l  
m e m b e r  

C o m m u n i t y  
d e v e l o p m e n t  

S G B C 2  M a l e  A d d i t i o n a l  
m e m b e r   

C o m m u n i t y  
d e v e l o p m e n t  

S G B C 3   M a l e  A d d i t i o n a l  C o m m u n i t y  
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m e m b e r  d e v e l o p m e n t  

S G B D 1  M a l e  C h a i r p e r s o n  P r o t e c t i o n  O f f i c e r  

S G B D 2  M a l e  M e m b e r  G e n e r a l  W o rk e r  

 

The  key  themes tha t  w i l l  be  d i scussed  under  th is  sec t ion  inc lude ,  

an  unders tand ing  o f  ILS;  suppo r t i ng lea rne rs  w i th  ba r r ie rs  to  

l ea rn ing;  SGB co l labo ra t ion  w i th  the  SMT;  invo lvement  in  the  

p lann ing   and  o rgan isa t ion  o f  ILS;  op in ions  abou t  SMT ;  p rov id ing 

su f f i c ien t  suppo r t ;  ass i s t ing  the   SBST & SMT and   add ress ing ILS 

cha l lenges .  

 

5.10 .1 .  Unders tanding ILS 

A Un i ted  K ingdom (UK)  rev iew on  the  Spec ia l  Educa t iona l  Needs  

Ac t  P rogramme (1998 )  and  the  South  A f r i can  Schoo ls  Ac t  a l lude  

to  t he  invo lvement  o f  a l l  the  s takeho lde rs ,  inc lud ing  educa to rs ,  

pa ren ts ,  SGB and  SMT members  in  inc lus i ve  lea rn ing  po l ic ies .  I t  

i s  the re fo re  impo r tan t  f o r  SGB members  to  be  knowledgeab le  

abou t  and  unde rs tand  ILS (c f .  2 .5 .2 ) .  The  pa r t ic ipan ts ’  responses  

o f  the  SGB members  w i th  rega rd  to  the i r  unde rs tand ing  o f  ILS a re  

cap tu red  be low.  

SGBA 2 ,  SGBB 2 ,  SGB3 and  SGBC 1  acknowledged ILS as  the  

educa t ion  o f  lea rne rs  who had  lea rn ing p rob lems and  needed 

suppo r t  ( c f .  2 .4 ) .  They  a l l  had  the i r  own  way o f  de f in ing ILS and  

responded as  fo l lows :   

SGBA 2  de f ined  ILS  as :   

“ I L S  l e a r n e r s  e x p e r i e n c e  d i f f i c u l t y  i n  u n d e r s t a n d i n g  w h a t  t h e y  h a v e  b e e n  
t a u g h t ,  t h e r e f o r e  t h e y  n e e d  a s s i s t a n c e  a n d  s u p p o r t ” .  

SGBB 3  added,  by  say ing:  

“ T h e  w o r d  i n c l u s i v e  e d u c a t i o n  i s  b r o a d e r  b e c a u s e  i t  e n c o m p a s s e s  t h e  
h o l i s t i c  s p h e r e  o f  e d u c a t i o n .  I t  m e a n s  w e  n e e d  n o t  b e  b i a s e d  b u t  
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a c c o m m o d a t e  a l l  l e a r n e r s  i n  e d u c a t i o n  s y s t e m ,  i n c l u d i n g  l e a r n e r s  w i t h  
l e a r n i n g  b a r r i e r s  i n  o r d e r  t o  b a l a n c e  t h e  s p h e r e  o f  e d u c a t i o n ” .  

Some o f  the  pa r t i c ipan ts  ment ioned  tha t  lea rne rs  were  no t  

supposed  to  be  d i sc r im ina ted  aga ins t  because  o f  the i r  ba r r ie rs  to  

l ea rn ing and  deve lopment ,  bu t  shou ld  a l so  be  accommodated  a t  

ma ins t ream schoo l  leve l  ( c f .  2 .4 .1 ;  2 .4 .1 .2 ;  2 .5 ;  2 .5 .1 ;  2 .5 .1 .1 ;  

2 .5 .2  &  2 .5 .3 ) .   

SGBB 2  fu r the r  de f ined  ILS  as  fo l low:  

“ T o  a d d ,  m y  u n d e r s t a n d i n g  i s  t h a t  i n c l u s i v e  e d u c a t i o n  a c c o m m o d a t e s  e a c h  
a n d  e v e r y  l e a r n e r  i r r e s p e c t i v e  o f  w h e t h e r  t h e y  a r e  r e g a r d e d  a s  n o r m a l  o r  
h a v i n g  l e a r n i n g  b a r r i e r s .  T h e r e f o r e  w e  m u s t  n o t  e x c l u d e  o t h e r  l e a r n e r s  
b e c a u s e  o f  t h e i r  b a r r i e r s  t o  l e a r n i n g ” .   

SGBC 1  sa id : “ I n c l u s i v e  e d u c a t i o n  i s  t o  c o m b i n e  b o t h  d i s a b l e d  a n d  n o n -
d i s a b l e d  l e a r n e r s  i n  o n e  s c h o o l .  T h e y  s h o u l d  n o t  b e  d i s c r i m i n a t e d  a g a i n s t ” .  

SGBD 2  added to  the  p rev ious  v iews :  

“ Y e s ,  I  k n o w  t h e r e  i s  a  c l a s s  o f  I L S  w h i c h  i s  t a u g h t  b y  S B S T  D  2  a n d  t h e y  
c a l l  i t  R e m e d i a l  c l a s s .  I  h a v e  a l s o  h e a r d  a b o u t  t h e  s t r u c t u r e  c a l l e d  S B S T ” .  

SGBD 1exp la ined  h is  op in ion  as  fo l lows :  

“ I  a m  n e w l y  e l e c t e d  S G B  m e m b e r ,  I  a m  n o t  s o  m u c h  c o n v e r s a n t  w i t h  I L S .  
W h a t  I  c a n  s a y  i s  w e  w e r e  e l e c t e d  w i t h  t h e  p u r p o s e  o f  c o m i n g  t o  s u p p o r t  t h e  
s c h o o l  t o  i m p r o v e  t h e  r e s u l t s  b e c a u s e  w e  w e r e  t o l d  a s  p a r e n t s  t h a t  o u r  
s c h o o l  i s  u n d e r  p e r f o r m i n g .  F o r  e x a m p l e  e d u c a t o r s  m u s t  b e  p a t i e n t  w i t h  
s l o w  l e a r n e r s ” .    

SGBA 3  fu r the r  a r t i cu la ted  h i s  v iew on  wha t  ILS was :  

“ I t  i s  I n t e l l i g e n c e  a n d  t h e y  c a n  r e m e m b e r  t h i n g s  h a p p e n e d  f o r  t h e  p a s t  f i v e  
y e a r s .  T h i s  c l a s s  n e e d  t o  b e  s u p p o r t e d ” .  

 

The  above  responses  ind ica ted  tha t  SGB in  genera l ,  had  one  o r  
o ther  unde rs tand ing  they  a t tached  to  ILS  and  were  a lso  wea ry o f  
i t s  inc lus ion  in  the  p lann ing  o f  schoo l  ac t i v i t ies .   

 

5.10 .2 .  Support ing  lea rners  w i th  barr ie rs  to  lea rn ing  

The ro le  o f  the  SGB in  suppo r t ing lea rne rs  w i th  lea rn ing bar r ie rs  

i s  to  c rea te  a  we lcom ing,  sa fe  and  suppo r t i ve  env i ronment .  SGB 
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members  shou ld  deve lop  the  admiss ion  po l icy ,  language po l i cy  

sa fe t y  po l icy  and  adop t  a  code  o f  conduc t  f o r  lea rne rs  a f te r  

consu l ta t ion  w i th  lea rners ,  educa to rs  and  paren ts  (Pr ins loo  

2005 :118 ) .  The  pa r t ic ipan ts  desc r ibed  the i r  ro le  as  fo l lows:  

SGBA 1  sugges ted  the  t ype  o f  suppo r t  SGB members  cou ld  

rece ive  f rom SMT members  in  o rde r  to  f u l f i l  t he i r  ro le  in  

suppo r t ing  lea rne rs  w i th  bar r ie rs  to  lea rn ing  (c f .  1 .2 ;  2 .5 .2  &  

3 .2 .3 .6 ) .  SGBA 1  sa id :   

“ A s  S G B ,  w e  m u s t  c o m e  t o g e t h e r  a n d  o r g a n i s e  f o o d  p a r c e l s  t o  s u p p o r t  I L S  
l e a r n e r s  c o m i n g  t o  s c h o o l  w i t h  e m p t y  s t o m a c h s  f r o m  p o o r  h o m e - b a c k g r o u n d  
i n  o r d e r  t o  l e t  t h e m  f e e l  a c c e p t e d ,  c a r e d  a n d  l o v e d  a n d  n o t  d i s c r i m i n a t e d ” .  

SGBA 2  added to  what  SGBA 1  had  sugges ted ,  by  say ing:  

“ W e  a s  S G B ,  m u s t  e n s u r e  t h a t  I L S  c l a s s  i s  s u p p o r t e d  b y  e n c o u r a g i n g  
p a r e n t s  o f  I L S  l e a r n e r s  t o  t a k e  e d u c a t i o n  o f  t h e i r  c h i l d r e n  i n t o  c o n s i d e r a t i o n  
b y  c o - o p e r a t i n g  w i t h  I L S  e d u c a t o r ” .  

Engaging o the r  s takeho lders  inc lud ing SMT,  SGB members ,  

pa ren ts  and  educa to rs  i s  bene f i c ia l  f o r  ILS,  because  these  

s t ruc tu res  need  to  work  toge the r  as  a  team so  tha t  the re  can  be  

d rawn upon  eve ryone ’s  sk i l l s  and  s t reng ths  fo r  the  bene f i t  o f  SEN 

lea rne rs  (c f .  3 .2 .3 .6 ) .   

SGBB 2  ind ica ted  the  impo r tance  o f  suppo r t ing the  SMT in  

imp lement ing ILS (c f .3 .2 .3 .6 ) .  In  th is  rega rd  he  sa id :  

 “ T h e  m o s t  i m p o r t a n t  r o l e  o f  S G B  i s  t o  h e l p  S M T  t o  i m p l e m e n t  I L S  s o  t h a t  
t h e y  c a n  a l s o  s u p p o r t  S E N  l e a r n e r s .  F o r  e x a m p l e  o u r  l a n g u a g e  a n d  
a d m i s s i o n  p o l i c i e s  s h o u l d  b e  i n  s u c h  a  w a y  t h a t  t h e y  c o v e r  S E N  l e a r n e r s .  
A l s o  t h e  S G B  e n s u r e s  t h a t  t h e  i n f r a s t r u c t u r e  o f  t h e  s c h o o l  c a t e r s  f o r  S E N  
l e a r n e r s  o r  w h e t h e r  t h e  s c h o o l  b u i l d i n g s  a r e  i n  l i n e  w i t h  I L S ” .  

SGB members  mus t  cons ider  SEN learners ’  r i gh ts  as  fa r  as  

po l ic ies ,  such  as  adm iss ion  po l i cy  and  language  po l i cy  a re  

conce rned .  They  mus t  deve lop  these  po l i c ies  a l i gn ing  themse lves  

w i th  EW P 6  (c f .  2 .5 .2  &  3 .2 .3 .6 ) .  

SGBB 3  added to  what  SGBB 2  sa id  by  men t ion ing  tha t :  
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“ T h e  S G B  d o e s  t h e  r e c o m m e n d a t i o n  f r o m  t h e  D o E  f o r  s u p p o r t  s y s t e m ,  
m e a n i n g  h i r i n g  o r  e m p l o y m e n t  o f  q u a l i f i e d  e d u c a t o r s .  T h e  S G B  s h o u l d  a l s o  
e x t e n d  t h e i r  h a n d  o r  g i v e  e x t r a  s u p p o r t  t o  S E N  l e a r n e r s  b y  a s s u r i n g  t h e m  
t h a t  t h e  s c h o o l  i s  t h e r e  f o r  t h e m  s o  t h a t  t h e y  s h o u l d  n o t  f e e l  i s o l a t e d ” .  

SGBC 1  exp ressed  the  same fee l i ng as  SGBB 3 .  He  s ta ted  tha t  
the  SGB members  shou ld  suppo r t  bo th  pa ren ts  and  the i r  ch i ld ren  
by  g i v ing  them words  o f  encou ragement .   

Th is  v iew he  b rough t  to  the  fo re  by  say ing:  

“ F i r s t l y  o u r  r o l e  a s  S G B  i s  t o  t a l k  t o  S E N  l e a r n e r s ’  p a r e n t s  b y  e n c o u r a g i n g  
t h e m  t o  s t o p  d e n y i n g  a n d  h i d i n g  t h e i r  c h i l d r e n  f r o m  s o c i e t y  i f  t h e y  h a v e  
d i s a b i l i t i e s .  T h e y  s h o u l d  b r i n g  t h e i r  k i d s  t o  s c h o o l  c o m m u n i t y  w h o  s h o u l d  
a c c e p t  a n d  s u p p o r t  t h e m .  S e c o n d l y  w e  m u s t  a l s o  e n c o u r a g e  o t h e r  l e a r n e r s  
t o  a c c e p t  S E N  l e a r n e r s  a s  t h e y  a r e  a n d  s u p p o r t  t h e m  s o  t h a t  t h e y  m u s t  f e e l  
a c c e p t e d  a n d  w e l c o m e d  a t  t h e i r  s c h o o l ” .   

SGBC 3  sha red  the  same sen t iment  as  SGBB 2  and  SGBB 3 .  She  

h igh l i gh ted  the  fo l l owing :  

“ O u r  r o l e  i s  t o  s u p p o r t  S E N  l e a r n e r s  w i t h  t h e i r  b a r r i e r s  a n d  e n c o u r a g e  
l e a r n e r s  w i t h o u t  b a r r i e r s  t o  a l s o  s u p p o r t  a n d  a c c e p t  t h e m  a s  t h e i r  c o -
l e a r n e r s .  W e  a l s o  n e e d  t o  k n o w  f r o m  t h e m  a n d  t h e i r  e d u c a t o r  a b o u t  t h e i r  
c h a l l e n g e s  s o  t h a t  w e  c a n  t a k e  a c t i v e  r o l e  i n  a d d r e s s i n g  t h o s e  c h a l l e n g e s ”   

SGBC 2  suppor ted  3  by  sha r ing  the  same  sen t iment  as  SGBB 2  

and  SGBB 3 .  In  th i s  regard  he  s ta ted :   

“ I t  i s  t r u e  t h a t  w e  m u s t  a s s i s t  S E N  l e a r n e r s  a s  y o u  w i l l  f i n d  t h a t  s o m e  o f  
t h e m  n e e d  l o v e  a n d  w a r m t h  f r o m  t h e  s c h o o l  b e c a u s e  a t  h o m e  t h e y  a r e  
d i s c r i m i n a t e d .  E v e n  a t  s c h o o l  w e  m u s t  e n s u r e  t h a t  t h e r e  a r e  r e s o u r c e s  a n d  
f a c i l i t i e s  n e e d e d  f o r  t h e s e  l e a r n e r s ,  f o r  e x a m p l e  i n s t a l l i n g  r a m p s  f o r  t h e  
p h y s i c a l l y  d i s a b l e d  o n e s .  O n e  o t h e r  t h i n g ,  y o u  w i l l  f i n d  t h a t  t h e  l e a r n e r  i s  
n o t  s l o w  l e a r n e r  a s  s u c h .  T h e  r e a s o n  c o u l d  b e  t h a t  h e  o r  s h e  d o e s  n o t  
u n d e r s t a n d  t h e  t e a c h e r ” .  

 

In  o rde r  t o  supp ly  and  p rov ide  ILS educa to rs  and  learne rs  w i th  the  

necessa ry  resou rces  and  ma te r ia ls ,  the  SMT shou ld  invo lve  SGB 

members ,  because  they  a re  the  ones  w i th  whom they  d i scuss  and  

dec ide  abou t  the  budget  o f  the  schoo l .   

SGBC 2  re i te ra ted  newly  e lec ted  SGB members ’  ro le  i n  suppo r t ing 

the  ILS educa to rs  w i th  improvements  to  be  made in  a l l  lea rne rs ’  

pe r fo rmance ,  even  those  w i th  ba r r ie rs  to  lea rn ing (c f .  3 .2 .2 .2 ;  

3 .2 .2 .7 ;  3 .2 .3 .5  &  3 .2 .3 .6 ) .  He  s ta ted  the  fo l lowing in  th is  rega rd :  
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“ L i k e  I  h a v e  s a i d  t h a t  w e  a r e  e x p e c t e d  t o  a s s i s t  i n  b r i n g i n g  t h e  r e s u l t s  u p  t o  
s t a n d a r d .  I t  m e a n s  w e  h a v e  t o  s u p p o r t  e d u c a t o r ,  S M T  m e m b e r s ,  a s  w e l l  a s  
I L S  e d u c a t o r .  W e  m u s t  a l s o  k n o w  t h e  r e s u l t s  o f  h o w  m a n y  l e a r n e r s  h a v e  
p a s s e d  a n d  h o w  m a n y  h a v e  f a i l e d .  F o r  e x a m p l e  w e  m u s t  o r g a n i s e  a n d  a  
p r i ze  g i v i n g  d a y  t o  m o t i v a t e  a l l  l e a r n e r s ,  i n c l u d i n g  I L S  l e a r n e r s  w i t h  
o u t s t a n d i n g  p e r f o r m a n c e  i n  c e r t a i n  s u b j e c t s .   

SGBD 2  ind ica ted  tha t  SGB members  shou ld  be  invo lved  in  a l l  

schoo l  mat te rs  SMT  p lan  fo r  lea rne rs  w i th  spec ia l  needs  (c f .  2 .4 .2  

&  2 .4 .2 .3 ) .  He  s ta ted  h is  case  as  fo l l ows:  

“ E l e c t e d  m e m b e r s  s h o u l d  b r i n g  c h a n g e s  a s  t h e y  m i g h t  k n o w  m o r e  a b o u t  
s p e c i a l  n e e d s .  A l l  S G B  m e m b e r s  s h o u l d  b e  i n v o l v e d  i n  s c h o o l  m a t t e r s .  
T h e r e  s h o u l d  b e  u n i t y  a n d  c o l l a b o r a t i o n -  t h a t  i s  h o w  w e  w i l l  k n o w  a b o u t  t h e  
f u n c t i o n a l i t y  o f  t h e  S B S T ” .  

 

The responses  o f  SGB members  f rom schoo ls  A ,  C  and  D  schoo ls  

showed tha t  they we re  no t  w ide ly  invo lved  in  suppo r t ing ILS in  the  

schoo l .  The  SGB members  o f  schoo l  B  sounded more  sa t is f i ed  

w i th  how they  were  invo lved  in  ILS  mat te rs .    

 

5 .10 .3 .  SGB col labora t ing w i th  SMT 

A founda t ion  fo r  a l l  l ea rn ing  and  deve lopment  is  the  c rea t ion  o f  an  

inc lus i ve  va lue  sys tem in  the  schoo l  and  a  secure ,  accep t ing,  

co l labo ra t ing  and  s t imu la t ing  commun i t y  in  wh ich  eve ryone  is  

va lued  (c f .2 .4 .1 .3 ) .  SMT members  the re fo re  needed to  co l labo ra te  

w i th  SGB members  fo r  the  success  o f  ILS .  The  SGB members  

rep l i ed  as  fo l lows w i th  regard  to  th is  aspec t :  

SGBA 3  sa id :  

“ I n  o r d e r  t o  m a k e  I L S  c l a s s  a  s u c c e s s ,  w e  c a n  o r g a n i s e  q u a r t e r l y  m e e t i n g s  
a n d  i n v i t e  p a r e n t s  t o  d i s c u s s  t h e  p r o b l e m s  a n d  h o w  d o  w e  s o l v e  t h e m .  T h e r e  
m u s t  a l s o  b e  w o r k s h o p  f o r  u s ,  e s p e c i a l l y  s t r u c t u r e s  w h i c h  a r e  n o t  
c o n v e r s a n t  w i t h  I L S  s o  t h a t  w e  c a n  a s s i s t  i n  c a s e s  w h e r e  l e a r n e r s  a r e  
f u r t h e r  r e f e r r e d  t o  o t h e r  s e c t o r s  o r  d e p a r t m e n t ,  f o r  e x a m p l e ,  C h i l d  W e l f a r e ,  
S o c i a l  W e l f a r e  e t c ”  

. SGBB 3  added:  “ I  t h i n k  t h e  S M T  a r e  m a n a g e r s  a n d  S G B  a r e  g o v e r n a n c e ,  
t h e r e f o r e  S M T  m e m b e r s  n e e d  t o  g u i d e  S G B  o n  w h a t  i s  n e e d e d ,  w h a t  t o  d o  
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a n d  w h a t  n o t  t o  d o  i n  I L S .  S M T  s h o u l d  a l s o  i n f o r m  u s  o n  w h a t  i s  h a p p e n i n g  
i n  I L S ” .  

 

The responses  o f  SGBA 3  and  SGBB 3  ind ica ted  tha t  SMT 

members  needed  to  have  SGB ’s  a t tend  workshops  and  then  gu ide  

SGB’s  abou t  ILS.   The  ro le  and  respons ib i l i t y  o f  SMT members  

was  to  ensu re  tha t  a l l  the  s takeho lde rs  we re  we l l  in fo rmed  abou t  

ILS issues  (c f .3 .3 .4 ;  3 .4 .2 ;  3 .4 .3 ;  3 .4 .4 ;  3 .4 .5  &  3 .4 .7 ) .      

SGBC 1 ,  SGBC 3  and  SGBD 2  ind ica ted  tha t  t he re  had  never  been  

co l labo ra t ion  be tween them and  SMT  fo r  ILS (c f .  2 .4 .1 ;  2 .4 .2 .1  &  

2 .4 .2 .3 ) .    

SGBC 1  sha red  he r  expe r ience  l i ke  th i s :  

“ A s  f a r  a s  I  k n o w  a t  C  s c h o o l  t h e r e  h a s  n e v e r  b e e n  s o m e t h i n g  l i k e  S M T  
i n v o l v i n g  S G B  i n  I L S  m a t t e r s .  S M T  m e m b e r s  d o  t h e i r  t h i n g s  a l o n e ” .  

SGBC 3  suppo r ted  SGBC 1  and  sa id :  

“ I  a l s o  a g r e e  w i t h  w h a t  s h e  i s  s a y i n g ,  b u t  I  d o  n o t  h a v e  m u c h  t o  a d d  o n  t h a t  
a s  s h e  h a s  c l e a r l y  e x p l a i n e d  i t ” .    

SGB D 2  a lso  sha red  the  same expe r ience  as  SGBC 1  and  3  by  

say ing:   

“ N o ,  w e  w e r e  n o t  i n v o l v e d  i n  I L S  m a t t e r .  W e  o n l y  k n e w  t h a t  t h e  c l a s s  i s  

t h e r e .  L e t  m e  j u s t  i n t e r r u p t  y o u ,  t h e r e  i s  o n e  l e a r n e r  i n  g r a d e  1 ,  w i t h o u t  a n y  

d o u b t ,  t h a t  l e a r n e r  n e e d s  t o  b e  p l a c e d  a t  s p e c i a l  s c h o o l ” .  

From the  above  ment ioned  responses ,  i t  became ev iden t  t ha t  

SMT’s  needed to  es tab l ish  in i t ia t i ves  a imed a t  deve lop ing  and  

suppo r t ing SGB members  in  becoming  invo lved  in  ILS ma t te rs .   

 

5.10 .4 .  Invo lvement  in  the  p lanning and organ is ing  o f  ILS 

SMT members  and  SGB members  need  to  p lan  toge the r  f o r  

e f f ec t i ve  teach ing  and  lea rn ing ac t i v i t ies ;  the  encou ragement  o f  

pa r t i c ipa t ion  and  co l labo ra t ion  o f  ILS ac t i v i t ies ;  the  p romot ion  o f  
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con t inuous  p ro fess iona l  deve lopment  f o r  teache rs  and  the  

s t rengthen ing  o f  schoo l  se l f -managemen t   (RSA DoE 2002:15  

&Tondeu r  2008 :5 ) .  There fo re  an  inc lus i ve  schoo l  has  to  

encou rage  co l labo ra t ion  among SMT,  educa to rs ,  SGB and  pa ren ts  

f o r  the  pu rpose  o f  p lann ing ,  teach ing  and  suppo r t ing  lea rne rs  w i th  

l ea rn ing ba r r ie rs  (Soodack  2010 :329 ) .   

The  s i tua t ion  a t  th ree  ou t  o f  the  four  i nves t iga ted  schoo ls ,  

howeve r ,  revea led  tha t  the re  was no  to  ve ry  l im i ted  co l labo ra t ion  

among the  la t te r  s takeho lde rs  o f  those  schoo ls .  W hen  asked  abou t  

the i r  invo lvemen t  as  SGB members ,  the  response  o f  schoo l  B  was 

pos i t i ve  and  those  o f  schoo ls  A ,  C  and  D  less  encou rag ing.   

SGBB 2  honest l y  rep l i ed :  

“ T o  b e  h o n e s t ,  i n  e a c h  a n d  e v e r y t h i n g  t h a t  h a s  t o  b e  d o n e ,  e s p e c i a l l y  t h e  

m a j o r  o n e s  w h i c h  i n v o l v e  p l a n n i n g  a n d  o r g a n i s i n g ,  S M T  i n v o l v e s  u s  S G B  

m e m b e r s ” .  

SGBB 2  ind ica ted  tha t  schoo l  B  was  a l i gn ing i t se l f  w i t h  SASA as  

they had  the  capac i t y  o f  tak ing  respons ib i l i t y  f o r  respond ing to  

l oca l  needs  where  SMT members  and  SGB members  p lanned 

toge the r  f o r  e f fec t i ve  teach ing and  lea rn ing ac t i v i t ies  and  

co l labo ra t ion  in  con t inuous  p ro fess iona l  deve lopment  ac t i v i t ies  f o r  

teache rs .  (RSA DoE 2002:15  &  Tondeu r  2008 :5 ) .  

SGBA 3  made suggest ions  o f  wha t  cou ld  be  done  in  f u tu re  to  

suppo r t  the  ILS :   

“ D u r i n g  t h e  d r a f t i n g  o f  s t r a t e g i c  p l a n n i n g  o r g a n i s e d  b y  t h e  S G B ,  w e  m u s t  
i n c l u d e  I L S  c l a s s  a n d  a l s o  e n s u r e  t h a t  i t  a p p e a r s  o n  t h e  s c h o o l  t i m e - t a b l e  t o  
b e  s u c c e s s f u l ” .  

SGBC 1  fu r the r  ind ica ted  tha t  SMT members  seemed no t  to  a l i gn  

themse lves  w i th  the  SASA gu ide l ines  fo r  gove rnance  and  

p ro fess iona l  managemen t  o f  pub l ic  schoo ls  (RSA,  1996b:  Sec t ion  

20  &  21 ) ,  because  they  d id  no t  i nvo lve  SGB in  p lann ing and  

o rgan is ing  fo r  ILS (c f .2 .5 .2 ) .   
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“ A s  I  h a v e  s t a t e d  b e f o r e  S M T  m e m b e r s  d o  n o t  i n v o l v e  S G B  i n  p l a n n i n g  a n d  

o r g a n i s i n g  o f  I L S ” .  

SGBD 2  and  SGBC 2  a l so  revea led  the  same s i t ua t ion  o f  wha t  was 

expe r ienced  by  members  in  schoo ls  A  and  C.  Acco rd ing  to  them,  

SGB members  were  no t  rea l l y  invo lved  in  schoo l  ac t i v i t ies .  Th is  

v iew was a r t i cu la ted  by SGBC 2 :  

“ D u r i n g  o u r  t e r m  o f  o f f i c e ,  w e  w e r e  n e v e r  i n v o l v e d  a s  S G B  m e m b e r s  i n  a n y  

p l a n n i n g  a n d  o r g a n i s i n g  o f  t h i s  s c h o o l ” .  

SGBD 1  jus t  added to  t he  la t te r  v iew by  say ing:   

“ T h e  o n l y  t h i n g  t h a t  w a s  h a p p e n i n g  i s  m i s m a n a g e m e n t  o f  f u n d s .  F o r  

e x a m p l e  w e  h a d  a n  A G M  m e e t i n g  r e c e n t l y ,  w e  e x p e c t e d  r e p o r t s  f r o m  e a c h  o f  

t h e  f o l l o w i n g  m e m b e r s ,  c h a i r p e r s o n ,  s e c r e t a r y  a n d  t r e a s u r e r  b u t  n o n e  o f  

t h e m  p r e s e n t e d  a n y  r e p o r t .  A  n e w  e x e c u t i v e  c o m m i t t e e  w a s  s u p p o s e d  t o  b e  

e l e c t e d  t h e r e ,  b u t  i t  n e v e r  h a p p e n e d .  

The above  responses  ind ica ted  tha t  schoo l  B  was p rogress ive  w i th  

the  imp lementa t ion  o f  ILS.  A l l  SGB members  seemed to  be  

sa t is f ied  abou t  the  way they  we re  invo lved .  Fu r ther ,  i t  appea red  

tha t  SGB members  o f  schoo ls  A ,  C and  D were  no t  invo lved  o r  had  

ve ry  l im i ted  invo lvement  in  schoo l  ac t i v i t ies  by  SMT members .  

 

5.10 .5 .  Opin ions about  SMT 

The schoo l  po l i c ies  re la ted  to  behav iour  management ,  assessment  

p rocedu res ,  o rgan isa t ions  o f  suppo r t ,  p ro fess iona l  deve lopment  

need  to  re f lec t  the  schoo l ’s  respons ib i l i t y  towards  the  lea rn ing 

and  deve lopment  o f  lea rners  and  suppor t  f o r  educa to rs  (c f .  

2 .4 .1 .3 ) .  I t  shou ld  the re fo re  be  the  respons ib i l i t y  o f  SMT members  

to  ensu re  tha t  t he re  a re  such  po l ic ies  a t  the i r  schoo ls  in  o rde r  to  

p rov ide  the  SBST and  educa to rs  w i th  t he  suppo r t  they  need  to  

rende r  ILS .  The  responses  o f  SGB members  w i th  rega rd  to  the  
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l a t t e r  ind ica ted  tha t  the re  we re  suppo r t i ve  and  non -suppo r t i ve  

SMT members .   

 

5 .10 .5 .1 .  Suppor t ive  SMT members  

SGBB 2 ,  SGBB 3 ,  SGBC 2  and  SGBC 3  ind ica ted  tha t  SMT 

members  suppo r ted  the  SBST th rough  mee t ings  where  ILS mat te rs  

we re  commun ica ted  to  o the r  team members .  Educa to rs  we re  a lso  

encou raged  to  ho ld  meet ings  whe re  they  cou ld  sha re  in fo rma t ion  

and  d iscuss  how to  hand le  tasks  (c f .  2 .4 .1 ;  2 .4 .1 .3 ;  3 .4 ;  3 .5 ;  

3 .4 .3 ;  3 .4 .4 ;  3 .5 .3  &  3 .5 .4 ) .   SGBB 2  s ta ted  the  fo l lowing w i th  

rega rd  to  the  SMT 

“ T h e  S B S T  h a s  m e e t i n g s  w h e r e  t h e y  d i s c u s s  I L S  m a t t e r s .  S M T  m e m b e r s  
g i v e  t h e m  o p p o r t u n i t y  t o  d o  s o .  A n d  a t  t i m e s  o n e  S M T  m e m b e r  w i l l  b e  p a r t  
o f  t h a t  m e e t i n g  t o  t a k e  t h e  i n f o r m a t i o n  t o  t h e  m a n a g e m e n t ” .   

SGBB 3  added to  what  SGBB 2  ment ioned  by  say ing:  

“ E v e n  t h e  s t r u c t u r e  i t s e l f ,  i s  s u p p o r t i v e ”   

SGBC 2  h igh l i gh ted  h is  v iew abou t  SMT suppo r t .   He  ment ioned  

the  fo l lowing :  

I  t h i n k  S M T  s u p p o r t s  t h e  S B S T  b e c a u s e  t h e  p r i n c i p a l  p u s h e s  t h e  m e m b e r s  
t o  s u p p o r t  a n d  a s s i s t  t h e  I L S  e d u c a t o r .  

SGBC 3  a r t i cu la ted  the  SMT’s  suppo r t  w i th  rega rd  to  

i n f ras t ruc tu ra l  deve lopments  (c f .  3 .4 .4 ) .  He  had  the  fo l lowing  to  

say:  

“ I t  i s  t r u e  S M T  s u p p o r t s  t h e  S B S T  b e c a u s e  l a s t  t i m e  w e  h a d  a  m e e t i n g  t h e  
p r i n c i p a l  s a i d  s o m e t h i n g  a b o u t  t h e  v e r y  I L S  w h e r e  h e  i n d i c a t e d  t h a t  s c h o o l ’ s  
n e w  t o i l e t s  h a v e  r a m p s ” .  

Al l  o f  the  above  responses  ind ica ted  tha t  the  SMT members  o f  

schoo ls  B  and  C d id  invo lve  SGB members  in  resou rce  p lann ing 

ac t i v i t ies  and  s t ra teg ic  meet ings  (Van  de r  Merwe  et  a l .  2005:135 ) .   
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5.10 .5 .2 .  Non-suppor t ive  SMT members   

Acco rd ing  to  Ande rson  et  a l .  (2013 :122 ) ,  SMT members  and  

educa to rs  o f  schoo ls  rea l i se  tha t  the i r  ins t i tu t ions  have  lea rne rs  

w i th  lea rn ing ba r r ie rs ,  bu t  f o r  one  o r  o the r  reason  they  don ’ t  seem 

to  i nvo lve  SMT in  schoo l  in i t ia t i ves .  They  responded as  fo l low:     

SGBA 1 ,  SGBA 2  and  SGBD 2  ind ica ted  tha t  the  SMT  members  

we re  no t  suppo r t ive  o f  educa to rs  and  SBST in  suppor t ing lea rne rs  

w i th  lea rn ing  ba r r ie rs  ( c f .2 .4 .2 ) .  SGBA 1  lamented  rega rd ing the  

la t t e r  as  fo l l ows :   

“ L i k e  I  s a i d  S M T  m e m b e r s  d o  n o t  s u p p o r t  a n d  m a k e  f o l l o w - u p  o f  t h e  
p r o g r e s s  o f  I L S  c l a s s ” .   

SGBA 2  suppor ted  SGBA 1  by  say ing :  

“ I  a l s o  a g r e e  w i t h  h e r  t h a t  S M T  d o e s  n o t  s u p p o r t  S B S T  a s  w e l l  a s  I L S  
e d u c a t o r  b e c a u s e  t h e y  d o  n o t  k n o w  w h a t  i s  h a p p e n i n g  i n  t h a t  c l a s s .  T h e y  d o  
n o t  e v e n  c o l l a b o r a t e  w i t h  I L S  e d u c a t o r  t o  a s k  h e r  h o w  f a r  a r e  t h e  l e a r n e r s  i f  
t h e r e  i s  a n y t h i n g  t h e y  c a n  a s s i s t  h e r  w i t h ” .  

I f  SMT members  a re  no t  suppo r t ive ,  then  the  schoo l  i s  a t  r i sk  

l os ing  spec ia l i sed  educa to rs .  ILS  educa to rs  leave  the i r  jobs  

because  o f  lack  o f  adm in is t ra t i ve  suppo r t  in  Ma lawi  (Mbengwa 

2007 :71 ;  Thomas & D ipao la  2003 :14 ) .  

SGBD 2  gave  the  fo l lowing op in ion  abou t  the  ro le  o f  the  SMT:  

“ T h e  s t r u c t u r e  c a l l e d  S B S T  i s  t h e r e  o n l y  b y  n a m e ,  b u t  n o t  f u n c t i o n a l l y .  I L S  
e d u c a t o r  d o e s  n o t  g e t  a n y  s u p p o r t  f r o m  t h e  S M T .  M y  w i s h  i s  t h a t  t h e  s t a k e  
h o l d e r s  s h o u l d  n o t  e x p o s e  t h e i r  d i f f e r e n c e s  t o  o u t s i d e r s ,  b e c a u s e  e v e r y o n e  
c o m i n g  t o  t h i s  s c h o o l  c a n  s e e  t h e  t e n s i o n  t h a t  i s   b e t w e e n  t h e m ” .   

SGBD 1  asked  SGBD 2  whethe r  t he  SBST was in  ex i s tence :  

 “ D o e s  t h e  s t r u c t u r e  s t i l l  e x i s t ?  I f  i t  d o e s  i t  m u s t  h a v e  c o - o r d i n a t o r .  S o  I L S  
e d u c a t e  m u s t  s h o u t  f o r  h e l p  a n d  w e  a r e  h e r e  t o  s u p p o r t  h e r .  C a n  y o u  p l e a s e  
g i v e  m e  f u l l  i n f o r m a t i o n  o f  S B S T  w h e n  y o u  c o m e  n e x t  t i m e  b e c a u s e  I  w a n t  t o  
c o n v e r s a n t  w i t h  t h e  r o l e s  a n d  r e s p o n s i b i l i t i e s .  I  a m  h e r e  a s  S G B  m e m b e r ,  
n o t  a s  a  m e m b e r  o f  a n o t h e r  m e m b e r  o f  S G B ,  a s  t h a t  i s  w h a t  I  h a v e  o b s e r v e d  
t h a t  t h e r e  a r e  P r i n c i p a l ’ s  m e m b e r s  a n d  S e c r e t a r y ’ s  m e m b e r s .   
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Al though the  above  responses  ind ica ted  tha t  some o f  the  SMT 

members  we re  no t  suppo r t i ve ,  the re  m igh t  been  unde r l y ing 

mot i va t ion  fo r  th i s  ac t ion .  The  lack  o f  knowledge  and  

unde rs tand ing  o f  whom,  what  and  when  to  be  invo lved  in  ILS 

mat tes  m igh t  be  a  reason  as  to  why SMT’s  a re  no t  o r  pa r t ia l l y  

suppo r t ing SGB members  to  ge t  invo lved  in  ILS issues  (c f .  

2 .4 .2 .5 ) .  

 

5.10 .6 .  Address ing ILS chal lenges 

A rev iew in  SASA 2003  says  SGB members  in  co l labo ra t ion  w i th  

SMT members  a re  expec ted  to  take  a  s tep  to  manage the  e f fec ts  

o f  pove r t y  on  lea rne rs ,  f o r  examp le  lea rne rs  coming to  schoo l  

hungry ,  d i r t y ,  w i thou t  un i f o rm or  s ta t iona ry  o r  who come to  schoo l  

emot iona l l y  d is t ressed  need  to  be  g i ven  ex t ra  suppo r t  so  tha t  they 

can  lea rn .  W i th  rega rd  to  how the  SGB ass is t  the  schoo ls  to  

add ress  such  cha l lenges  they responded  as  fo l lows:  

SGBA 1 ,  SGBA 2 ,  SGBA 3 ,  SGBB 2 ,  SGBB 3 ;  SGBC 1 ,  SGBC 2 ,  

SGBC3,  SGBD 1  and  SGBD 2  a l l  acknowledged tha t  as  SGB 

members  they  had  to  suppo r t  a l l  the  s t ruc tu res  o f  the  schoo ls ,  

depend ing on  how they  we re  invo lved .  The re  was  there fo re  no  way 

they cou ld  p lay the i r  ro le  i f  they we re  no t  invo lved  and  in fo rmed 

abou t  schoo l  ma t te rs  tha t  conce rned  them.   

SGBB 3desc r ibed  h i s  suppor t  to  the  above  ment ioned  s t ruc tu res  

and  re i t e ra ted  tha t  pa ren ts  shou ld  be  encou raged  to  become 

invo lved  in  the  educa t ion  o f  the i r  ch i ld ren  espec ia l l y  those  w i th  

ba r r ie rs  to  lea rn ing and  deve lopmen t  ( c f .  2 .5 .1 ,  2 .5 .2  &  2 .5 .3 ) .  

SGBA 3  sa id :  

“ I  t h i n k  w e  d o ,  d u r i n g  p a r e n t s  m e e t i n g s  a n d  o t h e r  m e e t i n g s  w e  d o  p l e a d  

w i t h  p a r e n t s  a n d  m a k e  t h e m  a w a r e  a b o u t  S E N  l e a r n e r s  s o  t h a t  t h e y  c a n  a l s o  

s u p p o r t  t h e m ” .  
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Add ing  to  wha t  SGBB 3  has  sa id ,  SGBB 2  h igh l i gh ted  the  

fo l lowing:   

 “ D u r i n g  t h e  b u d g e t  m e e t i n g  w e  e n d o r s e  t h e  f a c t  t h a t  f u n d s  m u s t  b e  

a l l o c a t e d  f o r  t e a c h e r s  t o  a t t e n d  w o r k s h o p s  s o  t h a t  t h e y  c a n  b e  d e v e l o p e d  

a n d  g a i n  e x p e r i e n c e  i n  a r e a s  l i k e  I L S ,  s o  t h a t  t h e y  c a n  b e  a b l e  t o  a d d r e s s  

S E N  l e a r n e r s ’  c h a l l e n g e s ” .  

SGBB 1  suppo r ted  eve ry th ing tha t  had  been  sa id  by  SGBB 2  and  

SGBB 3 :  She  s ta ted  the  fo l lowing:   

“ I  d o n ’ t  k n o w  w h a t  t o  s a y ,  b u t  I  a g r e e  w i t h  w h a t  t h e  t w o  g e n t l e m e n  h a v e  
s a i d  b e c a u s e  w h a t  t h e y  h a v e  s a i d  i s  w h a t  i s  t r u l y  h a p p e n i n g  i n  o u r  s c h o o l ” .  

W ork ing  toge the r  as  a  team by  engag ing  SGB members  in  ILS is  

c ruc ia l  f o r  the  success  o f  ILS and  i t  p romo tes  ownersh ip  and  

enab les  members  to  ca r ry  ou t  the i r  ro les  and  respons ib i l i t i es  

acco rd ing to  t he  po l icy  (Medn ick  2007 :155   &  Fon  2011 :58 ) .  

SGBC 1  ind ica ted  tha t  one  o f  the  SGB members  was one  o f  the  

SBST members .   She  remarked  as  fo l low to  the  la t te r :   

“ W e  g i v e  s u p p o r t  i n  t h e  s e n s e  t h a t  o n e  o f  S G B  m e m b e r s  i s  S B S T  m e m b e r .  
W e  h a v e  a l s o  e n s u r e d  t h a t  t h e  I L S  e d u c a t o r  h a s  n e c e s s a r y  q u a l i f i c a t i o n s .  
A n d  w e  a l s o  a v a i l  o u r s e l v e s  w h e n  w e  a r e  n e e d e d ” .   

SGBA 3  suggested  tha t  the  va r ious  s takeho lde rs  cou ld  fo rm sub -

commi t tees  (c f .  2 .4 .1 ;  2 .4 .1 .3 ;  2 .5 .2  &  3 .2 .3 .6 ) .  He  pu t  h i s  v iew 

l i ke  th i s :  

 “ I  t h i n k  w e  S G B ,  S M T  a n d  S B S T  a n d  p a r e n t s  m u s t  f o r m  s u b - c o m m i t t e e  
w h e r e  w e  c a n  a d d r e s s  I L S  c h a l l e n g e s  a n d  v i s i t  o t h e r  s c h o o l s  w h i c h  r e n d e r  
I L S  s u c c e s s f u l l y  t o  l e a r n  f r o m  t h e m  h o w  t h e y  o p e r a t e  s o  t h a t  s u p p o r t  I L S  
e d u c a t o r ” .  

SGBA 2  added to  what  SGBA 3  had  sa id :  

“ W e  S G B  m e m b e r s  n e e d  t o  m e e t  a n d  d i s c u s s  w h a t  c h a l l e n g e s  d o  I L S  
e d u c a t o r  h a s  a n d  f i n d  a  w a y  o f  h o w  w e  c a n  a s s i s t  a n d  s u p p o r t  h e r .  W e  m u s t  
a l s o  g e t  f e e d b a c k  o n  t h e  p r o g r e s s  o f  I L S  c l a s s ” .  

Al l  o f  the  above  responses  ind ica ted  tha t  SGB members ,  whe the r  

i nvo lved  o r  no t  invo lved ,  acknowledged co l labora t ion  o r  wo rk ing 

toge the r  as  pa r tne rs  o r  teams  as  c ruc ia l  in  suppo r t ing  and  
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p rov id ing  a  conduc ive  a tmosphe re  fo r  the  p romot ion  o f   ILS a t  

schoo l  leve l  (Leh lo la  2011 :24 ;  Mbengwa  2007 :74  &  RSA DoE 

2002 :23 ) .  

 

5.11 .  CONLUSION 

Th is  chap te r  p resen ted  d i f f e ren t  op t ions  o f  th ree  d i f f e ren t  f ocus  

g roups  inc lud ing;  SMT members ,  SBST members ,  educa to rs  and  a  

g roup  o f  SGB members .  D i f f e ren t  responses ,  though  in te r - re la ted  

in te rv iew schedu les  we re  p resen ted ,  ana lysed  and  repo r ted .  A l l  

the  pa r t i c ipan ts  a l l uded  to  the  i ssues  and  cha l lenges  fac ing the i r  

schoo ls  w i th  regard  to  the  render ing  o f  e f f ec t i ve  ILS,  t he  leve l  o f  

suppo r t  p rov ided  by  d i f f e ren t  s takeho lde rs  and  the  suggest ions  on  

how ILS  can  be  improved  a t  the  Motheo  c lus te r ing  schoo ls ,  so  tha t  

some o f  these  schoo ls  can  no  longe r  be  regarded  as  poo r  

pe r fo rm ing schoo ls .  Each  g roup  h igh l i gh ted  cha l lenges  fac ing 

them as  a  g roup ,  a l though  most  o f  the  cha l lenges  f rom a l l  the  

schoo ls  a re  a l so  in te r - re la ted .  F rom a l l  the  four  schoo ls ,  on ly  one  

schoo l  appea rs  to  be  imp lement ing  e f fec t i ve  ILS,  because  o f  the  

ro le  p layed  by  SMT  members .  SMT members  o f  the  th ree  schoo ls  

need  to  do  se l f - in t rospec t ion  on  the i r  ro le  in  rende r ing  ILS a t  t he i r  

respec t i ve  schoo ls .   
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                                  CHAPTER 6  

F INDINGS,  RECOMMENDATIONS AND CONCLUSION 

 

6 .1 .  INTRODUCTION 

The fo rego ing chap te r  gave  an  accoun t  o f  the  d iscuss ion  o f  

resu l ts  on  responses  f rom SMT members ,  SBST members ,  

educa to rs  and  SGB members .  Conc lus ions  and  recommendat ions  

based  on  the  l i te ra tu re  and  empi r ica l  s tudy  a re  d i scussed  be low.   

 

6.2 .  RESE ARCH F INDINGS 

Th is  s tudy  focused  on  gu ide l ines  tha t  a re  suggested  in  o rde r  to  

improve  the  fou r  key  management  tasks  tha t  SMT members  a re  

cha l lenged  wi th  in  rende r ing  ILS  a t  pub l ic  p r imary  schoo ls  in  the  

Motheo  c lus te r  o f  schoo ls .  The  f ind ings  a re  p resen ted  as  they 

re la te  to  the  fou r  ques t ions  be low,  name ly :  the  mean ing o f  ILS in  

the  South  A f r i can  con tex t ;  the  ro le  o f  SMT members  in  rende r ing 

ILS;   i ssues  and  cha l lenges  fac ing SMT members  in  rende r ing ILS 

and  suggested  gu ide l ines  fo r  the  improvemen t  o f  the  four  

managemen t  tasks  fo r  SMT ’s  in  rende r ing ILS.  

 

6.2 .1 .  What  does ILS  enta i l  in  the  South Af r ican  contex t? 

Per ta in ing  to  the  above research  ques t ion ,  the  fo l low ing 
f ind ings emanated  f rom the  s tudy:   

•  The  l i te ra tu re  consu l ted  fo r  th is  s tudy  toge the r  w i th  mos t  o f  

the  pa r t i c ipan ts ’  responses  de f ined  ILS as  a  sys tem o f  

suppo r t  f o r  bo th  educa to rs  and  learne rs ,  w i th  the  purpose  o f  

p rov id ing  oppo r tun i t ies  t o  bo th  lea rne rs  w i th  and  w i thou t  
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l ea rn ing bar r ie rs ,  so  tha t  they  can  be  success fu l  i n  the i r  

l ea rn ing (c f .  7 .1 ;  5 .7 .1 ;  5 .8 .1 ;  5 .9 .1  &  5 .10 .1 )  

•  In  the i r  unde rs tand ing  o f  va r ious  de f in i t ions  w i th  rega rd  to  

ILS,  pa r t i c ipan ts  acknowledged tha t  bo th  lea rne rs  w i th  and  

w i thou t  lea rn ing ba r r ie rs  shou ld  be  inc luded  and  

accommoda ted  in  ma ins t ream schoo ls  w i thou t  be ing 

d isc r im ina ted  aga ins t .  A  few o f  the  pa r t i c ipan ts ,  however ,  

ment ioned  tha t  the  inc lus ion  o f  lea rne rs  w i th  ba r r ie rs  to  

l ea rn ing in  the  ma ins t ream was  a  cos t -e f f ec t i ve  measure ,  

wh ich  inc reased  the  wo rk load  o f  educa to rs  (c f .  1 .8 ;  2 .4 .2 ;  

5 .7 .1  &  5 .8 .1 . )  

•  Lea rne rs  w i th  l ea rn ing ba r r ie rs  we re  iden t i f ied  by  c lass  

educa to rs ,  who  shou ld  app ly  d idac t i c  ass is tance  to  l ea rne rs  

be fo re  re fe r r ing them to  the  SBST (c f .2 .4 .1 ;  2 .4 .1 .2 ;  2 .4 .1 .3 ;  

5 .7 .2 ;  5 .7 .12 .4 ;  5 .8 .1  &  5101 ) .   

•   In  gene ra l  pa r t i c ipan ts  we re  aware  o f  the  leve ls  o f  suppor t  

as  p roc la imed in  the  S IAS document  ( c f .  2 .4 .1 .3 ;  5 .7 .1 ;  

5 .8 .1 ;  5 .9 .1  &  5 .10 .1 )  

•   Most  o f  the  SMT members ,  educa to rs  and  SGB members  

we re ,  howeve r ,  no t  conve rsan t  w i th  the  con ten t  o f  the  

Sc reen ing,  Iden t i f i ca t ion ,  Assessment  and  Suppor t  (S IAS)  

s t ra tegy  and  i t s  re la ted  p rocess  and  p rocedu res  to  be  

fo l lowed (c f .  2 .4 ;  2 .4 .2 ;  5 .7 .11 ;  5 .6  &  5 .9 .5 .2 )   

•  W i th  rega rd  to  the  emp i r i ca l  s tudy on ly  two  ou t  o f  the  four  

schoo ls  had  fu l l y  imp lemented  the  S IAS  s t ra tegy  (c f .5 .7 .11 ;  

5 .8 .6  &  5 .9 .5 .2 )     

•  The  responses  o f  pa r t i c ipan ts  revea led  tha t  they were  aware  

o f  the  po l ic ies  unde r l y ing ILS inc lud ing ,  f o r  examp le  the  

Sou th  A f r i can  Schoo ls  Ac t ,  Educa t ion  W hi te  Pape r  6 ,  the  B i l l  

o f  R igh ts ,  adm iss ion  and  language po l ic ies  (c f .  2 .4 .1 ;  

2 .4 .2 .2 ;  2 .5 .2 ;  5 .7 .1 ;  NB  

•  W i th  regard  to  who  shou ld  rende r  ILS,  i t  was  c lear  tha t  a l l  

the  s takeho lde rs  ( the  SMT,  SBST,  SGB,  DBST,  educa to rs ,  
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pa ren ts ,  hea l th  p ro fess iona ls ,  e tc . )  we re  aware  o f  the  fac t  

tha t  they  had  to  suppo r t  leane rs  w i th  ba r r ie rs  to  lea rn ing  (c f .  

2 .4 .1 .3 ;  2 .4 .5 .1 ;  3 .2 .3 .6 ;  3 .3 .2 ;  3 .4 .3 ;  3 .4 .4 ;  3 .4 .5 ;  3 .5 .3 ;  

5 .7 .6 ,  5 .8 .3 .1  &  5 .10 .2 )  

•   The  Cu r r icu lum Assessmen t  and  Po l icy  Gu ide l ines  (CAPs)  

sugges ted  the  es tab l ishmen t  o f  p rogrammes o r  in te rven t ions  

to  ove rsee  o the r  ca tego r ies  o f  ba r r ie rs  to  lea rn ing  and  

deve lopment  i n  ma ins t ream schoo ls  (c f .  2 .4 .2 ;  2 .5 .4 ;  3 .3 .3 ;  

5 .7 .3 ;  5 .7 .5 ;  5 .7 .6  &  5 .7 .8 ) .   
 

6 .2 .2 .  What  i s  the  ro le  o f  SMT in  render ing ILS? 

Per ta in ing to  the  above  resea rch  ques t ion ,  the  f ind ings  emanated  

f rom the  s tudy  a re  ca tegor i sed  and  d i scussed  unde r  the  e igh t  

managemen t  sk i l l s / tasks  d iscussed  in  chap te r  th ree .  

 

6.2 .2 .1 .  P lanning 

•  Educa to rs  o f  schoo ls  A ,  C and  D were  in  need  o f  in -serv i ce  

t ra in ing and  long te rm workshops fo r  ILS  f rom the  DBST.  

Th rough  p lann ing ,  SMT members  p repa red  the  schoo l  f o r  

changes so  tha t  reac t ions  to  t he  con textua l  cha l lenges  wou ld  

be  p roac t i ve  (c f .  2 .4 .1 .3 ;  3 .4 .1 ;  3 .5 .1 ;  5 .8 .3  &  5 .10 .4 ) .   

•  A l l  schoo ls  we re  requ i red  to  make  reasonab le  ad jus tments  

f o r  lea rne rs  w i th  spec ia l  needs  by  p repa r ing and  t ra in ing 

educa to rs  to  inc lude  lea rne rs  w i th  lea rn ing  bar r ie rs  to  

l ea rn ing and  deve lopment  in  ma ins t ream c lasses .  The re fo re ,  

the  SMT needed to  app roach  the  DBST fo r  on -go ing teache r  

t ra in ing  sess ions  and  wo rkshops ea rmarked  fo r  bo th  

educa to rs  and  SMT  members  (c f .  2 .4 .1 .3 ;  5 .7 .2 ;  5 .8 .4 .2  &  

5 .8 .4 ) .   
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•  One o f  the  core  func t ions  o f  the  SMT  was to  p rov ide  ind i rec t  

suppo r t  t o  lea rne rs  th rough  ass is t ing educa to rs  and  the  

SBST in  imp lement ing  cu r r i cu lum and  ins t i tu t iona l  

deve lopment  in i t ia t i ves .  Teach ing and  learn ing  ac t i v i t ies  and  

the  schoo l  env i ronment  needed to  be  respons ive  to  the  fu l l  

l ea rn ing needs  o f  a l l  l ea rne rs  (c f .  2 .4 .1 .3 ;  2 .4 .2 ;  3 .3 ;  3 .4 .1 ;  

3 .5 ;  5 .7 .2 ;  5 .7 .4 ;  5 .8 .4 ;  5 .9 .4  &  5 .10 .5 .1 ) .    

•  Genera l l y ,  a  lack  o f  p lann ing,  o rgan is ing ,  l ead ing and  con t ro l  

by  SMT members  fo r  ILS  educa to rs  and  lea rne r  ac t i v i t ies  

we re  ev iden t  a t  schoo ls  A ,  C and  D .  I t  seemed tha t  the  SMT 

o f  schoo l  B  invo lved  the i r  s ta f f  in  p lann ing ac t i v i t ies .  The  

researche r  had  iden t i f ied  p lann ing ,  o rgan is ing lead ing and  

con t ro l  as  the  key  management  sk i l l s / tasks  wh ich  cou ld  be  

app l ied  by SMT members  fo r  the  success  o f  ILS (c f .  2 .4 .2 ;  

3 .3 ;  3 .4 ;  3 .5 ;  5 .7 .4 ;  5 .7 .6 ;  5 .8 .3 .3 ;  5 .7 .9  &  5 .10 .4 )   
 

6 .2 .2 .2 .  Organis ing 

•  The  es tab l ishmen t  o f  a  f unc t iona l  SBST was  the  

respons ib i l i t y  o f  the  p r inc ipa l ,  who  had  to  ensu re  tha t  the  co -

o rd ina to r  was  a  SMT member  (c f .  2 .4 .1 .3 ;  3 .2 ;  3 .3 ;  3 .4 ;  3 .5 ;  

5 .7 .2  &  5 .8 .4 .2 ) .   

•  I t  was  ev iden t  tha t  SMT members  o f  schoo ls  A ,  B  and  D  d id  

no t  ava i l  enough space  and  t ime  fo r  the  o rgan isa t ion  o f  ILS 

ac t i v i t ies  and  in i t ia t i ves  (c f .  2 .4 .2 .4 ;  2 .4 .2 .5  3 .3 ;  3 .4 ;  3 .5 ;  

5 .7 .12 .5 ;  58 .7 .1 ;  5 .9 .6 .1 ) .   

•  The  c lass room s t ruc tu res  and  in f ras t ruc tu re  a t  schoo ls  a t  the  

t ime were  no t  conduc ive  fo r  ILS.  In  genera l ,  SMT members  

lacked  capac i t y  in  o rgan is ing an  approp r ia te  lea rn ing 

env i ronment  f o r  lea rne rs  w i th  ba r r ie rs ;  adequate  c lassroom 

space ;  c lear  a r rangemen ts  fo r  teach ing  and  lea rn ing  and  the  

deve lopment  o f  resou rces  (c f .  2 .4 .2 .4 ;  2 .4 .2 .5  3 .3 ;  3 .4 ;  3 .5 ;  

5 .8 .7 .1 ;  5 .9 .4 .1 ;  5 .9 .2  &  5 .10 .5 .2 ) .  
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6.2 .2 .3 .  Lead ing 

•  SMT members  o f  schoo ls  A ,  C and  D  seemed unaware  o f  the  

t ype  o f  cu r r icu lum taugh t  to  lea rne rs  w i th  bar r ie rs  to  

l ea rn ing.  On ly  SMT members  o f  A  schoo l  appea red  to  

ove rsee  tha t  lea rne rs  w i th  ba r r ie rs  we re  taugh t  the  same  

cur r icu lum,  wh i ls t  they a lso  seemed to  mon i to r  to  whe the r  i t  

was  ad jus ted  to  su i t  the  needs  o f  lea rne rs .  Aspec ts  tha t  

needed to  be  d i f fe ren t ia ted  in  the  cu r r i cu lum were  con ten t ,  

teach ing  methodo log ies ,  lea rn ing env i ronment  and  

assessmen t  (c f .  3 .2 .2 .5 ;  3 .3 ;  3 .3 .1 ,  3 .3 .2 ;  3 .3 .3 ;  3 .3  &  5 .7 .2 )  

•  The  ILS c lass  a t  schoo ls  was in fo rma l l y  taugh t  by  the  

educa to rs  who were  no t  adequate ly  qua l i f i ed  and  

expe r ienced  fo r  the  pos i t ion .   I t  was  c lea r  tha t  SMT members  

needed to  be  t ra ined  and  to  become conversan t  w i th  I LS 

po l ic ies  (c f .  3 .3 .2 ;  3 .3 .2 .1 ;  3 .3 .2 .2 ;  3 .3 .2 .3 ;  3 .3 .2 .4 ;  5 .7 .7 ;  

5 .8 .7 .2  &  5 .9 .6 .3 ) .  

•  SMT members  o f  schoo ls  A ,  C  and  D  appeared  no t  to  be  fu l l y  

i nvo lved  in  ass is t i ng and  suppo r t ing  educa to rs  and  SBST in  

ILS ac t i v i t ies .  E f fec t i ve  imp lementa t ion  o f  ILS requ i red  the  

SMT members ,  par t i cu la r l y  the  p r inc ipa l  to  rea l ise  the i r  ro les  

in  se t t ing the  tone  and  ensu r ing tha t  dec is ions  we re  made,  

cha l lenges  we re  met  and  tha t  p rocesses  we re  suppo r ted  in  

l i ne  w i th  the  ph i losophy  o f  inc lus ion  (c f .  3 .2 .1 ;  3 .2 .2 ;  3 .3 ;  

3 .4 ;  3 .5 ;  5 .7 .4 ;  5 .8 .2 ;  5 .9 .4  &  5 .10 .4 ) .   

•  SMT members  o f  schoo ls  A ,  C,  and  D seemed  no t  to  take  

leade rsh ip  on  c rea t ing  a  conduc ive  env i ronmen t  fo r  I LS a t  

the i r  respec t i ve  ins t i tu t ions  (c f .  2 .4 .2 ;  2 .4 .2 .1 ;  2 .4 .2 .5 ;  

5 .8 .4 .1 ;  5 .9 .4 .1  &  5 .10 .5 ) .   

•  The  SMT members  o f  schoo l  B  appea red  to  have  made a  

conce r ted  e f fo r t  i n  invo lv ing educa to rs  and  o ther  re levan t  

s takeho lde rs  in  ILS  mat te rs .  SMT members  in  con junc t ion  

w i th  educa to rs  add ressed  gaps  and  ove r laps ,  ra t iona l ised  

s t ruc tu ra l  a r rangements  to  be  imp lemented  in  schoo ls ,  
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i den t i f ied  the  co-o rd ina to r  f o r  the  SBST and  seemed to   

p rov ide  c lear  leade rsh ip  (c f .  2 .4 .1 ;  2 .4 .1 .3 ;  2 .5 .2 ;  3 .2 .3 .6 ;  

3 .3 .2 ;  3 .3 .3 ;  3 .3 .4 ;  3 .4 ;  3 .5 ;  3 .4 .8 ;  5 .7 .8 .5 ;  5 .8 .2 ;  5 .8 .6  &  

5 .10 .4 )  and  c f .    

 

6.2 .2 .4 .  Communica t ion  

•  SMT members  o f  schoo ls  A ,  C and  D appea red  to  be  

neg lec t ing ILS c lasses  (c f .2 .4 .2 .1 ;  2 .4 .2 .5 ;  5 .9 .4 .1  &  

5 .10 .5 .2 )   

•  The  lack  o f  co l labo ra t ion  and  commun ica t ion  among 

s takeho lde rs  w i th  rega rd  to  ILS a t  schoo ls  A ,  C  and  D ,  

seemed to  nega t i ve l y  a f f ec t  the  func t iona l i t y  and  

e f fec t i veness  o f  ILS .  Commun ica t ion  and  co l labo ra t ion  serve  

as  the  co rne rs tones  fo r  e f f i c iency  and  e f fec t i veness  o f  any 

mu l t i -d i sc ip l ina ry  team.  SMT members  needed to  ensu re  

e f fec t i ve  commun ica t ion  be tween SMT,  SBST,  DBST,  SGB,  

educa to rs  and  pa ren ts  (c f .  2 .4 .2 ;  3 .2 .2 .6 ;  3 .2 .2 .7 ;  3 .2 .3 .6 ;  

3 .3 .4 ;  3 .4 .4 ;  5 .7 .5 ;  5 .8 .5 ;  5 .9 .5 .2  &  5 .10 .3 )  

•  In  schoo ls  A  and  C ,  there  seemed to  be  l im i ted  oppor tun i t ies  

f o r  open  d i scuss ions  abou t  ILS.  In  schoo l  B ,  i t  appea red  tha t  

a l l  s takeho lde rs  met  a t  regu la r  in te rva ls  and  appeared  to  be  

upda ted  w i th  ILS leg is la t ion  and  issues  (c f .  2 .4 .2 ;  3 .3 ;  3 .4 ;  

3 .5 ;  3 .2 .3 .6 ;  5 .7 .7 ;  5 .8 .7  &  5 .10 .3 ) .   
 

6.2 .2 .5 .  Mot iva t ion 

•  The  SMT members  o f  schoo l  A  had  fo r  the  dura t ion  o f  th is  

s tudy ,  no t  o rgan ised  any ILS in -se rv i ce  t ra in ing and  

wo rkshops fo r  educa to rs .  Fo r  educa to rs  to  be  ab le  to  

supe rv ise  and  mon i to r  lea rners  w i th  lea rn ing  ba r r ie rs  and  

deve lopment ,  the  SMT needed to  ensu re  tha t  teache rs  

a t tended in -serv i ce  t ra in ing and  wo rkshops on  ILS (Mo jak i  
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2009 :46 ;  Thomas & D ipao la  2003 :18 ) .  The  pu rpose  shou ld  be  

to  equ ip  them wi th  knowledge  and  sk i l l s ,  wh ich  they  cou ld  in  

tu rn  sha re  w i th  pa ren ts  (c f .  3 .2 .2 ;  3 .2 .3 ;  3 .3 ;  3 .4 ;  3 .5 ;  5 .8 .3 ;  

5 .8 .4 .2  &  5 .9 .6 .3 ) .  

•  The  DBST prov ided  insu f f i c ien t  and  inadequate  t ra in ing to  

schoo ls  in  genera l .  L im i ted  suppo r t  was  rende red  to  SMT 

members ,  SBST and  educa to rs  w i th  rega rd  to  i l lus t ra t i ve  

lea rn ing p rogrammes ,  lea rn ing suppo r t  mate r ia l ,  assessment  

too ls  e t c .  (c f .  2 .4 .2 ;  3 .2 .3 .3 ;  3 .4 .5 ;  5 .7 .12 .1 ;  5 .8 .7 .2  &  

5 .9 .6 .3 ) .   

 

6.2 .2 .6 .  Negot ia t ion  

•  SMT members  o f  ma ins t ream schoo ls  seemed no t  to  t ake  

respons ib i l i t y  in  seek ing p ro fess iona l  suppo r t  f rom spec ia l  

schoo ls  as  a  measu re  o f  success fu l l y  manag ing ILS  (c f .  

2 .4 .1 .1 ;  2 .4 .2 ;  2 .4 .2 .5 ;  3 .2 .2 .1 ;  3 .3 .1 ;  3 .4 ;5 .7 .3 ;  5 .10 .3 ) .   

•  SMT members  o f  schoo ls  A  and  C  appea red  no t  to  app ly  

nego t ia t ion  sk i l l s  on  beha l f  o f  a l l  the  s takeho lde rs  who were  

invo lved  in  rende r ing  ILS  to  lea rne rs  w i th  spec ia l  needs .  

SMT members  o f  schoo l  B  had  nego t ia ted  w i th  spec ia l  

schoo ls ,  the  Motheo  FET Co l lege  and  the  o the r  c lus te r  

schoo ls  f o r  ass is tance  w i th  p ro fess iona l  deve lopment  

ac t i v i t ies  (c f .  3 .2 .2 .6 ;  3 .2 .2 .7 ;  3 .2 .3 .6 ;  3 .3 .4 ;  3 .4 .4 ;  3 .4 .7 ;  

5 .7 .8 ;  5 .9 .4 .1 ;  &  5 .10 .3 ) .   

•  Schoo l  D had ,  howeve r ,  made a  conce r ted  e f fo r t  to  nego t ia te  

and  l ia ise  w i th  the  loca l  Po l ice  Serv i ces  and  the  Depa r tmen t  

o f  Soc ia l  Deve lopmen t  f o r  add i t iona l  suppo r t  (c f .  2 .4 .1 ;  

3 .2 .3 .6 ;  3 .4 .4 ;  3 .4 .7  &  5 .9 .1 .2 ) .  
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6.2 .2 .7 .  Conf l ic t  management  and prob lem so lving  

•  The  SMT members  and  educa to rs  who had  rece ived  t ra in ing 

f rom schoo ls  C and  D s t i l l  needed fu r ther  t ra in ing and  more  

wo rkshops.  The  lack  o f  t ra in ing  seemed  to  a f f ec t  the  qua l i t y  

o f  teach ing  and  lea rn ing  as  we l l  as  the  ove ra l l  pe r fo rmance  

o f  the  schoo ls  (c f .  3 .2 .2 ;  3 .2 .3 ;  3 .2 .4 ;  3 .2 .5 ;  5 .8 .7 .1  &  

5 .8 .7 .2 )  

•  In  gene ra l ,  SMT members  seemed  no t  to  take  the  in i t ia t i ve  to  

ga the r  the  fo l l ow-up  resu l t s  o f  lea rne rs  who had  been  tes ted  

by the  DBST.   Th is  seemed to  be  a  common prob lem o f  the  

Motheo  c lus te r ing schoo ls  (c f .  2 .4 .2 ;  3 .4 .8 ;  5 .9 .5  &  5 .10 .5 .2 )  

SMT members  needed  to  app ly  the i r  p rob lem so lv ing sk i l l s  in  

th i s  rega rd .  

 

6.2 .2 .8 .  Control l ing 

•  Schoo ls  A  and  B  used  the i r  own means o f  t ranspor t  t o  take  

lea rne rs  to  the  DBST fo r  tes t ing .  The  reason  fo r  th i s  seemed 

to  be  budget ing cons t ra in ts  expe r ienced  by  the  DBST 

o f f i c ia l s  ( c f .  2 .4 .1 .3 ;  2 .4 .2 ;  3 .5 .4 ;  5 .7 .12 ;  5 .8 .4 .2  5 .9 .6 ) .   

•  ILS c lasses  o f  schoo ls  A  and  D d id  no t  appea r  on  the  s ta f f  

es tab l ishmen t  o f  the  yea r  i n  ques t ion  due  to  the  lack  o f  

mon i to r ing o f  ILS ac t i v i t ies  by SMT members  (c f .  2 .4 .1 .3 ;  

2 .4 .1 ;  2 .4 .2 ;  3 .3 ;  3 .4 ;  3 .5 ;  5 .7 .3 ;  5 .8 .6 ) .  

•  The re  appeared  to  be  a  lack  o f  mon i to r ing f rom SMT 

members  w i th  rega rd  to  the  imp lementa t ion  o f  the  S IAS 

s t ra tegy  and  the  use  o f  s t ipu la ted  c r i te r ia  in  assess ing 

lea rne rs  w i th  ba r r ie rs  to  lea rn ing (c f .  2 .4 .1 .3 ;  2 .4 .1 ;  2 .4 .2 ;  

3 .3 ;  3 .4 ;  3 .5 ;  5 .7 .9  &  5 .8 .4 ) .   
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6.2 .3 .  What  are  the  issues and chal lenges fac ing SMT member  
in  render ing ILS  in  pr imar y schools? 
 

 

6.2 .3 .1 .  Dis tr ic t  suppor t  

•  Poo r  suppo r t  se rv i ce  de l i ve ry  f rom the  DBST a f fec ted  a l l  f ou r  

schoo ls  nega t i ve l y  because  the  LSFs  de layed  wi th  the  

resu l ts  a f te r  tes t ing  lea rners .  ( c f .  2 .4 .1 ;  2 .4 .2 ; .8 .7 .2 ;  5 .9 .6  &  

•  The  re jec t ion  o f  lea rne rs  w i th  spec ia l  needs  f rom ma ins t ream 

schoo ls  was  a  g rea t  cha l lenge  fo r  SMT members ,  because  

they seemed to  adm i t  these  lea rners  a t  the i r  schoo ls .  Poo r  

academ ic  pe r fo rmance  impac ted  nega t i ve l y  on  schoo l  resu l t s  

( c f .  2 .4 .1 ;  2 .4 .2  &  5 .10 .1 ) .   

 

6.2 .3 .2 .  Pol ic y implementa t ion 

•  The  language issue  was one  o f  the  reasons  why mos t  

l ea rne rs  w i th  spec ia l  needs  f rom a l l  f ou r  schoo ls  cou ld  no t  

be  accommoda ted  a t  spec ia l  schoo ls  -  th is  s i tua t ion  seemed 

to  f rus t ra te  lea rne rs  and  demora l ise  a l l  pa r t ies ,  inc lud ing  

SMT members ,  invo lved  in  rende r ing  suppo r t  (c f .  2 .4 .2 ;  2 .5  &  

5 .8 .7 .2 ) .  Too  s t r i c t  c r i t e r ia  se t  by  the  F ree  S ta te  Depa r tmen t  

o f  Educa t ion  was v iewed as  one  o f  the  reasons  as  to  why 

o ther  schoo ls  d id  no t  have  o f f i c ia l  ILS.  The  lack  o f  t ra in ing 

on  the  S IAS s t ra tegy  seemed to  a f f ec t  the  imp lementa t ion  o f  

EW P 6  in  schoo ls  A ,  C and  D (c f .  2 .4 .1 .2 ;  2 .4 .2 .1 ;  2 .4 .2 .2 ;  

2 .4 .2 .3 ;  2 .4 .2 .4 ;  2 .4 .2 .5 ;5 .7 .11 ;  5 .8 .7 .2  &  5 .9 .6 .3 ) .   

•  Ove rc rowd ing in  c lasses  espec ia l l y  whe re  lea rne rs  had  to  be  

iden t i f ied ,  made  i t  d i f f i cu l t  f o r  educa to rs  to  i den t i f y  most  o f  

the  lea rne rs  w i th  l ea rn ing ba r r ie rs  ( c f .  2 .4 .1 ;  2 .4 .2 ;  5 .8 .7 .2  &  

5 .9 .6 .1 ) .  

•   SMT  members  we re  ob l i ga ted  to  respond  to  i ssues  o f  

pe r fo rmance .  The lack  o f  o rgan is ing  fo r  ILS by  SMT members  
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i n   schoo ls  A ,  C and  D m igh t  be  a  poss ib le  cause  why ILS 

educa to rs  cou ld  no t  rende r  ILS e f fec t i ve l y ,  even  w i th  the   

ava i lab i l i t y  o f  LTSM and  resources  (c f .  2 .4 .2 ;  2 .4 .2 .4 ;  

2 .4 .2 .5 ;  3 .5 ;  3 .5 .2 ;  5 .7 .7 ;  5 .8 .6 ;  5 .9 .3 .2  &  5 .10 .5 .2 ) .   

•  The  incapac i t y  o f  lead ing educa to rs  and  SMT members  o f  in  

schoo ls  A ,  C and  D seemed to  be  the  reason  why most  

l ea rne rs  we re  no t  i den t i f ied  fo r  re fe r ra l  -  educa to rs  needed 

gu idance  on  how to  f o l low the  S IAS  s teps  (c f .  2 .4 .2 ;  2 .4 .2 .5 ;  

3 .5 ;  3 .5 .3 ;  5 .8 .7  &  5 .7 .8 .1 ) .    

•  The  lack  o f  mon i to r ing o f  ILS  suppo r t  by  SMT members  m igh t  

be  the  reason  why educa to rs  d id  no t  mod i f y  o r  d i f f e ren t ia te  

the  cur r i cu lum to  su i t  SEN lea rne rs  (c f .  2 .4 .2 ;  2 .4 .1 .3 ;  

2 .4 .2 .4 ;  3 .5 .2 ;  3 .5 .4  5 .8 .6 ;  5 .9 .4 .1  &  5 .9 .3 .2 ) .  

•   ILS  educa to rs ,  who  a t tempted  to  mod i f y  the  cu r r icu lum to  

su i t  lea rne rs  w i th  ba r r ie rs  to  l ea rn ing ,  came  ac ross  as  be ing  

unce r ta in  o f  how to  do  the  mod i f i ca t ions  (c f .  2 .4 .2 ;  2 .4 .1 .3 ;  

2 .4 .2 .4 ;  3 .5 ;  3 .5 .2 ;  3 .5 .4 ;  5 .8 .7 .1  &  5 .9 .6 .3 ) .   

 

6.2 .3 .3 .  Tra in ing 

•  The  lack  o f  ILS  t ra in ing fo r  bo th  educa to rs  and  SMT 

members  seemed  to  be  the  reason  fo r  the  ine f fec t i ve  

rende r ing o f  suppo r t  a t  schoo ls  A ,  B  and  C -  th i s  m igh t  be  a  

poss ib i l i t y  as  to  why SMT members  d id  no t  invo lve  a l l  t he  

s takeho lde rs  in  rende r ing  suppo r t  to  SEN lea rne rs  (c f .  2 .4 .1 ;  

2 .4 .1 .2 ;  2 .4 .1 .3 ;  2 .4 .2 ;  5 .7 .2 ;  5 .7 .12 .1  &  5 .10 .5 .2 ) .   

•  Educa to rs  a t  some  schoo ls  s t i l l  had  l im i ted  knowledge  and  

unde rs tand ing  o f  i den t i f y ing lea rners  w i th  lea rn ing ba r r ie rs .  

Fu r the rmore ,  i t  was  obse rved  tha t  SMT members  a l so  

needed t ra in ing  to  acqu i re  sk i l l s  and  ga in  knowledge  o f  how 

to  rende r  suppo r t  to  the  SBST and  s ta f f  in  genera l  ( c f .  2 .4 .2 ;  

5 .8 .7 ;  5 .9 .4 .1  &  5 .9 .6 .3 ) .   
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•  Educa to rs  and  SMT members  f rom D schoo l  whom rece ived  

t ra in ing,  s t i l l  seemed to  be  s t rugg l ing w i th  c lass  o rgan isa t ion  

and  t imetab l ing issues .  In -se rv i ce  t ra in ing p rogrammes 

seemed no t  to  take  the  un ique  con textua l  in f luences  o f  the  

schoo l  in to  cons ide ra t ion  (c f .  2 .4 .2 ;  2 .4 .2 .5 ;  3 .2 ;  3 .2 .1 ;  3 .3 ;  

4 .4 ;  3 .5 ;  5 .7 .4 ;  5 .8 .4 .1 ;  5 .9 .3 .2  &  5 .9 .4 .1 ) .  

 

6.2 .3 .4 .  At t i tudes 

•  Lea rne rs  f rom ma ins t ream c lasses  came ac ross  as  hav ing 

been  nega t i ve  and  in to le ran t  t o  lea rne rs  w i th  spec ia l  needs  

(c f .  2 .4 .1 ;  2 .4 .2  &  5 .7 .12 .6 ) .    

•  Negat i ve  a t t i tudes  o f  educa to rs  and  SMT members  towards  

ILS and  res i s tance  to  change were  found  to  be  some o f  the  

reasons  as  to  why i t  was  d i f f i cu l t  to  i den t i f y  lea rne rs  w i th  

ba r r ie rs  to  lea rn ing (c f .  2 .4 .2 ;  2 .4 .2 .1 ;  2 .4 .2 .2 ;  2 .4 .2 .3 ;  

2 .4 .2 .4 ;  2 .4 .2 .5 ;  5 .7 .2 ;  5 .8 .7 ;  5 .9 .6 .3  &  5 .10 .5 .2 ) .   

•  Educa to rs  and  SMT  members ’  a t t i tudes  to  ILS  were  a f fec ted  

by  seve ra l  f ac to rs ,  such  as  the  concep t  o f  spec ia l  needs ,  

expe r ience ,  suppo r t  ava i lab le ,  pe rsona l  ideo logy ,  soc ia l  

no rms  and  in te rac t ions .  These  ind iv idua ls  tended  to  have  

nega t i ve  a t t i tudes  wh ich  seemed  a  ba r r ie r  towards  e f fec t i ve  

p rov is ion  o f  ILS (c f .  2 .4 .2 ;  2 .4 .2 .1 ;  2 .4 .2 .2 ;  2 .4 .2 .3 ;  2 .4 .2 .4 ;  

2 .4 .2 .5 ;  5 .7 .10 ;  5 .7 .12 .2 ;  5 .8 .7 .1  &  5 .97 .1 ) .   

•  SMT members  tended to  neg lec t  ILS c lasses  wh i ls t  i t  a lso  

seemed tha t  educa to rs  sh i f ted  m ino r  p rob lem i ssues  to  the  

SMT members  w i thou t  tak ing respons ib i l i t y  to  manage these  

cha l lenges  a t  c lass room leve l  (c f .  2 .4 .2 ;  2 .4 .2 .4 ;  2 .5 .3 ;  

2 .5 .3 .1 ;  2 .5 .4 ;  5 .7 .10) .   

 

6.2 .3 .5 .  Co-operat ion  and col labora t ion 
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•  Uncoope ra t i ve  paren ts  who appea red  to  be  in  den ia l  o f  the i r  

ch i ld ren ’s  lea rn ing  ba r r ie rs  seemed to  a f f ec t  t he  s ta f f  o f  a l l  

schoo ls  nega t i ve l y  ( c f .  2 .4 .1 ;  2 .4 .2 ;  5 .7 .12 .2 ;  5 .8 .7 .3  &  

5 .9 .6 .2 ) .   

•  The  lack  o f  p lann ing fo r  ILS  suppo r t  by SMT members  o f  

schoo ls  A ,  C and  D  seemed to  be  the  reason  why ILS was 

no t  e f f ec t i ve l y  rende red .  For  I LS to  be  e f fec t i ve l y  

imp lemented ,  SMT members  o f  the  c lus te r ing schoo ls  shou ld  

o rgan ise  meet ings  whe re  they  p lan  toge the r  w i th  the i r  SBST 

members  (c f .  2 .4 .2 ;  2 .4 .2 .5 ;  3 .2 ;  3 .2 .1 ;  3 .3 ;  4 .4 ;  3 .5  &  5 .8 .6 ) .   

 

6.3 .  RECOMMENDATIONS 

Cha l lenges  fac ing  SMT members  in  rende r ing  ILS  a t  pub l i c  

p r imary  schoo ls  seemed  to  be  exhaust i ve  and  complex  in  na tu re  

SMT members  shou ld  take  leadersh ip  in  coo rd ina t ing  and  gu id ing 

ILS ac t i v i t ies .  Th is  ca l ls  f o r  a l l  s takeho lde rs  in  the  educa t ion  

sec to r  to  s t rengthen  env isaged  in te rven t ion  app roaches  and  

suppo r t  techn iques  fo r  lea rne rs  w i th  ba r r ie rs  to  l ea rn ing.  The  

recommendat ions  p roposed  be low a re  a imed a t  ass is t ing  SMT 

members  in  unde rs tand ing the i r  ro les  and  du t ies  in  rende r ing and  

es tab l ish ing an  env i ronmen t  f o r  ILS in  the i r  respec t ive  schoo ls .   

The fo l low ing a re  genera l  recommendat ions made in  respec t  o f  
th is  s tudy,  namely  

•  The  Motheo  D is t r i c t  shou ld  a l low ma ins t ream c lus te r ing 

schoo ls  to  ne twork  w i th  spec ia l  schoo ls  -  th is  shou ld  be  

v iewed  as  an  a t tempt  to  sou rce  and  engage  in  p ro fess iona l  

deve lopment  ac t iv i t ies  and  to  d i scuss  i ssues ,  l i ke  the  

requ i rements  fo r  the  admiss ion  o f  lea rne rs  to  spec ia l  schoo ls  

w i th  SMT’s  (c f .  2 .4 .1 ;  2 .4 .2 ;  2 .5 ;  5 .7 .12 ;  5 .8 .7 .2 ;  5 .9 .5 .1  &  

5 .9 ) .  
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•  The  p rov inc ia l  Depa r tmen t  o f  Educa t ion  shou ld  p rov ide  

ma ins t ream schoo ls  w i th  mod i f ied  and  d i f f e ren t ia ted  

cur r icu la  as  a  means o f  enhanc ing the  e f fec t i ve  rende r ing o f  

ILS (c f .  2 .5 .3 .6 ;  2 .4 .1 ;  2 .5 .45 .8 .7 .1 ) .  

•  I t  shou ld  be  the  respons ib i l i t y  o f  the  DBST  o f f i c ia ls  to  

adm in is te r  lea rners  re fe r red  to  spec ia l  schoo ls .  SMT ’s  and  

the  SBST shou ld  p lay  a  more  p rom inen t  ro le  in  th is  rega rd  

(c f .  2 .4 .1 ;  2 .4 .2 ;  2 .5  &  5 .8 .7 .2 ) .   

•  The  Townsh ip  schoo ls  shou ld  re -cons ide r  t he  issue  o f  

l anguage,  wh ich  seems to  be  a  cha l lenge  fo r  l ea rne rs  w i th  

ba r r ie rs  when they  a re  accommodated  a t  spec ia l  schoo ls  i n  

town .  SMT members  o f  a l l  schoo ls  shou ld  come up  w i th  

s t ra teg ies  tha t  can  so lve  th is  cha l lenge  (c f .2 .5 .2  &  5 .8 .7 .2 ) .    

•  The  F ree  S ta te  DoE shou ld  appo in t  expe r ienced  and  

qua l i f ied  o f f i ce  based  spec ia l i s ts  fo r  the  DBST to  speed  up  

the  tes t ing  and  feedback  p rocesses  to  schoo ls  and  the  

respec t i ve  SMT ’s  (c f .  2 .4 .1 ;  2 .4 .1 .3 ;  2 .4 .2 ;  2 .4 .2 . .3  && 

5 .8 .7 .2 ) .    

•  The  DBST and  LSFs shou ld  demons t ra te  to  educa to rs  how to  

p resen t  lessons  fo r  d i f f e ren t  g roups  o f  lea rne rs  w i th  lea rn ing 

ba r r ie rs  in  one  c lass room (c f .  2 .4 .1 ;  2 .4 .1 .3  &  5 .8 .7 .2 ) .  

•  The  DoE shou ld  p rov ide  each  p r imary  schoo l  w i th  a t  leas t  

two  c lasses  fo r  the  Foundat ion  and  In te rmed ia te  phases  as  a  

means o f  e f f ec t i ve l y  suppo r t ing a l l  the  lea rne rs  (c f .  2 .4 .1 ;  

2 .4 .1 .1 ;  2 .4 .1 .2 ;  2 .4 .1 .3 ;  2 .4 .2 ;  2 .5 .1 .1  &  5 .9 .5 .2 ) .  

•  The  DoE shou ld  bu i ld  a t  leas t  one  spec ia l  schoo l  in  the  

townsh ip  where  lea rne rs  w i th  lea rn ing ba r r ie rs  f rom 

ma ins t ream schoo ls  can  be  accommodated  -  spec ia l  schoo ls  

i n  town a re  inaccess ib le  and  job less  pa ren ts  seem to  be  

w i l l i ng  to  a r range  t ranspo r t  f o r  the i r  ch i ld ren  (c f .  2 .4 .1 ;  

2 .4 .2 ;  2 .5 .1  &  5 .8 .7 .2 ) .  SMT ’s  shou ld  capac i ta te  educa to rs  

and  the  SBST to  hand le  p rob lems  they  expe r ience  a t  

c lass room leve l  (c f .  2 .4 .2 ;  2 .5 .3 ;  2 .5 .3 .1 ;  2 .5 .4  &  5 .8 .3 .1 ) .  
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•   I t  shou ld  be  the  respons ib i l i t y  o f  SMT members  as  leade rs  

o f  the  schoo l  to  ensu re  tha t  educa to rs  a re  t ra ined  and  a t tend  

wo rkshops on  ILS  mat te rs  and  tha t  advocacy  a round  

inc lus i ve  educa t iona l  i ssues  fo r  a l l  s takeho lde rs  a re  done  on  

an  on -go ing  bas is ,  ra the r  than  a  once -o f f  even t .  I f  a l l  the  

s takeho lde rs  a re  in fo rmed  abou t  ILS  mat te rs ,  th i s  m igh t  ease  

educa to rs ’  res is tance  to  i nc lus i ve  educa t ion  and  the  

imp lementa t ion  the reo f  (c f .  3 .2 .2 ;  3 .2 .3 ;  3 .2 .4 ;  3 .2 .5 ;  5 .7 .4 ;  

5841  &  5 .9 .1 .2 ) .   

•  The  a l t e rna t i ve  so lu t ions  to  so lve  p rob lems ,  inc lud ing  those  

o f  t ranspo r t  and  the  de lay o f  lea rne rs  resu l ts  f rom the  DBST 

have  to  be  fac i l i ta ted  th rough  a  c lea r  s t ra teg ic  p lan  w i th in  

wh ich  each  ro le  p layer ,  inc lud ing  the  SMT’s  o f  a l l  f ou r  

schoo ls ,  unders tand  the i r  ro les  and  respons ib i l i t ies .  Th is  

p lan  shou ld  l ink  up  w i th  d i rec t i ves  a t  a l l  leve ls  o f  the  sys tem,  

i nc lud ing  reg iona l ,  p rov inc ia l  and  na t iona l  leve ls  ( c f .  2 .4 .2 ;  

3 .4 .8  &  5 .8 .2 .3  &  5 .8 .7 .3 ) .   

•  To  so lve  the  wo rk load  p rob lem o f  SMT members  and  

o rgan ise  e f fec t i ve  ILS i t  has  been  suggested  tha t  SMT  

members  shou ld  de lega te  the  co -o rd ina t ion  o f  ILS tasks  and  

ac t i v i t ies  to  lea rn ing suppo r t  spec ia l i s ts  o r  ILS educa to rs .  

The  SBST co -o rd ina to r  needs  to  p romote  approp r ia te  

o rgan isa t iona l  ac t i v i t ies  re la t ing to  ILS (c f .  2 .4 .2 ;  3 .5 ;  3 .5 .2  

&  5 .7 .12 .4 ) .   

Mo re  e labora t i ve  suggest ions  on  the  ro le  o f  the  SMT’s  in  

rende r ing  ILS  a re  ou t l i ned  in  the  fo rm o f  gu ide l ines  (see  Chapte r  

7 ) .  
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6.4 .  L IMITATIONS OF THE STUDY 

In  conduct ing th is  research ,  the  researcher  came across some 
of  the  l imi ta t ions for  th is  s tudy.  The fo l low ing  are  the  
shor tcomings  o f  th is  s tudy:  

•  A l though  some o f  the  Motheo  c lus te r ing schoo ls  do  o f fe r  ILS,  

mos t  o f  them do  no t  have  an  o f f i c ia l  I LS c lass room,  because  

o f  the  cu r ren t  c r i te r ia  used  by  the  F ree  S ta te  Depa r tment  o f  

Educa t ion .   

•   Most  o f  the  s ta f f  es tab l ishments  o f  the  schoo ls  cou ld  no t  

a l low members  o f  the  focus  g roups  to  be  f i ve  members ,  as  

o r ig ina l l y  dec ided  upon  by the  resea rche r .  On ly  one  schoo l  

had  the  ta rge ted  number  o f  members .  

•  Focus  g roup  pa r t ic ipan ts  a t  some schoo ls  kep t  on  pos tpon ing 

in te rv iews  due  to  reasons  beyond the i r  con t ro l .   

•  Pa r t i c ipan ts  i n  some groups  we re  ove r  eage r  t o  pa r t i c ipa te ,  

wh i l s t  o the r  pa r t i c ipan ts  showed a  lack  o f  in te res t  to  in i t ia l l y  

pa r take  in  the  s tudy  -  they  appea red  to  be  unde r  the  

impress ion  tha t  the  resea rche r  was on  a  ‘ f au l t  f ind ing 

m iss ion ’ .  

•  Some in te rv iews had  to  be  repea ted  due  to  p rob lems wi th  

techn ica l  a r rangements .   

 

6.5 .  SUGGESTED FURTHER RESEARCH 

When fur ther  research is  under taken on SMT members  
render ing ILS,  specia l  a t tent ion  should  be  pa id  to  the  
fo l low ing:  

•  The  e f fec t  o f  wo rk loads  on  the  rende r ing o f  e f f ec t i ve  ILS by  

SMT members .  

•  The  in f luence  o f  ILS t ra in ing rece ived  by the  SMT members  

in  imp lement ing ILS  a t  schoo l  l eve l .  
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•  The  impac t  o f  DBST se rv ice  de l i ve ry  on  the  render ing  o f  ILS 

to  ma ins t ream schoo ls .  

The  resea rche r  has  obse rved  tha t  mos t  educa to rs  who have  

spec ia l i sed  in  Inc lus i ve  educa t ion ,  Suppor t  o r  Remed ia l  Educa t ion  

a re  no t  p rac t i c ing  the i r  spec ia l i sa t ion  to  the  ex ten t  they  shou ld .   

The re  cou ld  be  a  s tudy on  how such  educa to rs  can  be  encou raged  

and  mot i va ted  to  p rac t i ce  the i r  spec ia l i sa t ion  to  rende r  e f f ec t i ve  

ILS a t  the i r  respec t i ve  schoo ls .   

 

6.6 .  CONCLUSION 

Th is  s tudy has  revea led  tha t  the  cha l lenges  fac ing the  SMT’s  o f  

ma ins t ream schoo ls  w i th  rega rd  to  the  rende r ing o f  ILS to  lea rners  

w i th  bar r ie rs  to  lea rn ing  w i l l  rema in  unso lved ,  i f  the  DBST o f f i c ia ls  

and  spec ia l  schoo ls  a re  no t  suppo r t ing ma ins t ream schoo ls  as  

requ i red  by  EW P 6 .  I t  i s ,  howeve r ,  the  resea rche r ’ s  v iew tha t  SMT 

members  shou ld  be  capac i ta ted  and  p rov ided  w i th  app rop r ia te  

t ra in ing  by  the  d is t r i c t  as  a  means o f  e f f ec t i ve l y  f ac i l i ta t ing  and  

rende r ing ILS in  the i r  respec t i ve  schoo ls .   

A l l  in  a l l ,  the  resea rche r  has  obse rved  tha t  the  ma jo r i t y  o f  the  

pa r t i c ipan ts  i n  th is  s tudy ,  have  rea l i sed  the  impo r tance  o f  ILS -   i f  

they  can  be  un i ted  and  co l labo ra te  as  s takeho lders ,  then  most  

ba r r ie rs  to  lea rn ing  can  be  add ressed  p rogress ive ly  fo r  the  bene f i t  

o f  a l l  lea rners  and  fo r  the  improvement  o f   be t te r  schoo ls ’  resu l t s .  
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                                 CHAPTER 7  

SUGGESTED GUIDELINES FOR SCHOOL MANAGEMENT TEAMS 
IN RENDERING INCLUSIVE LEARNING SUPPORT 

 

 
7 .1 .  INTRODUCTION 

Th is  chap te r  seeks  to  respond to  the  four th  research  ques t ion ,  

name ly :  What  gu ide l ines  may  be  suggested  fo r  the  improvement  o f  

the  fou r  management  t asks  fo r  SMT members  to  rende r  e f fec t i ve  

ILS?  The  gu ide l ines  a re  fo rmu la ted  by  inco rpo ra t ing a  l i te ra tu re  

rev iew,  resea rch  f ind ings  and  ana lys i s .  As  the  focus  o f  th i s  s tudy  

i s  on  the  key  management  tasks ,  i nc lud ing  p lann ing ,  o rgan is ing ,  

l ead ing and  con t ro l l ing ,  the  gu ide l ines  w i l l  be  subd iv ided  as  such .  

 

7.2 .  GUIDELINES FOR SMT MEMBERS IN FACIL ITATING AND 
RENDERING ILS 

 

7.2 .1 .  P lann ing 

The f i rs t  th ing SMT members  shou ld  cons ide r  f o r  the i r  i ns t i t u t ions  

i s  to  p lan  e f fec t i ve l y  f o r  t he  es tab l ishmen t  o f  ILS.  They  can  

consu l t  w i th  spec ia l  schoo ls  f o r  p ro fess iona l  adv ice  on  how they 

can  go  abou t  execu t ing  ILS  p lann ing  and  wh ich  aspec ts  shou ld  be  

inc luded  in  the i r  p lann ing.  W hen p lann ing fo r  I LS,  SMT members  

shou ld  invo lve  lea rn ing suppo r t  educa to rs  and  c lass  educa to rs ,  

because  p lann ing  fo r  lea rne rs  w i th  mu l t ip le  d i sab i l i t ies  d i f f e rs  

f rom p lann ing fo r  lea rne rs  w i thou t  d i sab i l i t ies  (Medn ick ,  

2007 :149 ) .  W hen p lann ing fo r  ILS  schoo l  a r rangements ,  SMT 

members  need  to  cons ide r  aspec ts ,  such  as  the  schoo l  po l i cy  and  

the  management  p lan ,  wh ich  need  to  be  cogn isan t  o f  the  schoo l  

needs  and  cur r icu lum de l i ve ry  p rocesses  (Medn ick  2007 :158 ) .   
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7.2 .1 .1 .  ILS School  po l icy 

In  f o rmu la t ing a  schoo l  po l icy  i t  i s  essen t ia l  tha t  SMT members  

and  a l l  ind i v idua ls  invo lved  exp l i c i t l y  address  bar r ie rs  to  lea rn ing.  

SMT in  con junc t ion  w i th  the  SBST and  schoo l  s ta f f  need  to  

deve lop  a  f ramework  fo r  deve lop ing a  sys tem in  wh ich  

comprehens ive  assessments  can  be  conduc ted  as  a  means o f  

co l lec t ing  and  d issemina t ing  re levan t  and  va l id  in fo rmat ion .  

Du r ing  s t ra teg ic  p lann ing  sess ions ,  SMT’s  need  to  d i scuss  ways  in  

wh ich  commun ica t ion  can  bes t  be  p romoted  across  d i f f e ren t  

p ro fess iona ls  and  s takeho lde rs .   A lmost  s im i la r  to  the  la t te r ,  t he  

DoE (  RSA DoE 2003 :30 )  ment ions  fou r  ma in  ro les  o f  leg is la t ion ,  

ca l led  Manag ing  the  Deve lopment  o f  Inc lus i ve  Po l i c ies  and  

P rac t ices ,  wh ich  can  serve  as  gu ide l ines  to  SMT members  w i th  

rega rd  to  ILS po l icy .  These  ro les  inc lude :  

•  The  a r t i cu la t ion  o f  p r inc ip les  and  r i gh ts  i n  o rder  to  c rea te  a  

f ramework  fo r  inc lus ion .  Mos t  pa r t i c ipan ts ,  f o r  examp le  

acknowledged  tha t  lea rners  w i th  spec ia l  needs  shou ld  a l so  

be  inc luded  in  ma ins t ream schoo ls  w i thou t  be ing 

d isc r im ina ted  aga ins t  based  on  age ,  gender ,  sexua l  

o r ien ta t ion ,  language ,  cu l tu re ,  e tc . ;   

•  The  re fo rm o f  e lements  in  the  ex is t i ng sys tem,  wh ich  

cons t i tu te  ma jo r  ba r r ie rs  t o  i nc lus ion ,  e .g .  po l i c ies  wh ich  do  

no t  a l low ch i ld ren  f rom spec i f i c  g roups  to  be  inc luded  in  

ma ins t ream schoo ls ;   

•  The  mandat ing  o f  f undamenta l  i nc lus i ve  p rac t i ces ,  e .g .  

requ i r i ng tha t  schoo ls  shou ld  educa te  a l l  lea rners  in  the i r  

commun i t ies .  SMT members ,  espec ia l l y  o f  a l l  the  schoo ls  

wh ich  expe r ienced  the  cha l lenge  o f  lea rne rs  w i th  ba r r ie rs ,  

no t  be ing accommodated  a t  ce r ta in  spec ia l  schoo ls ,  shou ld  

make  a  fo l low-up  consu l ta t i on  w i th  such  spec ia l  schoo ls  to  

f ind  va l id  reasons  why they  do  no t  accommodate  those  

lea rne rs .  I f  the  SMT’s  a re  no t  sa t i s f ied  w i th  the  reasons  
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g iven  to  them,  they  shou ld  take  the  mat te r  to  the  DBST,  

wh ich  shou ld  ensure  tha t  lea rners  a re  p laced  a t  such  

schoo ls ;   

•  The  es tab l i shment  o f  p rocedu res  and  p rac t ices  th roughout  

the  educa t ion  sys tem,  wh ich  a re  l i ke l y  t o  f ac i l i ta te  inc lus ion ,  

e .g .  t he  fo rmu la t ion  o f  a  f lex ib le  cu r r i cu lum o r  in t roduc t ion  o f  

commun i t y  gove rnance ;  

•  In  add i t ion  to  these  p rocedures  and  p rac t ices  tha t  have  been  

sugges ted  to  f ac i l i t a te  e f f ec t i ve  and  success fu l  ILS,  o ther  

s t ra teg ies  inc lude  meet ings  w i th  va r ious  s takeho lde rs ,  

wo rkshops,  in -se rv i ce  t ra in ing ,  consu l ta t ion  w i th  t he  DBST,  

pe rsonne l  f rom o ther  schoo ls  and  depar tments  as  we l l  as  

NGOs.    

The  above  men t ioned  ro les  o f  t he  leg is la t ion  on  inc lus i ve  lea rn ing  

suppo r t  tha t  have  been  d iscussed  a re  f ramed unde r  t he  

Cons t i tu t ion  and  the  B i l l  o f  r i gh ts ,  EW P 6  and  the  Sou th  A f r ican  

Schoo ls .  The re fo re  when p lann ing  fo r  a  schoo l ’ s  ILS  po l i cy ,  SMT 

members  and  a l l  i nvo lved ,  shou ld  ask  themse lves  ques t ions  l i ke :  

Where  a re  we  now? Where  do  we want  to  be?  What  must  we  do?  

Who shou ld  do  i t?  When shou ld  we do  i t?  

 

7.2 .1 .2 .  ILS Management  P lan 

As ment ioned  ear l ie r ,  the  schoo l  needs  and  cu r r i cu lum de l i ve ry  

i ssues  can  be  add ressed  th rough  a  management  p lan  by  

answer ing the  ques t ions  ment ioned  in  chap te r  th ree  abou t  

p lann ing  fo r  ILS ,  i nc lud ing:  W hat  i s  needed?  How do  we  meet  

those  needs?  W hen  and  whe re  a re  those  needs to  be  add ressed? 

W ho wi l l  do  i t  and  what  i s  needed?  W hy shou ld  the  needs be  met  

and  how shou ld  the  p lan  be  execu ted  (Tondeu r  2008 :3  &  Van  der  

Merwe et  a l .  2003 :79 ) .  Tab le  7 .1  be low is  an  example  o f  a  

sugges ted  management  p lan :  
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Table7 .1 .  ILS Management  P lan  

What  must  w e 
do? 

How  to  
do i t?  

T ime Who w i l l  
do i t?  

Why should 
we do i t?   

P l a n  t o  h e l p  
e d u c a t o r s  d e v e l o p  
a  c om m o n  s e t  o f  
i n s t r u c t i o n a l  g o a l s  
a n d  o b j e c t i v e s  f o r  
a l l  l e a r n e r s .  

S M T  
m e e t i n g   

W e ek l y  S M T  
m e m b e r s  

T o  i m p r o v e  
e d u c a t i o n a l  
o p p o r t u n i t i e s  f o r  
l e a r n e r s  w i t h  
d i s a b i l i t i e s .   

O r g a n i s i n g  
m e e t i n g s  w h e r e  
S M T  m e m b e r s  p l a n  
t o g e t h e r  w i t h  t h e i r  
S B S T  m e m b e r s  

M e e t i n g  
w i t h  S B S T  
m e m b e r s  

Q u a r t e r l y  S M T  
m e m b e r s  

T o  i d e n t i f y  
c o m m o n  
p r o b l e m s  o r  
c h a l l e n g e s  a n d  
s u g g e s t  
s o l u t i o n s  o f  
o v e r c o m i n g  
t h e m .  

P l a n  f o r  c l a s s  
v i s i t s ,  t r a i n i n g  
s e s s i o n s ,  
n e t w o r k i n g  a n d  
l o b b y i n g  a n d  a l s o  
f o r  a n  o p e n  d a y  
w h e r e ,  f o r  e x a m p l e  
a s s i s t i v e  d e v i c e s  
w i l l  b e  e x h i b i t e d  
w h e r e  a p p l i c a b l e .  

M e e t i n g s  

O r g a n i s i n g  
I n f o  o r  
e x h i b i t i o n   
s e s s i o n s  

Q u a r t e r l y  

 

S M T  
m e m b e r s  

F o r  i n - s e r v i c e  
t r a i n i n g  a n d  t o  
i n c r e a s e  
k n o w l e d g e  a n d  
u n d e r s t a n d i n g  i n  
m e e t i n g  S E N  
l e a r n e r s ’  n e e d s .   

P r o v i d e  I L S  
e d u c a t o r s  w i t h  
a p p r o p r i a t e  
c u r r i c u l u m  

M e e t i n g s  
w i t h  I L S  
e d u c a t o r  

B e g i n n i n g  
o f  t h e  
ye a r  

C o - o r d i n a t o r  T o  e n s u r e  t h a t  
e d u c a t o r s ,  w h e n  
p l a n n i n g  w o r k  f o r  
I L S  s t a r t  w i t h  t h e  
l e a r n e r  n e e d s ,  
b u i l d  a c t i v i t i e s  
i n t o  t h e  
t e a c h e r ’ s  
q u a r t e r l y  p l a n ,  
p l a n  a c t i v i t i e s  a s  
a  t i m e t a b l e d  p a r t  
o f  t h e  c u r r i c u l um  
a n d  c o n s i d e r  
i n c l u s i o n  i n  
e v e r y  a c t i v i t y .  

 

(Own Const ruc t ion  Ntse to ,  2015)  
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7.2 .2 .  Organis ing 

In  chap te r  th ree ,  o rgan is ing  i s  desc r ibed  as  the  sys tema t i c  co -

o rd ina t ion  o f  many tasks  o f  the  schoo l  and  fo rma l  re la t ions .  The  

pu rpose  i s  to  synch ron ise  peop le  and  ac t i v i t i es  to  ach ieve  se t  

goa ls ,  deve lop  team sp i r i t  and  p romote  team work ,  ensu re  co -

ope ra t ion  be tween educa to rs  and  ensu re  tha t  po l icy  i s  un i f o rm ly  

app l ied  (c f .  3 .4 .2  &  3 .5 .2 ) .  SMT members  shou ld  o rgan ise  and  

manage ILS schoo ls  t h rough  sha red  dec is ion  mak ing s t ruc tu res  

and  ensu re  tha t  ILS is  commun i t y -based  and  con tex tua l l y  re levan t  

(Leh lo la  2011 :11) .  Communi t y  resou rces ,  wh ich  inc lude  paren ts ,  

commun i t y  based  o rgan isa t ions ,  depa r tments ,  such  as  Soc ia l  

Deve lopmen t ,  Hea l th ,  Labou r ,  T ranspo r t ,  SAPS,  e tc .  shou ld  be  

used  in  p romo t ing  ILS.  

Organ is ing ILS can  be  done  based  on  the  fou r  p r inc ip les  inc lud ing 

spec ia l i sa t ion  and  d i v is ion  o f  wo rk ;  depa r tmenta l i sa t ion ;  the  

func t iona l  o rgan isa t iona l  s t ruc tu res  and  es tab l i shment  o f  sound  

re la t ions .  Each  p r inc ip le  i s  d iscussed  be low:  

 

7.2 .2 .1 .  Specia l isa t ion  and div is ion  o f  w ork  
 

•  SMT members  can  d i v ide  ILS tasks  in to  sma l le r  un i ts  

acco rd ing  to  knowledge  o r  sk i l l s ,  i .e .  spec ia l i sa t ion ,  in  o rde r  

to  imp rove  e f fec t i ve  teach ing and  lea rn ing.  Each  pe rson ’s  

du t ies  and  respons ib i l i t ies  shou ld  be  c lea r l y  de f ined  in  te rms 

o f  the  v is ion  and  m iss ion  o f  the  schoo l  ( c f .  3 .2 .2 ;  3 .2 .2 .1 ;  

3 .2 .2 .3 ;  3 .2 .2 .4 ;  3 .4 .2 ;  3 .5 .2 ) .  

•  SMT members  shou ld  recru i t  educa to rs  who have  spec ia l i sed  

in  ILS  and  app ropr ia te  sub jec ts ,  l i ke  Language,  Ma themat i cs  

and  L i f e -sk i l l s .   

•  Fo r  the  SBST to  be  func t iona l  and  imp lemen t  inc lus i ve  

po l ic ies  e f fec t i ve ly ,  the  p r inc ipa ls  o f  the  Motheo  c lus te r ing 
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schoo ls  need  to  ensu re  tha t  SBST members ,  par t i cu la r l y  the  

co-o rd ina to rs ,  a re  the  bes t  peop le  who can  co -o rd ina te  ILS.  

The  reason  fo r  th i s  i s  tha t  t he  co -o rd ina to r  shou ld  co-

o rd ina te  the  p rov is ion  made  fo r  ind iv idua l  SEN lea rne rs ,  

wo rk ing c lose ly  w i th  t eache rs ,  pa ren ts ,  DBST and  o the r  

agenc ies .  The  co-o rd ina to r  shou ld  a l so  p rov ide  p ro fess iona l  

gu idance  to  co l leagues  w i th  the  a im  o f  secu r ing h igh  qua l i t y  

educa t ion  fo r  SEN lea rne rs  (c f .  2 .4 .1 .3 ) .   

•  The  p r inc ipa l  needs  to  ensu re  tha t  the  SBST inc ludes  

spec ia l i sed  educa to rs ,  who  shou ld  be  members  on  the  bas is  

o f  a  long te rm p lan  to  sus ta in  i t s  f unc t iona l i t y .  

 

7 .2 .2 .2 .  Depar tmenta l isa t ion 
 

•  SMT members  can  fo rm depar tments  by  g roup ing ac t i v i t ies  

tha t  log ica l l y  be long toge the r ,  e .g .  the  group ing o f  Grades  R-

3  as  the  Foundat ion  Phase ,  o r  the  sub jec t  conce rned  wi th  

l i te racy ,  such  as  Eng l ish  w i th  Se tswana,  wh ich  is  the  mothe r  

tongue .  Organ is ing  lea rne rs ,  s ta f f  and  phases  i s  an  i ssue  o f  

p r ime impor tance  fo r  the  smooth  runn ing o f  teach ing and  

lea rn ing o f  ILS  (c f .  3 .4 .2 ;  3 .5 .2  &  5 .9 .6 .1 ) .  

•  Depa r tmen ta l i sa t ion  can  be  done  by  hav ing  ex t ra  

c lass rooms,  emp loy ing  spec ia l i s t  educa to rs  and  p rov id ing 

them wi th  necessa ry  equ ipmen t ,  teach ing  and  lea rn ing 

mate r ia ls  and  resou rces  (c f .  3 .2 .2 ;  3 .4 .2 ;  3 .5 .2 ;  5 .7 .7 ;  

5 .9 .5 .2  &  5 .9 .6 .1 ) .  

•  I t  has  been  suggested  tha t  schoo ls  mus t  have  two  ILS ’  

c lass rooms,  one  fo r  Foundat ion  Phase  and  the  o the r  f o r  the  

In te rmed ia te  Phase  (c f .5 .9 .5 .2 ) .  

•  The  resea rche r ’ s  op in ion  i s  tha t  an  add i t iona l  ILS  c lass room 

in  ma ins t ream can  a lso  be  es tab l i shed  fo r  SEN lea rne rs  who 

need  in tens ive  suppo r t  to  s tay  in  tha t  c lass  longe r .  Th is  
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cou ld  so lve  the  p rob lem o f  ove rc rowd ing in  the  ma ins t ream 

c lass rooms.  I t  can  a lso  a l low educa to rs  to  iden t i f y  o ther  

l ea rne rs  w i th  m i ld  lea rn ing ba r r ie rs  ( c f .  577 ;  5 .9 .5 .2  &  

5 .9 .6 .1 ) .  

•  A f te r  es tab l ish ing  the  above  men t ioned  c lassroom,  SMT 

members  shou ld  rec ru i t  a  spec ia l i sed  educa to r  who can  

teach  and  conduct  tha t  c lass  e f fec t i ve l y  and  success fu l l y  (c f .  

3 .4 .1 ;  3 .4 .2 ;  3 .5 .2  &  5 .10 .1 ) .   

 

7.2 .2 .3 .  The  funct iona l  organ isa t iona l  s truc ture  
 

•  The  func t iona l  o rgan isa t iona l  s t ruc tu re  is  bes t  f o r  ILS ,  

because  i t  demands lo ts  o f  adv ice  f rom va r ious  expe r ts  as  

a l ready  ind ica ted ,  and  some  o f  them are  the  SBST  members  

(c f .5 .7 .2  &  5 .8 .3 .4 )   

•  W hen c rea t ing  o rgan isa t iona l  s t ruc tu res ,  SMT members  w i l l  

be  ab le  to  ana lyse ,  g roup ,  c rea te ,  d i v ide  and  con t ro l  the  

p lanned ou tcomes  o f  the  schoo l .  They need  to  c rea te  a  

conduc ive  a tmosphe re  fo r  teamwork ,  so  tha t  eve ry member  

i n  a  team knows h is  o r  he r  task  o r  what  h i s  o r  her  ro le  is .  In  

th i s  way they  w i l l  be  ab le  to  c rea te  e f fec t i ve  ILS c lass rooms 

(c f .  3 .3 ;  3 .4 .2 ;  3 .4 .8 ;  3 .5 .2 ;  3 .5 .3 ;  5 .7 .2  &  5 .10 .1 ) .  

•  Fo r  ILS  to  be  e f fec t i ve l y  imp lemented ,  SMT members  o f  the  

c lus te r ing schoo ls  shou ld  o rgan ise  mee t ings  whe re  they  p lan  

toge the r  w i th  the i r  SBST members .Dur ing such  meet ings  

they can  f i r s t  i den t i f y  common p rob lems  o r  cha l lenges  and  

sugges t  so lu t ions  o f  ove rcoming  them (c f .  2 .4 .2 ;  2 .4 .2 .5 ;  3 .2 ;  

3 .2 .1 ;  3 .3 ;  4 .4 ;  3 .5 ;  3 .5 .1 ;  5 .7 .2 ;  5 .10 .3  &  5 .10 .5 .1 ) .    

•  Fo r  e f f ec t i ve  and  success fu l  ILS,  SMT members  shou ld  

invo lve  pe rsonne l  who a re  we l l  in fo rmed  and  knowledgeab le  

abou t  the i r  i nd i v idua l  respons ib i l i t ies  -  th i s  means they  need  

to  be  conve rsan t  w i th  EW P 6 ,  because  i t  i s  the  po l icy  tha t  

makes p rov is ion  fo r  suppo r t  th rough  a  sys tems app roach  and  
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encou rages  co l labo ra t ion  be tween these  sys tems (c f .  2 .4 .2 ;  

3 .3 ;  3 .4 ;  3 .5  &  5 .7 .2 ;  5 .8 .5  &  5 .8 .5 .1 ) .  

•   A r rangements  o f  p lacements  o f  lea rne rs  w i th  bar r ie rs  to  

l ea rn ing in  ma ins t ream schoo ls  a re  wha t  SMT members  

shou ld  cons ide r .  Lea rne rs  w i th  spec ia l  needs  a re  usua l l y  

suppo r ted  in  the  a f te rnoon  when they  a re  t i red  and  lack  

concen t ra t ion .  For  p lacement  a r rangemen ts  to  be  success fu l ,  

SMT members  need  to  ensu re  the  fo l lowing :  

(a ) .  Ma ins t ream educa to rs  and  ILS educa to rs  spend  t ime toge the r  

p lann ing  the  p lacement  and   ou t l in ing the  p rogramme,  a ims,  

ob jec t i ves  and  ac t i v i t ies .  

(b ) .  App rop r ia te  s ta f f  has  spec ia l i sed  knowledge  o f  lea rne rs  w i th  

ba r r ie rs  and  the  ac t i v i t ies  and  resources  requ i red  fo r  the  

p lacement  t o  be  success fu l .  

( c ) .  P lann ing  has  taken  p lace  and  resou rces  have  been  p rov ided  

to  f ac i l i ta te  ILS .  

 

7.2 .2 .4 .  Es tabl ishment  o f  sound re la t ions 
 

•  The  es tab l i shment  o f  sound  re la t ions  by  SMT members  in  a  

schoo l  i s  regarded  as  o f  the  u tmost  impo r tance .  SMT 

members ’  charac te rs  and  pe rsona l i t ies  in  teach ing  and  

lea rn ing shou ld  in f luence  the  re la t ionsh ips  tha t  a re  impo r tan t  

f o r  the  job  sa t is fac t ion  o f  the  s ta f f  and  happ iness  o f  the  

schoo l  in  gene ra l  (3 .4 .4 ;  3 .4 .5 ;  3 .4 .6 ;  3 .4 .7  &  5 .7 .3 ) .  

•  O rgan is ing meet ings  whe re  SMT  members  p lan  toge ther  w i th  

the i r  SBST members  cou ld  ensu re  the  e f fec t i ve  

imp lementa t ion  o f  I LS.  Du r ing such  mee t ings ,  the  SMT and  

the  s ta f f  shou ld  f i r s t  iden t i f y  common p rob lems o r  cha l lenges  

and  suggest  so lu t ions  o f  ove rcoming them (c f .  3 .4 .1 ;  3 .5 .1 ;  

3 .5 .2 ;  5 .7 .3 ;  5 .8 .5  2  &  5 .10 .2 ) .   

342 
 



•  In  o rde r  to  change  the  nega t i ve  a t t i tudes  and  deve lop ing 

app rop r ia te  p rocedu res ,  SMT members  need  to  ensu re  tha t  

c lass rooms a re  o rgan ised  in  a  sma l le r  number  o f  lea rne rs ,  

w i th  re levan t  suppo r t  ma te r ia l s .  In  th i s  way the  co -o rd ina to r  

m igh t  ensu re  tha t  the  lea rn ing suppo r t  educa to r  i s  no t  

ove r loaded wi th  wo rk ,  bu t  has  eve ry th ing needed (c f .  3 .3 ;  

3 .3 .4  3 .4 .2 ;  3 .4 .8 ;  3 .5 .2 ;  3 .5 .3 ;  5 .7 .12 ;  5 .8 .7 .1  &  5 .9 .5 .1 )  

•  SMT members  shou ld  p rov ide  ILS  educa to rs  w i th  a  f lex ib le  

cu r r icu lum tha t  can  respond  to  the  d i ve rse  needs  o f  the  

lea rne r  popu la t ion  (c f .  3 .2 .2 .3 ;  3 .2 .2 .4 ;  3 .2 .2 .5 ;  3 .2 .2 .6 ;  

3 .4 .2 ;  3 .5 .2 ;  5 .7 .2 ;  5 .8 .4 .2 ;  5 .10 .5 .1 ) .  

•   The  SMT members  can  o rgan ise  the  Teache r  Cen t re  fo r  s ta f f  

deve lopment  and  reward  educa to rs  f o r  ded ica t ion ,  sk i l l s  and  

knowledge .  They  shou ld  app ly  the i r  sk i l l s  and  knowledge  to  

t ra in  o the r  s ta f f  members ,  f o r  examp le  the  adap ta t ion  o f  the  

cur r icu lum and  the  l i ke .  Co-o rd ina t ion  in  th i s  way a l lows  SMT 

members  to  synch ron ise  peop le  and  ac t i v i t ies  to  ach ieve  se t  

goa ls ;  deve lop  team sp i r i t  and  p romote  team work ;  ensu re  

co-ope ra t ion  be tween  educa to rs  and  ensu re  tha t  po l icy  is  

un i f o rm ly  app l ied  (c f .  3 .2 ;  3 .3 ;  3 .4 ;  3 .4 .2 ;  3 .5 ;  3 .5 .2 ;  5 .7 .3 ;  

5 .8 .7 .1  &  5 .9 .4 .1 ) .     

•  SMT members  shou ld  o rgan ise  in fo rmat ion  sess ions ,  whe re  

they  inv i te  pa ren ts ,  w i th  SEN lea rne rs ’  to  educa te  them 

abou t  the  impo r tance  o f  ILS  fo r  the i r  ch i ld ren .  Such  

in fo rmat ion  sess ions  can  a l so  be  o rgan ised  fo r  a l l  the  

lea rne rs  as  to  encou rage  co l labo ra t i ve  and  co -ope ra t i ve  

lea rn ing (c f .  3 .2 ;  3 .3 ;  3 .4 ;  3 .4 .2 ;  3 .5 ;  3 .5 .2  &  5 .7 .3 ) .  

•  SMT shou ld  o rgan ise  mee t ings  w i th  SGB members  whe re  

they  d i scuss  po l ic ies ,  pa r t i cu la r l y  those  cove r ing  lea rne rs  

w i th  d i sab i l i t ies  as  a  way o f  s t rengthen ing the  suppor t  

rende red  to  them.  SMT members  shou ld  there fo re  c la r i f y  

i nc lus ion  po l i c ies  to  a l l  the  s takeho lde rs  f o r  e f f ec t i ve  

imp lementa t ion  (c f .  3 .4 .2 ;  3 .5 .2 ;  5 .7 .3  &  5 .10 .3 ) .   
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•  The  es tab l i shment  o f  sound  re la t ions  w i th  ne ighbou r ing 

spec ia l  schoo ls ,  by  inc lud ing  them in  ma ins t ream c lus te r ing 

schoo ls ,  may ass is t  SMT members  and  educa to rs  to  have  an  

oppo r tun i t y  to  ne two rk  and  commun ica te  w i th  these  

ins t i tu t ions ,  espec ia l l y  w i th  rega rd  to  p ro fess iona l  suppor t  

and  gu idance  on  manag ing and  imp lemen t ing  ILS  

success fu l l y  ( c f .  2 .4 .1 .1 ;  3 .2 .2 .1 ;  3 .3 .1 ;  3 .4 ;  5 .7 .3  &  5 .8 .5 .2 ) .    

•  Th rough  nego t ia t ing SMTs  can  a l so  ensu re  tha t  schoo ls  a re  

we l l  suppo r ted  and  can  deve lop  ne two rks  be tween schoo ls  

(Schoo ls  f o r  A l l  2002 :51 ) .  SMT members  can  a lso  s t rengthen  

the  co l l abo ra t ion  and  co-ope ra t ion  o f  a l l  s takeho lde rs  in  a  

schoo l ,  be tween schoo ls  and  o the r  sec to rs ,  l i ke  Hea l th ,  

Soc ia l  Se rv i ces ,  SAPS,  spec ia l  schoo ls ,  FET co l l eges ,  e tc . ,  

who  cou ld  p lay  a  par t  in  t he  de l i ve ry  o f  inc lus i ve  p rov is ion  

(c f .  3 .2 .2 .6 ;  3 .2 .2 .7 ;  3 .2 .3 .6 ;  3 .3 .4 ;  3 .4 .4 ;  3 .4 .7 ;  5 .7 .3 ;  

5 .8 .5 .2   5 .9 .1 .4  5 ,10 .3 ) .  

 

7.2 .3 .  Leading per ta in ing to  SMT members  leading in  render ing 
ILS the  researcher  and par t ic ipants  suggest  tha t  

SMT members  shou ld  p rac t i ce  p r io r i t ies  o f  de f in ing  and  

communica t ing the  schoo l ’ s  educa t iona l  m iss ion ;  manage 

cur r icu lum ins t ruc t ion ;  suppor t  and  supe rv ise  teach ing and  

lea rn ing;  mon i to r  l ea rne r  p rogress  and  p romote  a  lea rn ing c l imate  

(c f .  3 .4 .2  &  3 .5 .3 ) .  I t  has  been  men t ioned  seve ra l  t imes tha t  as  

leade rs ,  SMT members  shou ld  be  ab le  to  Choose ,  Crea te ,  

Conv ince  and  Cause  ILS  to  happen in  the i r  schoo ls .  Gu ide l ines  

w i th  regard  to  lead ing  can  the re fo re  be  ca tego r i sed  unde r  the  

la t t e r  f ou r  aspec ts  as  d iscussed  be low:  
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7.2 .3 .1 .  Choose 

•  The  p r inc ipa l  needs  to  be  sure  when choos ing the  co -

o rd ina to r  o f  the  SBST.  The  co-o rd ina to r  w i l l  have  to  take  the  

day- to -day  respons ib i l i t y  o f  ensu r ing the  e f fec t i ve  

imp lementa t ion  and  app l ica t ion  o f  inc lus i ve  po l ic ies  and  

EW P 6  (5 .7 .4  &  5 .9 .3 .1 ) .  

•   The  co -o rd ina to r  shou ld  a l so  p rov ide  p ro fess iona l  gu idance  

to  co l leagues w i th  the  a im o f  secur ing h igh  qua l i t y  educa t ion  

fo r  SEN lea rne rs .  He  o r  she  shou ld ,  f o r  examp le  be  ab le  to  

encou rage  Foundat ion  Phase  educa to rs  to  f o l low a l l  the  

s teps  in  rende r ing  ILS  (c f .  2 .4 .1 .3 ;  3 .4 .3 ;  3 .4 .4 ;  3 .4 .5 ;  3 .4 .6 ;  

3 .4 .8 ;  3 .5 .3  &  5 .7 .4  )  

•  Choos ing  the  most  su i tab le  pe rson  as  co -o rd ina to r  w i l l  a l low 

fo r  good  co -o rd ina t ion  be tween lea rne rs  w i th  ba r r ie rs ,  

teache rs ,  paren ts ,  DBST and  o the r  agenc ies  (c f .  3 .3 .1 ;  3 .3 .2 ;  

3 .3 .3 ;  3 .3 .4 ;  3 .4 .3 ;  3 .5 .3  &  5 .7 .4 ) .  

•   To  suppo r t  and  supe rv ise  teach ing  and  lea rn ing o f  ILS the  

p r inc ipa l  as  a  leade r  needs  to  ensu re  tha t  the  o the r  SMT 

members  and  educa to rs  take  the  bas ic  r i gh t  o f  eve ry  l ea rne r  

to  bas ic  educa t ion  in to  accoun t  in  an  accep t ing  and  non -

d isc r im ina to ry  env i ronmen t  (Leh lo la  2011 :10  and  Soodack  

2010 :328 ) .    

 

7.2 .3 .2 .  Crea te   

•  As  leade rs ,  SMT members  mus t  c rea te  s t ra teg ies  fo r  

pe r fo rm ing the  job ;  t ra in ing and  deve lopment  o f  peop le  who 

do  the  job ;  sys tems  to  be  used ;  commun ica t ion  channe ls  and  

equ i tab le  way o f  d is t r ibu t ing resources  (c f .  3 .4  3 ) .   

•  The  SMT members ,  espec ia l l y  the  p r inc ipa ls  shou ld  

nego t ia te  w i th  DBST to  conduct  ILS  workshops  and  t ra in ings  

-  th is  can  be  an  a t tempt  to  equ ip  SMT,  SBST and  educa to rs  
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wi th  necessa ry sk i l l s  t o  rende r  ILS (c f .  3 .2 ;  3 .3 .1 ;  3 .3 .2 ;  

3 .3 .3 ;  3 .3 .4 ;  3 .4 ;3 .5 ;  5 .7 .8 ;  5 .9 .4 .1  &  5 .10 .3 ) .  

•  SMT members  o f  the  Mo theo  c lus te r ing  schoo ls  need  to  

c rea te  s t ra teg ies  fo r  SBST members ,  pa r t i cu la r l y  l ea rn ing 

suppo r t  educa to rs  and  o rgan ise  INSET as  we l l  as  send ing 

them to  inc lus i ve  wo rkshops,  t ra in ing o r  sem ina rs  fo r  

deve lopment  (5 .7 .4 ;  5 .8 .7  &  5 .9 .6 .3 ) .  

•   SMT members ,  espec ia l l y  the  p r inc ipa l  must  a l so  c rea te  

channe ls  o f  commun ica t ion  and  a l low the  SBST t ime to  meet  

and  d iscuss  issues  re la ted  to  ILS.  Lack  o f  co l l abo ra t ion  and  

communica t ion  among the  s takeho lde rs  w i th  rega rd  to  ILS a t  

some o f  the  schoo ls  nega t i ve l y  a f fec ted  the  func t iona l i t y  o f  

ILS (c f .  3 .2 .2 .6 ;  3 .2 .2 .7 ;  3 .2 .3 .6 ;  3 .3 .4  &  3 .4 .4 ) .   

•  SMT members  shou ld  c rea te  ways  o f  d is t r ibu t ing resou rces  

equ i tab ly ,  w i thou t  d isc r im ina t ing aga ins t  lea rners  w i th  

ba r r ie rs .   SMT members  o f  schoo ls  A ,  B  and  C  shou ld  

become fu l l y  invo lved  in  ass is t ing and  suppor t ing  educa to rs ,  

who  have  iden t i f ied  lea rne rs  w i th  lea rn ing  ba r r ie rs ,  SBST as  

we l l  ILS educa to rs  (c f .  3 .4 .2  &  5 .7 .4 )  

•  E f fec t i ve  imp lementa t ion  o f  ILS requ i res  the  SMT members ,  

pa r t i cu la r l y  t he  p r inc ipa l ,  to  rea l i se  the i r  ro le  in  se t t ing  the  

tone  and  ensure  tha t  dec is ions  a re  made ,  cha l lenges  met  

and  p rocesses  suppo r ted  in  l ine  w i th  the  ph i losophy o f  

i nc lus ion .  Leade rsh ip  o f  SMT members  is  needed  to  ensu re  

tha t  teache rs  and  lea rne rs ,  pa r t i cu la r l y  ILS  educa to rs  and  

SEN lea rne rs ,  a re  suppor ted  th rough  sk i l l s  deve lopment ,  

mento r ing ,  mate r ia l  and  resou rce  p rov is ion  and  i f  needed,  

th rough  ex te rna l  se rv i ces  (c f .  3 .2 .1 ;  3 .2 .2 ;  3 .3 ;  3 .4  &  5 .7 .4 )   

•  As  leade rs ,  SMT members  shou ld  take  the  c lass room 

env i ronment  in to  cons idera t ion .  They  need  to  be  aware  o f  

the  d i f f e ren t  ways  in  wh ich  ILS c lass rooms  are  s t ruc tu red  so  

tha t  they  can  ass is t  educa to rs  c rea te  such  c lass rooms  (5 .7 .4  

&  5 .7 .5 ) .  
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•   To  be  success fu l  leaders  o f  ILS,  SMT members  shou ld  

a t tend  to  the  b road  mora l ,  soc ia l  and  e th ica l  i ssues  in  

educa t ing teache rs  (S tey 2009 :268 ) .  They shou ld  encou rage  

the  deve lopment  o f  commun i t ies  o f  lea rn ing,  suppo r t ing  a  

s t rong,  mutua l l y  suppo r t i ve  co l lec t ive  e th i c .   

•  SMT members  need  to  ensu re  tha t  one  suppo r t s  t he  o the r ,  

desp i te  the  tens ions  ev iden t  be tween the i r  pu rposes .  As  

ind ica ted ,  SMT members  o f  schoo l  A  fo rm co l leg ia l  

re la t ionsh ips  w i th  s ta f f  and  deve lop  an  app rec ia t i on  fo r  the  

va lue  o f  wo rk ing toge the r  and  ca r ing  abou t  each  o the r .  Such  

leade rs  a re  ab le  to  c rea te  a  conduc ive  teach ing  and  lea rn ing 

env i ronment  f o r  bo th  teache rs  and  a l l  lea rne rs ,  inc lud ing  

SEN lea rne rs  (Mbe lu  2011 :5  &  She l i l e  2010 :28 ) .   

•  Educa to rs  need  gu idance  and  mo t iva t ion  f rom SMT members ,  

who  need  to  adop t  a  pos i t i ve  leade rsh ip  s t y le  e f f ec t ing  

ach ievemen t ,  per fo rmance ,  s ta f f  deve lopment  and  job  

sa t is fac t ion  (c f .  3 .4 .2 ;  3 .4 .5 ;  5 .7 .4  &  5 .7 .5 )  

 

7.2 .3 .3 .  Convince   

•   I t  i s  a lso  impo r tan t  f o r  SMT members  as  leade rs  to  p rov ide  

app rop r ia te  suppo r t  to  t eache rs  i f  they  want  to  conv ince  

them o f  the  es tab l ishmen t  o f  ILS c lass rooms a t  mains t ream 

schoo ls  ( c f .  3 .3 ;  3 .3 .2 ;  3 .3 .4 ;  3 .4 .3 ;  3 .4 .4 ;  3 .4 .5 ;  3 .4 .7 ;  

3 .4 .8 ;  3 .4 .9 ;  3 .5 .2 ;  2 .5 .3  &  5 .7 .12 .3 ) .  

•  SMT members  shou ld  encou rage  a l l  pa ren ts  o f  lea rne rs  w i th  

ba r r ie rs  t o  become e f fec t i ve l y  invo lved  in  the i r  ch i ld ren ’s  

educa t ion  (5 .7 .12 .2  5 .8 .3  &  5 .8 .7 .3 ) .   

•  To  conv ince  a l l  the  s takeho lders  abou t  I LS a t  Motheo  

c lus te r ing schoo ls ,  SMT members  must  ensu re  tha t  advocacy 

a round  inc lus i ve  educa t ion  fo r  a l l  the  s takeho lde rs  is  an  on -

go ing p rocess  (c f .  3 .4 .3 ) .   
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7.2 .3 .4 .  Cause 

•  SMT members  shou ld  cause  ILS to  happen by exe r t ing more  

e f fo r t  and  mob i l i s ing resources ,  inc lud ing ma te r ia l ,  phys ica l ,  

f inanc ia l  and  human  resou rces  (c f .  3 .2 .3 ;  3 .4 ;  3 .5  &  3 .5 .3 ) .  

•  SMT members  need  to  ensu re  tha t  a l l  the  s t ruc tu res  invo lved  

in  ILS,  rece ive  t ra in ing on  the  S IAS  s t ra tegy so  tha t  the i r  

schoo ls  can  qua l i f y  f o r  ILS c lass rooms (c f .  2 .4 .2 ;  2 .4 .2 .1 ;  

2 .4 .2 .2 ;  2 .4 .2 .3 ;  2 .4 .2 .4  &  2 .4 .2 .5 ) .  

•  SMT members  shou ld  engage  in  nego t ia t i ng a  second  c lass  

fo r  I LS.  Foundat ion  and  In te rmed ia te  phase  lea rne rs  shou ld  

have  sepa ra te  ILS c lass rooms (c f .  2 .4 .1 ;  2 .4 .1 .1  &  2 .4 .1 .2 ) .  

•  SMT members  shou ld  iden t i f y  a l l  educa to rs  in  the i r  schoo ls  

who  have  spec ia l i sed  in  I nc lus i ve  Educa t ion  o r  Remed ia l  

Educa t ion ,  because  mos t  o f  these  educa to rs  a re  re luc tan t  to  

ge t  invo lved  in  I LS ac t i v i t ies  (c f .  3 .3 ;  3 .4 ;  3 .5 ) .  

•  SMT members  need  to  ensu re  the  e f fec t i ve  access  to ,  and  

imp lementa t ion  o f  the  r i gh t  o f  SEN lea rne rs  to  be  taugh t  in  

the  o f f i c ia l  language o f  t he i r  cho ice .  A l l  reasonab le  

educa t iona l  a l te rna t i ves  shou ld ,  howeve r ,  be  cons ide red ,  

i nc lud ing equ i t y ,  p rac t icab i l i t y ,  the  need  to  redress  the  

resu l ts  o f  the  pas t  rac ia l l y  d isc r im ina to ry  laws and  p rac t i ces  

(c f .  2 .4 .2 ;  2 .4 .2 .1 ;  2 .4 .2 .2 ;  2 .4 .2 .3 ;  2 .4 .2 .4 ;  2 .5  &  5 .7 .4 ) .  

 

7 .2 .4 .  Contro l l ing  

For  con t ro l  o f  ILS to  be  e f fec t i ve ,  i t  s ho u ld  be  e xe rc ise d  a ts t ra teg ic  

po in t s ,  i .e . ,  SMT shou ld  cons ide r  the  schoo l ’s  resou rces  l i ke  

human ,  phys ica l ,  f inanc ia l  and  in fo rma t ion  resources  used  to  

a t ta in  spec i f i c  ou tcomes ,  espec ia l l y  those  tha t  revo lve  a round  

teach ing  and  lea rn ing.  Gu ide l ines  abou t  con t ro l  o f  ILS  can  

there fo re  be  ca tego r ised  as  fo l lows:  
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7.2 .4 .1 .  Human resources  

•  SMT members  shou ld  p lan  t ime fo r  con t ro l l ing  the i r  

educa to rs ’  wo rk  -  they  m igh t  be  in  a  pos i t ion  to  check  and  

ca te r  f o r  changes  to  cu r r i cu lum adap ta t ion ,  teach ing and  

lea rn ing methods  and  assessmen t .  By  us ing  d i f f e ren t ia ted  

assessmen t ,  educa to rs  m igh t  re th ink  the  conserva t i ve  

p rac t ice  o f  assess ing  a l l  lea rne rs  us ing the  same 

assessmen t  tasks  a t  the  same t ime (c f .  2 .4 .1 .3 ;  3 .2 .2 .5 ;  

3 .3 .3 ;  3 .3 .4 ;  3 .4 ;  5 .7 .9  &  5 .8 .6 ) .  

•   SMT members  shou ld  eva lua te  the  p resen ta t ion  o f  teache rs ’  

l essons  in  I LS as  to  ensu re  whe the r  c lass  teachers  

e f f i c ien t l y  schedu le  and  manage  t ime.  Th is  w i l l  encou rage  

teache rs  to  even  p lan  fo r  ind iv idua l  l ea rne rs  by  care fu l l y  

se lec t ing  mate r ia l  and  ac t i v i t ies  tha t  mee t  t he  ind iv idua l  

needs  o f  the  lea rne rs  (c f .  2 .4 .1 .3 ;  3 .2 .2 .5 ;  3 .4 .3 ;  3 .4 .9 ;  

3 .5 .1 ;  3 .5 .4 ;  5 .7 .4  &  5 .8 .6 )   

•  Fo r  e f f ec t i ve  teach ing and  lea rn ing in  ILS schoo l ,  con t ro l  has  

to  be  done  by  the  SBST co -o rd ina to r .  Con t ro l  o r  mon i to r ing 

tasks  inc lude  mon i to r ing  assessment  tak ing co r rec t i ve  ac t ion  

supe rv is ion  and  the  app l ica t ion  o f  d isc ip l ina ry  measu res  (c f .  

2 .4 .5 .1 ) .  

•  O the r  i ssues  tha t  SMT members  need  to  cons ide r  when 

mon i to r ing  ILS  a re  teache rs ’  a t t i tudes ,  teach ing me thods ,  the  

language o f  ins t ruc t ion  and  the  re la t ionsh ip  be tween  the  

educa to rs  and  lea rne rs .  There fo re  SMT members  a l so  need  

to  ensu re  tha t  teache rs  make  c lass rooms more  inc lus i ve  by  

us ing  ac t i ve ,  lea rne r -cen t red  methods  (c f .  2 .4 .2 .3 ;  3 .2 .2 .5 ;  

3 .4 .7 ;  3 .4 .8 ;  3 .5 .4 ) .  

 

7.2 .4 .2 .  Phys ica l  resources   

•  SMT mus t  f o l low up  on  wha t  i s  happen ing  in  an  ILS  c lass  by 

mon i to r ing  i t ,  so  tha t  they  can  be  ab le  to  de tec t  wha t  the  
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mer i ts  and  demer i t s  a re  as  we l l  as  where  suppor t  i s  most  

needed (c f .  2 .4 .1 .3 ;  3 .2 .2 .5 ;  3 .4 .3 ;  3 .4 .9 ;  3 .5 .1 ;  3 .5 .4 ) .   SMT 

members  must  t here fo re  ensu re  tha t  t he  c lass room 

env i ronment  i s  app rop r ia te  t o  the  lea rne r ’ s  mot i va t iona l  

needs ,  so  tha t  he  o r  she  can  ac t  on  h is  o r  he r  env i ronment  

(Medn ick  2007 :91) .  

•  To  make teach ing and  lea rn ing more  access ib le  and  ease  the  

movement  a round  the  rec rea t ion  a reas  fo r  lea rne rs  w i th  

ba r r ie rs  to  lea rn ing,  SMT members  need  to  con t ro l  and  

ma in ta in  phys ica l  resou rces .  P r inc ipa ls  mus t  come wi th  

v iab le  p lans  tha t  mus t  address  phys ica l  improvemen ts ,  so  as  

to  inc rease  access  to  educa t ion  and  assoc ia ted  se rv i ces  fo r  

l ea rne rs  w i th  spec ia l  needs  (c f .  3 .2 .2 .5 ;  3 .4 .1 ;  3 .5 .1 ;  3 .5 .4 ;  

5 .4 .10 ;  5 .7 .2  &  5 .7 .4 ) .  

 

7 .2 .4 .3 .  F inancia l  resources   

•  SMT members  a re  ob l i ged  to  ensu re  tha t  lea rne rs ,  who  

gene ra ted  ILS  pos ts ,  a re  adequate ly  ca te red  fo r  th rough  

app rop r ia te  and  e f fec t i ve  educa t iona l  p rogrammes .  E f fec t i ve  

con t ro l  o f  schoo l  f inances  w i l l  enab le  SMT members  to  a l i gn  

themse lves  w i th  the  s t ra tegy o f  cos t -e f f ec t i veness .  Tha t  

means be fo re  the  schoo l ’s  budget  i s  d rawn up ,  they  shou ld  

f i rs t  d raw up  a  s t ra teg ic  p lan ,  wh ich  inc ludes  ILS.  The  

a l loca t ion  o f  resou rces  w i l l  re f lec t  the  s t ra teg ic  p r io r i t ies  f o r  

the  com ing  f inanc ia l  year .  In  o rde r  to  a l i gn  the  p rocesses  o f  

s t ra teg ic  p lann ing  and  budge t ing ,  i t  i s  impo r tan t  tha t  the  

s t ra teg ic  p r io r i t ies  a re  iden t i f ied  as  we l l  as  resources  tha t  

m igh t  be  needed,  a re  be  ca te red  fo r  (c f .  2 .4 .1 .3 ;  3 .2 .2 .5 ;  

3 .2 .2 .6 ;  3 .4 .1 ;  3 .4 .9 ;  3 .5 .1 ;  3 .5 .4 ) .  
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7.2 .4 .4 .  In format ion resources     

•  To  ensure  tha t  the  adm in is t ra t i ve  wo rk  is  up  to  s tanda rd ,  

SMT members  can  p rov ide  educa to rs  w i th  t he  ques t ion  

pape rs ,  tes ts  and  exam ina t ion  pape rs  and  memoranda .  A f te r  

tes t s  o r  examina t ion ,  educa to rs  need  to  do  an  ana lys is  o f  

resu l ts  and  se t  ta rge ts  f o r  imp rovement .  The  wo rk  o f  o ther  

SMT members ,  tha t  i s ,  the  depu ty  p r inc ipa l  and  HODs,  

shou ld  be  con t ro l l ed  by  the  p r inc ipa l .  (c f .  2 .4 .1 .3 ;  2 .4 .5 .1 ;  

3 .2 .2 .5 ;  3 .4 .3 ;  3 .4 .9 ;  3 .5 .1 ;  3 .5 .4 ) .   

•  The  SMTs shou ld  p lan  fo r  c lass  v i s i t s ,  t ra in ing sess ions ,  

ne two rk ing and  lobby ing and  a l so  fo r  an  open  day  whe re ,  f o r  

example  ass is t i ve  dev ices  w i l l  be  exh ib i t ed  whe re  app l icab le .  

P lann ing in  th is  way  demons t ra tes  a  commi tment  to  in -

serv i ce  t ra in ing  as  a  way o f  i nc reas ing knowledge  and  

unde rs tand ing  a round  ILS  i ssues .  

F rom the  above  gu ide l i nes  the  researche r  has  deve loped  an  

in te rna l  mon i to r ing  o r  con t ro l  too l  tha t  can  be  used  by  the  SBST 

/SMT co -o rd ina to r  to  mon i to r  o r  con t ro l  the  wo rk  o f  bo th  the  ILS 

educa to r  and  the  academ ic  wo rk  o f  lea rne rs  w i th  ba r r ie rs  to  

l ea rn ing and  deve lopment  a t  schoo l  leve l .   

 

Table7 .2 .  SUGGESTED ILS MONITORING TOOL 

ILS Moni tor ing Tool  

S c h o o l : _ _ _ _ _ _ _ _ _ _ _ _ _ _  

E d u c a t o r : _ _ _ _ _ _ _ _ _ _ _ _  

L e a r n i n g  

Ar e a : _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  

P h a s e : _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  

G r a d e s : _ _ _ _ _ _ _ _ _ _ _ _ _ _  

Yes  No Comments  
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1 .  T e a c h e r ’ s P o r t f o l i o  

c o n t a i n i n g :  
   

1 . 1 . EW P  6     

1 . 2 . C u r r i c u l u m  p o l i c i e s     

1 . 3 . C A P S  G u i d e l i n e s     

1 . 4 . L e a r n i n g  P r o g r a m m e s      

1 . 5 . L e s s o n  P l a n s  i n d i c a t i n g :     

-  C o n t e n t  d i f f e r e n t i a t i o n     

-  M e t h o d s  d i f f e r e n t i a t i o n     

- E n v i r o n m e n t  D i f f e r e n t i a t i o n     

-  A s s e s sm e n t  D i f f e r e n t i a t i o n     

1 . 6 . A s s e s s m e n t      

-   S t r a t e g i e s / t o o l s      

-  S k i l l s  a n d  c o n c e p t s     

-  R e c o r d  s h e e t s     

-  F o r m a l  t a s k s  r e c o r d e d     

1 . 7 .  E v i d e n c e  o f  c o n t r o l  b y  

s u p e r v i s o r  

   

2 .  L e a r n e r s ’ P o r t f o l i o s  

c o n t a i n i n g :  
   

2 . 1 . L e a r n e r s ’ P r o f i l e s     

2 . 2 . L e a r n e r s ’ f o r m a l  a n d  i n f o r m a l  

a c t i v i t i e s  

   

3 .  C l a s s r o o m :     

3 . 1  D o e s  t h e  s p a c e  a l l o w  

e f f e c t i v e  t e a c h i n g  a n d  l e a r n i n g ?  

   

3 . 2  I s  t h e  e n v i r o n m e n t     
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c o n d u c i v e ?  

 3 . 3  A r e  t h e r e  a t t r a c t i v e  p i c t u r e s  

a n d  c h a r t s  o n  t h e  w a l l ?  

   

4 .  I n t e r n a l  S u p p o r t   f r o m :     

4 . 1  S B S T  m e m b e r s     

4 . 2  S M T  m e m b e r s     

4 . 3  E d u c a t o r s     

4 . 4  S G B  m e m b e r s     

5 .  E x t e r n a l  S u p p o r t :     

5 . 1  P a r e n t s     

5 . 2  D B S T     

5 . 3  O t h e r  s e c t o r s  o r  

d e p a r t m e n t s  

   

5 . 4  O t h e r     

6 .  M o n i t o r i n g  R e p o r t  

F i n d i n g s :  

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

   

 

(Own Const ruc t ion:  Ntse to  2015 )  
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                        ANNEXURE     C 

REQUEST TO INTERVIEW THE SCHOOL MANAGEMENT TEAM, EDUCATORS, 
SCHOOL BASED SUPPORT TEAM AND SGB (Parent Component) 

THE PRINCIPAL 

(Name and address of the school) 

Dear Sir/Madam 

RE: Request to interview the School Management Team, Educators, SBST and SGB 
parent component. 

I am a student at the University of the Free State. In partial fulfilment of the 
requirements of Masters of Education (Education Management), I have to do a 
research on the Role of School Managers in rendering Inclusive Learning Support 
(ILS) at Public Primary schools of Motheo District. I would like to ask for permission 
to have interviews with you, your SMT members, educators, SBST members and 
SGB members. I would like you to accommodate me in March/April 2015, at a time 
suitable for you. 

Thank you 

Yours sincerely 

R.M. NTSETO 

Signature. Ntseto.R.M. .............................                           Date ................... .. 
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                                                           ANNEXTUXE      D                                                                        
 

                                                 CONSENT FORM 

 

To participate: Please print and sign your name in space provided before you 
participate in this study. 

 

I........................................................................................................................... 
voluntarily give my consent to participate in this study. I have been informed about, 
and feel that I understand the basic nature of the study. I therefore give my written 
consent to be interviewed by R.M. Ntseto on the following conditions: 

 That my identity will not be revealed 
 That I may withdraw from the study anytime without having to furnish reasons  

for such withdrawal 
 That the interview may be recorded on tape and 
 That I may have access to transcripts of the interview  

 

.................................................                                                       ............................... 

Signature                                                                                                  Date 
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                                ANNEXURE     E 

 

FOCUS GROUP INTERVIEW SCHEDULE: SMT MEMBERS 

According to Education White Paper 6 (EWP 6) the success of Inclusive 
Learning Support depends on you as SMT members: 

1. How conversant are you with inclusive education and the underlying policies 

which support it? 

2. How do you ensure that the SBST of your school is functional and support your 

ILS educators? 

3. To what extent are SMT members involved in rendering ILS at your school? 

4. What management support do you provide ILS educators to accomplish inclusive 

education goals? 

5. How do you encourage mainstream educators to collaborate with and support ILS 

educators? 

6. There are different levels of support in Inclusive Education. Levels of support 

include, level 1-2 which is the day to day low level of support in the classroom, level 

3 is the moderate or middle level of support which involves, educators, SBST and 

parents and level 4-5 is the high level of support which involves educators, parents, 

SBST, DBST officials and specialists: 

6.1. How do SMT plan to accommodate the different levels of support needed for 

rendering ILS? 

7. Describe the SMTs role in initiating (guiding/ leading) ILS at your school in 

supporting educators, learners, the parents and SBST members. 

8. Which other stakeholders and sectors do you involve to inhance the success of 

ILS?  

9. To what extent do SMT members monitor the operations and activities of SBST 

members and educators in rendering effective ILS? 
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10. Barriers to learning and development ar things that can make it difficult to learn, 

which can originate within the education system as a whole, the school or the learner 

him/herself.They prevent access and maximum participation to learning and 

development of an indivisual.Extrinsic and intrinsic barriers to learning and 
development exist (be clear and explicit about what extrinsic and intrinsic 
barriers are-give examples to the group): 

10.1. Which barriers to learning and development are more profound in your school? 

10.2. What procedure do you follow to identify and support learners with learning 

barriers and development? 

11. What are the issues and challenges facing SMT members in rendering ILS in 

your institution? 

12. What input or suggestions can you make to improve ILS at the Motheo clustering 

schools? 

 

Thank you very much for your participation. 
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ANNEXURE    F 
 

FOCUS GROUP INTERVIEW SCHEDULE: SBST MEMBERS 

 

The following questions will be posed to SBST members to determine their 
experience and background awareness of ILS: The questions asked will be 
based on addressing barriers to learning and development by SBST at school 
level. 

1. What is your understanding of ILS? 

2. What are your roles and responsibilities as SBST especially in ILS? 

3. What would you consider as important tasks for the SBST in supporting / to 
support educators and learners in an inclusive classroom? 

4. How do the SMT members support the SBST in rendering ILS at your school? 

5. Highlight the nature of your collaboration with the DBST at your school? 

6. How do SMT support the SBST with planning, organising, leading and monitoring 
of ILS activities? 

7. In your opinion, what specific challenges (SIAS document, curriculum issues, 
types of learning barriers, training needs) are facing the SBST in rendering effective 
ILS to SEN learners at your school? 

8. What input or suggestions can you make to improve ILS in your school and 
Motheo clustering schools in general? 

 

Thank you very much for your participation. 
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ANNEXURE     G 
 

FOCUS GROUP INTERVIEW SCHEDULE: EDUCATORS 

 

The following questions will be posed to educators to elicit information 
relating to ILS provision, their perception of ILS in their respective schools, 
ILS services provides as well as their recommendations with regard to 
reconsideration of ILS for a better support to SEN learners. 

1. What is your understanding of ILS and who should provide it? 

2. How would you describe the characteristics (features) of a school which renders 
ILS?   

3. In cases where you refer learners to the SBST, in which way does this structure 
support you? 

4. What is your opinion about the role of SMT members in rendering ILS at your 
school? 

5. Barriers to learning are things that can make it difficult to learn, which can 
originate from the education system as a whole, the school or the learner 
him/herself. They prevent access and maximum participation to learning and 
development of an individual. Extrinsic and intrinsic barriers to learning and 
development exist (examples are given). 

5.1. How do you render support to learners with learning barriers and development 
after you have identified them? How do you identify learners with learning barriers in 
your classroom? 

5.2. Elaborate on the types of barriers which exist at your school and the types of ILS 
rendered by the SMT and SBST to address these barriers. 

6. What challenges are you facing as a school with regard to rendering ILS? 

7. What input or suggestions can you make to improve ILS at the Motheo clustering 
schools? 

 

Thank you very much for your participation. 
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ANNEXURE    H 
 

GROUP DISCUSSION SCHEDULE: SGB MEMBERS 

 

The following questions will be asked School Governing Body (SGB) parent 
component, to determinr their knowledge and understanding of ILS as well as 
their involvement thereof: 

1 What is your understanding of Incusive Education? (Special Needs Education) 

2. Barriers to learning are things that can make it difficult to learn, which can 
originate from the education system as a whole, the school or the learner 
him/herself. They prevent access and maximum participation to learning and 
development of an individual. Extrinsic and intrinsic barriers to learning and 
development exist (examples are given). 

2.1. What do you think is your role as SGB in supporting learners with barriers to 
learning? 

3. How do you, as SGB collaborate or co-operate with SMT members with regard to 
ILS? 

4. How do SMT members involve SGB members in planning and organising of ILS 
intervention strategies? 

5. In your opinion, do you think that the SMT provides the SBST and educators with 
sufficient support to address learning barriers? Please explain your answer. 

6. How do you support or assist SBST, SMT as well as educators to address those 
challenges? 

7. In which way can the SMT members play a more active role in supporting 
educators, parents and SBST members rendering effective ILS? 

 

Thank you very much for your participation. 
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